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ALLEGANY COLLEGE OF MARYLAND
MISSION

Allegany College of Maryland is a lifelong learning community dedicated to excellence in
education and responsive to the changing needs of the communities we serve,

INSTITUTIONAL ASSESSMENT

Allegany College of Maryland experienced its fifth consecutive year of credit enrollment growth in
fall 2004 with total headcount climbing to record levels. Continuing education registrations also
increased during FY 2004. MHEC projects both credit and continuing education enrollments to
increase over the next year.

Credit students at Allegany are mostly traditional, female (68%), white (91%), and take classes on a
full-time basis (57%). Slightly over half reside in Maryland. However, if present trends continue,
the College should attract an even higher proportion of young, female, minority, and out-of-state
students from its tri-state service region. These changes will be driven by College marketing
strategies as well as regional economics and demographics. According to the U.S. Census Bureau,
the economies and populations of Allegany and neighboring counties in West Virginia and
Pennsylvania will grow only slowly during the next few years. This slow growth means that the
College must market itself regionally to maintain the critical mass required to sustain programs.

The College will continue to offer competitive programs for transfer to institutions in Maryland and
elsewhere. However, the bulk of new growth is expected in career programs targeted on emerging
industrial sectors, including technology, telecommunications, criminal justice, travel and tourism,
and allied health. An announcement during the past year that the Western Maryland Health System
will consolidate its two Cumberland campuses (i.e., Sacred Heart and Memorial) at a location

across from the college on Willowbrook Road will have a profound effect on the future growth and
direction of the college. Moreover, the college will increase its participation in the growth and
revitalization of downtown Cumberland through acquisition of the Gateway Center which currently
houses its hospitality programs.

The location of the College in the narrow neck of the Western part of the State places it in a unique
situation regarding its service area. Pennsylvania is only two miles to the North and West Virginia
is a mile to the South. Thus, the majority of the typical service region for commuting students is out
of state. Because of the shape of Allegany County and the geographic orientation of its mountains,
its economic and social systems trend North and South and are thus tri-state in nature. The
expansion of regional recruitment and marketing strategies coupled with the availability of student
housing adjacent to the campus beginning in fall 2001 semester has increased the attractiveness of
the College throughout the State and region. The 240-unit student housing complex has achieved
complete occupancy during its last three years of operation and had a significant impact on
enrollment growth during this period. Opportunities exist for additional student housing expansion.

Because the College is located in an economically lagging region, its financial situation is more
acute than other community colleges in the state. The College has limited local resources and state



and county funding has remained relatively flat. Therefore, the College must continue to draw on
revenues contributed by student tuition and fees for the majority of its operations. Recent
enrollment increases and cost savings measures have enabled the College to maintain its in-county
tuition levels over the past five years while many competing public and private institutions have had
to raise their tnition. The College has also developed initiatives in the areas of regional marketing,
grants writing, recruitment, scholarships, curriculum, learning support services, and job placement
to ensure that it maintains and increases its service levels to the region.

Long-term planning plays a critical role in the College's efforts to provide a quality environment.
Information obtained from MHEC indicators is useful in measuring the progress of the College in
achieving these goals. The College's biggest challenges continue to be funding and countering
local population loss by regional student recruitment efforts. Major strategies being implemented
to deal with these and other challenges are organized into the Accountability Report themes of
Accessibility and affordability, Learner-centered focus for student success, Diversity, Support of
regional economic and workforce develop:zzit, Effective use of public funding, and Community
outreach and service.

Accessibility and affordability

Five indicators are included in this category. Taken together, they show that the College is
contributing towards the state goal of providing “a system of postsecondary education that promotes
accessibility and affordability for all Marylanders” described in the 2004 Maryland State Plan for
Postsecondary Education.

The first indicator has two components, number of credit and noncredit students. The first
component increased to another record level while non-credit enrollment expanded for the second
consecutive year. Both components exceed benchmarks and are expected to increase into next
year. The second indicator, market share of county population remained the same at a level above
its benchmark. The third indicator, market share of recent public high school graduates, increased
substantially and is now above its benchmark level. The affordability of college tuition (see
indicator #5) and growing interest in the college’s allied health programs help to explain this
increase.

Indicator #4, percent of students transferring to Maryland public four-year institutions dropped
below last year’s value and remains below its benchmark level. The college piloted the use of the
National Student Loan Data System (NSLDS) to track transfers during the past year. It found that
less than half of its students transfer to a Maryland public four-year institution. Students from
Allegany College are more likely to transfer to out-of-state institutions because of the location of
the college within a tri-state service area and the relatively large number of students attending the
college who reside out-of-state. Therefore, the MHEC TSS (Transfer Student System) is a far less
accurate measure of student transfer for this college than other community colleges in the state.

The final indicator (#5), tuition and fees as a % of tuition at Maryland public four-year institutions,
has continued its drop and lies well below its benchmark. The College’s FY 2005 budget kept
tuition the same while many institutions increased theirs. However, in FY 2006, tuition will
increase $5 for in-district, out-of-district, and out-of-state students and the registration fee will



increase from $30 to $35. Even with these increases, however, the college’s tuition and fees will
remain well below benchmark levels.

Learner Centered Focus for Student Success

Seven indicators are included in this category. Together with the five indicators in the category of
“diversity,” they provide evidence that the college is continuing to contribute toward the state goals

of “quality and effectiveness” and “A student-centered learning system” described in the 2004
Maryland State Plan for Postsecondary Education.

Two of -_the indicators in this category (indicator #9, Graduate satisfaction with educational goal
achievement, and indicator #11, Student satisfaction with quality of transfer preparation) are based
on the biennial graduate survey. With no new data available, however, both indicators remain the
same and above established benchmarks.

Three student success indicators (indicator #6, second year retention rate and indicator #7, four-year
transfer/graduation rate of full-time students, and indicator #10 Non-returning student satisfaction
with educational goal achievement) increased over the last year and are above benchmark levels.
The college has implemented several initiatives over the last two years, including a new sequence of
student development coursework, the hiring of a Director of Student Life and Counselor to aid
student retention, the adoption of a revised General Education Program in English, Science,
Mathematics, and Behavioral Sciences, and the introduction of a new ESL (English as a Second
Language) testing program and coursework for the growing number of international students who
are attending the college,

The remaining two indicators (#8 six-year transfer/graduation rate, #10 and #12, Academic
performance at institutions of transfer: GPA after 1% year) are off from levels reported in last year’s
report and lie below benchmark levels. The former represents a cohort nearly eight years old and
before many academic initiatives described above were introduced. The later has shown quite a bit
of fluctuation over the last four years. However, the introduction of the new General Education
framework during the last two years is designed to improve student general education skills which
will play an important role in transfer student success.

Diversity

This category of indicators shows how the college is working toward the goal of “diversity”
described in the 2004 Maryland Siate Plan for Postsecondary Education.

The College has established a benchmark for minority representation based on the demographic
makeup of its non-insﬁtutionalized service area population Minority enrollments are comparable to

Mmonty student enrollment as % of service area popul_atmn) even though a 1arge portlon of the
county minority population consists of prison inmates at local federal and state prisons.

The College saw improvement on Indicator #17 (six-year transfer/graduation rate of all minority
students) which is now above benchmark level. Indicator #16 (Four-year transfer/graduation rate of



full-time minority students) showed a significant decrease but it is still higher than its corresponding
benchmark. Caution should be used in interpreting both figures, however, because of the relatively
small number of students included in each cohort.

During fall 2003, the College employed one minority faculty member (an African American male)
who served as head of the Physical Therapist Assistant Program However, his employment did
not continue into the next year. Therefore, the college once again lags its benchmark in the area of
Indicator #14 (percent minorities of full-time faculty). During FY05, however, the college did hire
a minority professional staff member (an African American male). Therefore, the benchmark for
indicator #15 (percent minorities of full-time administrative/professional staff) was met during fall
2004.

As minerity enrollment increases, the College is increasingly involved in providing special support
services for a more diverse student population. Detailed descriptions of new initiatives being
undertaken by the College to enhance minority opportunities can be found in the 2003 report to
MHEC entitled Campus Action Plan on Minority Achievement and the follow-up 2005 Minority
Achievement Report. The report describes new coursework, cultural activities/special events, and
professional development training introduced to enhance minority access, retention, and success.

Support of Regional Economic and Workforce Development

This category consists of eight indicators which demonstrate the College’s contribution toward the
state goal of developing “a highly qualified workforce.” Three of the measures (Indicator #18,
Employer satisfaction with community college career program graduates, Indicator #20, Student
satisfaction with job preparation, and Indicator #24, Percent of career program graduates employed
full-time in related area) are derived from biennial graduate and employer follow-up surveys and
did not change from last year.

Indicators #19 (employer/organization satisfaction with community college contract training), #21
(number of contract training courses offered), #22 (number of businesses and organizations served
in contract training), and #23 (number of participants in contract training) are continuing education
measures. Satisfaction with contract training maintained a 100% satisfaction level. While the
number of courses offered, businesses and organizations served, and participants decreased, each of
these three indicators remained above benchmark levels. Losses in these areas can be attributed to a
relatively stagnant local labor market which has affected the demand for contract training as well as
increasing competition within the region from other contract training providers.

The final indicator consists of first-time pass rates for licensure exams in selected Allied Health
programs at the college. Pass rates improved for two programs (Medical Laboratory Technology—
MLT and Respiratory Therapy) and decreased in three (Dental Hygiene, Occupational Thetapy
Assistant, and Physical Therapist Assistant). Three programs (Dental Hygiene, Occupational
Therapy Assistant (OTA), and Physical Therapist Assistant (PTA)) pass rates fell short of their
corresponding benchmarks. One program (OTA) experienced its third consecutive decrease in pass
rate. This result is attributed to a national trend of decreased enrollment in OT and OTA programs
which has caused a much smaller pool of local applicants and less latitude for the program to be as
selective in its admission standards. Furthermore, only a small number of students take the



certification exam (in '02--8, in '03--6, and in '04——9) and the test results of one student can havea
large impact on program outcomes.

Effective Use of Public Funding

The two indicators (Indicator 26, Percentage of expenditures on instruction, and Indicator 27,
Percentage of expenditures on instruction and selected academic support) increased over the past
year. Both indicators are now above their respective benchmarks. These indicators had declined
slightly in FY 2003 because of large one-time increases in the area of furniture and equipment
expenditures to meet needs for new vehicles such as automobiles in the college automobile pool and
anew bus. In addition, continued enrollment increases have resulted in additional course sections
that have boosted instructional expenditures relative to other areas.

Community QOutreach and Impact

This category contains two continuing education indicators: #28 (enrollment in workforce
development courses) and #29 (senior adult enrollment in non-credit courses). Senior adult
enrollment in non-credit courses increased in FY 2004 .and is above its benchmark. However,
enroliment in workforce development courses decreased during the year and is below benchmark
level.

Additional information on how the college is meeting its obligations to serve and benefit the
community is included in the following section.

COMMUNITY OUTREACH AND IMPACT

Service to the community is an important part of the college’s mission. This section reports on new
initiatives introduced during the past fiscal year or ongoing programs that were not reported in last
year’s Accountability Report. Initiatives are divided into the following categories: Economic
Development/Business Partnerships, Local School Partnerships, and Community Services.

(1) Economic Development/Business Partnerships

Enrollment Increases. The College experienced record enrollments during the fall 2004 and
Spring 2005 semesters.

Western Maryland Health System Campus. The location of the College, program offerings, and
availability of clinical students were factors in the decision of the Western Maryland Health System
to consolidate its two campus system at a site on Willowbrook Road in the vicinity of the current
Allegany County Health Department. Construction of the new $250 million hospital is expected to

* commence in 2006 with completion in 2009. With the addition of the hospital to a roadway which
includes the college, health department, Finan and Brandenburg treatment centers, and new medical
offices, Willowbrook Road is being increasingly referred to as Western Maryland’s “Medical
Corridor.” The college and hospital are planning to expand their partnership in the near future, with
collaboration possible in the areas of child care, a fitness center, and conference facilities.



American Woodmark Plant. The College participated in a multi-agency effort led by the
Department of Business and Economic Development (DBED) to put together a worker recruitment,
training, and economic development incentive package that helped to attract American Woodmark,
a cabinet manufacturing firm, to locate a 250,000 square foot manufacturing facility in the Barton
Business Park along route 220 in Allegany County The firm is expected to create 300 full-time
jobs by 2007 and 500 jobs by 2009.

downtown Cumberland The county w111 transfer ownersmp of the Gateway Center, wh1ch
currently houses the College’s Culinaire Café, culinary arts program and hospitality management
programs in the basement and first floor, to the College around July 1, 2005. One cutrent tenant
‘will remain in the building and another tenant will vacate the building in fall 2005. These changes
will allow the college to utilize the vacated space for new program development.

Hunter Douglas Program. The College began to offer a letter of recognition in Supervision
durmg the spring 2005 semester at Hunter Douglas, a window covering manufacturing plant located
in Cumberland.

New Programs. The College expanded its 9-10 credit hour letters of recogmtlon programs (LORs)
in the areas of baking essentials, cookmg essentials, foodservice supervision, legal transcnptlon
support specialist, lodging supervision, microcomputer applications specialist, programming
specialist, transcription support specialist, and web page development. Letters of recognition will
transfer in their entirely into Associate level programs at the college. These short, focused
programs are seen as serving as a bridge for first-generation students to certificate and associate
degree programs in higher education.

New Program Accreditations. Three college programs gained initial accreditation during the
academic year. They included Automotive Technology (National Automotive Technicians
Education Foundation which granted the Automotive Service Excellence rating for five years),
Medical Assistant (Commission on Accreditation of Allied Health Programs through the American
Association of Medical Assistants for 3 years), and Therapeutic Massage (COMTA~—Commission .
on Massage Therapy Accreditation). These accreditations will make the program offerings more
marketable to regional employers.

New Grants. The College was successful in obtaining grant funding for a variety of equipment
purchases that will assist in workforce training efforts. These grants included a Appalachian
Regional Commission grant for a Medical Coding computer lab and software, a MACC (Maryland
Association of Community Colleges) grant for Wireless Allied Health Building and SimMAn
Patient Simulator, a Verizon grant to upgrade the MIDLN system, and Maryland Agricultural
Education and Rural Development Assistance Fund grant to develop and deliver safety training to
logging and sawmill company employees.

Desktop Services. The college provides design and duplicating services to complete two
publications for the Chamber of Commerce: the program for Outstanding Business Students and the
brochure for the High School Business Essay Contest.



(2) Local School Partnerships

Grant Assistance. College staff assisted the Allegany County Board of Education in continuation
grants writing for a Technology Literacy Challenge Fund grant, a Judith P. Hoyer Early Child Care
and Education Center grant, and a Teaching American History Grant. In addition, the College
housed the Allegany County Board of Education’s Technology Infusion Program for a sixth
consecutive year and produced an evaluation report for the project.

Publishing and Printing Services. The College provides duplicating services for faculty teaching
courses in the Allegany County Summer School Program.

(3) Community Services

Physical Education Building Renovaticz. The College began renovation of ifs Physical
Education Building in FY 2003. This facility is used heavily by the community as well as by non-
credit and credit programs at the College.

Community Survey. The college conducted a community survey during December 2004 and
J anuary 2005 The survey mdlcaies that the college is v1ewed quxte favorably by commumty

.four in ten residents have v1s1ted the College 's new Culmary Café facﬂlty iocated in the Gateway
Center in Downtown Cumberland.

Governor’s Wellmobile. The college serves as a regional host site for the Governor’s Wellmobile
and provides office facilities in the Technology Building. The Governor’s Wellmobile is a health
outreach program involving the Umversrty of Maryland Nursing program and other state agency
partners.
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ALLEGANY COLLEGE OF MARYLAND
2005 ACCOUNTABILITY REPORT

®

A Benchmark
Mission Mandate __Performance Indicator FY2001  FY2002 FY 2003 FY 2004 2004-2005
Accessibility and Affordability o ’ o o

1 umber of credit students enrolled 3498 3,664 4,264 4,555 3,458
Number of i ‘ 7,442 ©,268 7,561 7.808 7479
Benchmark Fall
— Fall2001  Fall2002 Fall2003 Fali2004 2005
2 Market share of service area undergradualtes 61.7% 53.4% 56.2% 56.2% 50.8%
AY AY AY AY Benchmark
— e i 20002001 20012002 20022003 . 2003-2004 2004-2005
3 Market share of recent publichigh school graduates in T i — o
service area a1.6% 61.4% 50.4% 65.0% 80.3%
Benchmark
S — i\ 881 Coltort | 1998 Cohort 1999 Cohort | 2000Cohort 2001
4 Percent of 5 1 irig tb Ma pubiic four-y
‘institutions 23.8% 13.2% 21.7% 17.3% 22:0%
Benchmark
it . FY 2002 _FY 2003 FY2004  FY 2005 2006
6 Tuition and fees as a % of tition and fees atMaryland i ) o ’ ’
public fout-year institutions 55.6% 50.3% 45:5% a4.1% 58.7%
Learner Centered Focus for Student Success m——— — —— - '
Benchmark
_ 2000Cohort 2001 Cohort _ 2002Cohort 2003 Cotvort 2004
8 Second year retention rate 63.9% 81.6% 84.4% 88.7% 625%
‘Benchmark
— , 1997 Gohort __ 1998 Cohort __ 1999 Cohort 2000 Gohort, 2001
7 Fourys graduaiion rate of full-time © 398% 0 338% 38.0% 41.3% 30.4%
’ Benchmark
S . 199 Cohort _ 1995Cohort __ 1996 Cohort 1397 Cohort 1999
8 Six-year transferigraduation rate 36.9% 20.8% 38.3% 343% 40.2%
Alumni Survey AlumniSurvey AlumniSurvey AlumniSurvey  Benchmark
s . 1998 1998 2000 2002 2006
9 with goal achi B2% 93% 968% 95% '80%
Spring 2000 Spring 2001 Spring 2003 Spring 2004 Benchmark
— . . . — . Gohort __.Cohott ____ Cohort ____ Cohort 2005
10 “Non-returming student satisfaction with sdugational goat ) T T )
; achiavement B89% 9% 85% 73% 9%
Alumni Survey AlumniSurvey AlumniSurvey AlumniSurvey Benchmark
e 1996 1998 2000 2002 2006
i1 Student satisfaction with quality of ransfor proparation T 7% 2% Cos% 9% 80%
AY AY AY AY Benchmark
e - _2000-2001 2001-2002 2002-2003 2003-2004 2004-2005
12 cademic parl \ce at institutions of GPA after ’ o o o T
1st ygar 289 3.02 2.74 284 275
Brversiy .
Benchmark Fall
Fall2001  Fall2002  Fal2003  Fall2004 2005
3 Minoiity student enroliment as % of servics area population
13aPercent minority student enroliment 53% 52% 6.8% 7.7% 53%
13b Percent minority population of service area, 18.or
olden) 2% 7.1% 7.2% 7.2%
14 Percent minarities of full-fime factity 0.0% 1.0% 0.5% 0.0% 1.0%
15 Percent minorities of full-ime administrative/professional
staff 0.0% 0.8% 0.0% 1.7% 1.0%
Benchmark
N X . ... 1997 Cohort 1998 Cohort 1999 Cohort 2000 Cohort 2001 Cohort
. "Four-year transfer/graduation rate of full-time minority ) ' )
. students 44.5% 27.2% 86.7% 37.4% 33.2%
Benchmark
- i ... 1995Cohoit 1995 Cohort 1987 Cohort 1998 Cohort 1998 Cohort
17 Six-year transfer/graduation rate of all minority students 216% 22.2% 27.6% 28.6% 28.3%
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ALLEGANY COLLEGE OF MARYLAND
2005 ACCOUNTABILITY REPORT

Alurini:Survey AlumniSurvey AlumniSurvey AlumniSurvey  Benchmark
e - 1998 1998 2000 2002 2008
8 Employer satisfaction with community.coflage career T o
program graduates 85% 82% 87% 94% 89%
. e — FYa001 FY2002 FY2003  Fy2004 _FY2008
19 Employer/organization salisfaction with communtiy college )
' cofilract training 6% 93% 100% 400% 96%
Alumni:Suivey Alumni Survay  Alumini S AlumniSurvey  Benchmark
i e ) 1996 1998 2000 2002 2008
20 Student satisfaction with job preparation 92% 92% 7% 78% 87%
R B . 7. £Y 2002 Eraess  Fvoons FY 2005
al Number of contract training courses offerad 388 549 630 469 388
22 Number of businesses and organizations served in contract
training 74 102 105 77 74
23 Mumbsr of participants in contract training 5014 8,935 5,833 5,554 5,014
Alumni Survey AlumniSurvey AlumniSurvey AlumniSurvey  Benchmark
i i . . 1998 1988 2000 2002 2008
24 Percent of career program graduates employed full-time in ’ ) i ]
: related area 70% T0% 76% 87% 71%
) Benchmark FY
i - FY 2001 FY 2002 FY 2003 FY 2004 2005
25 Licensure exams passing rate
Registered Nursing Licensure Exam 7% 93% 94% 94% 88%
‘Practical Nursing - Licensure Exam 90% 100% 100% 100% 9%
Dental Hygiene - National Board Exam 100% 100% 100% 24% 96%
National MLT Reglstry 80% 1% 88% 100% 1%
Radiologic Technology - Cest. Exam 87% 100% 100% 100% §7%
Respiratory Therapy-Centification Exarn 2% 73% 86% :83% 91%
Occupational Therapy Assistant-Cert, Exam 88% 88% 80% 78% 92%
Physical Therapist Assistant-Cert. Exam 73% 72% -~ 88% ‘84% 73%
“Effactive Use F Public Eunding T
] Benchmark FY
e FYZ0 | FY2002  FY2003 FY2004 2005
26 Percentage of expenditures on'instruction 42.7% 442% 42.8% 44.3% 43.6%
27 Pearcentage of axpenditures on instruciion and selected
acatiemic support 54.4% §5.4% 54.9% 55.6% 53.9%
Communtty Outreach and mpack T
) ‘Benchmark FY
- s FY2001 . . FY2002 FY 2003 FY 2004 __ 2005
28 Enroilrient in workforpe development courses 6,020 6,722 8,425 5,685 6,020
28 Senior adult jent in non-credit courses 2,226 2,508 2,230 2,400 2,119
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ANNE ARUNDEL COMMUNITY COLLEGE
MISSION

‘With learning as its central mission, Anne Arundel Community College strives to embody the basic
convictions of the American democratic ideal: that individuals be given full opportunity to discover
and develop their talents, energy and interests, to pursue their unique potentials, and to achieve an
intellectually, culturally, and economically satisfying relationship with society. Such opportunity
should be easily available and readily accessible to all Anne Arundel County residents.

INSTITUTIONAL ASSESSMENT

Institutional assessment at Anne Arundel Community College is a systematic, coordinated, and
ongoing process that involves the gathering, analysis, and interpretation of data obtained from
various sources. The purpose of institutional assessment at the college is to document evidence of
the many ways in which AACC is accomplishing its mission, goals, and objectives, and ensuring
institutional renewal through the use of results. The results of the assessment process are
disseminated in various reports to the college community.

Over the years the college has built a comprehensive institutional assessment process and developed
numerous assessment measures designed to gauge the effectiveness of college programs, services
and student outcomes. Based on this solid foundation, the college is currently in the final phase of
completing a comprehensive institutional assessment plan that synthesizes and documents all the
assessment efforts that take place at the college. The assessment plan will serve as a guide and a
reference tool that documents all assessment activities at the college.

Major institutional research projects that support institutional assessment were completed last year.
The student service division has been implementing several programs designed to help students
succeed in class. Recently, the division introduced an academic intervention program that required
students who received an Unsatisfactory or FX grade at mid-term to meet with an academie advisor
and develop an intervention plan that includes specific strategies that address the student’s current -
academic difficulties. A study was conducted to determine the effectiveness of the intervention
program. The results indicated that the intervention activities were very successful. The vast
majority of students who participated in the program improved their midterm grades compared to
those who did not participate.

Another major study examined the academic performance of students admitted with developmental
requirements. Specifically, the study looked at college-level academic performance indicators such
as course success, the ratio of credits earned to credits attempted, grade point average (GPA), and
retention rates. In order to have a comparative perspective, the academic performance of
developmental students was compared with non-developmental students. The results, among other
things, showed that developmental students who took credit courses after successful completion of
developmental requirements earned a higher GPA compared to those who took credit courses before
completing developmental requirements. :
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A new assessment piece was also completed this year. In spring 2005, AACC students had a chance
to complete the Noel Levitz Student Satisfaction Inventory (SSI) .The Student Satisfaction
Inventory measures satisfaction with a wide range of college experiences. Students rate each item in
the inventory by the 1mportance of the specific expectation as well as their satisfaction with how
well that expectation is being met. Student responses are compared to corresponding national
groups. The results offer a unique and comprehensive view of AACC students’ perceptions
regarding the college. Based on the responses interventions to improve institutional effectiveness
can be developed. The results of the survey will be presented to the college community at regularly
scheduled meetings.

As in previous years, the college’s Institutional Assessment Team, which is made up of faculty,
staff and administrators, continues to play an active role in establishing performance indicators,
developing expected outcomes, and monitoring progress. The team spent a considerable amount of
time revising institutional effectiveness indicators and developing new ones to cover new expected
outcomes that emanated from the revised -*=*sgic plan. The college currently uses 79 performance
indicators with clearly defined expected outcomes linked to the strategic plan.

As part of the evaluation process, the Institutional Assessment Team will continue to prepare an
annual institutional assessment report for use throughout the institution. This report is used by the
Strategic Planning Council to identify challenges and opportunities for the coming years.

The college is currently beginning the process of developing a new strategic plan that will guide it
through the next 10 years. The new strategic plan will continue to place great emphasis on
accountability and assessment. Aswith the current plan, the plan will have a built-in reporting
feature that will help college leaders monitor the progress made towards achieving the Plan’s

strategic goals. The college has achieved great success in its institutional assessment process within
the past three years.

Access and Affordability

Anne Arundel Community College continues its tradition of providing affordable and quality
education o the residents of its service area. At AACC access is more than getting students to the
college. It is also making sure that these students have access to services that help them achieve
their educational goals whether it is to attain a degree or certificate, prepare for a career or transfer
to a four-year institution, or take a few courses to upgrade their knowledge and skills.

Credit headcount enrollment reached a record high of 14,421 students in fall 2004, up by 131
(0.9%) students from the previous fall. Both part-time and full-time enrollments recorded new highs
in fall 2004. Continuing a trend, the growth rate for full-time students over the past year was higher
than for part-timers. As a result, the proportion of the student body taking at least 12 credit hours
rose 10 33.9% In the five-year period, 1999-2004, fall term credit enrollment increased by 18.5 % or
an average increase of 3.5% per year.

Fiscal year. enrol]ment also increased from 17,256 in FY 2001 to 20 928 in FY 2004. This puts the
remdents enrolled in hlgher educatloﬁ dééfeased from 60 3% in fall 2003 to 58 8% in fall 2004 The
proportion of recent public high school graduates from the service region coming to AACC also
showed a slight decline from 68.9% in academic year 2002-2003 to 67.3% in academic year 2003-
2004. Even with this slight decline the college’s market share figure is above the benchmark
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established for 2004-2005 and is higher than the community college average and that achieved by
our peers.

The percent of transfer students going to Maryland public institutions showed a slight decrease for
the 2000 cohort. However, AACC’s rate (33.4%) is higher than its peers and the system average,
Despite the recent increases in tuition, the cost of education at Anne Arundel Community College
still remains a bargain. AACC’s tuition and fees as a percent of tuition and fees at Maryland public
four-year institutions is below the Maryland state average and peer community colleges.

With the exception of three indicators noted above that showed slight declines, the indicators in the
access and affordability category are on target and clearly demonstrate the college’s commitment to
provide quality affordable education.

Learner Centered Focus for Student Success

Anne Arundel Community College is committed to enhancing support programs and services for its
diverse student body. The Student Achievement and Success Program (SASP) is a good example.
The program is designed to coordinate the use of College resources and to provide high quality,
individualized services to an average of 200 under-prepared students each academic year. The
primary focus of the program is to retain students and increase the graduation and transfer rates of
program participants. This is accomplished through the integration of all academic support services,
providing scholarships to eligible students, referring students to remedial services and offering
direct services that will support the students in meeting their educational goals. An evalyation of the
effectiveness SASP has shown that participants are retained at a higher rate than comparable
students who do not participate in the program.

AAAC students also benefit from the tutoring services provided by the Academic Support Center.

Students can make appointments or drop in to work with a tutor on the courses in which they need
assistance. The tutoring program has received national certification from The College Reading and
Learning Association’s International Tutor Certificate Program.

Over the past several years, Anne Arundel community College has built a solid program to assess
student-learning outcomes. Student outcomes assessment helps the college measure and document
the degree to which students attain specific learning outcomes, and to use the results to improve
programs. During academic year 2004-2005 the Office of Learning Outcomes Assessment was
engaged in several activities related to learning outcomes assessment. For example:

‘Working with faculty developed for 38 new courses and 7 new degree programs

Conducted five workshops for faculty on topics ranging from writing and research to critical
thinking in the classroom

One of the suggestions of the M1ddle States Evaluating Team that visited AACC in March 2004
was to integrate the process of learning outcomes assessment with the Institutional Assessment
Plan. The Office of Learning Outcomes Assessment worked with the Institutional Assessment Team
to implement the Middle States Visiting Team suggestion.

Working with a faculty team and the Office of Planning, Research and Institutional Assessment, the
Office of LOA conducted a web-based survey of faculty to develop criteria for assessing effective
speaking.
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All these activities help the college improve teaching, learning and delivery of services to our
students.

Over the years AACC’s student body has become more diverse. The College continues to serve
students with a wide range of educational goals, varying academic backgrounds, socioeconomic
status, age, immigration status and mastery of the English language Whatever their educational
goals and level of their academic preparation, the college has put in place the necessary support
services and is committed to helping students achieve their goals. The performance indicators in the
area of student success clearly show that AACC has demonstrated steady and consistent progress in
advancing this important mission mandate.

Anne Arundel Community College’s second year retention rate has ranged from a low of 69.5% in
2002 to a high of 72.0% in 2003. The 72.0% rate achieved in 2003 is higher than the community
college system average. The four-year transfer/graduation rate of first-time full time students also
continues to move in the right direction. The 39.4% rate for the 2000 cohort is an improvement
over the rate reported for the1998 cohort and is also higher than that of our peers and the
community college system average. The six-year transfer/graduation rate is also moving in the right
direction. The 33.9% rate for the 1998 cohort has already surpassed the benchmark established for
the 1999 cohort and is above that of our peer institutions and the community college system
average.

To supplement the transfer/graduation data provided by the Maryland Higher Education
Commission, AACC gets additional transfer data from the National Student Clearing house. AACC
also conducts an annual survey of non-returning students to get a better understanding of the
reasons why student fail to return in subsequent semesters. The information from these two
additional sources is used to better serve our students.

The college also assesses the satisfaction of currently enrolled students and graduates to assure that
their needs are met and that they are completely satisfied with the achievement of their goal. The
most recent graduate follow-up study shows that 96% of the respondents were satisfied with their
educational goal achievement as a result of attending AACC. Eighty-nine percent of the
respondents also indicated satisfaction with the quality of the transfer preparation they received
while attending the college. More than 4 out of every 5 transfer program graduates have
consistently reported satisfaction with this aspect of their AACC expenence The college has
conducted the non-returning student survey since 2000. Data from the spring 2003 survey of non-
returning students shows that 65% of the respondents were satisfied with their educational goal
_achlevement However, among respondents who said they dldn’t achleve their educatlonal goals

Personal Teasons were clt.ed as the number one 1eason _fo_r not returmng to the collcge ina
subsequent term.

AACC transfers also perform well at the four-year institutions. The first year GPA of 2.78 of the

most recent group of transfer students is the highest GPA of community college transfer students
after their first year of enrollment at four-year colleges.
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AACC’s enrollment reflects the demographic transition that is currently taking place in the service
region, The Office of Enrollment Development and Admissions carries out numerous recruitment
activities to increase minority enrollment. Examples of these activities include presentations and
registration at the local high schools, and special outreach presentations at local churches. In fall
2004, the number of students from ethnically diverse backgrounds made up 23% of the total student
body. For the same time period, the number of minorities in the college’s service area was about
18%.

The college values diversity in its workforce. In fall 2004, minorities made up 12.2% of the full
time faculty. The percentage of minorities among full time administrative/professional employees
remained 15% in fall 2004. The college has identified the hiring of minority faculty as a top priority
and the Vice President for Learning is working with Human Resources, Deans and Department
Chairs on this college priority. The college is committed to the diversity of its workforce and will
continue to work towards meeting its benchmark. The college Diversity Committee is also actively
involved in helping the college identify qualified candidates. For example a work team of the
Diversity Committee is currently assessing the college’s recruitment efforts and developing
strategies to promote it. One strategy involves providing direct assistance to hiring managers when
the college advertises for credit faculty. This involves sending vacancy announcements to
department chairs at targeted institutions and asking the chairs to assist the college in identifying
qualified candidates to fill vacant positions.

AACC continues to provide a comprehensive program of academic support services designed to
enhance student learning and narrow the performance gap between minority students and the
general student population. The four-year transfer/graduation rate of full time minority students is
another indicator identified by MHEC for explanation. After an all time high of 28.8% for the 1998
cohort, the rate dropped to 22.6% with the 1999 cohort. This is of major concern to the college. The
rate has shown progress in the right direction with the 2000 cohort. The 26.9% rate for the 2000
cohort is four percentage points above the rate reported for the 1999 cohort. Programs such as The
Student Achlevement and Success Program (SASP), whosc primary focus isto retam students and

the transfer/ graduatmn rates The s1x-year transfer/ graduatlon rate of all mmonty students has
remained around 25% and surpasses the benchmark established for the 1999 cohort. This rate is
above that of our peers and the community college system average.

Anne Arundel Community College proactively responds to the changing needs of the business
community and of the regional economy. The college supports regional economic and workforce
development by providing a wide variety of career/technical education programs and courses
designed to help students prepare for new careers, career changes and advancement. Most of the
indicators in the category of support of regional economic and workforce development show that
the college is making steady progress towards the established benchmarks. However, the
performance of some indicators warrants a closer look .The number of contract training courses
offered, for example, has declined. The 2002 through 2004 economic slowdown that affected both
the private and public sectors in the region have had a trickle down effect on college workforce
programs. For contract instruction in particular, the effect is evident in the declining enrollments.
For example, in the three years between FY 02 and FY 04, the college’s Office of Training and
Performance Improvement experienced a 33% decline in contract revenue and a 50% decline in

17



enrollments. Most recent trends in FY 2005 indicate that both revenue and enrollments might begin
to increase after this period of decline. Another contributing factor to the decline is the decreased
activity with the college’s contract with Northrop Grumman. Between FY 02 and FY 04, college
revenue from this contract decreased by 70% and corresponding enrollments decreased by 77%.
These downward shifts in the economic environment were not evident at the time the benchmarks
were set five years ago.

The licensure exam pass rates for EMT basic, EMT Paramedic and Medical Assisting certificate
progtam have also been flagged by MHEC for explanation. While the pass rates of the flagged areas
have gone up with the 2004 group, they are not where the college would like them to be.

The small number of students who sit for the exams could partly explain the vanablhty in the pass
rates. For example, only seven students took the EMT-Paramedic licensure exam in 2004.

COMMUNITY OUTREACH AND IMPACT

Community outreach and nnpact is one of Anne Arundel Community College’s strategic priorities.
The college recognizes that it is essential to collaborate with the community and make its wealth of
cultural and intellectual resources available to the community. The college’s impact is felt
throughout the community. Anne Arundel Commumty College sponsors a multitude of programs
aimed at enriching the lives of residents of its service area. AACC has partnerships with a variety of
agencies _s,ervmg the needs of the people in all parts of the county. Through these partnersmps
students gain valuable learning experiences while at the same time providing service to the
community. One example of this is the college semce-leammg program. In Fiscal year 2005, 1,117
AACC students donated 13,852 service hours performing services ranging from conducting
smoking cessation classes to tutoring middle school students.

Other areas of involvement, with significant impact on the community include the following:
e 2,219 county residents were enrolled in Kids in college and the gifted and talented programs
Teacher Education had 4,096 enrollments.
Continuing Professional Education had 3,225 enrollments
Adult Lifelong Learning: 7,807 enrollments
Child Care Training Institute: 2,328 enroliments
Basic Skills: 3,538 enrollments
Basic Skills Detention: 355 enrollments

The numbers clearly show that Anne Arundel Community College continues to be an integral part
of the community with significant impact.

Many changes in the physical appearance of the Arnold campus have taken place. The new Center
for Applied Learning and Technology (CALT) came on line in August 2004. The new building has
23 classrooms, 24 labs, a large lecture hall as well as two student lounges. The building houses
credit programs leading to associate degrees, certificates, or transfer to a four-year institution or a
career in areas including architecture and interior design, computer and information technologies,
electronics, engineering, telecommunications, continuing professional education certification and
licensure, and occupational skills training.
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ANNE ARUNDEL COMMUNITY COLLEGE

2005 ACCOUNTABILITY REPORT

- X Benchmark
Mission Mandate ___Performancs indicator Frzom .. FY2002 FYos ., FYZ004 20042006
Accessibility and Affordability ) o

1 Number of credit 17,258 18,164 20,479 20,928 20,800
Number of ¢ 34,811 38,015 33,805 32,186 .35,000
Banchimark
e — . Fall 2001 Fall 2002 Fall 2003 Fall 2008 __Fall 2005
2 Market share of service area undergraduaies $8.9% 59.8% 60.3% 58.8% | 80.0%
Benchmark
et s AY 2000-2001  AY 2001-2002  AY.2002-2003  AY 2003-2004  2004.2005
a P ——— Ty —add s nt e
service area £68.2% 68.7% 68.9% 67.3% 66.0%
Benchmark
e WTCobort  {s98Cohot  1599Cohort 2000 Gohost . 2001
4 Parcent of studants fransferting to Maryland public four-year
‘institutions 32.8% 30.1% 34.6% 33.4% 34.0%
Benchmark
— e e e o FY 2002 FY 2003 FY 2004 FY 2005 2006
5 Tuition and fees as a % of tuition and foes af Maryland T o
public four-year institions 39.5% 38.8% 37:8% 41.5% 41.0%
“Leamer Contered Focus for Student Sucgess '"—' ~ AN
Benchmark
it 2000 Cohost 2001 Cohort 2002 Cohort 2003Cohost 2004
8 Second ysar ratention rate 70.3% 71.4% 69.5% 72.0% 73.0%
Benchmark
) R 1097 Cohort . 1998 Cohort  1989Gohort .| 2000Cohert 2001
7 Foui-yaa atigratduation rate of full-i 38.7% 37.1% 38.8% 39.4% 38.7%
Benchmark
s ot 1995 Coliort 1996 Cohort 1997 Cohort 1398 Cohort _ 1999
8 Se-yeer transfes/graduation rate 29.4% 27.2% 322% 33.5% 30.0%
AlumniSurvey  AlumniSurvey  Alumni:Survey  Alumni Survey  Benchmark
1994 _ 1998 . 2000 0 2002 . 2004
8 with ad 1goal 95.6% 96:2% 93.8% 957% 96.0%
v Spring 2000 Spring.2001 Spring 20602 Spring 2003 Benchmark
) ) Lohort Cohort Cohort Cohort 2005
1 N g student with 8¢ goal - ]
achievament 77.6% 71.2% 74.1% 84.5% 75.0%
AlimniSurvey  Alumni Survey  AlumniSurvey  AlumniSurvey  Benchmark
1936 1998 2000 2002 2004
11 Student satisfaction with quaiity of iransfer.preparation 82.4% 85.1% 80.7% 88.0% 85.0%
Benchmark
A AY 2000-2001 AY 20012002 AY 2002-2003 AY 2003-2004 2004:2005
12 Academic performance at instituions of transfer: GPA after - et
st yaar 2.84 T 279 276 2.78 2.80
= e
'Benélgmrkﬁa“
Fall 2001 Fall 2002 ‘Fall 2003 Fall 2004 2005
B Minority student enroliment a5 % of service area poptilation
13a Percent minority student enrofiment 21.1% 20.4% 21.6% 22.8% 22.0%
13b Percent minority population of-service area, 18 or
older) 18.6% 18.7% 18.6%
Banchmark Fall
. Fall 2001 ‘Fall 2002 Fail 2003 Fall 2004 2805
14 Percent minorities of full-ime faculty 12.0% 12.7% 12.2% 122% 150%
15 Parcent minositias of full-fi p
staff 12.2% 13.3% 15.8% 15.0% 15.0%
Benchmark
. 1997 Cohort 1998 Cohort 1999 Cohort 2000 Cohort 2001 Cohoit
. Four-year transfer/graduation rate of full-time minority ) T
-studants 25.8% 28.8% 22.6% 28.9% 30.0%
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L A 4995 Cohort 1896 Cohort 1997 Cohort 1998 Cohort 1999 Cohort
17 Six-year tion: rata of all minority 24.4% 17.1% 25.4% 25.2% 220%
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Support of Raguma( Economicand Wéﬂ&ofﬁ'_ﬂev’lﬂbﬁmm' =

Alumrii Suivey  Alumini Survey  AluminlSusvey  Alumni Survey  Benchmark

e . ... 1998 2000 .
® o e T s TR < S—
program graduates 92.9% 84.6% 86.3% 8B:9%  gT.0%
) - _ Benchmaik FY
e . e Y2001 FY 2002 __FY2003 FY 2004 2008
o isyaTor oo SaRsTacor Wk comy Salege T —
’ contract training 85.7% 85.9% 80.7% 05.7% 100%
AlumniSurvey  AlumniSurvey  AlumniSurvey  AlumniSurvey  Benchmark
: R . _ . 1ese 1998 2000 . . 2004
20 $Student satisfaction with job preparati 86.0% 86.0% 84.7% 84.9% 87.0%
' Benchmark FY
R Y200 FY 2002 FY 2003 FY2004 . 2005
21 ‘Number of contract trairiing courses offered 4,200 4,339 3,904 3,395 5,000
22 ‘Number of businesses and organizations served in contract
training (] 80 83 0 %
23 Number of parficipants in contract training 47,527 46,073 44,724 39,038 45,000
Alumni Survey  Alumni Survey  Alumni Survey  AlumniSurvey  Benchmark
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2 oy e p————— T I
related area 77.3% 86.5% 82.4% 85.2% B83.0%
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25 Licansyre exams passing rate
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EMT-Paramadic 80% 80% T0% 2% 80%
Nursing-RN 90% 91% 96% 8% 90%
Physical Therapy Assistant 100% 100% 88% 0% 0%
Physician Assistant 81% 91% 100% 95% 95%
Radiological Technology 95% 92% 100% B7% 100%
Therapeutic Massage 100% 100% 86% 100% 100%
Madical Assisting-Certificale 0% 100% 80% 88% 100%
Medical Assisting-Degree 100% 100% 100% 100% 100%
Pharmacy Technician 100% Not Available 100% 100% 100%
Effective Use of Public Funding T
) Benchmark FY
— s —._FYz001 Fy2ooz = Fyzp03  FY2004 2005
28 Percentage.of expenditures on instruction 55.4% 54.3% 50.8% 52.0% 55.0%
27 Percentage of expenditures on instruction and selecled
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*EMT - Ambulance is:now called EMT - Basic
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Campus Specific lndicators
Benchmark
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w0 e T o A e SO LA L bl -
(optional) 0.8% 1.0% 1.0% 0.9% 0.8%
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BALTIMORE CITY COMMUNITY COLLEGE
MISSION

Baltimore City Community College (BCCC) provides outstanding educational, cultural, and social
experiences to the residents of Baltimore City, the State of Maryland, and surrounding areas. The
College’s accessible, affordable, comprehensive programs include college transfer and career
prcparation technical training, and life skills training. The College provides a variety of student
servwes that meet the learmng needs and support for an mcreasmgly diversc student populatmm

stakehoiders mdmduais busmess government and educatmn,al institutions of the commumty at
large. _

INSTITUTIONAL ASSESSMENT

Accessibility and Affordability

Enroliment. BCCC’s unduplicated credit headcount for FY 2004 remained relatively stable at
10,717 and surpassed its benchmark of 9,230 (Indicator 1a). The unduplicated non-credit
headeount declined to 10,930 over the same time period (Indicator 1b). This 18% decrease follows
years of tremendous growth. The non-credit headcount grew from 8,895 in FY 2000 to 13,362
students in FY 2004, a 50% increase. However, in FY 2004 the Business and Continuing Education
Center (BCEC) lost its Vice President and 3 of its 5 Directors. The Vice President’s position was
vacated in October 2003 and while there have been 3 Acting Vice Presidents since then, the search
for a permanent replacement is underway. The Directors of Training and Professional
Development, Continuing Studies, and Operations left in Spring 2004 and permanent replacements
did not begin until early Fall 2004. In addition, grant funding cutbacks of nearly $96,000
eliminated some ESL courses, as BCEC could not make up the difference in funding. BCEC
remains committed to addressing the evolving workforce and training needs of Baltimore as the
largest provider of literacy education in the City. Day, evening, and weekend courses for contract
training and the general public are held at sites throughout the City. In addition to the Harbor and
Liberty campuses and the Reisterstown Plaza Center (RPC), there are 88 off-campus Adult
Education sites including schools, churches, and community centers. (Plan 2) Programming to
accommodate senior citizens was reintroeduced in Fall 2001 and hundreds of class sections are
offered at 20 locations throughout the City. In FY 2005 BCEC developed Savvy Seniors, a new 6-
week program targeted towards adults 50 years of age or older. Participants come to the RPC
campus weekly for classes covering a variety of subjects. BCCC’s partnership with the City’s
Department of Recreation and Parks provides some scholarships for Savvy Senior students.
Through our partnership with ED2GO.com, on-line course offerings have expanded to include:
Internet; Computer Literacy; Desktop Publishing; Languages; Test Preparation; Computer
Applications, Progrtamming, Database Management, Networking, and Troubleshooting; Web Page
Design; Business, Accounting, and Entrepreneurial Courses; Digital Photography/Video; Writing
and Publishing; Personal Finance; Family and Personal Enrichment; Paralegal; Health and
Nutrition; Child Care and Parenting; and Courses for Teaching Professionals. (Plan 2) Credit-
Continuing Education Shared courses allow students to enroll in selected credit courses without
requiring formal admission as credit students, A new Program Coordinator was hired to facilitate
continuing studies classes, assist instructors, and serve as a resource for students. A search is
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underway for a second Program Coordinator to further enhance customer service. As mentioned,
the Director of Training and Professional Development left in early 2004 and within a few months
all of the area’s Assistant Directors left. Thus, most of BCEC’s public and private affiliations had to
be renewed through new staff. The new Director of Business and Industry Services began this Fall
and has worked to rebuild these relationships and establish new ones. Given the steady enrollment
growth thai BCEC demonstrated in prior years, the hiring of new staff a search fora permanent

w111 rebulld its contmumg education em'ollment to its prevmus 1evel

Market Share. BCCC is proud of its 32% “market share” of the City population (Indu:ator 2),as
well as its 32% share of the recent high school graduates. (Indicator 3) Baltimore City has many
colleges and universities and BCCC enrolls the highest percentage of undergraduate residents of
any Maryland institution. In keeping with the College’s commitment to provide accessibility to all
City residents, BCCC continues to expand its “Weekend College” and on-line courses to help meet
the needs of the City’s working adults who ofien have child care concerns during the week.

Evening and weekend services have been =vranded at the Liberty and Harbor Campuses, as well as
all of the student services at RPC (Plan 2), RPC has over 10,000 square feet of classroom,

" computer lab, and administrative space and offers free parking and easy access to the City’s subway
and bus system. RPC now offers courses daytime and evening weekday courses as well as Saturday
courses. It has designated open computer lab time for students. The College will continue to survey
students to determine their preferred times and locations. The Evening Weekend Student Services
Center (EWSSC) works to provide more comprehensive and better-coordinated services for
students and increased instructional support for faculty; the EWSSC particularly focuses upon
greater assistance to part-time adult students. Services are provided to applicants, students, and
faculty at the Liberty and Harbor campuses and at RPC. BCCC has many initiatives underway
designed to increase the enrollment of high school graduates and facilitate their transition to the
College. (Plan 4) The Early Enrollment Program has grown tremendously over the past 6 years.
This unique program offers full tuition scholarships to high school juniors and seniors to provide
opportunities to earn eredits either foward an Associate degree or for transfer to another college
while still in high school, and credit can be earned towards high school graduation requirements as
well. Students may take 1 or 2 credit courses per semester during Fall, Spring, and Summer
semesters in day, evening, and weekend courses. Participation has increased from 2 BCPSS
students in Fall 1999 to 208 participants from 21 BCPSS schools in Spring 2005. Last Fall, 93% of
the early-enrolled high school students passed their courses. Upward Bound and Talent Search
serve over 600 middle and high school students at 8 high schools and 5 middle schools; these
programs are designed to help students complete their high school education and pursue
postsecondary trammg An Assistant Director of Intercollegiate Athletics was recently hired on a
contractual basis to increase the number of BCPSS athletes that attend BCCC. In FY 2002, the
Granville T. Woods (GTW) Scholars Program was implemented. Participants receive a full
scholarship for tuition, fees, and text books. State-of-the-art notebook computers are loaned to
scholars to keep during their participation in the program and are awarded to them upon program
completion. GTW scholars study abroad and participate in research internships during the Summer.
The entire Fall 2002 cohort of GTW students have graduated. An Annual Recruitment Luncheon is
held on campus for BCPSS honor students to learn about BCCC’s scholarships. New initiatives
underway to increase this market share include the Community Law in Action Emerging Leaders
Program, a youth-oriented advocacy and leadership development program affiliated with the
University of Maryland School of Law. It empowers urban youth to become civically engaged,
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problem-solving leaders and advocates for change. 20 fellowships are awarded to seniors from 4
BCPSS hlgh schools to attend selected BCCC courses. Lake Clifton/Eastern High School students
part1c1pate in the ACE/Gear Up Weekend Academy. This 3-phase program provides enrichment
via internships on campus, development of career-related portfolios, preparation for SAT exams,
mathematics, analytical reading, and writing. Survey data show that 50% of our students are
employed full-time and another 25% are employed part-time; 33% of students have annual
household incomes of $20,000 or less; to assist these working adults, the BCCC Foundation
continues to raise funds for Workforce Scholarships to pay half the costs. (Plan 2)

Marketing. BCCC continues to coordinate its recruitment, advertising, marketing, and outreach
initiatives. ' The Institutional Advancement Division houses the Marketing, Publications, Public
Information, Web Site Content, and Community Relations functions. The Community Outreach
Coordinating Council (COCC) will be reactivated to include new key staff and coordinate College
community outreach activities. Members will be faculty and staff members who represent
programs and services that BCCC offers to Baltimore’s citizens. (The COCC is discussed in greater
detaﬂ in Sectzon 111 Commumty Outreach and Impact ) (Plan 1, 2)

expansmn of services d_l_s_c_uss_ed un_de_r Market Shar_e BCCC has an office at each campus wher.c
evening and weekend students have access to services from Admissions, Financial Aid, Registrar
Testing, Counseling, and Student Accounting. Steps to increase access to courses and serviees also
include more flexible scheduling options and on-line courses. (Plan 2) In FY 2004, 60 online
courses were offered; nearly 100 online courses ran this year with over 1,400 students enrolled. As
mentioned under A,cces;s'.ibility, increases in online courses will continue through ED2GO.com.
Improving customer- serv:we through technology rema;ms a top priority (Plan 2) BCCC‘s website
Pubhcatlons Office w111 be workmg more W1th the websrce personnel Slgmﬁcant resources were
also invested to upgrade technology resources in the classroom. A larger audience can be reached
and better served via Internet with remote access to student and College information, Enhanced
technology enables all groups committed to student success to make the learning process more
flexible and effective.

Transfer. BCCC’s percentage of transfer program students transferring to Maryland public four-
year institutions decreased to 11.9%, which is just below the benchmark of 12.0% (Indicator 4).
BCCC eontinues to face unique challenges in terms of its service population — primarily the lack of
preparedness for college-level coursework upon entry to BCCC. In Fall 2004, 67% of entrants who
took the placement test in reading, writing, and mathematics required developmental coursework in
all 3 areas, while only 4% did not need any. Typically, at least 60% of BCCC students enroll part-
time; therefore, many face at least 1 year of remediation before they can begin college-level classes.
Many students leave before they complete their developmental classes, hence making transfer to 2
senior institution a distant goal. These challenges have made BCCC even more committed to
improving the transfer rate. Qur pro gram evaluation process uses numerous measures to identify
specific programs where improvement is needed, The Transfer Student Outcomes Committee was
formed in late FY 2004 to coordinate resources, initiatives, and planning processes to improve
transfer outcomes. (Plan 4) Several initiatives were implemented in FY 2004 and FY 2005. Two
transfer fairs were held in Fall 2004 and 1 was held in Spring 2005. Transfer workshops were held
in the Fall and Spring semesters in the following areas: study skills, choosing a majer, and
accelerated programs. “Instant Admit” has been implemented with the University of Baltimore;
and, an interest session was held with staff from the University of Phoenix to institute “Instant
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Admit” at that institution as well. More focus is being placed upon the Morgan Connect and
Coppin Project programs through tailored Orientation sessions and block scheduling for Summer
and Fall 2005. Electronic course syllabi have been instituted for easier submittal to ARTSYS. The
new Morgan State University (MSU) Partnership Committee works to enhance and create new
partnerships with MSU. Staff participated in more external transfer days and conferences, including
MHEC’s Professional Transfer Day, Transfer Day for the College of Education at UMCP, and
Maryland Transfer and Articulation Action Council Meeting. These activities and others designed
to improve retention (discussed in the “Learner-Centered Focus for Student Success” section) will
improve transfer preparation and performance. New initiatives under consideration include the
development of a separate Transfer Centet and a Transfer Studies Certificate. The BCCC-MSU
articulation agreement allows a seamless transfer of credits from BCCC to MSU for GTW Scholars
and MSU offered scholarships to all of the 2005 GTW graduates. They have been accepted into
many Maryland public universities as well as Johns Hopkins University, American University, and
Drexel University. This Summer, GTW graduates will intern at the Washington Center for
Internships and Academic Seminars. All will earn college credit; some will be paid.

Accessibility and Affordability. BCCC’s commitment to accessibility and affordability is illustrated
in the percentage of our tuition and fees as a percent of those at Maryland public four-year
institutions and in our attempts to expand offerings in areas throughout the City. (Indicator 5) (Plan
1,2) Asaresult of funding legislation in the 1998 General Assembly, the College’s funding was
hnked to the State aid provided to public four-year colleges and universities for fiscal years 1999
through 2004. In FY 2005, BCCC received a fixed 3.3% increase in new State funding. However,
due to the Budget Reconciliation Financing Act (BRFA) adjustment of $3,518,086, the resulting FY
2005 State appropriation of $30.4 million represented an increase of only $965,000 when compared
to FY 2004. The State appropriation in FY 2005 and FY 2006 decreased $3.5 million and
$816,000, respectively, when compared to the original appropriations. BCCC’s Board of Trustees
have approved a $9 per credit hour increase in tuition for in-state and out-of-state students.
Effective FY 2006, the credit tuition rates will be $78 and $168 respectively. BCCC will allocate
the additional revenue generated by the tuition increase to 12 initiatives that directly impact
students: advising, disability, enrollment and health services. BCCC is also working to analyze and
design a fee structure that correlates program expenses and fees for FY 2007.

Learner-Centered Focus for Student Success

Retention/Transfer/Graduation. BCCC’s second-year retention rate for filll-time students increased
to our benchmark of 60.0% (Indicator 6), the four-year transfer/graduation rate for full-time
students increased to 11.4% (Indicator 7), and our six-year transfer/graduation rate for full- and
part-time students decreased to 15.6% (Indicator 8). Most BCCC students have multiple goals,
carry extensive household and work-related responsibilities, and require substantial preparation in
academic skills. BCCC must therefore help its students address numerous challenges in order to
pursue their studies, graduate, or successfully transfer. (Plan 4) Sixty-two percent of the 50 non-
returning students who responded to surveys and who had educational goals other than degree or
transfer reported that their goals were met (Indlcator 10). In another survey, 35 students contacted
this past few months listed the following as “major” reasons for leaving BCCC without graduating:
personal reasens, financial difficulties, transfer, childcare difficulties, and employment demands.
BCCC is committed to improving retention, graduation, and transfer rates. The number of
graduates has increased in recent years. There were 317 graduates in FY 2002 and 322 in FY 2003; in
FY 2004 there was a 32% increase to 425 graduates. Activities are underway to maintain these
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increases. In Fall 2004, the Graduation Task Force was instituted to increase the degrees and
certificates awarded to eligible graduates in FY 2005. Staff identified 1,521 students who had
completed at least 45 credits toward a degree or 6 credits toward a certificate and had been enrolled
since Spring 2004. Rigorous efforts were made to contact these students via telephone calls from
Program Directors, automated calls, and postcards encouraging students to meet with their advisors
to register for the appropriate Sprmg 2005 courses. Staff worked to assist potential graduates by
researching obligations, arranging financial assistance, and expanding and extending the degree
audit process. During the first week of advising, 21% of these students came on campus for degree
audits and 36% of them applied for graduation. As of June 27, there were 586 graduates, 38% more
than in FY 2004. This project along with those listed under Transfer in the Accessibility and
Affordability section should improve graduation and transfer rates.

Developmental Education. Improving student retention has been BCCC’s top strategic priority for
over 10 years (Plan 4). Because the vast majority of our students require developmental education,
the Developmental Education Task Force studied the learning outcomes from developmental
courses. The data show increases in some developmental course passing rates, but performance in
subsequent college-level courses was not uniformly raised. Best practices in developmental
education were researched in order to set the following objectives as part of the Academic Master
Plan’s goal to “increase developmental student retention and success” 1) enhance partnerships with
BCPSS to raise the number of high school graduates who enroll without needing developmental
education; 2) provide departmental workshops related to instruction, tutoring, best teaching
practices; 3) reestablish reading as a prerequisite; 4) establish college-wide outcomes assessments;
5) ensure that learning outcomes are meaningful; 6) provide equitable access for each student to the
necessary learning resources and sufficient opportunities to learn; 7) facilitate maximum growth of
each learner by making informed academic adaptations that match and build upon the learner’s
prior knowledge, experience, skills, and beliefs; 8) promote individual empowerment, self-efficacy,
positive self-respect, and a belief in societal reform; 9) prepare Limited English Proficient (LEP)
students for college entrance through English Language Institute enrollment; and 10) institute
systematic testing, advisement, and referral procedures for LEP students. As the objectives are
implemented, outcomes will be evaluated at all levels to ensure that the evolving developmental
studies program effectively prepares students for college-level work.

Support Services. BCCC offers a wide variety of support services. (Plan 4) The Personal
Management Program provides specialized support services to new career and technical education
students and focuses on learning strategies and personal habits for success through class and office
visits, leammg groups, academic success workshops advising, and schedule building. Retention
Specialists give students intensive support in learning strategies and personal habits for success,
provide counseling, and make referrals, as appropriate. Specialists work with Project FISH
(Focused Intensive Support and Help), an outreach initiative of Vocational Support Services, Other
specialized support services include the Retention Services Center (RSC) and the “Positive Men”

and “Women of Strength” programs, which have expanded to include peer-mentoring groups.
“Women of Strength” enlists experienced students from the Allied Human Services program to
mentor newer students and “Positive Men™ has a mentoring program at Douglass High School. The
RSC focuses on retaining high-risk students in selected career programs via specialized counseling,
academic advising, personal growth seminars, and faculty consultations. BCCC also has personal
and case management programs, Grant-funded programs such as the Student Support Services
(SS8) program offers more intensive academic and personal support to 200 low-income, first-
generation college students than would otherwise be available to them. Services include personal
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and career counseling, tutoring, academic advising and transfer counseling, financial aid counseling,
and cultural enrichment activities. The ‘Clarence Blount Child Development Center’ is a
convenience to students with children. (MSPPSE 6.44) Survey data tell us that childcare is
important to nearly half of the students. Hours are built around BCCC’s class schedule and students
from the Early Childhood Education program assist the staff enabling them to fulfill their
‘laboratory’ requirement. Such collaborations provide increased support to students. (Plan 4)
Academic Support. The tremendous need for remediation means academic support must be as
extensive and effective as possible. With new leadership guiding faculty and staff committed to
improved learning outcomes, BCCC has developed plans for implementing and evaluating new
initiatives. (Plan 4) The Academic Master Plan calls for an outcomes assessment model to be
applied to the tutoring function; tutorial services coordinated with academic departments; academic
departments specifying content and tutorial approaches for each course; ongoing faculty interaction
Wlth tutorial staff and coordmatmg, expandmg, and strengthenmg tutormg serv1ces based on the

1o _ensure _effectlve and ef,ﬁc_l,ent acadech and student support services. Measures include:
proportion of classes taught by full-time faculty; evaluations of tutoring and other academic support
provided to program students with a grade of D or lower in program-specific courses; evidence of
professional development; evidence of excellence in instruction, faculty availability and
helpfulness, advisement, tutoring, and other academic support; supervision and support of full-time
faculty, teaching assistants, adjunct faculty, and tutors with respect to orientation, mentoring,
professional development, and evaluation; opportunities for integration into College life;
documentation of adequate program space and facilities; evidence of sufficient library and learning
resources; evidence of sufficient, up-to-date, and Well-mamtalned equipment; and evidence of
excellent student services.

Graduates. BCCC’s graduates are largely satisfied with their educational goal achievement; 97.6%
of 2002 graduates indicated satisfaction. (Indicator 9) This is a 7% increase of over the 2000
graduates’ ratings and surpasses our benchmark of 90%. The 2000 transfer program graduates’
satisfaction ratings with transfer preparation declined slightly to 76.2%. (Indicator 11) BCCC’s
transfer student GPA declined slightly to 2.40 for AY 2003-04. (Indicator 12) The retention efforts
mentioned above, new articulation agreements, and the comprehensive Program Evaluation Plan
will increase our retention and transfer/graduation outcomes. (Plan 4) The Transfer Student
Outcomes Committee is working to improve transfer performance.

Diversity

Students and Staff. BCCC’s student body reflects a stable proportion of students who are
‘minorities, ranging from 91% to 95% for the past 4 fall semesters (Indicator 13a) (Plan 3) The

full-tune adm1mstrat1ve/professmna1 staff (Indlcator 15) mcreased t0 75. 2% (Plan 1 3) Based on
the advice of BCCC’s legal counsel, the College does not submit benchmarks for Indicators 14 and
15.

Transfer/Graduation. The four-year transfer/ graduatlon rate of full-time minority students
increased slightly (Indicator 16), whereas the six-year transfer/graduation rate of full- and part-time
minorities declined slightly (Indicator 17). Because BCCC’s student body is comprised primarily
of minorities, all steps described in this Report to enhance student success will enhance outcomes
for minorities. (Plan 3) Activities underway to improve minority students’ success include enhanced
support services, the Committee on the Recruitment and Retention of African American Males, and
others described in the Learner Centered Focus for Student Success section. The Committee’s
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charges are: establish activities addressing academic, transfer, career, financial aid, student
activities, and support services needs of African American males while assisting them in their
acclimation to BCCC; develop activities to educate faculty, staff, and students on African American
male issues; and strengthen community suppert for African American males in addition to
supporting their own communities. Objectives are: research why African American males attend
BCCC; examine data from the Accuplacer placement exam; and produce a report describing
BCCC’s African American male students, their academic goals, and risk factors.
Awareness. Diversity awareness is promoted by the Institute for Inter-Cultural Understanding
which has student, faculty, and staff members. The new College Climate and Diversity Committee
will study diversity-related issues and plan ways to enhance the positive results of a diverse
population dedicated to learning. (Plan 3)
Support of Regional Economic and Workforce Development
Training. As discussed under Enrollment in the Accesszbzlny and Affordability section, BCEC lost
the majority of its leadership team in FY 2004. The Office of Training and Professional
Development lost its Director and all 3 of #*= Assistant Directors. Thus, the numbers of contract
training courses, numbers of business and orgamzatxons served in contract training, and number of
_participants in contract training decreased (Ind1cators 21, 22, and 23). Employer/Organization
satisfaction with BCCC’s contract training remains hlgh at 96.3% (Indicator 19). As previously
discussed, the new Director of Business and Industry Services is rebuilding business relationships
and developing new partnerships. (Plan 5) New marketing materials have been developed for
mailing to Baltimore area businesses. BCEC staff plan to hold bi-monthly industry-specific
breakfast meetings and make weekly visits to businesses, agencies, and municipalities. New
weekly contact reports will be shared to enhance communication and follow-up. With these efforts
and the complement of new staff, BCEC will rebuild its enrollment.
Employment. Employer satisfaction with BCCC graduates remained extremely high at 100%
(Indicator 18). 76% of the 2002 career program graduates rated their preparation as “Very Good" or
“Good” (Indicator 20). The percent of career program graduates employed full-time in a related or
somewhat related field decreased from 2000 to 2002 (Indicator 24). It remains BCCC’s goal to
increase the employment rate to 85%, our benchmark. (Plan 5) The Career Services Office has
many activities underway to improve career outcomes. Each semester Soft Skills Workshops are
held on Goal-Setting, Job Search Strategies, Business Etiquette, Communication Skills, and
Resume/Cover Letter Writing. Three Career assessments are available to assist students in making a
career decision: DISCOVER, Careers Type Focus, and SDS (Self-Directed Search). The resource
library has encyclopedias and career-specific publications and magazines that discuss exploring the
job market and marketing oneself. The College Central Network enables students to post their
resumes and employers to post jobs. Spring career fairs are held in conjunction with MOED and the
Department of Labor, Licensing, and Regulation. PRE 100 courses and New Student Orientation
include career services information. The extensive program evaluation system with data drawn from
students, faculty, advisory committees, and employers will also enhance these outcomes.
Licensing. Through its revised program evaluation process, BCCC seeks to continually improve
licensing exam passing rates for the Allied Health fields (Indicator 25). In 2004, BCCC’s passing
rate for the RN licensing exam increased to 98%, surpassing its benchmark of 95%. The Dental
Hygiene graduates maintained a passing rate of 100% and the Physical Therapy program’s rate
increased to 100%; both surpassed their benchmarks of 95% and 90%, respectively. The
Emergency Medical Services rate increased to 92%. The Health Information Technology passing
rate increased to 100%, surpassing its benchmark of 75%. The Surgical Technology passing rates
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achieved 100% in 2003. (Plan 4,5)

Effective Use of Public Funding
Academic Budget. The total expenditure on instruction increased by $308,587; from $18.2 million
in FY 2003 to $18.4 million in FY 2004 (Indicator 26). The corresponding percentage expenditure
on instruction in the operating budget increased from 40.6% in FY 2003 and to 41.0% in FY 2004.
This is due to an overall increase in expenditures of $355,000 that was primarily allocated to fund
instructional delivery costs for BCCC’s increasing enrollment. The total dollar expenditure on
instruction and selected academic support (combined) decreased by $277,000, from $23.6 million in
FY 2003 to $23.3 million in FY 2004; however, the percentage expenditure on instruction and
selected academic support in the operating budget declined slightly from 52.8% in FY 2003 to
51.8% in FY 2004 (Indicator 27). This is also due to significant allocation of funds related the $70
million dollar renovation and acquisition and build-out of related surge space. Funds continue to be
allocated to student services, personnel costs, and deferred maintenance initiatives in support of the
Strategic Plan. BCCC remains committed to attaining Plan Goal 1 by providing accessible,
affordable and cost-effectlve high quality higher education.

2004 ﬂndlcator 28) Senior adult enrollment grew tremendously from FY 2002 to FY 2003 reachmg
5,198; it then declined to 4,943 in FY 2004 (Indicator 29). Courses tailored to meet the needs of
senior citizens are offered in Senior Centers throughout the City including art, financial and estate
planning, computer skills, and the history of Baltimore. (Plan 2) As discussed in the Accessibility
and Affordability section, in FY 2005 BCEC developed Savvy Seniors, a new program targeted
towards adults 50 years of age or more. A variety of classes will be held weekly at RPC. Some
scholarships will be provided through our partnership with the Department of Recreation and Parks.

Looking Forward, With the appointment of the Interim President, stability has returned to the
College.

COMMUNITY OUTREACH AND IMPACT

Stratezzc Przorltv One of the College ] strateglc pnormes 1s to strengthen commumty outreach

Dedlcated faculty and staff prov1de thelr expexhse to serve Baltlmore s cﬁazens commumty and
neighborhood organizations, area employers, and the Baltimore City Public School System
(BCPSS). While the Office of Community Relations is located within the College’s Division of
Institutional Advancement, the entire College community is actively involved in serving the needs
of Baltimore City.

Faculty and Staff Involvement. The Community Outreach Coordinating Council (COCC) has
served as a coordinating body for the College’s community outreach efforts in order to best meet
the needs of the community and efficiently utilize staff resources. This Council will be
reconstituted this year with the new key staff as members, The Director of Community Relations
and the Executive Director of Off-Campus Student Services and Housing co-chair the committee,
which has faculty and staff representation. Each member represents programs and services that the
College offers to Baltimore’s citizens and families. The COCC plans to continue surveying faculty
and staff about their community connections, affiliations, and outreach initiatives so that new
outreach opportunities may be explored. Faculty and staff participate in many community service
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activities on an individual basis, as well as through their College programs. Organizations that
benefit from the dedication and expertise of faculty and staff include American Heart Association,
Career Connections Health and Bioscience Advisory Board for BCPSS Health and Bioscience
Academies, NAACP, Westside Youth Opportunity Community Center Advisory Board, Second
Chance Project, Belair-Edison Neighborhoods, Inc., Metropohtan Transitional Center at the
Department of Corrections, Girl Scouts of America, Community Relations Council for Woodstock
Job Corp, Boys and Girls Clubs of America, Alpha Phi Alpha Fraternity, Greater Mondawmin

" Education Consortium, Alpha Kappa Alpha Sorority, Baltimore Metropolitan Pan-Hellenic Council,
Greater Mondawmin Coordination Council, and the Greater Northwest Coordination Council.
Faculty and staff also engage the community through the Speakers Bureau. As a free service to the
community, faculty and staff speak on a wide range of topics to community organizations, church
and civic groups, schools, and professional associations. This year’s audiences include the
Northwest Baltimore (SNAP) meeting, House of Refuge, Cherry Hill Family Support Center,
Baltimore Baptist Convention, and Department of Social Services. BCCC also provides marketing
presentations to advisory boards, recruitment audiences, and other key constituencies.

Student Involvement. BCCC’s students are actively involved in community outreach activities. The
Student Governance Board sponsors free lectures, concerts, and activities surrounding such events
as Women’s History Month and African American History Month. Respiratory Care program
students assist with Camp Super Kids activities and many volunteer to help with the Special
Olympics. The Dental Hygiene Clinic provides free cleanings to community children and senior
citizens. Free seminars on parenting strategies, ethics, and cultural programs are available to
residents. Through support groups like Positive Men and Women of Strength, BCCC students reach
out to various BCPSS high schools students.

Business Organizations. BCCC is a member of many business organizations that play key roles in
the City’s economic development, including the Greater Baltimore Committee, the Greater
Baltimore Alliance, and the Downtown Partnership. Participation on the Governor’s Workforce
Investment Board and the Baltimore Workforce Investment Board enables BCCC to communicate
its presence to a wider community audience in need of college programs and services. These Boards
are established groups that play key roles in meeting local and state workforce needs and BCCC’s
programs are a strong match with the critical skill shortage areas they have identified. The
Community Relations Director serves on the steering committee for Project Garrison and works to -
identify funding sources, provide information about BCCC’s services, and coordinate the
establishment of adult education classes at community sites. The Project serves 6 communities
around the College. The Community Relations Office has forged relationships with many
Baltimore business groups including International Association of Administrative Professionals,
Poetic Java Publishing, National Association of University Women, American Express Financial
Services, and the Greater Homewood Community Corporation.

BCEC Off-Campus Programs and Partnerships. BCCC’s Business and Continuing Education
Center (BCEC) has a long history of partnerships and affiliations with business, industry,
community, public schools, and government organizations. Much of this programming takes place
off-campus across the City. Adult and Community Education (ACE) programs continue to be the
largest provider of literacy training in Baltimore City. More than 300 free Pre-GED, GED, English
as a Second Language (ESL), and 'Youth Empowerment courses are offered at 88 City sites.
Training to meet the needs of senior citizens takes place at senior centers across the City such as the
Hatton Senior Center, Harford Senior Center, John Booth Senior Center, Roland Park Place, Cherry
Hill Senior Manor and Concord Apartments. BCCC is also reestablishing partnerships with a
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number of City and State agencies to offer educational activities to their employees or constituents.
These include the Mayor’s Office of Employment Development (MOED), Maryland Office for
New Americans, Maryland State Department of Education (MSDE), Housing Authority of
Baltimore City, Department of Social Services, School @ Work Program, The Johns Hopkins
Hospital, Baltimore City Fire Department, Baltimore City Department of Personnel, Maryland State
Highway Administration, Employee Development and Training Institute, Maryland State
Department of Human Resources, University of Maryland Medical Center, and Maryland Tourism
Council. Renewal of former and establishment of new business relationships are underway
including Empower Baltimore Management Corporation, Harbor Bank of Maryland, M&T Bank,
and United Parcel Services. BCCC has committed to increase funding to enhance 1iteracy-and
workforce development opportmntles

falth-based orgamzatlons Afﬁhatmns 1nciude the Agape eracle Church Pro_]ect ARISA Greater
Faith Baptist Church New Christian Memorial, Douglas Memorial, Wayland Baptist Church, After
School Program, Women In Christ, Unity United Methodist Church, Porter Baptist Church, Greater
Faith Baptist Church, New Life Methodist Church, Mt. Lebonan Baptist Church, St. Bernadine’s,
Second English Lutheran Church, Mt. Olive Evangelical Church, Keystone Church of Christ, Mt.
Zion United Methodist Church, Interdenominational Ministerial Alliance, Victory Ministries, New
Christian Memorial Church, Christ United Methodist Church, Greater Paradise Christian Center,
New Bethlehem Baptist Church, City Temple Baptist Church, and Baltimore Blacks and Jews
Organization. Relationships range from Speakers Bureau requests to event planning, facilities use,
and technical or planning assistance

pubhc events Such events include the Gwynn Oaks Commumty Day, Wyndham Career Day,
Kingdom Conference, Park Heights Community Congress, Soul School Institute Cultural Event,
and Mondawmin Career Day. The Community Relations Director serves on the Board of Directors
for the Greater Northwest Community Coalition (GNCC) which led to BCCC’s participation in the
GNCC Juneteenth Community Festival. BCCC’s Interim President and the Chair of the Board
Trustees spoke at the 2005 Community Volunteer Award Ceremony. BCCC alumni authors
participated in the Baltimore Book Fair.

Community Events On Campus. The Community Relations Office also coordinated the University -
of Maryland Viral Institute’s meeting with College Health Center Staff and the schedule for health
information sessions to be held at the Liberty and Harbor campuses for a student awareness
campaign. For Project BRAVE, the Office assisted the Baltimore Regional Alliance for the
Vaccine Effort with the coordination of educational outreach sessions on campus, campus tours, and
on-campus presentations to the National project team. Throughout FY 2004, a wide variety of
schools, associations, and organizations utilized BCCC’s facilities, including Thurgood Marshall
and Frederick Douglas High Schools, Lemmel Middle School, Maryland Public Television,
Military Youths Corps /Freestate Challenge Academy, Baltimore Chapter of ACE, Boys and Girls
Club of Westhills, Transit Riders Action Council of Metropolitan, Vital Entertainment, Flair
Modeling Studios, City Council Woman Sheila Dixon, Home Buyer’s Savings Guide, Northwest
Bulldogs Youth Football Police Athletic League, POP Warner Little Scholars, Lt. Governor’s
Office Commission on Education, Department of Juvenile Justice, Baltimore City Department of
Social Services, Alpha Kappa Alpha Sorority, Inc., Zeta Phi Beta Sorority, Inc., Girl Scouts of
America, Gwynn Falls Cheerleading and Football Camp, A Good Black Man, Inc., Delta Sigma
Theta Sorority, Inc., Alpha Phi Alpha Fraternity, Inc., Chi Eta Phi Sorority, Inc., Radio One, WERQ
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and WWIN of Clear Channel Broadcasting, WCAQ, Home Box Office (The Wire), Baltimore
Ravens, African American Male Leadership Institute, AARP, Woodstock Jobs Corp Centers,
NACA, Child & Adult Food Care Program, AWKA Union Baltimore/Washington Chapter, Chevy
Chase Bank, Baltimore City Housing Department, National Association of Black Law Enforcement
Officers, Inc., Sister to Sister Network, Wachovia Bank, Provident Bank of Maryland, Army .
Recruitment, Red Cross, NAACP, MOED, KUUMBA Ensemble, Alpha & Omega Productions, and
Universoul Circus.

BCPSS Workforce Needs: Teacher Education. BCCC’s Center for Teacher Excellence (CTE) is a
model of comprehensive strategies dcmgned to prepare BCPSS teachers for certification as well as
provide a strong connection between BCCC and BCPSS. In response to the critical need for
certified teachers in the BCPSS, where 30% of teachers were provisionally certified, BCCC
designed the CTE to help this group complete the courses needed to teach under Maryland law.
Needs assessments were conducted with hundreds of BCPSS teachers to develop the appropriate
courses and best schedules, Hundreds of provisionally certified BCPSS teachers have taken courses
in'reading, PRAXIS preparation, psychology, education, information technology, and other content
courses through the CTE. The CTE’s Maryland Teacher Certification Pathway also offers a non-
degree, non-certificate conferring course of study to teachers with a Bachelor’s Degree who want to
meet MSDE teacher certification requirements. Two Summer CTE sessions were offered in 2004;
the first had 217 students enrolled and the second had 170. 244 students were enrolled in Fall 2004.
BCCC is proud of the CTE’s role in training BCPSS teachers. '

BCPSS and Enoch Pratt Free Library. Through this partnership, BCCC coordinated the “Wild
About Reading Literacy Jamboree.” The Jamboree was a half-day symposium on children’s
literacy designed for the community to participate in a diverse professional development experience
promoting children’s literatute appreciation. Maryland authors, illustrators, bookmakers, and
storytellers discussed their love for children’s literature during workshops and demonstrations.
Children were invited to attend.

BCPSS: Pitts-Ashurton Simulated Community College. The Pitts-Ashburton Simulated Community
College was a 7-week program for middle school students from Ashburton/Nathan Pitts Elementary
School. It prov1ded students with the opportunity to experience the college»preparatmn process
through a series of simulations designed to simulate the actual experience of high school students
preparing for college. These students completed a mock admissions application, applied for State -
and federal financial aid via “FAFSA on the Web,” took a mock placement test, received
advisement, chose a major, registered for classes, received financial aid and scholarships, and paid
their bills. They participated in a New Student Orientation simulation similar to the program BCCC
offers to incoming first-year college students. Presentations were also made to the students at the
middle school and students made many visits to the Liberty Campus. The middle schools students
and administrators praised this program.

Science Is For Everyone. BCCC’s award-winning Science Is for Everyone (SIFE) program
represents an innovative approach to serving the community. SIFE is a partnership between BCCC
and 8 Baltimore City faith-based organizations designed to encourage children, ages 7 to 12, to
pursue careers in technology, science, and mathematics. Field trips this year included the
Smithsonian Museum of Dentistry, Science Center, and College Park Aviation Museum. SIFE
provided math, science, and technology hands-on experiences for over 300 students and their
families. Through SIFE’s partnership with the National Aquarium, the Community Relations
Director is a member of the Aquarium on Wheels program and helps the program identify BCPSS
students for participation and conduet interviews.

33



Information Dissemination. Commumty events are posted on the BCCC website. Publications
about BCCC are also available at various Motor Vehicle Administration sites, the State Office
Bmldmg, Baltlmore City Nelghborhood Service Centers commumty bulldmgs hbranes and Adult-
presentatlons The Alumm Connectxons Ncwsletter is pubhshed each semester and maﬂed to over
13,000 alumni. It highlights BCCC news, services available for alumni, and community events.
BCEC pubhshes Partners in Training, a quarterly newsletter that is mailed to over 200 businesses
and agencies. Housed at RPC, WBJIC radio station has been the leading classical music station in
the Baltimore/Washington Metro area for over 50 years and reaches 170,000 listeners weekly. It is
ideal for promoting community events.

Goal. To support our strategic priority to strengthen community outreach, the Strategic Plan
mcludes goals to build a stronger relationship with the external community and improve the
College’s image. The Community Qutreach Coordinating Council will work on how best to reach
out to community groups and form new partnerships.
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. L 20002001 _2001-2002 2002-2003 2003-2004 2004-2005 .
12 = e PP TNy ey oy ; . i L L .. ‘
; 1st year 263 258 244 240 270
“Biversity j
Benchmark Fall
Fall 2009 Fallzo0z _ __Fall 2003 Fall 2004 _2005
13 Minority student ervallment as % of serice area popuiation o12% 91.3% 94.7% 205% 90%
13a Percent minofity studant enroliment
13b Percent minority. population of service area, 18 or
older)
14 Percent minorities of-full-time faculty 50.8% 52.0% B1.0% 58.5% Do Not Subimit
15 Percant:minorities of ful-time administrative/profassionat
staff 70.8% 73.8% 72.5% 75.2% Do Not Submit
Benchmark
— i — 1997 Cohort 1998 Eoho 1999 Cohort 2000 Cohort 2001 Cohort
15 Four-year fransfer/graduation rate of full-ime minority - ’ o
- studenis 12.0% 13.2% 2.2% 11.6% 18%
Benchmark
- _ e 1995 Cohort . 1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort
A7 Six-year transfer/graduation rate of all minority students 13.7% C 1a0% 15.4% 13.7% 22%
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‘BALTIMORE CITY COMMUNITY COLLEGE
2005 ACCOUNTABILITY REPORT

Support of Reglonal Economicand Workforce Development

AlumniSurvey  Alumni Survay AlumniSurvey Alumni Survey

Benchmark
i R 1896 1988 ...2000 2002 5_006
18 Einployer salisfaction with communily cofiege career o T
‘program graduates o NA* 100% 100% 100% 100%
(NA* - Less than 5 respondents)
o . Benctimark
RN - . ... ... FYZ001 FY 2002 FY 2003 FY2o04  _ _InsertYear
19 Employerforganization satisfaction with comniunity collsge ) ) o
conitract training 100% H7:4% 100.0% 98.3% 100%
Alumni Survey Alurni-Suivey AlumniSurvey AlumniSurvey  Benchimark
e . 1836 1998 2000 2002 2008
20 Student satisfaction with job preparation 28% 100% B1% 78.2% 100%
Benchmark
R AR FY 2001 FY 2002 FY2003 __ FY2004 Insert Year
21 Nurriber of training courses offered 853 730 703 339 800
e Number of busingsses and organizations served In contract
Araining 42 72 9 45 80
23 ar of in 4 training 8,984 7.847 9,609 4,464 15,000
AlumniSurvey AlumniSurvey AjumniSurvey AlumniSurvey  Benchmark
B e X 1996 1988 2000 2002 2006
i e p——— A - SO ... E— L ol
i related area Bo% 82% 3% 9% 85%
Benchmark FY
S —— £Y 2001 FY2002 __ FY2003 Y2004 205 .
25 Licensure exams passing rate
** Emergancy Medical Senicas - EMT-P 93% 26% 50% 92% 75%
Heaith Information Technology - AHIMA 0% 100% 5% 100% 75%
Respiratory Therapy-MD-Entry Level Exam 100% 100% 100% 890%
Nursing- National Councit 84% 88% 92% 98% 05%
*  Physical Therapy-- Assessinent Systems 75% 83% 80% 100% 80%
Surgical Technology-Asc Surg Tach Exam NA 100% 100% DNA 75%
Dantal Hygiene - Nationa) (Written) Board 100% 100% 100% 100% 95%
NA - no students sat for oxam that year.
DNA - Data niof available for, 2004 due to-a change in the way resulfs are disseniinated fo coflages.
Effective Use of Public Funding
— _Fyzem FY2002 FY 2003 FY 2004 2005
26% Percentage of expenditures on instruction A1.7% 40.1% 40.6% 41.0% 50%
27 Percantage of expenditures on instruction:and selected
academic-support 54.7% §3.7% 52.8% 51.8% 58%
Community Outreachand impact T T
Benchmark FY
— FY 2001 FY 2002 FY 2003 FY 2004 2005
28 t in workforoe de men g 11,425 8,638 10,798 5,855 9,000
29 Seriior aduit enroliment in non-credit courses 457 3,767 5,108 4,943 1,900
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CARROLL COMMUNITY COLLEGE
MISSION

Carroll Community College is an innovative center of learning that focuses on the intellectual and
personal development needs of the learner; promotes effective teaching; responds to and embraces
an increasingly diverse and changing world; establishes a sense of community for students and
those who support the student; uses institutional resources effectively; and values and promotes
lifelong learning. :

INSTITUTIONAL ASSESSMENT

Carroll Cemmumty College is proud of its performance in serving students and meeting the needs
of Carroll County for postsecondary education, business and workforce development, and cultural
enrichment. The college is committed to ongoing assessment and evaluation of its programs and
services and to public documentation of institutional effectiveness to provide accountability to its
stakeholders.

Commission staff identified one performance indicator requiring an explanation. For most of the
remaining indicators, the college either exceeds the associated benchmark or the trend is toward
reaching the benchmark. In the few cases where this is not true, the data are typically unstable due
to small cell sizes, resulting in substantial variability in the performance indicator.

Indicaior 27: Percentage of Expenditures on Instruction and Selected Academic Support. Data
reported for Carroll in FY2000 and FY2001 included all academic support expenditures, and the
college established the initial benchmark based on these data. Revising these figures to include only
the expenditures associated with selected academic support yields 51.1 percent for FY2000 and 50.0

percent for FY2001. Based on these revised baseline figures, and with the knowledge that new
buildings were preparing to come on line, the college would have established the benchmark at 52
percent. The college requests that the benchmark for indicator 27 be revised to 52.0 percent. The
percentage of expenditures on instruction and selected academic support for FY2002-04 has been
consistent at 51.2, 51.0, and 51.2 percent, respectively. Given the recurring physical plant expenses
of opening the Scott Center for the Fine and Performing Arts, the Business Training Center, and the
Life Fitness Building during this period, the college is satisfied with maintaining the proportion of
its budget devoted to instruction and related academic activities.

The college is continuing to monitor its progress on three other indicators identified by MHEC staff:
Indicator 14: Percent Minorities of Full-time Faculty.

Carroll Community College continues to experience challenges in attracting an ethnically diverse
faculty and staff, for the following reasons:

e Carroll County's relatively homogeneous population, which limits both the pool of
ethnically diverse and professionally qualified potential employees, and the college's ability
to attract an ethnically diverse workforce to an area with few ethnic communities
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e Very low turnover

The college administration continues to be concerned with the problem of recruiting an ethnically
diverse workforce, and it continues to fine tune its recruitment procedures to find qualified minority
candidates. These procedures include:

s Communication of vacancies with institutions and organizations that are likely to be sources
of minority candidates, such as Bowie State University and the University of Maryland
Eastern Shore. Recently, the list of such institutions was significantly expanded to include
similar institutions outside of the D.C.-Maryland region.

e National searches for all faculty and administrative positions, including the use of
higheredjobs.com.

e Use of advertising sources that focus on minority candidates, with research about their
ultimate effectiveness. For example, the college for some time advertised its vacancies in
Black Issues in Higher Education. Review of information from candidates revealed that
none had been alerted to the college’s vacancies by advertisements in this periodical.
Accordingly, the college eliminated use of this periodical and substituted the Baltimore
Afro-American. By concenirating on a more local periodical, it is hoped that the college's
commitment to diversity will become more well-known in the immediate surroundmg area.

‘These approaches appear to be improving the college’s effectiveness in attracting minority
candidates to apply for vacant positions, as documented in the college’s Minority Achievement
Report submitted to the Commission June 1, 2005. Over the past three fiscal years, a total of 379
people applied for 12 vacant professional staff positions at the college. Forty, or 10.6 percent, of
these applicants were minorities. Minority applicants were hired into two of these 12 positions (16.7
percent).

The college has not been successful in hiring minority faculty. Over the past three years, six full-
time faculty positions were filled. Forty-two, or 14.8 percent of the 283 faculty applicants, were
minorities. None of the hires were from minority racial or ethnic groups.

Like most institutions with large numbers of adjunct faculty, Carroll Community College tends to
attract individuals from this base as applicants for full-time positions. In 2002, just over 5 percent of
the credit adjunct faculty were minorities. In fall 2004, minorities accounted for almost 9 percent of
the adjunct faculty. This should ultimately attract a more diverse pool of applicants for future full-
time openings, while providing a more diverse set of instructors for current students.

Indicator 17: Six-year Transfer/Graduation Rate of All Minority Students.

MHEC staff identified the six-year transfer/graduation rate of minority students for continual
monitoring by the college. Strategies for improving performance on this indicator include the use of
basic skills assessment tests for entering students; interpretation of test scores in First Advising
Sessions to ensure appropriate course placements; use of the Early Alert Program whereby faculty
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refer students in academic difﬁculty to appropriate support services Orientation First—year

tutonng m the Academlc Center, both by appomtment and on 2 walk-m bas1s, and opportumtles to
participate in Academic Communities, career-oriented learning support groups featuring mentoring
and hands-on, active, collaborative learning experiences inside and outside the classroom. Eight
Academic Communities are offered: Body by Carroll: Adventures in Health incorporating
Healthcare, Wellness, Sports and Fitness; Creativity; Education, Human Development, and
Behavior; Great Ideas from the Human Expene_nce Law and Criminal Justice; Leaders, Investors,
and Entrepreneurs; How Things Work; and Social and Cultural Awareness.

‘The six-year transfer/graduation rate for minority students has improved since its low point of 7.7
percent for the 1996 cohort. The two most recent cohorts, students entering in fall 1997 and 1998,
achieved transfer/graduation rates of 22.2 percent and 18.2 percent, respectively. The small number
of minority students in these cohorts can result in large swings in these indicators. For example, the
1997 cohort had 18 students. Had two mor= w*udents transferred or graduated, the rate for this
cohort would have exceeded the benchmark of 30 percent. It is the relatively low transfer and
graduation success of part-time students that is holding the six-year rate down.

The college is pleased that it has recently exceeded its benchmark of 33 percent for the four-year
transfer/graduation rate of full-time minority students. This indicator was included in the college’s
2003 Minority Achievement Action Plan and the college’s full-time minority students have
achieved and sustained transfer/graduation rates above both the benchmark established by the Board
of Trustees and the overall rate for all Carroll students:

Four-year Transfer/Graduation Rates of Full-time Students

N 1997 cohort | 1998 cobort | 1999 cohort | 2000 cohort
[Allstudents ~ 1402%  [382%  [399%  |384%
:___Ml_nonty students _ 15.4% 444% . 44.4% |.40.0%

In addition to the strategies mentioned above, the college is engaged in two additional initiatives
that it hopes will improve minority student and staff recruitment and retention.

Strategic Initiative on Diversity and Global Awareness

Initiatives in the college’s Strategic Plan are proposed by the president and endorsed by the Board
of Trustees. They guide annual office and employee planning and goal setting for the coming year,
and justify requests for new monies in the budget development process for the following fiscal year.
Among the seven initiatives in the college’s Strategic Plan for FY2005-FY2006 was Initiative V —
Incorporate the concepts of diversity and global awareness within the college so that the entire
college community is aware and engaged in the process.

The college’s planning process includes Strateglc Plan Reports by members of the collegewide
Planning Advisory Council (PAC). In a mini self-study process, members of PAC who are not
employed in areas directly related to the accomplishment of a presidential initiative prepare status
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Teports each spring on the progress made in achieving the goals of the Strategic Plan. The following
is the Strategic Plan Report made in May 2005 for the diversity initiative:

The Global Awareness Advisory Board built upon the work of its first year by encouraging and
identifying specific global awareness related activities. The Board consists of both faculty and staff
and includes representatives of the president’s office, teaching faculty, Continuing Education,
Student Life, Service Learning, and Disability Services.

Over the past year, there have been a variety of programs supporting the initiative through the
Academic Communities, student clubs and organizations, Student Life programs, Continuing
Education offerings, and staff/faculty development opportunities.

Major accomplishments in FY2005 included (not a comprehensive list):

e Co-curricular programs: Multicultural Fair, Service Learning Fair, Film Series, plus club
sponsored activities (e.g. Native American Dance Troupe, Passover Seder)

» Continuing Education programs: Alpha and Omega: Global Myths of Creation and
Destruction, Single Voices from Around the World lecture, The Resurgence of

Fundamentalism in World Religions course, Introductlon to Buddhism: From Samsara to
Nirvana course

o Staff Development activities: Multicultural film series and discussions, Reading Lolita in
Tehran book discussion, Holocaust Museum field trip, The Holocaust: A Survivors Story
speaker, Race: The Power of Illusion film and discussion.

o Library and Media services: Regular broadcasting of the Deutsche Welle foreign language
(Spanish, German) news program on the college’s Cable 18 television channel; continued to
purchase print and electronic resources to support multicultural assignments in the
curriculum (e.g., Gale Encyclopedia of Multicultural America, Handbook of Research in
Multicultural Education)

The Global Awareness Advisory Board is currently in the process of surveying faculty to assess the
level of integration of global awareness/diversity into courses and to identify best practices in this
area. Preliminary results indicate that many courses are incorporating these concepts into the
planning of the courses, and several are spending a significant amount of class time studying and
discussing related issues.

Student Persistence and Achievement Committee
At its March 7, 2005 meeting, the Planning Advisory Council appointed a new Student Persistence
and Achievement Committee. The committee will report to the Enrollment Management Leadership

Team and replace the inactive Retention Committee. The committee was charged with the
following by the Planning Advisory Council:
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‘Members of this committee will assist in the preparation of college-wide enrollment management
initiatives and ensure their inclusion in appropriate annual area and functional plans within the
institution (for example, Academic Plan, Marketlng Communications Plan, Student Affairs Plan,
Technology Plan). The committee will review issues, policies and procedures that will lead to a
better understanding of factors that impact student persistence and will develop strategies to foster
persistence and success.

Specifically, the committee will:

o Define student persistence and achievement at Carroll Community College and identify the
data needed to monitor progress in this area. Review the annual Student Degree Progress
Report, and other institutional research into student persistence and success, prepared by the
Planning, Marketing, and Assessment area.

» Meet periodically as a whole or in subcommittees to review student enrollment, retention,
degree-progress and achievement data, contribute to the development of student retention
and achievement programs, and assist with implementation of retention initiatives.

s Assist in the process of reviewing and evaluating outcomes related to student engagement
such as Academic Communities, Service Learning, First Advising, Student Orientations, and
Student Life programs.

o In conjunction with the appropriate vice presidents, identify college-wide student persistence
and retention program needs in the annual budgeting process and make recommendations
for end-of-year expenditures supporting student persistence and retention efforts.

o Under the supervision of the Vice President of Academic and Student Affairs, provide
progress reports for the Enrollment Management Leadership Team on the status of
implementation of initiatives contained in the college’s Strategic Plan that involve student
persistence, retention, and achievement.

Because Carroll Community College is located in an ethnically homogeneous county, efforts to
increase diversity have focused on expanding employee applicant pools and creating a campus that
is welcoming to all persons and supportive of cultural diversity. The college continues to develop,
implement, and monitor initiatives that will attract and support an ethnically diverse student body
and workforce.

Indicator 29: Senior adult enrollment in noncredit courses. At the time the benchmark of 2,800 was
established, erirollment of seniors in noncredit courses was averaging less than 2,400 per year. The
college established a benchmark of increasing senior enrollment to 2,800, an increase of over 16
percent, based on estimated county population growth in this age group. However, in a time of
constrained resources, the college decided against significantly increasing courses or promotional
efforts targeted toward the senior adult population specifically. Instead, resources for new program
development were used to launch a new summer youth program (Kids@Carroll) and to expand
lifelong learning programs targeting all adults.
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Supporting the Goals in the State Plan

Carroll Community College is committed to supporting the goals in the 2004 Maryland State Plan
Jor Postsecondary Education. The following section highlights activities and accomplishments of
Carroll Community College grouped under the five goals in the state plan.

Goal 1: Maintain and strengthen a preeminent statewide array of ‘postsecondary education
institutions recognized nationally for academic excellence and effectiveness in fulfilling the
educational needs of students, the state, and the nation.

Carroll Community College is committed to ongoing assessment and evaluation of its programs and
services, and to public documentation of institutional effectiveness to provide accountability to
stakeholders. In its Student Learning and Institutional Effectiveness Assessment Plan, the college
outlines how it assesses its effectiveness in all areas of the college. This assessment includes use of
nationally-normed tests and participation in national data collection and benchmarking efforts.

Goal 2: Achieve a system of postsecondary education that promotes accessibility and affordability
for all Marylanders.

Because of county and state support, plus efficiency of operations, Carroll Community College
maintains relatively low tuition and fee levels. A year at Carroll is half the cost of a year ata
University of Maryland campus, and a fourth to a seventh the cost of most private colleges. Even
with modest tuition and fee charges, some students find it difficult to afford the community college.
So Carroll has launched Partners—The Campaign for Carroll Community College, the college’s
first-ever major gifts campaign. Among other goals, Partners aims to raise $2,150,000 for
scholarships.

Carroll offers classes in a variety of timeslots and formats to accommodate student schedules.
Courses are offered in the morning, afternoon, evening, on Saturdays, and online. Hybrid courses
incorporating on-campus classroom instruction with web-based assignments were introduced in fall
2002. Short-duration courses are offered in summer and winter. In fiscal year 2004, the college
offered a total of 221 courses online (73 credit, 148 noncredit) generating 902 enrollments. A total
of 641 different students took a credit or noncredit course online,

To provide greater access to courses for residents of the southern and fastest-growing part of Carroll
County, the college opened the Sykesville Center in fall 2004. Through a partnership agreement
with the Police and Correctional Training Commissions, the college began offering evening classes
at the new Public Safety Education and Training Center. Both degree-credit and continuing
education classes are offered.

Goal 3: Ensure equal educational opportunity for Maryland’s diverse citizenry.
The number of students identifying themselves as African-American, Asian, Hispanic, or Native

American increased from 91 in FY1999 to 205 in FY2004, more than doubling in five years.
Among the seven initiatives in the college’s Strategic Plan is Initiative V, Incorporate the concepts



of diversity and global awareness within the college so that the entire college community is aware
and engaged in the process.

Goal 4; Strengthen and expand teacher preparation programs and support student-centered, preK-
16 education to promote student success at all levels. :

Teacher Education has been among the fastest-growing curricula at Carroll. The number of students

majoring in Teacher Education programs increased from 99 to 268 during the five years from
FY1999 to FY2004.

Goal 5: Promote economic growth and vitality through the advancement of research and the
development of a highly qualified workforce.

Carroll Community College has longstanding ties to its local business community. A strong partner
of the Carroll County Chamber of Commerce and provider of customized workforce training via
contract to 65-75 organizations annually, the college’s Continuing Education area contributes
directly to business and workforce development in Carroll County. Open-enrollment workforce
training courses offered by Continuing Education generated over 2,500 enrollments in fiscal year
2004. The Miller Small Business Resource Center provides mentoring, consulting, technology
resources, and networking opportunities to small businesses in the county.

The Nursing and Allied Health Building opened in fall 2004, enhancing the collegé s capability to
provide up-to-date education and training for healthcare professionals. Nursing majors have
doubled in the last two years, and as of spring 2005 the LPN program had six students and the RN
program 42 students on waiting lists for admission.

3. Community Outreach and Impact

Carroll Community College has a long history of partnerships with community and government
agencies, local businesses, and public schools. The college’s Strategic Plan has supported this
commitment through inclusion of an initiative to “expand partnerships with the Carroll County
Publie Schools, the Office of Economic Development, and new businesses in Carroll County.” The
college’s faculty, staff, and students have embraced the ideals of community involvement and
outreach which is exemplified by the many active partnerships that they have developed or
maintained over the past year.

Economic and Workforce Develbpment

The college’s Continuing Education and Training (CET) area had a successful year in developing
contract training relatmnshlps with first-time and returning business clients. CET provided contract
training to ten companies who were first-time users of college training services. Additionally, the
CET staff was able to re-establish training relationships with several companies that had not
contracted with the college during the immediate past several years. The college established its
largest single contract to date to provide millwright and electrician training for a large corporation’s
local employees.



CET has been successful in expandmg training and business service relationships with the county’s
larger employers. The following list highlights activities over the last year:

o Training for Joseph A. Bank has increased and diversified

s Episcopal Ministries Association has entered into a contract with the college to provide all
CPR and first aid training to staff in three facilities in Maryland
Northrop Grumman and Marada have expanded training and service contracts
Training services to Carroll County Public School (CCPS) employees have expanded to

include a series of courses for administrative assistants and Command Spanish for teachers
.and support staff.

The Miller Small Business Development Center was established to provide services to
entrepreneurs and small business owners tiwuugh formal training activities, mentor counseling,
individual assistance, group seminars, and access to on-line resources. The Center has doubled the
number of clients served over the previous year and is offering a new certificate program for
business owners. CET has contracted with the Mt. Airy and Taneytown Chambers of Commerce to
conduct professional development for Chamber members.

The college presented the Careers in Healthcare Symposium. This event, which was free and open
to the public, featured question and answer sessions regarding nursing and allied health programs at
the college and allowed participants to meet with employers to learn about the requirements for
entering a variety jobs in healthcare.

The annual spring job fair was a one-stop opportunity for job seekers to learn about potential career
possibilities in the local area. The event invited job-seekers to practice interviewing skills, distribute
resumes, and meet face-to-face with local employers.

Partnerships with Public Schools

The college’s partnerships with Carroll County Public Schools (CCPS) are numerous, with many
college employees serving on advisory boards or committees, contributing both time and expertise.
A member of our faculty assisted the CCPS faculty with revisions to the accounting curriculum so
that it aligned with the college’s accounting courses and students could seamlessly articulate to
college-level accounting courses. As a result, a new articulation agreement was established and the
new Academy of Finance ‘'was initiated by CCPS.

The concurrent enrollment program, which allows CCPS high-school students to enroll in college-
level classes, has experienced significant growth. Through staff efforts in spreading awareness of
this program, enrollment grew 20 percent over the previous year, The college’s advising staff has
worked actively with parents and guidance counselors to identify and recruit eligible high school
students.

The following list provides examples of other activities in which the college partnered with the
Carroll County Public School System:
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Tech Prep and Career Connections students visited campus and took college placement tests
Co-sponsored the Carroll County Continuing Education Fair at Westminster High School
Co-sponsored the Carroll County Job Shadow Day w1th the Chamber of Commerce and
CCPS

Participated in the annual Carroll County Career and Technology Center’s open house.
Hosted an in-service day for high school guidance counselozs

Participated in Career Fairs at several high schools

Made presentations at middle school parent information sessions in conjunction with the
Career Connections staff

Supported the “Achievement Counts” program with visits to several high schools
Co-sponsored the annual Character Education Institute.

o ® »

COMMUNITY OUTREACH AND IMPACT

The college’s English for Speakers of Other Languages (ESOL) Program experienced dramatic
growth over the past year. Two new community sites were established in Manchester and Sykesville
and a partnership with the Literacy Council was established to train volunteer tutors to assist in
large ESOL classes. The ESOL headcount has doubled over the previous year and the number of
course sections and FTE has increased significantly.

During the past fiscal year, the Continuing Education and Training area offered World View, a
series of courses and programs that provided perspectives and information de51gned to bridge
differences and cultivate understanding in a rapidly shrinking world. The series included such topics
as global myths about creation, the Israeli-Palestinian conflict, America in the global society, and
fundamentalism in world religions. The series included lectures by recent immigrants who have
settled in Carroll County, discussing what brought them to the United States and what they have
learned about differences as well as the common ties that bind us as a world community.

Geographic Access

In an effort to make the college more accessible to residents of the growing south Carroll area, the
college established the Sykesville Center. Through a partnership agreement with the Maryland
Police and Correctional Training Commissions, classrooms in the new Public Safety Education and
Training Center became available to the college for evening credit and non-credit courses. Over 230
students were served during the Sykesville Center’s first year of operation.

Cultural and Performing Arts

Carroll Community College offered a full range of cultural and performing arts events during the
past year, most of which were free to the public. The largest-event was the Random House Book
Fair, whlch featured natlonally promment authors This annual event attracted over 3, 000 people to

act1v1tles
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The college offered a series of events-to commemorate Holocaust Remembrance Month. The
presentation, “Propaganda: The Roots of the Holocaust,” featured three local experts who discussed
various aspects of the Holocaust and its significance to the community today. Another event
featured a local author and holocaust survivor who discussed his seven-year ordeal of evading Nazi
capture.

Carroll Community College served as a venue for the National Council on Education for the
Ceramic Arts Tour de Clay. Eleven acclaimed artists in the field of ceramics displayed pieces in the
college’s Art Gallery in the Scott Center.

The college offered the well-attended fall and spring film series. The free showings of popular
movies brought together students and the community in an entertaining venue. The films were
varied and included family, dramatic, and comedic films.

Carroll’s music department coordinated a slate of instrumental and choral performances that
highlighted the talents of students and community members. These events included the premiere
concert by the Westminster Symphony Orchestra, Spring Choral Concert, Chamber Choir Concert,
and the Jazz Festival.

This overview presents a sample of the college’s activities to develop the county’s economic base
and to be a key component of the region’s cultural and community life. The faculty, staff, and
students have embraced the college’s commitment to the community which is demonstrated through
the many hours and resources that are devoted to these efforts.
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CARROLL COMMUNITY COLLEGE
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‘Benchmark
M.isslchandqts‘ Performanceindicator, . FY2001 _ FY2002 FY2003  FYy2004 2004-2005
Accassibility and Affordability
1 Number of credit sludents enrolied 3515 3,747 3913 4,236 3,850
Number.of nonhcredit students enrolled 7688 7,405 8,168 8,000 8,000
' Benchmark Fall
i e Fall 2001 Fall2002  Fall2003 Fall2004 2005
2 Market share of service area undergraduates 47.1% A8.8% a7.8% 47.2% 4B.0%
AY AY AY AY ‘Benchmark
. e __2000-2001 2001-2002 2002-2003 2003-2004 . 2004-2006
3 Ty Romew e AT p——r— — N S —
service area 62.6% 52.8% 55.5% 83.1% 52.0%
Benchmark
it imirins 1997 Cohort 1998 Cohort 1989 Cohort 2000 Cohprt 2001
4 ‘Percent.of students transferring to Maryland public four-year
‘institutions 30.0% 27.3% 31.2% 28.8% 31.0%
Benchmark
e e ___ FYz002 ___ Fvz2003 FY2004 FY2005 2008
5 Tuilion and fees.as @ % of wition and fees at Maryland public '
four-year institutions 54.2% 51.5% 48.3% . 501% 60.0%
Lda.tnbr.cén.téma Focus ﬁorStudentSumss . B v
Benchmark
N N 2000Cohort __2001 Gohort 2002 Cohort 7003 Cohort 2004
8 Second-yearretentionrate 67.8% £9.4% 71.0% 723% 70.0%
Bonchmark
e e 1997 Cohort 1998 Cohort 1999 Cohort 2000 Cohort .20
7 Four-year transfer/graduation rate of full-ime students 40.2% 382% 38:9% 38.4% 420%
Benchmark
e 1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 1999
8 Six-year transfet/gradugtion rale 30.6% 28.3% 34.1% 32.5% 33.0%
Alumni Survey AlumniSurvey AlumniSurvey AlumniSurvey  Benchmark
e 1988 1998 2000 2002 2006
8 Graduate safistaction with educational goal achlevement 93% 96% 99% 99% 6%
Spring 2000 Spring 2001 Spring 2003 ‘Benchmark
. e Cohost ‘Cohort Cohort | 2005
10 Non-refurning studsnt satisfaction with educational goal ’ o ’
achiavement 66% 60% 76.6% 70%
Alumni Survey Alumni Survey  AlumniSurvey AlumniSurvey  Benchmark
— %996 1988 _2000 2002 2008
11 Bludent satisfaction with quality of transfer preparation =~ =~ 76% 75% 70% 79% 80% "
AY AY AY AY ‘Benchmark
e . e 2000-2001 2001:2002 2002-2003  2003-2004  2004-2005
12 Academic performance at institutions of transfer: .GPA after ) T j ’ o
1styear 2.7 27 29 28 28
owersny - B
Benchmark Fall
__Fall2000  Fall 2001 Fall2002  _ Fall2003 2005
3 Percent minority enre V8. $81vice area pop)
13a Py t:minori dent 8 5.6% 6.3% 59% 59% 6.0%
13b. Percent minority population, 18 or oider 46%
14 Percent minofilies of full-time faculty 0.0% 0% 0.0% 0.0% 6.0%
18
Percent minoritles of full-time administrative/professional staff 4.0% 4.8% 6.9% 6.8% 6.0%
Benchmark
s 1997 Cohort 1898 Cohort 1999 Cohort . 2000 Cohort 2001 Cohort
18 Four-year transfer/graduation rate.of full-time minority T ’
-students 15.4% 44.4% 44.4% 49.0% 33.0%
Benchmark
o e 1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort , 1999 Cohort
17 Six-ysar transferigraduation rate of ali minorily students ' 26.3% 7.7% 22.2% 18.2% 30.0%
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“Support of Regjonal Economis and Workforce Davelopment

Alumni Survey  AlumniSurvey AlumniSurvey AlumniSurvey  Benchimark
i . 1996 1998 2000 2002 2008

® Errioyer caieaion v sy Sk e
i graduates 89% 83% 100% 100% 95%

. Benchmark
Fy2001, _ FY2002 . FY2003 _ Fy2004 2008

“Emplyeriorgenization safstecion Wilh communly Goliege
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MISSION

Cecil Community College is a small, publicly funded, open-access institution, which promotes
educational, cultural and economic development in a changing county in rural northeastern

Maryland. The faculty and staff are dedicated to providing an optimal education in an environment

which fosters social responsibility and appreciation for cultural diversity, Cecil Community
College offers high-quality transfer, career credit, and continuing education courses and programs,
which are designed for college preparation, for the acquisition and upgrading of employment skills,
and for personal enrichment. A variety of student services are available to help students formulate
and achieve their goals. '

INSTITUTIONAL ASSESSMENT

Cecil Community College is in the final year of its first five-year Strategic Plan (2000-2005), and its
second 5-year Strategic Plan (2005-2010) was recently adopted. The 2005-2010 Strategic Plan is
bold, focused and measurable and is expected to set the College on a path for continued success.

The College’s strategic initiatives are consistent with the updated Maryland State Plan for
Postsecondary Education (2004) goals of ensuring quality education, equitable access, economic
development, diversity, teacher preparation, learning-oriented use of information technology, and
accountability. Implementation of the College’s Strategic Plan serves as a basis for assessing the
institution’s performance accountability.

In the past year, the College upgraded the top academic leadership role from Dean to Vice President
of Academic Programs with a new appointment. In concert with this appointment, the College has
commenced the implementation of its 2004-2006 Institutional Assessment Plan. The College has
developed an integrated assessment plan for measuring student learning outcomes and
administrative effectiveness. The assessment plan links student learning and administrative
effectiveness to the College’s strategic plan and budgeting processes. The academic program
division currently embarks on a systematic program evaluation that will inform decision making
and optimize the College’s resources. Moreover, the College is due for re-accreditation in June

2005 and has prepared a Periodic Review Report for submission to the Middle States Commission
on Higher Education.

In January 2005, Cecil Community College opened a new 52,000+ square foot building in Elkton.
Rapidly growing enrollment has enabled the College to fund the operating costs of the building
without a special appropriation or reduction in other services. The building will facilitate the
integration of continuing education courses with credit courses. Co-listed courses allow the
continuing education and credit sections to collaborate in their efforts to enroll students in selected
courses without compromising the academic integrity and technical competencies required in those
courses. Cross-listing of continuing education and credit courses has removed some traditional
barriers and permitted students to select their enrollment status.

Cecil Community College has consistently increased its enrollment g_rowtin in degree/certificate and
continuing education programs within the past five years, making it one of the fastest growing
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community colleges in the State. The College has expanded its teacher education programs to meet
critical workforce shortage in the State. To facilitate seamless transfers, articulation agreements
have been signed with the University of Delaware, University of Phoenix, Towson University, and
Wilmington College, and partnerships arrangements are made with other 4-year institutions. The
College’s goal is to become a regional center for professional education development and training,

The College is one of ten pilot sites nationwide for the transportation, distribution and logistics
career cluster and received an award from the U.S. Department of Education for its contribution to
this national initiative. The United States Department of Education Career Cluster Initiafive is a
national, public-private partnership of federal, state and local government;agencies, employers,
industry groups, high schools, two-year and four-year colleges. The Mid-Atlantic Transportation
and Logistics Institute (MATLI), the College’s signature program, offers the Associate of Applied
Sciences (AAS) degree in Transportation and Logistics and its courses ar¢ offered both as online
and traditional courses.

The senior adult enrollment in non-credit courses has steadily declined from 2,839 in FY 2001 to
1,883 in FY 2004. The FY 2003 figure for senior adult enrollment in non-credit courses was under-
reported. The correct figure 'was 2,020 and not 1,253, Reasons for this decline included de-funding
of high enrollment classes, decline in the value of an FTE, insufficient funding to underwrite the
program and a shift of focus from the original community services model of the program. To stem
the decline, a year-long study was conducted, involving internal and external analyses and focus
groups, to identify program alternatives. Program options are being modified to suit the elderly
population. Additional marketing strategies also are built into the program. The College is
repackaging and remarketing its course offerings as a way of strategically positioning its continuing
education programs to generate increased demand.

Accessibility and Affordability

Cecil Community College has sustained a significant enrollment growth since the past four years.
The number of credit students enrolled at the College increased from 1,956 in academic year (AY)
2001 to 2,559 in AY 2004, representing a 31 percent increase. Over the same period, the number of
non-credit students enrolled increased from 4,885 to 5,736, which exceeded the 2005 benchmark of
5,363. This growth pattern has made the College one of the fastest growing community colleges in
the State. The College’s market share of the service area undergraduates (64 percent) was an
mprovement over the past two years. The market share of recent public high school graduates in
the service area considerably increased from 63.1 percent in AY 2003 to 68.3 percent in AY 2004.
The College currently enrolls at least two-thirds of the service area’s recent high school graduates.
This symbolizes the College’s competitiveness in its programmatic oﬂ'ermgs and marketing efforts.
The survey of fall 2004 first-time students confirms that the College is a favonte choice because of
its proximity to home and its relatively low tuition.

The percentage of students transferring to Maryland public four-year mstltunons from the College
slightly increased from 20 percent to 21.1 percent between the 1999 and 2000 cohorts. The
preliminary results of the transfer records obtained from the National Student Clearinghouse shows
that a majority (55 percent) of the College’s students transfers to institutions of higher learning in
the neighboring states and other parts of the country. Moreover, Cecil Community College has
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articulation agreements with out-of-state four-year institutions, such as the Umver51ty of Delaware
and Wilmington College and these institutions offer scholarships and out-of-state tuition waiver for
Cecil students, which make them a competitive transfer option just as Maryland public four-year
institutions. Recently, the College also signed an articulation agreement w1th the University of
Phoenix.

Cecil Community College partners with the Cecil County Public Schools to offer career pathway in
transportation and logistics to the county’s high school students. The Career Cluster partnership
establishes a framework to enable high school students to explore possible career options while
strengthening their academic and technical skills. There are sixteen Career Clusters that provide
pathways for secondary school students to obtain the knowledge and skills necessary for transition
to two-year and four-year college programs and the workplace. As a result, students are able to
continue their education and obtain jobs within a career field upon graduatlon The College,
through MATLI, has developed a career cluster in transportation, dlstnbutlon, and logistics with the
Cecil County Public School system and other higher education partners to create a comprehensive
network of programs to meet local workforce needs. Students who choose the transportation and

lOngthS pathway in the business, finance and logistics career cluster can earn college credits while
in high school. ;

In terms of affordability, Cecil Community College remains one of the “best value for money”
education prov1ders in the State. The College’s tuition and fees remain competitive. The College’s
percentage tuition increase was less than the average increase at Maryland public four-year
institutions. The tuition and fees at the College as a percentage of tuition and fees at Maryland
public four-year institutions continuously fell throughout the past four years, from 44.8 percent in
FY 2002 to 42.3 percent in FY 2005. Also, in a survey of fall 2004 first-time students conducted at
the College, 89 percent of respondents thought the cost of attendmg CCC was reasonable compared
with 81 percent in fall 2003. Thus, the College is consistent in its effort to promote access by
making higher education affordable for prospective students.

The College Bound Tuition Reduction Program is a great opportunity for h1gh school juniors and
seniors to earn college credits from Cecil Community College while still in high school. This
program provides a 50-percent tuition scholarship for all qualified Cecil County public high
schools, Elkton Christian School, and Tome School students. Partmpatlon in this program provides

students with exposure to college experience at a subsidized price and may shorten the time it takes
to earn a degree.

Learner-Centered Focus for Success

The second year retention rate of 54.8 percent for the 2003 cohort was lower than 58.6 percent for
the 2002 cohort. On the other hand, the 4-year transfer/graduatlon rate of full-time students
surpassed the rates for the four preceding years, nsmg from a low of 22.9 percent for the 1998
cohort to 33.8 percent for the 2000 cohort. The six-year transfer/graduation rate modestly increased
from 21.7 percent for the 1997 cohort to 22.2 percent for the 1998 cohort. Although transfers to
out-of-state, four-year institutions are not accounted for in these statistics, they constitute viable
financial and programmatic options for CCC student transfers. Students’ success, expressed in
terms of transfer/graduation rates, is a high priority for the College. Commitment to this priority
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has been demonstrated through the implementation of an online retention system for all students.
Not only is the College trackmg academic progress, individualized interventions are made available
to students who are experiencing difficulty. Results show that these i mterventlons are producmg

_ positive improvements on student performance.

The survey of 2002 Alumni showed that 97 percent of respondents were satlsﬁed with their
educational goal achievement at the College. Results for the three preceding cohorts ranged from
94 percent to 95 percent, implying that Cecil Alumni are well pleased with the quality of education
received from the College. Similarly, a survey of students who previously enrolled at the College
,m spnng 2003 but faﬂed to re-enroll the followmg scmester (fall 2003) was conducted to determmc
partly or completely attamed their educatlonal objectlves, and 80 percent noted there was nothmg
the College could have done different to make them return the following semester. Seventy eight
percent of 2002 alumni survey respondents indicated that they were satisfied with the quality of
their transfer preparation, a big drop from 92 percent obtained in the 2000 alumni survey. Cecil
Community College students’ performance at institutions of transfer (measured by GPA after first
year) declined from 2.75 in A'Y 2003 to 2.46 in AY 2004. Ttis hard to explam the reason for this
aberration from the past stronger performance. :

An online retention system is maintained for monitoring at-risk students before they fall behind.
This system is accessible to all full-time and adjunct faculty to report student’s attendance or
academic problems as an early warning system, Based on feedback from faculty, at-risk students
may receive wammgs by mail or a call from an advisor. As retention is time-sensitive, this
intervention aims to acquaint students with academic support services that can enhance their success
at the College. Free services provided to students include a reading and writing lab, a math lab, a
series of academic success workshops, and individualized advisement.

Diversity

Minority student enrollment at CCC continues to grow at a fast pace, nsmg from 7.5 percent in fall
2000 to 12.1 percent in fall 2004. Although the 2000 Census showed the minority population of 18
years or older in Cecil County was 6.0 percent, the rapid growth of minority student enroliment at
the College resulted in a revised benchmark in 2003 to 10 percent.

The proportion of full-time minority employees as a percentage of full-time administrative/
professional staff at the College rose from 7.5 percent in fall 2001 to 10.4 percent in fall 2004. The
College’s Dlversﬁy Plan (2001-2003) recognized the need for minority employee representation at
the College to mirror the county’s profile, so staff recruitment practices were revised to more '
aggressively target minorities. The College began to use informal networks to recruit qualified
candidates in fall 2001. Since spnng 2002, advertisements used to recruit faculty/professional staff
were reviewed to ensure that minority candidates applied for openings. From fall 2002, the search
processes were reviewed to establish a protocol for determining that adequate pools of diverse
candidates and finalists were short-listed. The College continues to make extra efforts to increase
‘the number of full-time minority faculty. The Director of Human Resources now serves on each
faculty search committee as an adjunct to monitor the recruitment process. In that capacity, the
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Human Resources Director ensures that qualified minority candidates are given appropriate
consideration from the total applicants pool.

The College has made significant gains in attracting and retaining mmonty employees in all
employment categories except full-time faculty. However, the College currently meets the 2005
benchmark of 7.5 percent set for the percentage of full-time minority faculty relative to total full-

time faculty. From fall 2001 to fall 2004, the percentage increased ﬁom 5.4 percent m t0o 7.5
percent.

The College’s Diversity Plan explicitly stated that minority employment would be 10 percent of all
staff and faculty by fall 2005. The College’s commitment to making sure that minority
representation mirrors the county’s proﬁle has been met and even surpassed. The minority
population of adults, ages 18 or older, in the service area is roughly 6 percent, but the College’s
employment of full-time minority as a percentage of total full-time administrative /professional staff
was 10.4 percent in fall 2004.

Between fall 2001 and fall 2004, minority student enrollment grew from 10.1 percent to 12.1
percent. The four-year transfer/graduation rate of full-time minority students for the 1999 cohort
reached an unprecedented level of 34.7 percent, a rate almost twice that of the 1998 cohort (17.6
percent). Even more so, the rate for the 2000 cohort reached another high of 36.9 percent. The six-
year ftrans.fer/graduation rate of all minority students for the 1999 cohort fell to 12 percent from a
high of 23.3 percent for the 1998 cohort. While out-of-state transfers were attributed to the low and
fluctuating transfer/graduation rate in previous years, some remarkable changes have been noticed
in the number of minority students graduating/transferring to Maryland 4-year institutions in recent
years.

CCC is committed to advancing an organizational climate that values d1vers1ty and promotes
multicultural awareness. The Office of Minority Affairs at the College, in collaboration with
several Cecil County Committees, organizes activities to encourage minority students to pursue
college education. The College annually organizes a Minority Recruitment Day for students from
Cecil County Public Schools. The annual Martin Luther King Day celebration at the College this
year featured a theme entitled “The Souls of Black Folks: A Journey in Word and Songs from
Slavery to Civil Rights.”

Support of Regional Economic & Workforce Development

Employer satisfaction with the College’s career program graduates has always been favorable. In
the employer survey conducted in 2003, 100 percent of respondents expressed full satisfaction with
the College’s career program graduates The alumni survey of 2002 graduates indicated that student
satisfaction with job preparation has declined, from 88 petcent in 1998 to 75 percent in 2002. The
low response rate from this survey diminishes its reliability as a true s1gna] The solid reputation of
the College’s nursing program is affirmed by the licensure examination passing rate in the National
Council Licensure Exam (NCLEX). In FY 2003, the pass rate was 88 percent but increased to 92
percent in FY 2004. The percent of career program graduates employed full time in related areas
has widely fluctuated, and the 2002 Alumni survey showed the rate to be 77 percent, which was
slightly above the targeted benchmark of 76 percent set for 2006.
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Through the College’s workforce and professxonal development efforts, area employees learn
various skills that allow them to become more productive and flexible. These skills include
attaining industry or state/national certifications, contmumg education to retain professional
licensure or certification, learning new skills to gain employment, and customized training to

improve specific skill levels (e.g., computers, welding, business wntmg, commerclal driver’s
license, etc.). -

The Mid-Atlantic Transportation and Logistics Institute (MATLI), the College s signature program,
continues to make considerable impact in providing educational and career development programs
in transportation. MATLI provides the transportation, distribution, and logistics sector with trained
manpower. In addition to associate degrees and certificates, the program provides students with
technical and licensure preparation and professional development courses that include: Ametican
Production and Inventory Control, Certification in Production and Inventory Management (CPIM),
Private Pilot, Instrument, Commercial Pilot training, Logistics and Supply Chain Management,
Warehouse Dlstnbuuon and Forklift Certification.

MATLI has established itself as a national training provider by compleung one year of leadership
training for AMTRAK at sites across the country. Partnerships were formed with the American
Boat and Yacht Council (ABYC)-Maritime through which MATLI offers an AA degree and a
certificate program in Small Craft and Yacht Design. Courses in supply chain management were
set up for UPS Supply Chain Solutions to train warehouse workers.

MATLI recruited new high school graduates, unemployed and underemployed individuals in the
community for training in transportation, distribution, and logistics. Through cooperation with
GENCO, a third party logistics provider for IKEA at Perryville, MATLI delivered a four-week
training academy for six college credits. Upon completion of the program, the students were readily
employed by GENCO/IKEA.

Cecil’s Business and Industry Training section offered 191 contract—trmnmg courses in FY 2004, up
from 160 in FY 2002 and 178 in FY 2003. In the past four years, the number of businesses and
organizations served in contract training has steadlly increased, from 14 in FY 2001 to 35 in FY
2004. However, the overall number of participants in contract training declined by 9 percent from a
peak of 1954 in FY 2003 to 1,771 in FY 2004.

The Business and ,Industry Training section of the College received favorable ratings from its
clients in the FY 2004 annual survey of the organizations that participated in contract training. :
Twenty-four organizations responded and twenty-three of them (i.e., 96 percent) indicated that the
contract trammg met their needs and that they would use Cecil Commumty College’s contract
training services again. Ninety-six percent of respondents indicated they ‘were very satisfied or

satisfied. The College continuously evaluates its programs to meet the busmess and industry
training needs in the county.
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COMMUNITY OUTREACH AND IMPACT

Cecil Community College continues to impact the lives.of county residents and its environment
through a variety of outreach programs provided to both the young and the old, Some of the
community outreach programs are the Adult Education Program, the Job Start Program and the
Family Education Center.

The Adult Education Program provides individual literacy tutoring for beginning readers,
ABE/GED courses, and basic/advanced courses in English for Speakers of Other Languages
(ESOL). Approximately, 28 percent of the out of school population in Cecil County is in need of 2

high school credential and/or basic skills instruction. In FY 2004, the program served 615 students; ‘

83 earned a high school diploma, and 258 advanced by at least one academic level as documented
in the MSDE program reports. The College served 54 ESOL program students in FY 2004. All
grant-funded classes also included a focus on job skill goals such as obtaining and/or retaining
employment, as well as advancing on the job. ,

The Job Start Program provides pre-employment and life skills workshops and services specifically
to the following three groups of applicants and recipients: Temporary Cash Assistance (TCA), Food
Stamp (FS) and Able Bodied Adults without Dependents (ABAWD).

All these three groups are referred to the College by the Cecil County Department of Social
Services. Individual and group counseling, van transportation, access to a twelve-step program
called Emotions Anonymous, employment follow-up and out of pocket expenses are only some of
the many services provided by the J ob Start program to its clients. The objectwe of the Job Start
becomes a posmblhty InFY 2004 the Job Start, along thh Cecil County Deparlment of Socml
Services, achieved the State’s job placement goal.

The Family Education Center is the first childcare center in Cecil County to have full accreditation
by the Maryland State Department of Education, having met all the requirements for providing
quality early childhood education. The Family Education Center, a program of Cecil Community
College, isa family support center affiliated with the Friends of the Family. Services at the Center
are provided through the Early Head Start program and the Judy Hoyer Center Partnership,
including the parents of Maryland Rural Development Corporation (MRDC) Head Start children in
pre-kindergarten and kindergarten at Holly Hall Elementary School. Parents may partlmpate in
adult basic education, ESOL, computer literacy, parenting education, case management services,
developmental child care, career development and job skills training, and educational actmtles
designed to help parents participate fully as their child’s first teacher.

Staff at the Family Education Center work together with Cecil Community College’s Adult
Education program to provide efficient and effective services without duplicating effort. Parents
‘who complete their GED are encouraged to attend the College and are assisted with registration and
financial aid applications. The Family Education Center is committed to improving the skills of

childcare staff throughout Cecil County and to obtaining grants for supportlng those 'who enter the
Early Childhood Education degree program.
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The 60+ Programs at Cecil Community College provide several educational opportunities for
lifelong learning. For one membership fee per semester, seniors may join the Senior Education
Network, which provides an array of classes specifically tailored to their interests. Credit classes
with tuition waiver are also open to senior citizens, age 60 and above. On-line classes have recently
been added to meet the needs of a diverse elderly population. As a means of attracting out-of-state
seniors, the Senior Computer Club was added to the learning options. On’a fee-based schedule,
beginners and advanced computer classes are offered. Additionally, contract classes at senior
housing facilities are provided.

Personal Enrichment Programs provide adult learners with a wide variety of non-credit educational
opportunities for leisure, recreation, and general interest. The Lifelong Learning program serves the
community by offering courses for students in elementary school through retirement. The courses
offered to adults, as well as children, focus on educational enhancement and personal growth.
Courses range in topic from Creative Arts, Languages, Music, History, and Humanities to -
Photography, Health, Finance, Literature and Computer Skills.

The Youth Educational Services program serves youth by offering summer camps, after school
classes, and grant-funded workshops. The “Kids in Kollege” camp provides four weeks of
programming, which offers interactive, educational classes focusing on developing creative
thinking, teamwork, and hands-on experience. The summer 2004 camp had a 7 percent increase in
enrollment and offered a variety of new classes while managing to blend age groups in a productive

manner. The camp hosts between 90100 children a week and students may participate from one to

four weeks. A Foreign Language Academy has been established as an after school program for
children in grades 3-5. Four schools in Cecil County participated in the program

The Learning for Independence program, in partnership with the Cecil County Public Schools, was
designed and implemented for developmentally disabled high school students from Elkton and
Perryville schools for a third year. The program allows the students to take part in an educational
program at the college, which offers basic computer skills, as well as a look at college life. InFY
2004, this program expanded to include a second class called Skills for Independence. This class
provides students with job skills to help them find employment in the workforce. A summer
scholars program for students, ages 13- 15 was a success in the summer of FY 2004.

The Young People’s Theatre Program (YPTP) serves youth from kindergarten through high School.
Two main groups, Places Everyone (age 5-12) and Actor’s Apprentice (ages 12-18) are further
broken down to offer developmentally appropriate activities to students at all levels of experience.
The programs offer open enrollment classes that cover all aspects of the theatre arts, including
playwriting, music and lyric composition, dancing, singing, set and costume deslgn, set building,
production and performance. Each comprehensive class series culminates in major performances
on the final weekend. Up to 8 different producuons are scheduled each year. These productions
range from a series of one-act dramas, musical reviews, and original musical productions to full-
scale Shakespearean plays. Enrollment held steady for the summer 2004 YPTP programs. The
program now uses a modern Performing Arts Lab in the newly constructed Elkton Station. YPTP
had great success with after school programs in partnership with the Cecil County Public Schools,
providing ennchment opportunities and creative drama workshops to elementary and middle school
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students throughout the county and region. YPTP is developing mini workshops for the next year to
encourage more students to explore the excitement of youth theatre.

Cecil Leadership Institute is a community development project co-sponsored by the College the
Cecil County Office of Economic Development and the Cecil County Chamber of Commerce. The
Institute is designed to promote the development of existing and emerging leaders and to create a
committed, involved and diverse network of leaders in Cecil County. The program has grown from
13 partmpants in the first year to 29 participants in 2004.

Cecil Community College hosts an annual spelling bee, which brmgs Cccﬂ County public and
private school children and parents to the campus. The spelling bee contest is arranged for
elementary and middle school students, from the first grade to the eighth grade. This year 141
students registered for the event and 136 students actually participated. The event was so successful
to the extent that over 500 people visited the College.

The College reaches many segments of the region’s population through outreach pro grams by the
Alumni Association and the Alumni Office, the Cultural Center, the ‘Gallery, the Milburn Stone
Memorial Theater, and the Cecil Community College Foundation, Inc. These activities focus on the
cultural life of the community and “fund-and-friend-raising” activities that support the mission and-
goals of the College.

The Alumni Association continues to grow and serve as a useful asset to the College in its efforts to
raise funds and institutional awareness. Two excellent alumni newsletters were produced and
distributed durmg this fiscal year to approximately 10,000 alumni in Cecil County and the
surrounding region. The Institutional Advancement office reaches out to alumni, corporations,
foundations, orgamzatlons and other private-sector entities in an effort to increase financial support
to the College and to increase the sphere of influence of the organization.

The Cecil Community College Foundation Board has developed matenals and systems that will
help the organization to more effectively identify, recruit and train members in the future. The
Foundation plans to develop organizational goals and objectives that fit into the College’s ﬁve-year
strategic plan (2005-2010). In fiscal year 2005, the College launched its first comprehensive major
gifts campaign to strengthen the endowment fund of the Foundation so as to enhance funding for
scholarships, technology, and special operating needs. By Apnl 30, 2005, the College has secured
over $1 million in gifts and written pledges. The goal was to raise $3 million over-a 5-year period.

The Cultural Center is undergoing infrastructural improvements des1gned to create a volunteer
organization that will focus on three main activities: private sector fundraising, increased public
awareness, and marketing of the Center’s programs and services. The long-term plan for the Center
is to further integrate its programs into the mainstream programming of the College to allow more
student and faculty participation while s1multaneously expanding the awareness to a broader
audience in Cecil County and the surrounding region.
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CECIL COMMUNITY COLLEGE
2005 ACCOUNTABILITY REPORT

‘Benchmark
Misslon Mandate Perfonnance indicator _ _FY 2001 FY.20602 FY 2003 FY.2004 2004-2005
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. . e 2000:2001  2001-2002 '2002-2003 20032004 2004-2005
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‘Benchmark
S — . _2000Cohort 2001 Cohort _ 2002Cohort _ 2003 Cohoit 2004
] Secori year retention rate 54.1% 54.7% 58.6% 54.8% 57.0%
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7 Four-year transfer/graduation rate of full-fime students 26.9% 29% 20.3% 33.8% 27.8%
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12 Minority student enroliment as % of service area population
13a Percent minority student enrollment 10.1% 10.8% 11.2% 121% 10.0%
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older) 6.2% 8.2% 82%
14 Percent minorities.of full-time faculty 5.4% 5.1% 79% 7.5% 7.5%
15 )
Percentminaritiss of full-ime-administraivelprofeasionsal staff ~ 7.5% 85% 13.0% 10:4% 10.0%
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1% ‘Four-year transfer/graduation rate of full-time minority o ’ )
students 22:2% 176% 34.7% 36.9% 16.8%
Benchmark
e e ] . 1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of all minority students 6.3% 13.0% 23.3% 120% 19.0%
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19

20
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Alumni Survéey AlumniSurvey AlumniSurvey AlumniSurvey  Benchmark
1996 _ 1998 _ 2000 2002 2006

‘Employeriorganizaton saustaction with communiy colege

graduates 100% 04% 82% 100% 90%

Benchmark FY
Fyzeol _ Fy2002 Fvz003  FY2004 2005

contract tralning 100% 100% 100% 96% 100%

Alumni Survey  Alumni Survey  AlumniSurvey AlumniSurvey  Benchmark

. 1996 1998 2000 2002 . 2006
Student safisfaction with job preparation ‘81% 88% 82% 5% 6%

‘Benchmark FY

Number of confract training courses offered =~~~ 136 w 158 19 170

Number of businesses. and organizations served in contract
training 14 23 28 35 16
:Number of participants in contract training 1.494 1,918 1,954 1,771 1,800

Alumni Survey Alumni Survey AlumniSurvey AlumniSurvey  Benchmark
1986 1998 2000 2002 2006

Parcanl of Career program Graduates smaoysd fulkime In ‘
related aren 94% 62% 83% 7% 6%

Benchmark FY
....... . Fvaoer  Fvzooz | FV2003  Fvaoos 2005

Lidshéuré exams p,ésklné rate
National Council Licensure (Nursing) 80% 100% 88% 92% 0%

“Effactive Use of Public Funding

27

Benchmark FY
FY2001  FY2002 -FY 200; FY 2004 2005

Percentage of expendifures on Instruction " aTo% T 4B0% 60%  440%  500%

Percentage of expenditures on instruction and selected
academic support 54.0% 54.0% 52:5% 49.0% 55.0%

'doiﬁﬁiuniw Gutreach and 'im_hac‘t

28
29

Benchmark FY
fY2001 __FY2002 _FY2003 _  FY2004 2005

Enroliment inwotkforce devel a3 3852 4,561 age8 38300

Senlor aduit enrgliment in non-credit courses 2,839 2,230 2,020 1,883 2,800



MISSION

Chesapeake College is a comprehensive public two-year regional community college servmg the
educational needs of the residents of Caroline, Dorchester, Kent, Queen Anne's and Talbot counties
on Maryland's Upper Eastern Shore. The College's mission is to prov1de a learner-centered
environment that provides affordable, quality, educational experiences and support services, a focus
on student achievement, choice in instructional delivery, and innovative use of instructional
technology. This environment maximizes students' potential for intellectual and personal growth.

INSTITUTIONAL ASSESSMENT

This section discusses Chesapeake’s progress on achieving performance indicators mandated by the
Maryland Higher Education Commission (MHEC). Most importantly, the section addresses
MHEC’s concerns with progress on performance indicators identified as lacking progress, These
indicators and their accountability category follows:

Accessibility and Affordability

Since Chesapeake serves such a large area (almost 20% of the State’s land mass), it has always had
a proactive program of outreach to its five counties, and access and affordability are primary goals
as expressed in its mission. The College actively promotes access by providing a wide variety of
choices in course location (centers in Easton and Cambridge in addition to the main campus, and
sites in high schools and community centers), scheduling options, and instructional delivery.
Accountability indicators that pertain to access and affordability are summarized in the following
chart. The indicators revolve around credit and noncredit enrollments, market share, transfers, and
tuition and fees.

Chesapeake’s unduplicated credit enrollment continues to grow. Credit enrollment increased 6% in
FY 2004 to 3446, surpassing the benchmark. Much of this can be attributed to growth in full-time
enrollment, which increased five consecutive fall semesters and 52% over that span.'

The percentage of transfer program students transferring to Maryland public four-year mstltutlons
fell to 31% (2000 cohort). Despite the decrease, it remains the second highest rate among small®
community colleges in the state.

"Chesapeake’s FY 2005 tuition and fees remained comfortably below the benchmark “Not to exceed
54%at 43% of the Maryland public four-year institution average. FY 2004’s percentage of 43%
was the fourth lowest among all community colleges in the state. B

MHEC requested responses to decreases in the market share of recent public high school graduates
and the number of noncredit students enrolled. ITn AY 2002-2003, the market share of recent public

! Source: Chesapeake College Sprlng 2005 Data Book
2 Colleges identified as ‘small” include Allegany, Carroll, Cecil, Chesapeake, Garrett, Hagerstown, and Wor-Wic
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high school graduates decreased to 49%. This percentage rebounded nicely in AY 2003-2004 by
matching the benchmark of 57%.

Unfortunately unduplicated noncredit enrollment continues to decline. It dipped to 9,065 in FY
2004 and is projected to be lower in FY 2005. This trend reflects the deereased availability of funds
for training from manufacturer and government agencies. In addition, enrollment decreases have
resulted from cost-savings measures at the College that have included staff reductions, the closing
of an instructional site, and the elimination of uneconomical programs and courses, Despite the
downward trend, Chesapeake’s noncredit enrollment is the second highest among small community
colleges in the state. Also, Chesapeake’s ratio of non-credit enrollment fo credit enrollment is the
highest among all community colleges in the state.

Learner Centered Focus for Student Success

As an open admissions institution, Chesapeake, like other community colleges, provides an open
door for residents with diverse educational backgrounds and goals in an environment where they
may engage in a high quality educational experience. Relative accountability indicators reflect
student goal achievement, mcludmg graduation and transfer rates, and student satisfaction with the
quality of the educational experience.

The common theme of these indicators is that they are ‘learner-centered’ — focusing on outcomes
that illustrate student satisfaction and fulfillment of goals. In order to assist its learners, Chesapeake
provides a committed and caring faculty and many supportive services including a writing center,
learning resource center, tutoring services and other student services to help students meet their
goals. These services are in process of being strengthened further through an intensive Enrollment
Management initiative.

The second-year retention rate increased to 64% (2003 cohort). This rate should continue to
increase with the implementation of SAIL (Success and Interactive Learning), a program providing
first-time full-time students with opportunities for student enrichment and assistance throughout the
academic year.

Indicators not making progress are the four- and six-year graduation/transfer rates. The College
anticipates future cohorts to show higher rates of graduation and transfer based of the effects of the
previously mentioned SAJL program and other intervention programs at the College.

Chesapeake student academic performance at institutions of transfer increased to a 2.88 average
GPA in AY 2003-2004. This GPA surpasses the benchmark and is the highest among all
community colleges in the state.

Diversity

Chesapeake has been successful in atiracting minerity students, faculty, and staff representative of
its service area. Chesapeake reached or exceeded diversity indicator benchmarks addressing the
percentage of minority student enrollment (20%) and minorities of full-time faculty (15%) in Fall
2004. In addition, the percentage of minorities of full-time administrative/professional staff (12%)
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was slightly below the benchmark of 13%. The faculty and staff percentages were higher than all
other small community colleges in the State.

Like the indicators relating to graduation/transfer rates of all students, the rates among minority
students also decreased. The College also anticipates future cohorts of minority students to have

higher rates of graduation and transfer based of the effects of the previously mentioned programs at
the College.

Support of Regional Economic and Workforce Development/ Community Qutreach and
Impact

programs .an.d servesasa catalyst in shapm_g program_s and services to beneﬁt the re_glon, its
citizens, and employers. Indicators that pertain to this area include those that reflect employer
satisfaction, student satisfaction with job preparation, workforce development, graduate
employment, licensure exam pass rates, and community outreach.

Nmber of Busmess.es and Orgamzatlons Served in C_ontr_ac_t Tralmn_g
Number of Participants in Contract Training

Licensure Exams Passing Rate — State Protocol (EMT-CRT)
Licensure Exams Passing Rate — National Registry (EMT—I)
Enrollment in workforce development courses

Senior adult enrollment in non-credit courses

As mentioned previously, the decreasing availability of funds for training from manufacturer and
government agencies and institutional cost-savings measures have negatively impacted
Chesapeake’s noncredit enrollment. This has even greater impact on contract training, workforce
development, and their relative performance indicators. This has been reflected in the decreasing
number of businesses and organizations served in contract training, participants in contract trammg,
and enrollment in workforce development courses.

Tt should be noted that Chesapeake is currently reviewing the data methodology that created only 80
businesses and organizations served in contract training for FY 2003. Preliminary analysis shows
that the actual number was around 122. This number is higher than any other community college in
the state. In addition, the FY 2003 number of participants (8,241) in contract training and
enrollments in workforce development courses (9,830) were both higher than all other small
community colleges in the State. The future looks bright, as the Workforce Investment
Board/Maryland Business Works, the Upper Shore Manufacturing and Business Council, and
Chesapeake College have established a unique working relationship that has become a model for
the state. It is the only situation in Maryland where WIB, a manufacturing and business council,
and a Continuing Education department are all located under one roof.

The decrease of senior adult enrollment in non-credit courses has been a consequence of large
senior events moving off campus and revenue enhancing strategies to shift limited resources to
business and industry contract training courses. Despite the decrease, Chesapeake’s senior non-
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credit enrollment of 6999 was the highest among small commumty colleges and the fourth highest
among all community colleges in the state

While below their benchmarks, the pass rates for State EMT-CRT and National Registry EMT-I
(70%) for Chesapeake College graduates are well above the state average of 56%. The trend in
declining pass rates is occurring at both the state and national level and is currently under study
Deparlment of Transportation requirements have changed during that time period and increasing
rigor in the content may have an effect.

MHEC also requested explanation for the absence of FY 2003 data on two other licensure exams.
Indicators for national and state EMT-P protocol exams are absent because there was no cohort
taking exams for that year. Low enrollment forced the program to be offered on an alternate year
basis with the CRT/EMT-I program in order to build a cohort.

COMMUNITY UUTREACH AND IMPACT

As stated in the Chesapeake College Strategic Plan, the College is committed to developing its role
as a regional 'leaming center and serving cifizens and businesses through its educational offerings,
parl:nershlp activities, community events, economic and workforce development initiatives, cultural
programming and community service, and fund-raising efforts.

Educational Offerings

Change has become a part of the fabric of our lives, and Chesapeake strives to recognize and meet
changing community needs. For a variety of reasons, many prospective and current students are not
able to enroll in traditional two-semester courses, and in response, the College has developed course
formats and modes of delivery that better fit varied lifestyles and time constraints, examples of
which follow:

Multiple Sites Across the Communi
In addition to the main Wye Mills campus, and satellite sites in Easton and in Cambridge, courses

are offered at high schools, community and senior centers, and other locations across the five
counties.

Distance-Learning
Numerous easy-access delivery systems include the Internet, interactive video, telecourses, guided
self-instruction and Maryland Online course offerings. .

Lifelong Learnin

Through the Office of Continuing Education and Workforce Training, Chesapeake offers programs
to Shore residents of all ages. For example, Chesapeake hosts a number of programs designed

specifically for senior citizens (age 60 and over) including enrichment courses and programs on
health issues.

:Community Partnerships
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InFY 2005, Chesapeake’s expansive initiatives have resulted in stronger partnerships with various
groups in the community, including K-12 and the Workforce Investment Board. The Dual
Enrollment Program is a perfect example of this, in which area high school and home-schooled
students earn college credits as high school juniors and seniors. They take courses at the Wye Mills

campus, the Cambridge Center, the Center for Allied Health in Easton, or at their home high school.

.Classes at the high schonls are oﬁ'ered through dlstancc learning or as dedlcated sectlons Many
schools busmesses and the commumty Examples of these programs and events mclude

Elementary, Middle, and High School Students Events

“It’s OK To Be Smart”

“Youth Explosion”

Academic and Career Technology Showcase

Annual Counselors Day

Campus visit and academic skills assessment sessions

Career planning and college presentations

College Fair

College Awareness Presentations

College Open Houses

College Tour and Presentations.

Dual Enrollment and Senior Interest meetings and Registration sessions
Easton High School Career Fair

Healthcare Career Day for Mid-Shore High School Students

Kent County Youth —Outreach/Recruitment Event

Kent Island High School Scheduling Fair

Minority Outreach/Recruitment Presentations for High School Students
North Dorchester Middle School Student Career Day

QACHS Information Night

START: Students Transitioning to Adult Resources & Technologies Night,
Take Your Child to Work Day

‘Workshop for Business Educators at KTHS.

® @& 0 0 © 6 o @ ® o & © O & 9 ¢ & ¥ o 0

Area Businesses and Communit
Airpax: College Informatmn/Reglstramon Sessions for Employees

Caroline County CSAFE Community Program Potluck Dinner

Caroline County Fair

Caroline Summerfest

Chestertown Tea Party

College Information Sessions for Community Residents

Dixon Valve & Coupling, Inc. College Information/Registration Session for Employees
Dixon Valve’s Annual Employee Benefit Day/Outreach Fair

Kent County Fair

Mid-Shore Community Multicultural Fair

Queen Anne’s County Fair

® @ © o ® o ¢ @& @ @
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Talbot County Fair
Talbot County Farm Bureau Banquet

Other Events

® @& @ © o @ ¢ e 0

“College Preparedness” Workshop

ASA and FA05 Group Advising & Registration Sessions

Campus Tours and Information Sessions for Prospective Students

Career Exploration Workshop and College Presentation

College Information Session for Health Care Employees

College Presentation for Career Enhancement Program participants and Head Start mothers
Regional College Night

Super Saturday!

Talbot County Public School Showcase of Excellence

Testing/Recruitment/Advising & FA04 Registration Sessions

Economic and Workforce Development Initiatives

Chesapeake has strong partnerships that foster economic development and workforce training
inifiatives through the Office of Continuing Education and Workforce Training:

Chesapeake partners with the Upper Shore Departments of Social Service (DSS) to provide
training and services to DSS clients including basic and life skills and occupational skills
preparation.

The College is a member of the Maryland Community Colleges’ Business Training
Network, a cooperative effort among sixteen community colleges to provide quality training
to the business community throughout the State on a variety of topics and in a variety of
formats.

Chesapeake hosts the Upper Shore Workforce Investment Board, The Upper Shore
Manufacturing & Business Council, the regional Small Business Development Center and
the Child Care Resource and Referral Center on its Wye Mills campus. Each of these
organizations addresses the economic development and business needs of the region in
partnership with the College.

The College provides customized training for area employers, preparation for occupational
certification, apprenticeship programs, contract courses for State and local governmental
agencies, technology training and personal enrichment courses to the citizens of the Upper
Shore.

retenu_on and growth of thelr workforce, Incen_tlve grant funds awarded to Maryland under
the Workforce Investment Act, Encourages promotion, creates additional job opportunities
and improves worker retention by increasing the skill level of the existing workforce, and
employer based training projects.
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Performing Arts and Cultural Programming

Through the Rufus M and Loraine Hall Todd Pcrformn;g Arts Center, Chesapeake College has
~ continued to enrich the lives of the people of our five-county region with the rich array of
programming it has become known for presenting. A few highlights include:

The Chesapeake Foundation completed its renovation of the Todd Performing Arts Center,
which included a new balcony, Lobby work, plus acoustical enhancements within the -
audience chamber. The Center reopened in November 2004 with the exciting In The Mood-
traveling show depicting the many elements of the “swing era”

Since it’s reopening, over 20,000 individuals have visited the Todd Performing Arts Center
for artistic, musical, theatre, and educational events and conferences. The Children’s

 Theatre component of the Center continues to entertain children from all over the five-

county region. The children’s Theatre program has continually played to over 7,100 children
in each of its 8 years. In FY 2004-2005, shows included Adventures of Rudolph, the

Christmas season classic, Tom Sawyer from the Kennedy Center, The Princess and the Pea,

and The Rainbow Fish o name a few.

The visual art gallery enjoyed one of the best shows with the “shattered” mosaic exhibit. A
large exhibit presented by five very talented mosaic artists from the Maryland’s Eastern
Shore. In addition, there have been other quality visual art presentations have been hosted
following the reopening of the Center.

Chautauqua will be presented by the Maryland Humanities Council in July 2005, with
support from the National Endowment for the Humanities and the Maryland Division of
Historical and Cultural Programs. This program continues to be a welcome event for the
summer and it remains ﬁ'ee to the public.
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CHESAPEAKE COMMUNITY COLLEGE
2005 ACCOUNTABILITY REPORT

Benchmark
Mission Mandate ___Performance Indicator FYaoe: _ Fvowz _ FY2000 . FV2004 20042005
Accessibliity and Affordability o ' o S '
1 Number of cradit students enrofled 2,997 3,140 37238 3,448 3.414
Number of nbncredit studants enrolied 11,423 11,342 9,545 9,065 12,000
' ‘Banchmark Fall
e _Fall 2001 Fail 2002 Fali2003 _ _Fall2004 2005
2 Market share of service area undeit 53.0% 53.0% 55.0% 54.0% 58.0%
AY AY AY AY Benchmark
R 20002001 20012002 2002-2003  2003-2004 2004-2005
3 e e e i
service atea 53.0% 58.0% 43.0% 57.0% 57.0%
Benchmark
1897 Cohort 1898 Cohort 1998 Cohort 2000 Cohort 2001
4 Percent of students transferring to Maryland-public four-year
institutions 38.0% 35.0% 320% 31.0% 35.0%
Benchmark
. . FY2002  FY2003  FY2008 FY 2005 2008
5 Tuition and fees as.a % of tuition and feas at Maryirnd nuhlig i
four-year Institutions 46.0% 44.0% 43.0% 43.0% \Not to Exceed 54%
Tearner Centerad Fochs for Stident Scerss ' -
Benchmark
s 2000 Cohort 2001 Cohort 2002 Cohort 2003 Cohort 2004
6 Second year relention rate 61.0% 68.0% 62.0% £4.0% 65.0%
Benchmark
_ e e . . 1997Cohort 1998 Cohort 1999 Cohort 2000 Cohort 2001
7 Four-year transferigraduation rate of full-ime.students 43.0% 340%  360% 232.0% 30.0%
’ Benchmark
S — _1995Cohort 1996 Cohort _ 1897 Cohort  1998Cohort 1999
8 Six-year transfer/graguation rate 31.0% 26.0% 36.0% 26.0% 31.0%
Alumni Survey  AlumniSurvey Alumni Survey  AlumniSurvey  Benchmark
- e 1994 1998 2000 2002 __..2008
9 Graduate satisfaction with educational goal achievement 01% %% 0% 87% 95%
‘Spring 2000 Spring 2001 Spring 2002 ‘Spring 2003 ‘Benchmark
L . — - _ Cohort Cahort, Cohort -Cohort . d005
10 ‘Non-ietuming sfudent satisfaction with educational goal ’ )
achievement 65% 68% 8% 71% 69%
Alumni Survey AlumniSurvey AlumniSurvey AlumniSurvey  Benchmark
et _ —— 1886 1898 2000 2002 2006
1" Student salisfaction with quality of transfer preparation 8% 76% 2% 57% 78%
AY AY AY AY Benchmark
. o ) 2000-2001 2001-2002 2002-2003 2003-2004 2004-2005
. A e TR T G i =
- 1styear 272 258 2.76 288 277
e e
Benchmark Fall
e FalZoo  Fallzovz Fal200s Fa2004 2005
12 Minasity student enrollment as %.of service area population
13a Percent minority student enroliment 20% 19% 21% .20% 20%
13b Percent minority population of service area, 18 or
oldsr) 18.0% 17% 17% 17%
4 Percent minorities of fulltime faculty 8.0% 2.0% 10.0% 15.0% 10.0%
15 )
‘Percent minorities.of full-ime. ip staff  10.0% 11.0% 12.0% 11.0% 12.0%
Benchmark
e — 1987 Cohort 1998 Cohort . 1999 Gohort __2000.Cohort 2001 Cohort
1 Four-year transfer/graduation rate of full-time minority S
students 23.0% 20.0% 24.0% 15.0% 27.0%
‘Benchmark
_ _ _ ‘ 1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohost 1999 Cohort
17 Six-year ransfer/graduation rate of all minority students 170% 27.0% 23.0% 16.0% 19.0%
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CHESAPEAKE COMMUNITY COLLEGE
2005 ACCOUNTABILITY REPORT

Support of Regional Economicand Workforce Development

Alutni Survey  Alumnii Survey  AlumniSurvey  AlumniSurvey  Benchmark

e e 1996 _ 1998 2000 2002 __ 2006
. Trpinyer T g - S—— - .
i graduates 100% 100% 86% 100% 95%
) Benchmark
it — o FY2001 __Fvzo02 FY2003_____ FY2004 2005
o R T T - et S SR L.~ S
confract fraining 98% 100% 07% 95% 98%
AlumniSurvey AlumniSurvey Alumni Survey AlumniSurvey  Benchmark
— 1998 1998 2000 2002 __ 2006
P Studentsatisfaction with job preparation % 0% % 78% 83%
Benchmark
e FYZOU | YR Y03 FY2NOA 2005
21 Number of contiact training courses offered 426 586 546 425 50D
22 Number of businesses and prganizations served in contract
‘training 145 169 122 m 150
23 Number of participants in contract tralning 8,172 11,460 8,241 7:399 19,000
AlumniSuivey Alumni Survey AlumniSurvey AlumniSurvey  Benchmark
- o N 1898 1998 2000 2002 2006
24 Percent of career program graduates employed full-ime in ’ T S
relatad area 83% 68% 84% 7% B84%
Benchmark FY
e Fyzooq  Fyz002 ~  FY2003 FY2o04 . 2005
25 Licensure exams passing rate
American Registry of Radiologic Tech 100% 87% 100% 100% 0%
Natlonal Registry Exam (EMT-P) 890% 1% nia 80% 20%
'NCLEX-RN 79% 95% 91% 83% 20%
NCLEX-PN 100% 100% 100% nla 80%
Physical Therapist Assistant 100% 100% 100% 100% 90%
State Protocol (EMT-CRT) 100% 75% 70% nia 90%
State Protocol (EMT-P) 100% 1% nfa 80% 80%
National Registry (EMT1) 92% 8% 70% nia 80%
“Effactive Usé of Public Funding - Awalting clarfication on definition
Benchmark FY
e _FY 2001 _FYz002  _ FY2003 JFYzo08 2005
26 Percentage of axpanditures on instruction 50.0% 51.0% 50.0% §0.0% -50.0%
27 Percentage of expenditures on instruction and selected
academic support £3.0% §6.0% 66.0% 35.0% 57.0%
‘Communlly Outreach and Impact
Benchmark FY
S — FYz001  Fy2oe2 FY 2003 FY2004 2005
28 Enroliment in workforce development courses 14,5095 10,883 9,830 8,249 11,625
29 -Senior adult enroliment in non-criedit courses 7927 7.422 6,999 6,491 7,800
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THE COMMUNITY COLLEGE OF BALTIMORE COUNTY
MISSION

The Community College of Baltimore County (CCBC) is a learning-centered public college that
anticipates and responds to the educational, training and employment needs of the community by
offering a broad array of general education, transfer, and career programs, student support services,
and economic and community development activities. The College serves its diverse community as
a center for lifelong learning to improve the quality of life in Baltimore County and the regionina
time of rapid societal and technological change. The Community College of Baltimore County
commits 1o the optimal use of available resources in a responsive and responsible manner.

INSTITUTIONAL ASSESSMENT

During FY 2005 The Community College of Baltimore County remained focused upon
implementing and integrating programs and services that enhance the success and performance of
CCBC students. The College’s Strategic Plan LearningFirst 2.0, which'was formally updated in
FY2004, established strategic directions for the College and provided ¢lear expectations of
outcomes to guide faculty, staff, administrators, and students. The new plan builds on our earlier
strategy that measuring outcomes are crucial to course improvement, building effective programs,
and evolvmg a more effective organization. This new plan also provided the framework for a major
revision of CCBC’s Effectiveness Indicators.

CCBC’s LearningFirst 2.0, continues the College’s commitment to-its core strategic direction of
student learning. Eight other strategic directions were identified that provide a framework for
student learning: building learning support processes; creating a learning college; infusing
technology throughout the organization; creating organizational excellence; valuing diversity;

building community relations; building enrollment; and estabhshmg more effectlve
communications.

Each of these nine strategic directions supports the goals in the Maryland Higher Education
Commission’s 2004 Maryland State Plan for Postsecondary Education. There is clear alignment
with the MHEC’s goals of Quality and Effectiveness; Access and Affordability; Diversity; A
Student Centered Learning System; and Economic Growth and Vitality.

The purpose of this FY 2005 Performance Accountability Report is to prowde examples of the
many actlvmes and programs that are havmg 1mpacts on the achlevement of CCBC’s strategic plan

Accessibility and Affordability

Indicators in this area examine enrollment trends, market share of various student categories, trends
in transfer and graduation rates, and tuition levels.

CCBC’s credit student enrollment in FY 2004 remained steady at 28,427, which is the second year
in a row that CCBC has met the FY2005 Benchmark of 28,000 unduplicated students. The
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enrollment increases in credit courses over the last three years have occurred despite economic and
demographic issues and increased competition for students from Baltlmore County. Strategic
actions taken by the College have included further implementation of its new structure for
-enro]]ment management, a contmuous exammatlon and modlﬁcatlon of pollcles and practwes that

customer service strategles

From FY 2002 to FY 2004 there has been decreases in continuing educatlon enrollments at CCBC.
During this timeframe the unduplicated number of continuing education students decreased from
47,168 to 38,957 and the College does not anticipate that it will reach the benchmark of 48,000 by
FY 2005. This benchmark was set in FY 2001, during a time of peak CCBC non-credit
enrollments. FY 2001 enrollment had grown 16 % over the previous year, a rate of enrollment that
has now proven unsustainable. Since that fime a series of significant events occurred that impacted
enrollment in continuing education: the technology bubble burst, the US declared war on
international terrorism, state budget deficits multiplied, Bethlehem Steel- went bankrupt, and
General Motors closed their local manufacturing plant.

There was a 1 percent decline in noncredit students from FY2003 to FY2004. Enrollment in
Business, Management, and Public Service programs increased while the program areas that
experienced declines resulted from several significant changes in the College’s business
environment. Because of state budget cuts, the Maryland State Department of Corrections
Occupational Skills Training Center terminated their intensive training contract with the College
and the Baltimore County Department of Social Services reduced their intensive training contract.
The Metropolitan Baltimore Workforce Investment Councils changed their delivery protocol to
comply with the final phase of their implementation of the Federal Workforce Investment Act.

There were significant declines in senior adult enrollment that occurred When city-based programs
were returned to the management of Baltimore City Community College and when the State
changed its policy on the funding of courses for senior adults. The Life Enrlchment programs in
Baltimore County Public School facilities were also down due to changes in available facilities at

key locations, particularly Catonsville and Parkville high schools. A 36,000 square foot non-credit

learning facility on Eastern Boulevard was also closed during this penod

CCBC is taking corrective actions to address non-credit enrollment declir.ies including: looking for
opportunities and partnershlps with correctional facilities for their transitioning inmates; and co-
locating educational services and assuming teaching duties for pre-employment workshops at the
Baltimore County One Stops. Other partnerships have slowed downward trends in the area of
intensive training, and expanded facility-sharing partnerships with the Baltimore County Public
Libraries and Department of Aging. The CCBC Hunt Valley and megs Mills expansions in

FY2006 will provide additional classrooms to offer more non-credit programs in these growing
areas of the county.

During the next decade, Baltimore County’s population is projected to increase slowly and the
county population will continue to age. In order to respond to these demographic changes, CCBC
has targeted responses to three key demographic trends: increasing the participation rate of
minority populations; increasing the college’s participation rate from public and private high
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schools; and attracting adult students with busy schedules. During FY2004 49% of the Baltimore
County residents who were undergraduates in Maryland were enrolled at CCBC. Although the
number of Baltimore County residents at CCBC increased during this penod this small drop in
market share illustrates the fierce competition among higher education institutions for Baltimore
County residents. The expansion of Towson University and of several private colleges that have
entered the county in recent years are especially noteworthy c.ompetitive cihanges

takmg credlt courses in Maryland mcreased from 50% to 53% Marketmg, outreach efforts and the
Tech Prep connections between the high schools and the College have been successful, and the
sharp increases in tuition at four year campuses have also contributed to this improvement in
CCBC’s market share of recent high school graduates from Baltimore County.

The percentage of CCBC students enrolling in a Maryland public four-year institution within four
years of starting at CCBC increased dramatically in the latest cohort of students. CCBC’s leaming
outcome projects for its general education courses and closer monitoring of student success in core

 transfer oriented courses has also contributed to a higher rate of students transferring. CCBC
continues to increase its efforts to improve transfer student advising and counseling, and is also
tracking the categories of student transfers as part of its internal institutional effectiveness system.
In addition to a closer look at CCBC’s impact on the preparation of student transfers, the College
has also examined how barriers, including high tuition, at the four-year campuses in Maryland
might be influencing transfer rates. Along with other colleges, CCBC is closely examining The
“Tschechtelin” Report and is taking a number of recommended steps to increase cooperation
between CCBC and the campuses that accept most of the students seeking to transfer, -

The Board of Trustees is committed to keeping CCBC affordable and accessible for Baltimore
County residents. The Board has a benchmark that the annual tuition and fees charged to in-county
residents should not exceed 50% of the four-year public colleges’ tuition and fees. The rate of 44%
for FY 2004 and 45% for FY 2005 remained well below the benchmark of not exceeding 50% of
the tuition charged at the four-year public campuses in Maryland.

Learner Centered Foeus for Student Success

and student evaluatlons of their prepara’ﬂon for work and transfer

Asa Learmng College, CCBC strives to create change in individual leamers, engage leamers as full
partners in the learning process, offer as many options for learning as poss1ble assist learrers to
participate in collaborative learning activities, and to strengthen the role of faculty as learning
facilitators. CCBC believes that a learning college succeeds best when improved learning can be

documented and when there are measurable outcomes that can identify areas that might need to be
improved.

Retention and graduation rates, after a number of years of decline now appear to be increasing. The
2003 cohort tracked to 2004 increased to a 67% retention rate and has met the benchmark, Four-
year graduation/transfer rates of first-time, full-time, degree-seeking students, which have fluctuated
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between 27 percent and 31 percent since the early 1990’s, increased to 33% for the 2000.Cohort
that was tracked for 4 years to Fall 2004. This indicator has now exceeded the benchmark.
Changes in freshman advising, retention efforts in developmental courses, and changes in general
education courses have begun to influence this graduation/transfer rate measure.

Six-year graduation/transfer rates of first-time full-time and part-time students have been steady
with a range between 23 and 24 percent for the last 4 cohorts. In the cohort that started in 1998 and

was tracked until 2004 this rate was 23 percent. The benchmark for the 1999 cohort, which will be
tracked until Fall 2005 is 24 percent.

Graduate satlsfacﬁon with educational goal achievement has remained ovér 94 percent for the last
decade. In the survey of 2002 Graduates, conducted in Spring 2003, 97 percent of the respondents
expressed satisfaction. Over two thirds of non-returning students (71%) expressed satisfaction with
education goal attainment even though they did not return to CCBC in the subsequent spring term.
In recent years, CCBC has identified a number of issues that surround student satisfaction with
transfer preparation. Using the 2000 Survey of Graduates indicated that 28% of the 2000 graduates
reported that they were unable to transfer credit due to lack of a comparable course at the four year
transfer campus; 9 percent earned more than 60 credits at CCBC and could not transfer the extra
credits; and 4 percent lost credits because they had changed m‘ajors. CCBC has used this type of
information to examine both classroom cutcomes and support services that influence transfer
students. In the Fall 2001 term, CCBC began revising its general education program to offer a more
coherent program for the achievement of transfer goals. The program’s goals were defined under
six skill categories: learning; discovery; thinking; personal growth; wellness; and communication
skills. It is still too early to evaluate the full influence of these changes but 81 percent of the 2002

graduates who were surveyed in Spring 2003 reported they were satisfied w1th the transfer
preparation they received at CCBC.

From 2001 to 2002 the GPA of CCBC transfers increased from 2.68 to 2,73 and exceeded the
statewide average and CCBC’s benchmark. The GPA during the first year after transfer for the
2002-2003 cohort dropped to 2.62. More recent data can not be reported at this point due to data
integrity issues at several USM institutions.

The College has a strong learning outcomes assessment process at the course level, and a
comprehensive program review system that provides feedback to faculty and departments. CCBC’s
comprehensive assessment of general education was described in detail in the recent Student
Learning Outcomes Assessment Report to the Maryland Higher Education Commission.

The College’s Continuing Education and Employment Division (CEED) has also been active in
outcomes assessment activities and regularly collects and uses the results of certification exams,
course evaluations, instructor evaluations by program coordinators, and business satisfaction
surveys to evaluate the quality of learning outcomes. Many of these courses, designed to address
contracts with particular organizations have built-in deliverables for measurable learning outcomes.
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Diversity

CCBC’s LearningFirst 2.0 Strategic Plan continues the College’s commlﬁnent 1o attracting and
retaining a diverse faculty, staff, and student community, and to promotmg a leammg environment
that values diversity and the success of all students.

CCBC is proud of its ability to attract students of color, students of all ages, and students from all of
the neighborhoods that make up the Baltimore area, Minority students have been the fastest
growing segment in the College’s credit courses and now comprise 37 percent of the students
enrolled in credit programs, In comparison, minorities made up 23 percent of all adults in the 2000

Census of Baltimore County. The benchmark for credit students of 33 percent minority enrollment
was met in Fall 2002,

Having a diverse full-time faculty (currently 14% from minority groups) is a goal the College takes

seriously. The benchmark of 15 percent mmonty for the full-time faculty was met in Fall 2002 and _

Fall 2003 but there was a small drop to 14% in Fall 2004. One factor impacting CCBC’s ability to
increase these measures will be its ability to retain minority faculty. CCBC has recently been
successful in attracting minority faculty in the face of stiff’ competmon for these scholars. However,
once minority faculty members have successful teaching experience at CCBC, other institutions
have been eager to recruit them. CCBC has been only partially successful in countering that

competition as changing financial support threatens to weaken its benefit packages, competitive
salaries, and opportunities for merit pay.

The percent of minorities in key administrative and professional -p.ositions" has been in the 28 to0 29
percent range during the last few years and has been at or above the college’s benchmark of 28%
for the last three years.

A critical issue in developing a diverse learning environment is the College’s success in increasing
the achievement and retention rates for students from minority groups. The initiatives the College
has undertaken as part of its ten-year “Closing the Gap” project are addressed in the Minority
Achievement Report submitted to MHEC June 1, 2005. The transfer/graduation for all students

. (Indicator 7) had been approximately 10 percentage points above the similar rate for minorities
(Indicator 16). CCBC’s goal for the four-year transfer/graduation rate of minorities is to close the
gap to 6 percentage points by Fall 2005 and to eliminate any gap by 2010. In the most recent cohort
of full-time students the gap between these two indicators had reached the 2005 goal of 6
percentage points. And the rate for both African-American and white students had increased from
the previous cohort (White student rates increased to 33% and Afncan—Amencan rates have
increase from 20% in the 1997 Cohort to 26% in the 2000 Cohort. The goal of closing the gapto 6
points and of increasing this rate above 25% by Fall 2005 was reached a year early.

The College also set a goal of closing the gap in learning outcomes for cohorts of part-time and full-
time students whose transfer/graduation rates are tracked for six years from time of entry. The rate
for African-American students increased to 21% in the most recent cohort and the gap between the
two groups has decreased from five percentage points to 2 percentage points. (Indicators 8 and 17)
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Support of Regional Economic and Workforce ])evelopm,ent

In the Performance Accountability Report there are 8 indicators monitoring the college’s support of
economic and workforce development. Four of these indicators are concerned with continuing
education training contracts, courses, course participants, and company satisfaction with contract
training, The College has consistently been among the national leaders in' community colleges in
developing contract training for business, in the number of students in workforce development
courses, and in the rate of contract renewals from private and public organizations. Examples of
CCBC activities in support of these four indicators are also provided in the “community outreach
and impact” narrative portion of this report.

The remaining five indicators in this section are employer satisfaction with college graduates;
graduate satisfaction with job preparation; career graduates employment in a field related to their
program; and licensure pass rates.

In the last three surveys of graduates and their employers, over 90% of thé employers have reported
satisfaction with the preparation of the CCBC graduates who are working for them. Also, CCBC
graduates continue to express high levels of satisfaction with job preparation and exceeded the 2005
benchmark in the 2003 survey.

Responses to follow up surveys of organizations that had contracted with CCBC for employee
training have continued to provide assurances that this training is meeting their needs. These
surveys have also provided valuable information regarding additional training opportunities that
CCBC could provide to these organizations.

The number of training courses delivered under contract to particular organizations has been
declining in the past few years and meeting the benchmark is questionable. Several large contracts
for training were carried out to their successful conclusion and there have been replaced with less
intensive contracts with smaller companies. Companies like Allison Transmission, Bethlehem Steel,
Comcast, General Motors, and the Maryland Department of Corrections Occupational Skills
Training Center cut back on their training funding and the multiple courses that were developed for
them in the late 1990s and at the beginning of this review period. As large companies and agencies
have pulled back from contracts to train their workers in courses designed éxclusively for their
workers, there has been some movement of these employees to open enrolled courses, but in
general, employer sponsorship of trmnmg has declined. CCBC expects that the number of courses
developed for particular compames will rise when large employers and funding agencies in this area
once again begin to invest in training. One exception to the decline in employer sponsored contract
training has been the continued emphasis on Workforce Literacy courses and contract courses for
teaching English as a Second Language.

The number of organizations served in contract training has remained relatwely constant over the
past 4 years and reached the FY2005 benchmark of 110 in FY2004. The number of participants in
contract training has remained relatively steady despite the loss of a number of big employers.

Employment in a field related to their program continues to be relatively lngh for graduates and
mcreased to 90 percent in the latest survey.



In addition to the biannual surveys of graduates that are conducted one year after graduation, there
are periodic surveys of specialized programs like nursing, occu pational therapy assistant, respiratory
therapy, and radiography graduates. Information about the graduate’s employment status and the

graduates’ evaluation of their programs are obtained in these surveys and are a major component in
the accreditation of these programs.

Licensure pass rates for CCBC career programs are regularly monitored by each program and by the
specialized accrediting bodies for these programs. For most of these licensure exams over 90
percent of the graduates pass on their first attempt. The pass rate for the Qccupational Therapy
Program, which has been at the 90% to 100% level, dipped to 71% in FY2003 but rebounded to a
100% pass rate during FY2004. The small number of graduates in this type of program increases
the likelihood of volatility in the pass rates. The pass rate for the Emergency Medical Tech-P
Program is also subject to the volatility of the small numbers of graduates who take the licensure
exams each year. The dip in pass rate to 73% in FY 2003 was investigated and instructional
interventions were made. Data for FY2004 indicate that the pass rate has rebounded to 88%.

COMMUNITY OUTREACH AND IMPACT

Partnerships with local colleges, public schools, health care facilities, businesses, and other
organizations are key elements in CCBC’s strategy for building a strong presence in Baltimore
County. The two MHEC indicators in this category relate to enrollments in workforce development
courses and the number of senior citizens enrolled in continuing education courses.

The benchmark of 49,000 for enrollment in workforce development courses indicator took into
consideration the funding and agreements that were available in the late 1990s. Enrollment in
‘workforce development courses has, however, fallen in the past four years from a high in 47,110 in

FY 2001 to 39,157 in FY 2004. There is little likelihood that the benchmark will be reached in FY
2005.

The College has traditionally performed very well on this indicator and continues to lead
community colleges in Maryland in workforce development courses and énrollment. Beginning in
FY 2002 enrollment in workforce development courses have experienced decreases as several long-
standing business and government contracts for training were completed. New contracts for training
were severely impacted by the economy. In addition to the loss of these contracts, there were sharp
declines in enrollments in Information Technology Courses as that industry experienced
contractions from the boom years of the 1990’s. In addition, during this period the federal role in
funding the training of unemployed and underemployed workers changed significantly. These
changes reduced the number of FTEs being supported by the Workforce Investment Act from 300

FTE in the mid-1990s to less than 50 FTE in FY 2004 and impacted thousands of course
reglstranons

CCBC’s Continuing Education Division continues to work closely with the business community to
help them identify cost effective means of provxdmg quality training. As Baltimore County has lost
anumber of its large manufacturing companies, the College is finding some opportunities in smaller
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and mid-sized companies. Marketing and course development resources are also being shifted to
health care organizations as that industry continues to grow and to demand increasingly skilled
workers at all levels of care and business operations.

At the beginning of this period, CCBC’s benchmark for senior adult enrollment in non-credit
courses in FY 2005 was 29,000. However, enrollment of senior citizens ih non-credit courses has
fallen from 27,994 in FY 2001 to 18,034 in FY 2004, The FY 2004 enrollment is up slightly from
the previous year but it is unlikely that the benchmark will be reached.

During this period local funding from partnering agencies was 1mpacted by the economy, ‘there were
cutbacks in governmental programs that supported several of the programs serving this segment,

and the College lost several large sites where CCBC courses wete being taught. In particular,
CCBC had previously taught seniors in courses at senior centers in Baltimore City, but shifted these
courses to Baltimore City Community College. In addition, the state changed its policy on the
funding of certain very popular courses for senior adults. When these coutses were no longer
funded, the enrollment shifted to non-funded categories on state reportmg or these courses were no
longer offered by CCBC.

CCBC continues to offer more than 1,000 different courses targeted to seniors and the annual
enrollments in these courses exceed 18,000, New programming, in partnership with the Baltimore
County Department of Agmg, is now underway and there have been a number of efforts to build
bridges to communities serving seniors. CCBC has also developed several programs to reach out to

the 50-59 year old age group and to provide courses that will help this age group prepare for a
retirement full of learning activities.

Despite the re_cent downturn in the two indicators associated with the ared.of community impact,
CCBC continued to have a large and positive impact on the region. During FY 2003 and FY 2004
‘CCBC has been an active member of its larger community and has continued its leading role in
workforce training and support of economic and community development efforts. CCBC delivers
management training to H & S Bakery and has a partnership to provide training to the member
institutions of the Maryland Bankers Association. The College continues to provide the Baltimore
County Police Training Academy with customized courses in computer technology and in-service
training, and provides basic training for correctional officers in cooperation with the Maryland
Police and Correctional Training Commissions. Contracts with the Maryfand Aviation
Administration and with the Baltimore County Department of Social Services continue powerful
partnerships to provide a variety of skill training to employees and to clients of these agencies.

Public School Partnerships

Dunng FY 2004 CCBC strengthened its partnership with Baltimore County Public Schools (BCPS)
to provide continuing education for BCPS teachers. These programs are designed to develop skills
in building a leammg-centered environment in K-12 classrooms and to-enhance instructional skills
in mathematics and science. The College provided re-certification and professmnal development
opportunities to local teachers through both credit and non-credit oﬂ‘ermgs

78



CCBC offers the Associate of Arts program in Elementary Education. This program provides for
seamless transfer to all private and public four-year teacher education pro grams in Maryland.
Additional collaboration with BCPS include: a cohort program to recruit and prepare students to
enter teacher education BA programs; a strong career and technology parthershlp that connects
career programs; and a Summer Science Institute for Elementary School Teachers. In addition to its

AA and AAT programs in education, CCBC also provides an alternative pathway for provisional
teachers to gam certification.

Continuing programs such as the College’s Readiness Program and its Upward Bound Program
demonstrate commitment to high school student preparedness. Enrollment in the College’s Parallel
Enrollment Program (PEP) has grown steadily over the last four years. This program allows

qualified high school students to enroll in CCBC courses while they are completmg high school
graduation requirements.

Economic Development

The College’s Continuing Education and Economic Development (CEED) division addresses the
needs of employers, employees, and citizens through workforce. development, community
education, and occupational training. The reputation of these programs and their proven track
record in placing students in employment are well known in the community and among employers.

CCBC is the regional leader in workforce training and partnerships and is a major player in
Baltimore County’s economic development efforts. The Baltimore Busiriess Journal regularly
names CCBC among the largest workforce training organization in a wide variety of skill areas.

For instance, in the area of Information Technology CCBC trains students in computer

- programming and repair, Web design, computer networking, and multimedia development. In other

workdforce areas, CCBC has added new training opportunities ranging from metrics to programming
skills to support gaming software development.

CCBC continued to expand its credit and continuing education offerings to meet the demand for
health care training in the region. Courses in dental assisting, pharmacy tech, and medical assisting
were added, and the program to train practical nurses has expanded. These programs continued
their close association with the health industry in the Baltimore area and have worked with
professional boards to ensure superior accreditation status.

The College continued its partnerships with apprenticeship organizations — including labor unions,
regional housing authorities, and trade associations. These partnerships enroll students in carpentry,

electricity, heating, machining operations, engineering, plumbing, steam ﬁttmg, and police cadet
training.

During FY 2004 CCBC continued to restructure its programs into three new “Schools” to serve
particular industry segments more effectively. Programs from the credit information technologies
are now coordinated with continuing education offerings in a new School of Applied and
Information Technology. The School of Health Professions now coordinates allied health programs
and continuing education courses that are provided to health related industries. In addition, a new
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School of Justice coordinates programs in criminal justice and continuing education training courses
offered to police, correctional, and transportation agencies in the region.

During this past year CCBC continued to implement its $3 million National Science Foundation
grant to strengthen the local manufacturing community. The giant is bemg used to develop a
Maryland Center for Manufacturing Educational Excellence. Its aim is to increase the number of
qualified manufacturing technicians and develop educational programs to build a world-class
workforce. The program is focusing its efforts in four areas: development of flexible educational
programs; assessment of Workplace skills; recruitment to manufacturing careers; and web-based
access to information and services regarding manufacturing education.

State and Local Government

During this penod, CCBC continued to provide training to public servants wm'kmg in local, state,
and federal agencies. The College’s Continuing Education Division provided training that helped
government workers increase their skills and to acquire and maintain licensure and certification in a
wide array of areas. The College also assisted pubhc service agencies with customized training in
the workplace. The College provided courses in law enforcement, corrections, probation and
parole, prosecution, and court liaison. CCBC faculty members developed and provided courses for
clients such as the Baltimore County Police Department, the Maryland Transportatlon Authority
Police, and the Maryland Correctional Training Commission. Each year CCBC is the site for pre-
retirement planning seminars for over 3,500 Maryland State Employees.

Community Outreach

Community Education courses included basic education and literacy, the arts, career development,
consumer awareness, history, languages, tours, outdoor activities, health and safety, parenting,
professional childcare, family education, practical home skills, and business and technical skills.
These courses are held on evenings and weekends, and can be found in neighborhood locations such
as libraries and at many of the county’s high schools.

CCBC’s Center for Adult and Family Literacy provided courses in reading skills, GED preparation,
and workplace literacy services. These programs served more than 3,000 students with classes at
the College’s extension centers, at six Literacy Works Learning Centers, and at community sites.

To meet the continuing demand for language training by the growing immigrant communities in the
region, CCBC tanght both credit and non-credit courses in English as a Second language (ESOL).

In addition to these workforce literacy and language training courses, CCBC offered courses
ranging from boating safety to watercolor painting. The College’s highly successful summer

programs featured camps devoted to Spanish, visual arts, performing arts, space exploration, and
sports,

In addition to offering its own courses, CCBC’s facilities were resources for cultural, athletic, and
community events. The Catonsville, Dundalk and Essex campuses sponsored theatrical

productions, art exhibitions, musical performances, guest speakets, and high school and community
athletic competitions.

80



The efforts mentioned in this report are examples of the reality beyond the numbers in the
Performance Accountablhty Indicators. In addition to bemg a major educational force in the region,
CCBC is a major partner in efforts to develop the economic base of the Baltimore Region and is
proud of its role in the cultural life of the region.

%
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THE COMMUNITY COLLEGE OF BALTIMORE COUNTY
2005 ACCOUNTABILITY REPORT

) Benchmark
MissionMandate _ Performanceindicator __ __ Fvzo0i Fy2002 _ _ Fyz003 . FY2004 2004-2005
Accessibility and Affordability o ) T

1 Number of eredit students enrolied 26606 27,802 28,566 28,427 28,000
Number of noncredit studsnts enrolled 46,393 47,168 40,442 38,957 48800
Benchmark Fall
I e FAN2001.  Fall2002  Fail2003 Fall2004 2005
2 ‘Market share of service area undeigradusite 50.0% 490% 51.0% 49.0% 52.0%
AY AY AY © AY Benchmark
e .2000-2001 2001-2002 2002-2003 2003-2004 2004-2005
3 Market:share of racant public high school graduates in
senvice area 53.0% 54.0% 50.0% 53.0% 53.0%
Benchmark
— e 1997 Cohort 1998 Cohort 1999 Cohort 2000 Cohort 2001
4 ‘Percent of students transferring to Maryland public four-year
institutions 27.0% 246% 25.0% 30.0% 28.0%
‘Benchmark
i — FY2002 FY2003 __F¥2004 FY 2005 2006
5 Tultion and faes as a % of wition and fess af Maryland public S T T o o
four-year insfitutions 48.2% ’ 45.1% 43.7% 45.0% 50,0%
LsamerCenﬁmdrﬁécuéforStuﬂentSugﬁsé — ] e —
Benchmark
— e A Z_G_OQ.Cohort 2001 Cohort 2002 Cohort 2003 Cohort 2004
6 Second year retention rale 65.0% 66.0% 63.3% 67.0% 67.0%
Benchmark
B —— 1997 Cohort. . 1998 Cohort __ 1999.Cohort 2000 Cohoit 2001
7 Four-year trensfeifgraduation rate of full-fime-students 20.0% 27.0% 29.0% 33.0% 31.0%
Benchmark
— 905 Cohort 1985 Cohort 1997 Cohort 1998 Gohort 1999
8 Six-year transfer/graduation rate 240% 23.0% 24.0% 23.0% 24.0%
Alumni Survey AlumniSurvey AlumniSurvey AluminiSurvey Benchmark
. - 1996 1988 2000 2002 2008
9 Graduate satisfaction with educational goal achievement 95.0% Coee0% 0 940% 70% " 85%
Spring 2000 Spring 2001 Spring 2003 Benchmark
P . Cohort  ~ Cohort Cohort 2005
10 Non-refiiming student salistaction with educational goal — N S IR
i achievement 71% 70% 1% 73%
. Alumni Survey Alumni Survey Alumnl Survey Alumni Survey Benchmark
L N . 1896 1938 2000 2002 ___2008
1 ‘Student satisfaction with quality of transfer preparation 82.0% 780% 00 720% 2 810% 820%
AY AY AY AY Benchmark
R .. .. 20002001 _  2001-2602 2002:2003  2003-20034 2004-2005
o o performance At mstiatons oF e it OOk -
- 1styear 258 273 262 264 271
Diversity -
' ‘Benchmark Fall
e Fall 2001 Fall 2002 Fall 2003 Fall2o04 2005
13 Minority student enmoliment as % of service area population
13a Percent minority student enroliment 31.0% 33.0% 35.0% 37.0% 33.0%
13b Percent minority population of service area, 18 of
older) 2000 census 23.0%
14 Parcent minorities of full-time faculty 13.3% 15.0% 15.0% 14.0% 15.0%
16 ) )
Percent minorities of full-lim ¥ staff 25.5% 29.0% 29.0% 28.0% 28.0%
Benchmark
- 1897 Cohort 1998 Cohort 1999 Cohost 2000 Cohort 2001 Cohort _
16 ‘Four-year transfer/gradustion rate of full-ime minosity S S ’ ) ’
students 19.8% 21.0% 22:0% 26.0% 25.0%
Benchmark
— e » 1995 Cohort 1998 Cohort 1897 Cohort 1998 Cohort 1999 Cohort
17 Six-year transfar/graduation rate of afi minosity students 18.1% 18.0% 200% 21.0% 220%
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Support of Regional Econpmigand Workiorse Development

AlumniSurvey AlumniSurvey AlumniSurvey AlumniSurvey  Benchmark

i oo 988 1998 _2000 2002 2006
8 ‘Employer satisfaction with community coilege career program ’ T j T ’
b graduates 86% 94% 6% 2% 95%
Benchmark FY
s e FY2o01  FY2o02 . FY2003 FY 2004 2005
19 Employerforganization safistaction with community college ™~~~ . T S
contract fraining 94% 9% 2% 85% 6%
AlumniSurvey AlumniSurvéy AlumniSurvey AlumniSurvey  Benchmark
. e 1996 1998 2000 . 2002 2006
20 - Student satisfaction with job preparation 78% 72% 3% 88% 86%
Benchmiark FY
e FYZOL PV 2002 FYas FY00 2005
2 Number of contract trairing courses offsred 789 m 732 684 840
22 Numiber of businesses and organizations served in contract
training 103 105 103 110 110
23 Nurriber of participants in conlract training 18,250 17611 48,151 16,871 19,000
Alumni Survey  Alumni Survey  AlumniSurvey  Alumni Survey Benchmark
— e T ... 1998 2000 . 2002 2008
24 “Percent of career program graduates empioyed full-ime in S ) T S S
related area ] 83% 84% 84% 80% 85%
‘Benchmark FY
o i _EYzo001  FY2002 i FY 2003 FYzo04 2005
25 Licensura exams passing rate
Nursing 23% 91% 924% 0% 84%
Mortuary Science 92% " 100% 100% 81% 86%
. Qccupational Therapy 26% 100% 1% 100% 100%
Radjological Technology . 160% 100% 100% 100% 100%
Veterinary Tachnology 67% 75% 78% 55% - -92%
Emergency Madical Tech - EMT-A 100% 100% 100% 100% 9%
Emergency Medical Tech -EMT-CRT 100% 100% nfa na 98%
Emergenty Medical Tech - EMT -P 81% 100% 73% 88% .- 96%
Physician's Assistant 100% 87% 100% 97% 95%
“Effective Use of PUBIIC Funding
i Benchmark FY
A e FY2001  FY2002 FY2003 . FY2004 2005
%6 Percentage of expenditures on Instruction 49.0% 50.0% 50.0% 49.0% 50.0%
27 Percentage of expenditures on instruction.and selected
academic support £0.0% £0.0% 60.0% 58.0% 60.0%
Community Outreach andimpact
Benchmark FY
i . FYzopl  FY2002  FY2003  FY2004 2006
28 Enroliment in workforce development courses 47,110 43,352 41,900 39157 49,000
29 Senior adult enroflment in non-credit courses 27,994 24,624 18,011 18,034 29,000
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FREDERICK COMMUNITY COLLEGE
MISSION

FCC prepares students to meet the challenges of a diverse, global society through quality,
accessible, innovative, lifelong learning. We are a student-centered, community focused college.
FCC offers degrees, certificates, and programs for workforce preparation, transfer, and personal
enrichment to enhance the quality of life and economic vitality of our region.

INSTITUTIONAL ASSESSMENT
Strategic Action Plan

The first annual report for the 2004 Strategic Action Plan was published in June 2004. The report
noted that FCC has made significant progress in achieving its strategic goals and objectives and
institution-wide renewal. The 2002-2005 Strategic Action Plan includes 298 strategies developed
by ﬁve strategw Action Plan Teams ‘With thls many strateg1es the College had concerns that 1t

Plan model was subsequently rev1sed toa more 51mp11ﬁed planmng process in December 2004
The new strategic planning model now decentralizes strategies and centralizes synthesis (i.e., the
achievement of expected outcomes/benchmarks) for each objective.

Action Plan teams now meet periodically to assess the progress toward the expected
outcomes/benchmarks assigned to them and are responsible for achieving the expected
outcomes/benchmarks. These teams act as the nerve system facilitating quick change to the
strategies in order to achieve expected outcomes/benchmarks for each objective.

Institutional Effectiveness Assessment Plan

Goal Two of the College’s Strategic Plan states that an Institutional Effectiveness Planwill be
completed and used as a guideline for all assessment initiatives, FCC’s Institutional Effectiveness .
Plan was adopted on July 2004 and is guiding the College’s institutional assessment. In an effort to
ensure that the Plan remains useful and current, a four-step assessment cycle was developed. The
stages of the c_ycle are: plan, implement, assess, and report/revise. The Institutional Effectiveness
Assessment Plan is meaningful only if the information gained is used for program improvement.
‘The College has placed great emphasis on closing the loop of assessment activities and emphasizes
this as an important step in achieving institutional effectiveness. To accomplish this, a review of all
assessment initiatives takes place annually by the College to validate that the assessment loops are
being closed. The findings are documented in a report called Closing the Assessment Loop.

During the spring 2004 semester, the College conducted two student assessment surveys: the Noel
Levitz Student Satisfaction Inventory Survey and the Community College Survey of Student
Engagement (CCSSE). The results of these surveys are being used in assessing the effectiveness of
the Strategic Plan’s strategies. The College has adopted a model that requires focusing on closing
the assessment loop in a more systematic way as well as embracing a culture of assessment and
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using data to support the effectiveness of our Learning College as it is emphasized in the Strategic
Plan. ’ '

Accessibility and Affordability

Credit Enrollment

FY 2004 Unduplicated credit enrollment revealed an increase of 2% over FY 2003 enrollment from
6,726 to 6,859. The increase in unduplicated headcount can be attributed to the increased
enrollment of students of color in fall 2004. Specifically, there was an 8% (349 to 374) increase in
African-American; a 30% (116 to 151) increase in Hispanic; and 19% (115 to 137) increase in
Asian students. Also on the rise was Duplicated credit enrollment which increased by 30% over
FY03 from 11,276 to 14,696. Sixty-two percent of credit students were women and 63% of the
student population attended part time. Although the average student age was 27, 44% of the
students were traditional age (18-21).

Non-credit Enrollment

Unduplicated non-credit enrollment increased by 28% in FY 2004 (11,263) from FY 2003 (8,816)
representing an enrollment growth of 39% since FY 2001 (8,090). In FY 2004, 57% of non-credit
students were women. The largest single age group enrolled was the 40-44 year group.

Accessibility

FCC enjoys a good reputation for being accessible to Frederick County residents. Over the past four
years, approximately 57% of undergraduates in Maryland public institutions of higher education
attended FCC. Also, market share of recent public high school graduates has remained at 63%
since AY 2002 exceeding our fall 2005 benchmark of 61%.

Frederick County’s 1mmlgrant population is projected to increase by 22% during the 2000-2005
timeframe. This growing diversity in Frederick County is validated by the 9% increase in FTEs for
English for Speakers of Other Languages (ESOL) credit courses and 75% increase in FTEs for non-
credit ESOL courses from FY 2003 to FY 2004. A total of 264 students ‘were enrolled in credit and
non-credit ESOL courses in FY 2003.

Over the past four cohorts (1997-2000), MHEC reports that between 22% and 28% of FCC students
transfer to Maryland public four-year institutions within four years of matriculation. FCC also
collects data from the National Student Clearinghouse on the transfer pattern of its students to
public and private institutions nationwide. Using the Clearinghouse data to analyze the fransfer
pattern for 2000 cohort first-time, full-time students enrolling in a MD four-year institution has
revealed that 64% of those students transferred to a MD public or private four-year institution.
Thirty-six percent from that same 2000 cohort transferred out of state. Overall statistics from the
Clearinghouse data from fall 1997 through J-term 2005 reveal that an average of 40% of FCC
students transfer to out-of-state higher education institutions and an average of 60% transfer to
Maryland higher education institutions (i.., both public and private). Thus, the transfer rate
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provided by MHEC based on only Maryland public four-year institutions (reported in indicators 7, 8
and 16) are in doubt.

arner Centered Focus for Student Success

Student Retention

The second-year retention rate reported by MHEC for first-time, full -time, degree-seeking FCC
students for the 2003 cohort was 63% which is inconsistent with FCC’s second-year retention rate
seen in the three previous cohorts. Upon verifying MHEC’s number for “Retained” students, we
discovered that MHEC’s number was lower than FCC’s calculation by “30” students. We have
brought this to the attention of MHEC. In addition, for this same cohort year, FCC has data from
the National Clearinghouse stating that 57 students transferred; however, nine of them went to out
of state schools. These nine students probably were included in the “Drop” category by MHEC. 1f
all of these anomalies are re-considered, FCC’s second year retention rate would be 68% (which is
the same as the previous cohort).

_ Dropped | Transferred | Certificate Degree Retained Other CC “Total

MHEC | 261 48 12 |11 369 |12 | 703

FCCData |222 |57 |2 o §399 12 [703

MHEC’s transfer rate for cohort 2000 freshmen four years after matriculation is 42% compared to
the state average of 34% for the same cohort. Using the Clearinghouse data to analyze the transfer
pattern for 2000 cohort first-time, full-time students enrolling in a MD four-year institution has
revealed that 54% of those students transferred to a MD public or private four-year institution.
Forty-six percent from that same 2000 cohort transferred out of state. Overall, statistics from the
Clearinghouse data from fall 1997 through J-term 2005 reveal that an average of 40% of FCC
students transfer to out-of-state higher education institutions and an average of 60% transfer to
Maryland higher education institutions (i.e., both public and private).

Also, transfer rate for cohort 1998 freshmen six years after matriculation is 32% which is higher
than the state rate of 27%. FCC has met its benchmark for both four-year and six-year transfer
rates.

Programs to Assist Students

Goal One of the College’s Strategic Plan states that FCC will provide learning opportunities based
on student goals, needs for lifelong learning, and participation in society. A variety of strategies
have been implemented to address the desired outcomes under Goal One by Counseling Services,
Tutorial Services, Writing Center Support and the Mentoring Program. Several new initiatives
include: an e-mail advising optlon to improve advising Tesponse time; access to counseling,
advising, and assessment services in other formats (e.g., in-person, telephone, and web); and,
implementation of individualized education plans for students is being piloted by advisors in spring
and summer 2005 through the use of Individual College Academic Plans, a structured approach to
exploration of student goals within the advising process.

The academic year 2003/04 emerged as an important milestone in the development of the Distance
Leaming Program at Frederick Community College. With an increase of 47.6% over 2002/03, the
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enroliment reported in Distance Learning courses continued the growth pattern from previous years.
At the same time, with an enrollment of 2,543 students, with 152 course sections taught by 44
faculty and 7,050 credit hours generated, the Distance Learning Program moved into a new set of
operational parameters with new and different requirements for program administration, faculty
training, student service, quality control and funding, :

Developing new courses and assuring the quality of both new and existing courses in traditional
online formats is one task; to stay attuned to the transfer of maturing technologies (such as
streaming video) into the online environment of Higher Education is another and no less important
task. By developing a number of course pilots, FCC has positioned itself for the coming years to
deliver third-generation courses (presently going under the name of TeleWeb Courses) that inject
professionally produced, high quality video content into the learning experience of online students.

In FY2004, the GPA (2.68) of FCC students after the first year of transferring to a Maryland public
four-year institution was equivalent to the state average GPA (2.68). Students’ performance on
licensing examinations continues to exceed the F'Y 2005 benchmarks. The FY 2003 pass rate for
Respiratory Therapy was 92%; Registered Nursing was 97%; and Practical Nursing was 100%. In
addition, the College’s Nursing program received a unanimous vote for its initial accreditation by
the National League for Nursing Accrediting Commission for five years (the longest time period
allocated by the Commission).

The 2002 Graduate Follow-up Survey reported that 95% of FCC graduates completely or partly
achieved their education goal at the time of graduation. In addition, 80% of graduates were very
satisfied with the quality of transfer preparation.

Diversity

Frederick Community College continues to strive toward increasing the diversity of faculty and its
student population and provide an environment to prepare all students of color (minority students)
to meet the future challenges of a diverse, global society through quality, accessible, innovative, and
lifelong learning. Specifically, three objectives from Goal Eight of the College’s Strategic Plan
focus on diversity:

Create a climate of inclusion where all students and staff are able to realize their full potential;
Integrate diversity goals and objectives into the planning process for all work areas; and

Increase diversity of faculty and staff to reflect the diversity of the student body

Student Diversity

Currently the ethnic make-up of the college population is more varied than that of the county it
serves. Unlike current national trends, Frederick County demographics remained fairly stable
during the last decade. Today, the county minority population is 11%, while FCC’s minority
enrollment has steadily increased to 17%. During the last four years, the number of minority

students has increased from 642 in fall 1999 to 783 in fall 2004 (+22%). The highest proportion of

the increase was attributed to the enrollment of Hispanic students. Hispanic student enrollment
increased by 110% from 72 students in fall 1999 to 151 students in fall 2004. Currently, FCC
minority students are comprised of 8% African American (374), 2.9% Asian (137), 2.9% Hispanic
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(151) and .5% Native American (21). In addition, 2.2% (100) of the students identified themselves
as “Other” ethnic/racial groups,

FCC’s Mul’uwltural Student Support Services Mentoring Program is one of the most instrumental
programs the College has to ensure the success of students of color during and after their education
at FCC. The goal of this program is to:

Assist student participants in completing their program of study, transferring to 4-year institutions,
and/or entering the work force;

Provide counseling, information, and support services to meet student participants’ developmental
and educational needs; and

Provide academic and student development opportunities that will enhance college persistence and
personal growth. .

BClosing The Gap And Foundations Of Multiculturalism

Frederick Community College has seen a significant increase in its 4-year transfer/graduation rate
of first-time, full-time, degree seeking students of color. MHEC data (which is based only on
transfers to MD public 4-year institutions) reports that the College’s performance has increased
from 32% to 36% for the 1999 and 2000 cohorts. The College has u-’ullzed the transfer enrollment

46% performan_ce score for th_e transfer/ graduatwn_ mdlc_a_tor _surpa_ssmg its benchlmrk of 41% The
increase is attributed to students of color transferring to out-of-state four year institutions of higher
learning. The Clearinghouse report revealed that eight students who were reported as “Dropped” in
the MHEC report, actually transferred to out of state institutions,

The six-year transfer/graduation rate of all students of color for the last three cohorts has stayed at
22%. Unfortunately, data from the National Clearinghouse for the 1998 cohort is not currently
available to calculate the true transfer rate of students of color. -We believe that the results will be
similar to the students of color four-year transfer/graduation rate showing that some of the
“Dropped” students actually transferred to out of state institutions.

Staff Diversity

FCC continues to make significant strides to achieve its 11% benchmark. In spring 2000, 2.8% of
faculty was minority; in fall 2004 that number reached 7% for faculty of color. The number of full-
time faculty of color has remained stable but due to the transfer of two (retired) Caucasian vice
presidents to full-time faculty positions, the faculty of color percentage fell to 6% in 2004.

FCC continues to recruit nationally for most faculty positions and a few administrative positions.
The College completed the centralization of the application process for all employees, including
adjunct instructors. A web-based application system, ProHire, allows for continuous advertising to
. fill the adjunct rolls and allow us to track EEO information and provide us with hiring source
information electronically. As of fall 2004, adjunct faculty of color was 8%. The Director of
Diversity is now part of the initial orientation for all new employees and provides training on the
importance of cultural competence and the value of diversity to the organization.
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Six percent of all full-time and ten percent of part-time support personnel are persons of colof.
Eleven percent of full-time administrators are persons of color. The diversity of full-time credit
instructional faculty is 1% and part-time is 6%. The diversity of full-time “other” professmnals
stands at 11% while part-time “other” professionals is 2%.

Since there was no faculty turnover at FCC last year, there are few opportunities to hire new faculty,
except upon retirement of long-time employees. At the present time, 23% of budgeted employees at
FCC are eligible to retire. Within 5 years, that percentage will increase to over 37%.

EDiversity Initiatives
The diversity of FCC’s student population (17%) continues to surpass that of Frederick County

which is currently 10.5%. The College continues to strive to attain its benchmark of 19% through
the efforts of the College Outreach and Recruitment Office.

Support Of Regional Economic And Workforce Development

Customized Training

Customized Training (CT) at FCC is the major provider of on-site workforce training in Frederick
County. FCC’s CT programs provide the marketplace with solutions for the workforce
development challenges faced by Frederick County businesses. On-site academic credit classes are
also offered for several local businesses which provide customers with a unique opportunity to
obtain credits to complete their degree in a nontraditional method. The number of businesses
participating in CT increased by 7% in 2004 from 88 to 94 businesses; in addition, there was a 48%
increase in the number of employees (6,712 vs. 4,546) participating in CT courses offered by FCC.
The number of contract training courses increased by an overwhelming 116% from 270 in 2003 to
583 in 2004. Students enrolled in CT classes during the 2003-04 timeframe were given a student
survey evaluatmg the training they received from FCC. A total of 102 students completed the CT
survey giving a 99% satisfaction rating on the overall satisfaction of the training courses. Also, 69%
reported that the training absolutely met their objectives and 100% said they would use FCC’s CT
services again.

Continuing Education

Continuing Education (CE) has exceeded all of its benchmark numbers for FY04, CE consistently
modifies its offerings to meet community needs. Reimbursable FTE grew by 5.8% over FY03
(from 286 to 303); enrollment grew by 41% over this same time period (from 7,026 to 9,907); 98%
of all course participants responding to the CE Satisfaction Survey indicated that their experience
with CE was excellent or good. CE continues to place a high priority on further integrating credit
and non-credit programs to meet community needs, increasing access of students in career programs
to learning support services, maintaining competitive pricing, and maintaining compliance with
MCCACET (college affinity group) and IACET (set of best practices).
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COMMUNITY OUTREACH AND IMPACT

The College strives to reach out to public and private organizatxons throughout Frederick County
and the region to provide high quality 1earnmg opportunities in serving specific educational needs.
The College focuses on ways to: a) remain at the center of its community’s; b) build a progressive
.and model workforce; ¢) demonstrate our value; d) extend our reach; and, €) support a diverse
community. Many of FCC’s employees serve-on board’s of various organizations in Frederick
County and are active members in community organizations (e.g., Debby McClellan — Mental
Health Assocmtlon Board Art Glass - Ft Detnck Commumty Llalson Pat Stanley Chalr

The Community Education Council (CEC), consisting of leaders in the community, participated in a
focus group hosted by FCC providing feedback regarding: new and pending programs, priority
areas, and possible partnership and grants. The CEC Council is viewed as a microcosm of the
commumty and helps the College by discussing options to extend the programs and services offered
in meetings, or by revising the strategic objectives of the College.

FCC is committed to developing closer working relationships with public and private organizations
and businesses: by expanding its educational and leadership opportunities; by networking
community resources; and by building partnerships with business, industry, government and
professional organizations. A City and College Partnership Council was established with the City
of Frederick to serve as a catalyst and broker between the two entities with the intention of
improving economic growth and development.

FCC’s Office of Partnerships and Grants is collaborating with various community organizations to
obtain funding and share resources through partnerships. For example, the City of Frederick and
the College are applying for a Community Outreach Partnership Center (COPC) grant funded
through HUD. Towson University and FCC have jointly applied for two National Science
Foundation (NSF) grants.

A Grant Resource Team (GRT), consisting of independent consultants interested in writing grant
proposals, was formed to allow the College to respond to increasing numbers of grant opportunities.
A Grant Resource Specialist was hired and training provided to the GRT Team to strengthen their
understanding and skills in writing high-demand and time-sensitive grant proposals. An Intranet
site for Partnerships and Grants was established on the FCC website, to keep FCC faculty and staff
informed about grant activities, as well as to communicate detailed information about the
background and experience of each of the GRT members. A Coordination Council for Partnerships
and Grants, consisting of the Associate Vice Presidents at FCC was created to increase
communication within the FCC community and obtain their input to grants and partnership
opportunities.

Community Outreach
The College continues to be a major participant on the Workforce Development Board of Frederick

County, as well as with the One-Stop Employment Council and the Business Employment Center
(BEC). The BEC houses the Job Services (DLLR), the Job Training Agency (JTA) of Frederick
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County and the Office of Economic Development (OED) of Frederick County. The one-stop
Business and Employment Center enables students to use the computer to register for classes, and
pick up information about FCC, etc. Through the One-Stop Employment Council, FCC obtained
funding for a Business Liaison position from a state grant focusing on helping disabled workers find
and maintain jobs, while assisting employers in better serving disabled workers.

A joint curricular venture with Hood College, to enhance articulation agreements, especially in
workforce preparation programs and to provide dual admission for students, is evolvmg as the
academic and registration staff meets to agree on transfer options.

High School Outreach

The market share of recent college bound Frederick County public high school graduates in the
service area has remained at 63%, exceeding the College’s benchmark of 61%. In FY 2005, the
Outreach and Recruitment Office increased their visits to all Frederick County high schools with
approximately 2,000 students attending forums to discuss college admissions, open campus (dual
enrollment) opportunities, etc. Visits to Evening High School and the Career and Technology
Center were made twice each semester, in addition to attending college fairs outside of the county
and state. FCC participated in 12 Frederick County High Schools College/Career Nights.

The College invited high school and middle school guidance counselors to meet with FCC staff on
campus during this past year, and FCC was represented at parent open houses hosted by most of the
high schools and two middle schools in the county. FCC sponsored two adult student information
events for non-traditional students, attended by 200 potential and new students. The Financial Aid
Office made presentations at all of the county public high schools and at all on-campus open house
events.

Adult Services Outreach

FCC’s Office of Adult Services builds relationships with community organizations to provxde

outreach to individuals and families and increase accessibility to learning opportunities in higher
education.

The Women’s Center: A partnership between Adult Services and the Frederick County
Commission for Women created a Women’s Center that provides a place for women and men to
explore educational, professwnal and personal goals. The Center has co-sponsored a number of
workshops, lectures, and seminars with community members and organizations.

The following list highlights some of these events:

e Information and exhibits to promote breast cancer awareness co-sponsored with the
Frederick Memorial Healthcare System’s Women’s and Children’s Program, the Wellness
Center and the Frederick Regional Cancer Therapy Center.

e Workshops on health and wellness co-sponsored with the Wellness Center at Frederick
Memorial Healthcare System.

o Mental Health Awareness Day co-sponsored with the Mental Health Association of
Frederick County.
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Focus Groups for Needs Assessment with Frederick County Commission for Women.
Women’s History Month Events, including a film series and art exhibit

Lectures on stalking and sexual assault co-sponsored with Heartly House, the center for
survivors of domestic violence,

e Workshop on resolving disputes through mediation co-sponsored with CALM, the Frederick
Mediation Center.

Project Forward Step: A second program at Adult Services is Project Forward Step. This
progtam provides special services for single parents and displaced homemakers. To increase
accessibility to educational opportunities, the program provides outreach with a variety of
community agencies. Staff provides learning opportunities both on and off-campus, The following
outreach activities were offered this year:

A self-esteem workshop series was presented at the Family Partnership of Frederick County.
In-service presentations were made for Heartly House, Frederick County’s center for
survivors of domestic violence, and HOPE VI, a grant funded program at the Housing
Authority of Frederick City.

¢ A formal agreement with Advocates for Homeless Families to provide educational case
management to their participants was continued.

Project ALIVE: Adult Services renewed a financial agreement with Project ALIVE, a partnership
with the Housing Authority of the City of Frederick. This partnership is designed to assist families
who reside in public housing in Frederick City to develop and achieve educational and employment
goals leading to self-sufficiency. Adult Services provides academic advising, career counseling and
financial assistance to help pay for tuition, books, child care and transportation to public housing
residents attending Frederick Community College.

Responses to Commission Questions:

Number of Credit Students Enrolled

Frederick’s benchmark is 7,636. However, its credit enrollment has declined steadily in the past
three fiscal years from 7,098 to 6,726.

Explanation:

Although FCC has not met its benchmark for credit students, in FY2004 Unduplicated credit
enrollment increased 2% over FY2003 from 6,726 to 6,859. The increase in unduplicated headcount
can be attributed to the increased enrollment of students of color in fall 2004. Specifically, there
was an 8% (349 to 374) increase in African-American; a 30% (116 to 151) increase in Hispanic;
and 19% (115to0 137) increase in Asmn students) Also on the rise was Duphcated credlt enrollment

Managcment Team has been makln_g exuaordmary eﬁ'ort.s d.unng the academic year to v1$1t the nine
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Frederick County high schools numerous times, including the Maryland School for the Deaf,
Evening High School and the Career and Technology Center.

FCC continues to work with the Frederick County Public Schools to encourage students to.earn
college credit while still in high school and to identify capable; first generation college students to
concurrently enroll at FCC and FCPS to earn 30 college credits upon high school graduation.

Number of Participants in Contract Training

The number of participants in contract training at Frederick rose steadily from FY 2000 to FY 2002
to 4,704, but then fell to 4,546 in FY 2003. The college is short of its benchmark of 5,131.

Explanation:

FCC is happy to report that the College has achieved its benchmark in all three indicators relating to
Contract Training (CT). Tn FY2004, there was a 48% increase in the number of employees (6,712
vs. 4,546) parﬁclpatmg in CT courses, and the number of businesses participating in CT also
increased by 7% in FY 2004 from 88 to 94 businesses. The number of contract training courses
increased by an overwhelming 116% from 270 in 2003 to 583 during this time period.
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FREDERICK COMMUNITY COLLEGE
2005 ACCOUNTABILITY REPORT

) . ! Benchmark
Mission Mandate __ Performance indicator i o FYaoo1 FY2002  FY2003 FY 2004 2004-2005
Accessibility and Affosdabllity o T o i
1 Numbsér of credit students enrol 7,088 8,797 8,726 6859 7,836
Numbsar of noncredit students enralled 8,080 7,603 8318 11,263 © 9357
Benchmark Fall
P i, i 2001 _Fall2002 __Fall 2003 Fali2004 . 2005
2 Market share of service area undergraduates 81% 58% 6% s e
AY AY AY AY Benchmark
. ... 2000-2001  2001-2002 _  2002-2003 2003-2004 2004:2006
3 Market share of recent public.high schodl graduates in 60% 8%  oo% T 8% 6%
. senicearba
Benchmark
e e w 199BM 1999 Cohort 2000 Cohort 2001
Percant of students trans g to Maryland public four-year ~  22% 2% 2% 28% T 25%
4 institutions
Benchmark
T FY 2002 FY 2003 FY 2004 FY 2006 2006
5 Tiiion and fees as.a % of fuition and fees atMaryland = 51% 48% 4% 4% B8%
‘public four-year institutions
Learner Gentored Focus for Studentsuccess
Benchmark
. _ _ _ _ 2000 Cohort 2001 Cohort  2002:.Cohort 2003 Cohort 2004
8 Sacond year retantion rate 0% 7% 68% 63% 71%
State 8%
Howard 1%
Harford 69%
Benchmark
. ' e 1997 Cohort 1998 Cohort 1999 Cohort _ 2000.Cohort 2001
4 Foury duation rate.of full-th 38% 37% 41% 2% 41%
Benchmark
— — _1995Cohort 1998 Cohort __ 1997 Cohort 1998 Cohort 1999
8 Six-year transfer/graduation. rate 32% 34% 31% 32% 33%
Alumni Survey AlumniSurvey AlumniSurvey AlumniSurvey Benchmark
i . 1994 1998 2000 2002 2006
9 Graduate satisfaction with educational goal achievement ~~ 83% 95% 6% 5% 5%
Spring 2000 Spring 2001 ‘Spring 2003 Benchmark
e — - . s Cohort Cohort Cohort . 2005
10 ‘Non-retuming student satisfaction with educational goat ~~ &8%  B3% 70% T5%
’ achievement
AlumniSurvey AlumniSurvey AlumniSurvey AlumniSurvey  Benchmark
. D . 1996 1998 2000 2002 2006
1 ‘Student satisfaction with quality of transfer preparatic ) T 83% T 78% 0 88% 180% TB5%
AY AY AY AY Benchmark
. v 2000-2001 2001-2002 20022003 2003-2004 2004-2005
12 ‘Academic performance at institutions of ransfer: GPA after  2.75 2.88 269 2.68 278
18t year
Biveraty ™
‘Benchmark Fall
‘ e ] e F2112001  Fall2002 Fall2003 . . Fali2004 2005
1 Minoilty student eqrcliment as % of servics area popufation
13a Parcent minority siudent enrcliment 17% 15% 16% 17% 18%
413b Percent minofity population of service area, 18 o 1% 1% 12% 1%
older)
14 Percént minorities of full-time faculty (Suggest changing from 8% 8% 7% 8% 11%
12% to 11%.to mimor the County’s minority population) .
15 _Percent minorities of full-ime administrative/professional 7% 10% 12% 11% 1%
staff (Definition js changed this year)
Benchmark
N . 1997 Cohort 1998 Cohoyt 1989 Cohort 2000 Cohort .2001 Cohort _
16 Four-year ransfer/graduation rate of full-ime minority T 81% 25% 2% %% 4%
-students
Benchmark

e 1995Cchort 1896 Cohort _ 1997 Cohort __ 1998 Cohort 1999 Cohort
17 Six-year ransfer/ ion rale of all minority student 20% 22% 22% 22% 33%




FREDERICK COMMUNITY COLLEGE
2005 ACCOUNTABILITY REPORT

“Support of Eejgi'm‘\a'll Economic and Workforce Development

Altimni Survey  Alumni Survey AlumniSurvey AlumniSurvey  Benchmark

— TR, - .. 1888 2000 2004 2006
18 Employer satisfaction with community college cajest ~ ~ ~  ~ 400% ~  100% . T 100% T 400% T 100%
Benchmark FY
A e FY2001 . FY2002 FY2003 _Fyaoos 2005 .
19 Emgployerorganization safisfaction with community college’ 88% ) 98% ’ 9% 8%
contract training
AlumniSurvey AlumniSurvey AlumniSurvey AlumniSurvey  Benchmark
—— . .. .. N 1998 2000 2002 2008
20 Student satisfaction with job preparation T S 88% 8% S 100% 88%
‘Benchmark FY
oo —— FY 2001 FYa00z  __ _ Fyao03 _ Fyz004 2005
21 " Number of contract iraining courses offered 148 21 270 583 EZCH
22 Number of businesses and organizations served In contract 58 54 8 94 2
23 Number of participants in contract training 3,518 4,704 4,546 8,712 531
AlumniSurvey AlumniSuivey AlumniSurvey AfumniSurvey Benchmark
. i 1996 1998 . 2000 . 2002 _ . 2008
24 Parcent of careet program graduates employed full-time in 8% 15% 91% 3% 8%
reldted-area .
Benchmark FY
— _ FYa2o0y _  FY2002 FY2008  FY2004 2006
26 " Licensure-exams passing fate
Registered Nursing 100% 100% 8% 87% 0%
Practical Nursing 100% 100% 100% 100% 90%
Respiratory Therapy 100% 100% 2% 2% 85%
Aviation 100% 100% 85% NA 97%
Effective Use of Public Funding — T
Benchmark FY
» . Fy 2001 . FY 2002 FY 2003 FY 2004 2005
28 “Percentage of expenditures on instruction 53% T 54% 51% 50% T 3%
27 Parcentage of expendilures on instruction and selected 87% 58% 7% 57% §8%
" academic support (Definitions are changed this year)
Community Outieach and impast
Henchmark FY
— A _Fy2001 FY 2002 ____FY 2003 FY 2004 __2005
28 Enrollment in work de - 688 6868 70280 0 9807 T T282
29 ‘Senior adult enrcilment in nor-credit 1,258 1,006 1,403 1,857 1,372
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GARRETT COLLEGE
MISSION

The mission of Garrett College is to provide quality higher education, lifelong learning, and access
to the universe of information so that individuals, businesses, and the community can achieve
personal, entrepreneurial, and collective success.

INSTITUTIONAL ASSESSMENT

Garrett College supports a comprehensive and diversified range of career, technical, and transfer
programs despite its small size. A consequence is a 12:1 student to faculty ratio. In addition,
Garrett County is rurally isolated, sparsely populated, and lies outside the orbit of the State’s
commercial center. Although the County has suffered chronic high unemployment, it is now
experiencing historically high employment rates albeit below the statewide average. Even though
this change augurs well, out-migration of all population cohorts other than senior citizens continues.
High school class sizes are at historic lows. The combination of out-migration, higher employment
rates, and small classes of graduating high school seniors has contributed to a trend of declining
enrollments.

These and other issues are addressed in Garrett’s 2003-2007 Strategic Plan, which is updated
annually, The Plan is the result of an extensive environmental analysis, widespread participation,
priority setting at all levels, and collective determination of the direction Garrett is to follow as it
responds to new challenges and opportunities in the next several years. The College will monitor
and regularly assess performance outcomes of actions taken to achieve its strategic priorities:

Quality Education

Affordable and Accessible Education
Learner Centered Focus

Student Success

Competitive Compensation Package
Diversity

Technology Currency

'Economic and Workforce Development
Institutional Effectiveness and Accountability

These priorities incorporate the Maryland State Plan Goals and Accountability Indicators.

Mission Mandate Performance Indicator: Accessibility and Affordabilit

From 1999 through 2002, Garrett College experienced credit enrollment fluctuations, and it failed to
meet its benchmark enrollment. From FY99-01, unduplicated credit headcount enrollment
increased modestly before declining sharply in FY02, FY03, and FY04. These enrollment figures
are attributable to three factors cited above: out-migration, increasing employment, and declining
numbers of high school students. Although Garrett College is attracting a 67.5% market share of
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recent high school graduates, it is attracting 67.5% of a lower number. The College developed three
signature programs to expand its marketplace, and it has instituted new marketing strategies to
bolster enrollment. It substantlally improved the appearance and navigability of its web page, and it
has instifuted a new inquiry response and tracking system.

Garrett’s Division of Continuing Education and Tralmng prov1des a wide variety of noncredit
instruction. Noncredit unduplicated ¢nrollments have risen continuously for several years,
exceeding the benchmark of 2,200. In fiscal year 2004, 3,166 Continuing Education students
enrolled, virtually the same as FY03 at 3,167. These enrollments represent a 43.3% rise over this
four-year window. Over the same four-year window, unduplicated credit enrollment decreased by
14.6%. Noncredit enrollments helped the College offset tuition losses due to this credit enrollment
decline, In fact, over the past eight years (FY97-FY04), noncredit enrollments have increased by
82.2%. To continue this trend, the College assigned responsibility for marketing noncredit offerings
to its Director of Enrollment Development.

Due to the effect of the economic downturn on State funding, tuition revenue has assumed greater
importance. This revenue stream can be increased in two ways: raising the tuition rate or increasing
enrollment. Garrett College had been shghtly above the statewide median for in-county tuition,
although its median household income remains among the lowest in the State. Consequently,
Garrett College has only imposed modest tuition and fee increases to offset reductions in State
funding. This strategy has worked. As of fall 2004, the community college systemwide average
tuition rate is $83 per credit hour while Garrett’s tuition rate is $76 per credit hour, making Garrett’s
tuition rate the fourth lowest in the State. The community college systemwide average for
combined tuition and mandatory fees is $98 per credit hour compared to $95 for Garrett, the seventh
lowest in the State. To retain its competitiveness, the College will continue to suppress tuition and
fee increases over the next three years, putting added pressure on local government to support the
College durmg difficult financial times. To date the Board of Garrett County Commissioners has
been constant in its support.

Garrett’s tuition and fees as a percent of tuition and fees at Maryland public four-year institutions
declined from 54% in FY 02 to 44.2% in FY 05, which is below the benchmark of 53.1. Because
the rate of tuition rise in the four-year institutions is outpacing Garrett’s rate of rise, the College is
becoming a more affordable alternative for transfer students.

Mission Mandate Performance Indicator: Learner Centered Focus for Student Success

Garrett’s vision is to be a vibrant learning center of first choice for local residents. The College
believes it can best overcome barriers to obtaining a higher education by respecting and caring for
students as individuals, by defining their strengths and needs, by starting them at a point appropriate
to their skill level, by providing them with supportive programs and services, and by motivating and
encouraging them to achieve standards of personal and academic excellence,

Students give Garrett College very high marks on key factors pertaining to academic achievement.
The most recent MHEC data suggest that Garrett College’s retention strategies are working. The
second year retention rate rose to 66.4% for the 2002 cohort, making Garrett’s retention the hlghest
among the small college cohort. When the benchmark for accountability indicator 6 was set in FY
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2001 at 57.3%, it seemed to be a stretch number based on prior performance. The fall-to-fall
retention rate of the 1996, 1997, and 1998 cohorts had been 55.4%, 52.6%, and 56.3% respectively.
In the subsequent four years, the rate ranged between 62% and 66%, a significant increase. Based
on these results, Garrett raised its benchmark from 60% to 65% last year. This year’s data,
however, shows that the second year retention rate for the 2003 cohort decreased to 59.1%, which is
still above the original FY01 benchmark of 57.3% but no longer the highest among the small
college cohort.

Garrett College students transferring to Maryland public four-year institutions (Indicator 4) stood at

17.3% for the 1997 cohort. The transfer rate increased to 25.6% for the 1998 cohort and 22.6% for
the 1999 cohort, which actually exceeded the benchmark of 19%. The transfer rate for the 2000

- cohott, however, again went below the benchmark at 17.7%.

When Garrett College set its benchmark for indicator 7 concerning the four-year transfer/graduation
rate of full-time students, it also appeared ¢ t2 a stretch target based on prior data. However, the
College exceeded the benchmark of 32% in the 1997 and 1998 cohorts and consequently decided to
increase its benchmark to 35% This trend has continued upward at 36.2% for the 1999 cohort and
Co_llege was close o its s1x-ycar trans_fer/gradu_atxon rate benchmark of 30% for the 1993- 199_5
cohorts; however, the rate fell to 26.3% for the 1996 cohort. But this anomaly reversed for the 1997
cohort, which realized a transfer/graduation rate of 35.6%, 51gruﬁcantly above the benchmark. The
1998 cohort’s transfer/graduation rate decreased slightly from the previous year to 33.9%.

Graduate Satisfaction with Educational Goal Achievement (Indicator 9) increased from 88% in
2000 to 96% in 2002, exceeding the 90% benchmark. In regard to indicator 11, Garrett’s graduate
satisfaction with the quality of transfer preparation increased from 75% in 2000 to 91% in 2002,
exceeding the benchmark of 75%. Based on available data comparing the performance of
community college transfer students, Garrett College frequently outperforms all the other Maryland
community colleges Its transfer students normally hold very high cumulative averages after one
year at the receiving institution. From AY00 to AY03, the College exceeded its benchmark of 2.87
for accountability indicator 12. In fact, data for AY03 indicate that Garrett’s transfer students tied -
with one other community college for the highest grade point average of 2.96. In AY04, however,
Garrett’s transfer student GPA dropped to 2.61. This decline is due to the performance of Garrett
students at Frostburg State University. A large majority of Garrett students who transferred in AY
2003 (39 of 44 students) and AY 2004 (19 of 28) attended Frostburg State. The grade point average
after the first year for these students decreased from 3.01 in AY 2003 to 2.52 in AY 2004. Given
that there was a decrease of 20 students attending Frostburg and a smaller number of transfer
students in general, any fluctuation will cause the GPA average to change significantly. It should
be noted, however, that Garrett’s lower than normal GPA is not much below the community college
systemwide average of 2.68.

Garrett College continues its commitment to using outcomes assessment measures as a means of
gauging student learning and subsequently striving to improve such learning based on data gathered
from the stated measures. Approaches towards gathering this data are multiple. Since 1999, the
College has used a nationally-normed standardized instrument to assess the learning of all degree
graduates on an annual basis. This test complements others used throughout the College in order to

39



compare student learning outcomes in certain disciplines on a yearly basis. Subsequently, faculty
work together to study data and make recommendations pertaining to learning and pedagogy based
on that data. Additionally, the College has finalized its Outcomes Assessment Plans for its general
education program and for each of its academic divisions, employing a faculty-wide approach to
ensure a consensus approach to this process, and the College’s.Director of Technology has worked
with the Dean of Academic Affairs to provide leadership for the endeavor. Further, the majority of
all course syllab1 currently follow an outcomes assessment format, and each full-time faculty
member is in the process of selecting specific outcomes tools for two general education or major-
specific courses (s)he teaches, to be implemented in Fall 2005. The College has set the goal of Fall
2007 for having outcomes assessment measures identified for all courses and anticipates that its
outcomes assessment plan will be fully implemented and operational by this time.

Mission Mandate Performance Indicator: Diversi

The College believes in the .importanc,e of making its education and employm_ent accessible to
minorities and also in exposing its students to a multi-cultural learning experience. But since
Garrett County’s population is 98.8% white, the College must look to other geographic areas to
recruit mmonty students, faculty, and staff, and it must be creative in prov1d1ng a multi-cultural
learning experience. The College adopted a co-curricular pro; gram requiring students to attend not
less than eight co-curricular events. The co-curricular program is designed to expose students to
multi-cultural experiences as part of their Garrett education.

Garrett College’s percentages of minority student enrollment and minority representation among its
full-time faculty exceed its benchmarks and exceed the representation of minorities within the
service area’s population. The relatively high percent of minority faculty (5.55%) is the result of
Garrett College having one (1) minority full-time faculty member among its full-time faculty of
eighteen (18). With such a small number of full-time faculty, any fluctuation will cause the
percentage of minority representation to swing significantly. Garrett’s loss of its one minority
faculty member would reduce its minority representation to 0.0%; a gain of one would increase its
percent of representation to 11.1%, well over the current benchmark of 5% and significantly above
the 1.3% minority population who are 18 years or older. Given the realities of small numbers of
faculty, low turnover, almost no minority representation in the service region, Garrett’s location,
and the College’s low wage scale, the chances of recruiting additional minority faculty represents a
challenge. On the other hand, having no minority representation is unacceptable. The College
originally chose a 2% benchmark because it was not excessively above the representation of
minorities within the community and not a number out of Garrett’s reach. Garrett increased its
benchmark for Indicator 14 to five percent (5%) two years ago, which is closer to the actual
percentage attained as a result of having one minority faculty person. This approach gives Garrett
College a minority representation far in excess of the percent of minority representation within the
community without establishing benchmarks that are improbable given the demographics and the
other factors discussed above.

Indicator 15 continues to show that Garrett College has failed to atfract any minority full-time
administrative and professional staff for several reasons: Garrett College has the lowest
compensation scale in the State; it has a homogeneously white population, and its employee
turnover is very low, reducing opportunities for new hiring. Given the financial environment of
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recent years, the College was not optimistic that this condition was likely to change soon. However,
effective June 2005, Garrett College was successful in hiring a new administrator who is Hispanic.
The College will look forward to reporting a new percentage in next year’s Accountability Report.

.Regarding Indicator 13, Garrett College is proud that its minority student enrollment as a pércentage
of its service area population has consistently exceeded the benchmark and, in fact, reached a record

high of 9.5% in FY 2004, significantly above Garrett County’s 1.3% minority population who are
18 or older.

Due to the small numbet of minority students at Garrett College in the past, four-year and six-yca_r
minority transfer/graduation rates have fluctuated significantly from year to year. For example, in
the 1996 cohort, Garrett’s four-year transfer/graduation rate was 0.0%. The 1997 and 1998 cohorts
were significantly higher with transfer/graduation rates of 8.3% and 11.1% respectively. Although
the 1999 cohort showed no full-time minority graduates or transfers, the 2000 cohort’s
transfer/graduation rate increased to 8.3%. Inthe 1994 and 1995 cohorts, Garrett’s six-year
transfer/graduation indicator showed transfer/graduation rates of 8.3% and 14.3% respectively. The
1995 indicator of 14.3% actually exceeded Garrett’s benchmark of 12%. Although the 1996 cohort
showed no full-time minority graduates or transfers, the 1997 cohort’s transfer/graduation rate
increased to 8.3%. The most recent data show that the 1998 cohort’s transfer/graduation rate
increased to 11.1%, just under the 12% benchmark. Due to significant fluctuations caused by such
a small number of minority students, Gatrett does not propose changing its benchmark of 12% for
Indicators 16 and 17. The small size of the minority student population and factors like athletic
eligibility and transfer to out-of-state four-year colleges, which are not reflected in Maryland
transfer figures, influence year-to-year outcomes. The percentage of minority students graduating
from Garrett has been rising with 3 minority students graduating in 2003 (3.9% of the graduating
class) and 6 (6.8% of the graduating class) graduating in 2004. Further, despite the data captured by
the four- and six-year graduation rates, Garrett’s minority students have continued their education
elsewhere, but this data is not captured as they typically transfer out-of-state. For example, of the
85 minority students enrolled at Garrett in 2003 or 2004, 20 students (or 23%) have transferred to
an institution outside of Maryland and thus will not be captured in MHEC’s data. The College
Retention Task Force has formulated strategies for improving minority student retention and
graduation rates including the use of learning commumities, an “early warning” system for academic
deficiencies, an athletic monitoring system, and Friday study sessions.

Please see Garrett College’s Minority Achievement Action Plan and subsequent Minority
Achievement Progress Report for further details,

Mission Mandate Performance Indicator: Support of Regional Economic and Workforce

Development

To better serve and advantage a rural community with limited resources, Garrett College installed a
nationally and internationally recognized rural telecommunications system to facilitate worldwide
communications, foster lifelong learning, i improve instructional methodology, strengthen economic
infrastructure, supplement allied health services, and stimulate cultural exchange. Garrett College
also uses its institutional resources to promote regional economic development through partnerships
with regional government, business, industry, and economic agencies, public and private, in order to
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foster strength and prosperity in the economic sectors of agriculture, tourism, small and big
business, and industry.

Feedback from employers of recent Garrett graduates (Indicator 19) indicates a consistent level of
high satisfaction (100% in the past four surveys) with the career preparation that Garrett College
graduates receive. The College offers five career programs, four of which are very specialized
programs that provide students with exceptional opportunities for skill development and
employment. Garrett’s Career Services Office affords students personalized assistance when
searching for jobs. Assistance with job searches, résumé writing, and interviewing skills
contributes to students securing employment in a job related to their college program of study. Asa
result, a high percentage of graduates are employed full-time in jobs related to their academic field.

Indicator 20 shows that student satisfaction with job preparation increased from 69% in 2000 to

84% in 2002, exceeding the 75% benchmark. The percent of career program graduates employed
full-tlme in a related area (Indicator 24) increased from 50% in 1996 and 60% in 1998 to 86% and
70% in 2000 and 2002 respectively, which exceeded the 63% benchmark.

. Continuing Education plans courses and offerings and customizes training in response to the needs
of businesses, agencies, and organizations. Surveys indicate that employers and organizations are
100% satisfied with contract training conducted by Garrett College, which exceeds the benchmark
of 90%. Given the small number of businesses/organizations involved (25 of 31
businesses/organizations completing the satisfaction survey in FY 2004), dissatisfaction with
contract training offered to any one business or organization could cause great fluctuation in the rate
of satisfaction.

Based on the two years of data available at the time, Garrett College set benchmarks for Indicators
21, 22, and 23 at 70, 20, and 1,500 respectively. FY 2004 data show that Garrett actually exceeded
its benchmarks for all three of these Indicators. Indicator 21, the number of contract courses
offered, increased 59.7% from FYO03 to FY04, and Indicator 22, the number of businesses served in
contract training, increased 72.2% from FYO03 to FY04. Even more significant is Indicator 23, the
number of participants in contract training, which increased 100,7% in the same one-year period by
going from 1,043 to 2,093 participants.

The College also opened its Garrett Information Enterprise Center in June 2002 to encourage new
information businesses to locate to Garrett County. Afterthree years of operation, the Center now
houses 12 tenants with nearly 67 percent occupancy.

In 2003, Garrett’s Continuing Education and Training Division partnered with the Garrett County
Board of Education to form the Adult Career and Technology Academy, which uses the local high
schools to offer noncredit training to adults wishing to enter the workforce or upgrade skills.

Outreach and Impact

Mission Mandate Performance Indicator: Support of Communi

Workforce development courses support the State Plan’s objective of providing ongoing
educational programs and services that employees and employers require for upgrading skills. Ina
community of approximately 11,000 households, Garrett College enrolled 3,508 students in non-
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credit workforce development courses in FY 2004. The College exceeded its Indicator 28
benchmark of 3,100 for the last two years. Enrollments increased by 54.9% from FYO01 to FY 2004,

Additionally, Garrett is committed to serving its senior citizen population. Based on actual
enrollments, the College increased its benchmark two years ago for Indicator 29 from 250 to 315.
Garrett’s senior adult enrollment increased by 59,6% from FY 2000 to FY 2003 and was nearing its
benchmark of 315, In FY 2004, however, senior enrollment fell to 222, a decrease of 26.0%.

COMMUNITY OUTREACH AND IMPACT
EDU,CATIONAL COLLABORATION

Garrett College has a long history of working collaboratively with the Garrett County Board of
Education. Lead projects are as follows:

» College and Me — An enrichment program that brings every fifth grader to Garrett College
for a week of college studies.

¢ Tech Prep — A continuously grant funded program recognized as a model for rural
communities.

+ Distance Learning — Televised courses for high school senjors.

o High School Information Technology Certifications - A pullout program located on the
Garrett College campus to prepare high school juniors and seniors for A+ and Net+ industry
certifications.

e Transition Aged Youth— A re-funded special grant program that uses adventure recreation
as an intervention for hard-to-control at-risk junior high school youth.

e Adult Career and Technology Institute — A program between the Board of Education and
Garrett College to share facilities and resoutces in order to provide adult workforce training.

o Teacher Training — a professional development program for all Garrett County teachers.

ECONOMIC DEVELOPMENT

Garrett Information Enterprise Center: Garrett County played the lead role in implementing a
multi-year plan to develop an information sector of the local economy. In 2002, the College
completed the last phase of its four-part plan, opening the Garrett Information Enterprise Center, a
business incubator facility located on Garrett College’s campus. It is expected to reach 80%
occupancy early in fiscal year 2006 well ahead of its business plan. This effort is expandmg Garrett
County’s budding information technology sector.

Adventure Sports Tourism: Garrett College is collaborating in a major economic development
initiative in Garrett County. In 1992, the College started the nation’s first adventure sports degree
as a way of evidencing that Garrett County could become a point destination tourism center for
adventure recreation. These early efforts led to a broader vision. The land development company
DC Development, which owns the Wisp Ski Mountain, is constructing an Alpine Village with
private condominiums and houses. As part of its project, DC Development donated 550 acres to
Garrett County to construct the Adventure Sports Center International to be co-located with the
Alpine Village. Likewise the private developers are donating property to Garrett College to
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construct the Garrett College Athletic.and Community Recreation Center. In aggregate these
facilities will create a unique and premier point destination adventure tourism center in Garrett

County, Maryland. The consulting firm C. B. Richard Ellis puts the economic impact for Garrett
County at $122 million annually

Land Reclamation: The College’s Natural Resources and Wildlife Technology (NRWT) program
has assumed an active role in the mitigation of acid mine drainage in the region, and it has
undertaken several projects in support of Maryland’s Department of Natural Resources and the
Bureau of Mines. In addition, NRWT is performing contract work for DC Development.

Juvenile Justice: In fiscal year 2003, Garrett College instituted Maryland’s first and only degree
program in Juvenile Justice to support the further development of juvenile justice facilities and
related State jobs in Garrett County. Now the College has entered into a collaboration with the
Maryland Department of Juvenile Services (DJS) to develop Jump Start, a program intended to
reduce recidivism among adjudicated yout:. Jump Start introduces a new model of Juvenile
Justice. The Redemptive Model endeavors to give students the will and skills to become agents of
change in their communities.

DJS is retrofitting a cottage on the campus of the Backbone Juvenile Detention Center for this
purpose, and Garrett College is developing the curriculum for change agency using adventure
recreation as one of its interventions. Program development is nearly complete, after which DJS
and the College will seek grant funding.

Mountaintop Truck Driving Institute: After 20 years in Garrett County, the Diesel Institute of
America moved its operations to Baltimore. To fill the vacuum, Garrett College opened the
Mountaintop Truck Driving Institute, continuing Garrett County’s tradition of supplying trained and
certified truck drivers to Maryland companies.

COMMUNITY SERVICE:

Garrett Hall: The Board of Garrett County Commissioners has purchased Garrett Hall, a 60-bed -
residence hall constructed with private funds on land adjacent to Garrett College’s main campus.
This purchase allows the College to continue to provide a residential living option, expanding its
services to the surrounding region.

Learning Resources Center: Architectural plans are nearly complete for Garrett College’s
Learning Resources Center, which will provide a research library for the use of all Garrett
Countians. It will also become the Student Academic Assistance Center, which had operated in
temporary facilities for six years.

Garrett College Athletic and Recreation Center (CARC): The State has authorized an
appropriation for the engineering and design phase of the construction of CARC as part of a
collaboration among DC Development, a private sector collaborator; Adventure Sports Center, Inc.,
a 501(c)(3) charitable organization, which will own and operate the Adventure Sports Center
International; Garrett County Memorial Hospital, which will construct a clinic in the building for
urgent care and physical therapy; and Garrett College, which will own and operate the CARC.
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Garrett County has never had a recreation department, and it has no public health and fitness center
despite five months of severe winters. Garrett College will offer a comprehensive menu of
recreational programs and services to the entire community. In addition, it hopes to introduce
degree programs in Physical Education, Physical Therapy Assistant, Sports Trainer, and Recreation
to augment its existing degree program in Adventure Sports. Students will be able acquire skills in
the classroom and then apply them on-site as paid interns for the Adventure Sports Center
International or the CARC itself in such capacities as guides, fitness assistants, and physical therapy
assistants,

Adult Basic and GED Education: The College offers these courses in approximately seven
different sites in strategic locations throughout the county. The program is largely grant funded and
serves nearly 200 persons with low-level educational attainment. Students are assisted in
progressing from literacy to intermediate level learning and finally to GED examination.

General Community Service: Garrett College provides general services and support to the
community. Notable examples include free access to its campus facilities, operation of northern
and southern tier outreach centers, sponsorship of the annual Chautauqua, and a 50% tuition waiver
for members of the Maryland Natjonal Guard.
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HAGERSTOWN COMMUNITY COLLEGE

MISSION

Hagerstown Community College (HCC) offers courses and programs designed to address the
curricular functions of transfer, career entry or advancement, basic skills enhancement, general and
continuing education, student support services and community service. The College is dedicated to
delivering high quality education at a reasonable cost to meet the post-secondary educational needs
of the citizens of Washington County and the surrounding region.

INSTITUTIONAL ASSESSMENT

The 2004 Maryland State Plan for Postsecandary Education (hereafter the State Plan) provides a
framework for HCC’s mission, goals, and ctuiegies to achieve its goals. Several factors, which
include, but are not limited to, retention and student goal achievement; transfer success; diversity of
students and staff; accessibility and affordability; workforce development; and community outreach
are important in determining institutional effectiveness and student success. These factors and
accountability benchmarks, along with the College’s institutional priorities and enrollment goals,
serve as driving forces for planning, budgeting and evaluation at HCC.

Student Success

Fulfilling many diverse needs, HCC recognizes and responds to its community through traditional
credit instruction, distance learning, continuing education, and workforce development. Many
independent variables affect community college student success indicators such as retention,
transfer, and graduation. Employment and family responsibilities impact retention, transfer and
graduation rates of community college students.

Approximately 60% of HCC’s student body attend pari-time and are predominately female. The
average age of all students is 27, while the average age of full-time students is 21 and that of non-
credit students is 45. Approximately 51% of students enroll in transfer programs, 29% in career
programs, and 20% are undeclared. The average course load is slightly over 8 credits.
Approximately 75% of the student body needs financial aid to attend college. Due to the College’s
presence as a reglonal postsecondary institution, approximately 21% of all students live in
surrounding areas in Pennsylvania (18%) and West Virginia (3%).

‘With a 2% increase in county population, Washington County outpaced all but four counties in
Maryland in population growth according to Census Bureau data. Much of the westward expansion
is attributed to the quality of life offered in the county. The local public school system has projected
an increase of 500 to 600 students annually over the next five years.

In Fall 2004, Hagerstown Community College expanded its credit programs from 65 to 101
programs, which includes 49 degree programs, 30 certificates and 22 letters of recognition. Most of
the new programs are in the areas of computer studies, health careers, and liberal arts transfer
options. Program development and review are essential if all of the goals of the State Plan and the
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College’s mission are to be fully realized. To better respond to students’ needs and ensure proper
allocation of resources, HCC programs, enrollment and curriculum are reviewed on a regular basis
through the College’s planning and evaluation process, as well as through the Curriculum
Development and Review Committee. Critical for recruitment, retention, student success and
institutional effectiveness, the curriculum assessment process facilitates a more effective
coordination of course content among faculty and academic planning, as well as the broader use of a -
variety of course delivery systems. Structures for instructional delivery are changing as employers
look for skill sets and certifications in addition to traditional programming.

Outcomes assessment is an area at HCC that will continue to command a large amount of faculty
attention and effort. In Spring 2004, the Academic Council developed the Student Learmng
Outcomes Assessment (SLOA) Plan. The SLOA Plan includes strategies for assessing all courses
and programs, as well as procedures and timelines that encompass eight academic years from 2004
to 2012. The plan, which includes learning outcomes at the course, program, and institutional levels,
incorporates methods and tasks for the assessment of general education. In Spring 2004 and
throughout FY 05, the Collegiate Assessment of Academic Proficiency (CAAP) tests were piloted
to measure general education outcomes in English, reading and mathematics in selected courses. As
evidenced by the CAAP tests, HCC students are meeting general education outcomes in the content
areas tested, which mcluded composition, reading, science and mathematics. Results show 71%
scored at or above the 50” percentile or better on national rankings. Faculty divisions will continue
to use CAAP or other externally-validated instruments to assess general education competencies at
the program level. The integration of program reviews, course evaluations, faculty evaluations and
outcomes assessment will be used to insure ongoing quality.

The data provided for Indicators 4, 6, 7, 8, 16, and 17 reflect transfer, graduation, and retention rates
of cohorts for all students, including minorities, who attend University System of Maryland (USM)
institutions only. It must be noted that the College’s transfer rates, which are not reflected in the
MHEC reports that are the basis of the accountability indicators, are impacted by its location in the
tri-state area.of Maryland, Pennsylvania, and West Virginia. With such incentives as offering HCC
graduates in-state rates and attractive financial aid packages, as well as proximity to the local area,
colleges outside of the USM are attractive to HCC students and graduates. According to data
received from the National Student Clearinghouse (NSC), 48% (148) of the 2000 cohort of
graduates enrolled in transfer programs (305) matriculated to four-year colleges or universities. Of
those, 60% attended out-of-state two-year or four-year institutions. Transfers to those institutions
have steadily increased, which, in turn, negatively impacts transfer/graduation rates within the
USM. Shepherd University (WV) and Shippensburg University (PA) are the primary institutions to
which HCC students and graduates transfer. Though the College was below its benchmarks for the
four-year transfer/graduation rates for all students, including minorities, it should be noted that the

six-year transfer/graduation rates were met and exceeded. However, because the College continues
to study these transfer patterns, HCC’s governing board elected not to change these benchmarks this
year.

Retention, as defined by MHEC for this report, includes any first-time, full-time degree seeking
freshman who re-enrolled at any Maryland community college, earned a degree or certificate, or
transferred to a USM public four-year institution one year after matriculation (Indicator 6). The
College established its 2004 cohort benchmark at 64%. However, since the College’s retention rate
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has exceeded the benchmark by 2% over the last three cohorts, HCC is changing its 2004
benchmark for Indicator 6 from 64% to 66%. The College remains concerned and committed to
mcreasmg retention and transfer and will continue to focus on student goal achievement, strategies
to increase, and the identification and removal of barriers to student success through enrollment
planning and management.

An indicator of success is the academic performance of transfer students as indicated by GPA one
year after transfer to UMS institutions (Indicator 12). Though below the College’s benchmark of
2.85, the GPA of HCC transfer students was 2.72 in AY 2003-04, which was higher than the
average of 2.68 for all Maryland community college transfer students.

The percentage of Nursing and Radiography graduates passing licensure examinations (State Plan:
Goals 1 and 5 and Indicator 25) on the first try temains streng. The FY 05 benchmark for both
programs is 95%. In 2004, 40 nursing graduates sat for the NCLEX. Of those, 90% (36) passed the
first time, while 3 passed on the second attempt for a total of 97%. Of the 20 radiography graduates
who took the certification exam in 2004, 95% passed on the first try and all passed on the second
attempt.

Committed fo the community college philosophy of lifelong learning, HCC offers senior adult non-
credit courses. However, enrollment decreased from FY 03 to FY 04 (Indicator 29) and the College
fell below its benchmark for several reasons. HCC eliminated several lifelong programs, including
Elderhostel, which were not cost effective. Wellness Center registrations, a significant portion of
which were senior adults, shifted from non-credit status to credit. New senior adult courses are
being developed in an attempt to close this gap.

Access and Affordability

According to the data supplied by MHEC regarding market share of area undergraduates (Indicator
2), the range for market share has averaged about 61%, which is the benchmark. At 62%, the
College exceeded its benchmark with the Fall 2004 cohort. HCC exceeded its benchmark of 74%
(Indicator 3) in its market share of college bound high school graduates by 1% as well. The College
attributes the expansion of its programs, targeted marketing, the involvement of the Learning
Community, and the “ESSENCE” Program (Early Support for Students to Enter College Education)
for these increases in market share. Efforts to retain these students upon high school graduation are
a priority in enrollment planning and management at HCC (State Plan: Goals 2 and 4). Another
initiative that attracts undergraduates is the Job Training Institute (JTI), established to serve “at-
risk” populations by providing short-term education and training for basic entry level job skills in
career areas with projected job growth (State Plan: Goals 2, 3, 4, and 5). The College did not
adjust these benchmarks at this time because it plans to study trend data and other viable options for
high school graduates seeking post-secondary opportunities, including proximity to two major out-
of-state universities, as well as to private colleges in Maryland.

The Coil‘ege has encouraged the use of technology in instruction to improve learning and curricula,
as well as increasing access to higher education in the service area (State Plan:

Goals 1 and 2). Improving campus support systems and upgrading equipment provides all campus
personnel and students the necessary technology tools for success. To oversee these initiatives, the
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Technology Planning Council was established in Spring 2004 to help HCC address HCC’s capacity
to plan for and implement current and future strategically important changes in IT infrastructure, as
well as tools and related operations across the College. To help fund such initiatives, HCC
participates in the Innovative Partnerships in Technology and submitted $156,937 in donations for
FY 04. Since FY 04, the College annually plans and budgets an allocation for information
technology (IT). The College provides the option of web registration and web-assisted registration
for credit students, as well as e-mail accounts for all faculty and students. In FY 04, the Learning
Technologies unit was created to support instruction and help integrate distance education into the
curriculum, thus improving educational effectiveness. The College uses the Blackboard course
management system to enhance accessibility and convenience for students and faculty.

Maintaining accessibility, a primary mission of community colleges, is critical to meeting
enrollment goals. Though Hagerstown Community College reiuctantly raised credit tuition by 6% in
FY 05 to support its enrollment growth (Indicator 5), it remains the most affordable among
postsecondary educational and training options in the College’s service region (State Plan: Goal 2).
In FY 05, the average cost of attending HCC was $2,838 as compared to $6,451, the average annual
tuition & fees at Maryland public four-year colleges and universities.

Sensitive to providing affordable and accessible education, ESSENCE students receive a 50%
tuition discount for up to 12 credits. The College continues to explore alternatives to raising tuition
so that quality in instruction, staff and service delivery will not be jeopardized.

Diversity

Though very committed to increasing the diversity of its workforce and student population, the
College faces several challenges. Hagerstown Community College’s primary service area of
Washington County has a minority population that is 10.5% of the total population, ages 18 and
older. Minorities comprise 6% of Washington County’s eivilian labor force. Although there has
been recent progress in FY 05, the lack of minority faculty to provide positive role models for
students and help create a culturally diverse college community continues to be a challenge.
Detailed information regarding these indicators is available in the Campus Action Plan and Progress
Report for Minority Achievement that was submitted to the Commission in May 2005.

Students and Graduates

The College strives to-provide academic programs and services to, as well as to employ, individuals
who reflect racial and ethnic diversity as stated in Goal 3 of the State Plan. The College met its
accountability benchmark of 11% for the first time in Fall 2004 (Indicator 13) when minority
enrollment reached 11%. The College’s percent of minorities enrolled mirrors the percent of
minorities in the College’s service area.

Though African-American students comprise the largest non-white ethnic group on campus, the
Hispanic student body has dramatically increased over the last five years. The Hispanic populatlon
has been the fastest growing ethnic group in Washington County. Recognizing an opportunity and
need to serve that populatlon HCC hired a part—tlme student recruiter who provides outreach to the
Hispanic community in the local area. The growing diversity in the student population creates a
need for courses, teachers and pedagogical tools that specifically address the needs of non-native
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speaking students. In January 2004, as part of its adult literacy program, HCC began offering ESL
courses, taught by an ESL specialist.

The College expects to increase minority enrollment in college courses through such initiatives as
its “ESSENCE” Program and the Job Training Institute (JTT). Minority enrollment in ESSENCE
increased from 4.9% in Fall 2003 to 7.3% in Fall 2004. Yet another opportumty at the College for
minorities is the Job Training Institute (JTT), which began in 2003 to serve “at-risk” populations by
providing short-term education and training for basic entry level job skills in career areas with
projected job growth. The JTI, by its nature, is attractive to non-traditienal students, the majority of
whom enroll in and receive letters of recognition or certificates in the Nursing/Geriatric Assistant,
Customer Service Assistant, and Commetcial Truck Driving programs. A higher percentage of
minority students (70 students or 22%) enroll in JTI than in the student body as a whole. Of JTI
enrollments in Fall 2004, 16% were African American and 4% were Hispanic as-compared to 7%
and 2% respectively in the general student body.

Transfers to out-of-state institutions by minorities (Indicators 16 and 17) have increased during the
identified years as reported by the National Student Loan Clearinghouse. However, for reasons cited
earlier regarding transfers to out-of-state institutions, the College will continue to study its student
transfer patterns and is pot changing these benchmarks this year. The four-year transfer/graduation
rates of full-time minority students for the 2000 cohort (23%) dropped from previous yeats and is
below the benchmark (28%), due, in large measure, to the number of students who transfer to out-
of-state colleges in close proximity to HCC. Of the 52 transfer students who were minorities in the
2000 cohort, 29 or 55% actually transferred. Of those, 68% transferred to out-of-state institutions.
The six-year transfer/graduation rate (27%) for the 1998 cohort of full-time minority students
exceeds the projected benchmark of 20%.

Staff

Racial diversity is essential (State Plan: Goal 3) to providing the optimal faculty qualifications
needed to meet its students' needs and provide positive role models for students. The College’s
benchmark calls for a minority representation of 2% in full-time faculty by 2005 (Indicator 14) and
5% in administrative/professional staff positions (Indicator 15). The College achieved its
benchmark of 2% minority representation in full-time faculty in Fall 2004. As faculty positions
become available, a primary institutional goal is to add more diversity within the ranks.

HCC’s percent for “Percent of Minorities in Full-time Administrative/Professional Staff” was 5%,
which meets the College’s benchmark. In addition, 5.5% of employees in the
technical/paraprofessional category are classified as under-represented categories.

Though minorities are actively recruited nationally for all employee searches, attracting qualified
minorities to the Western Maryland region is difficult. Minerity candidates who have withdrawn
their applications or declined offers have indicated, anecdotally, that Western Maryland lacks
cultural and ethnic opportunities, as well as a significant professional minority population so often
found in the urban and metropolitan areas. However, with the significant westward migration out of
the metropolitan areas to Washington County because of a lower cost of living, it is hoped that more
minority professionals will relocate to the College’s service area.

113



COMMUNITY OUTREACH AND IMPACT

The 2004 Maryland State Plan for Postsecondary Education strongly supports, through its goals and
objectives, the role of Maryland community colleges in economic development. In the ;
implementation of its mission and in support of Goal 5 of the State Plan, Hagerstown Community
College partners with government, business and industry in a variety of ways to develop flexible
credit and contmumg education programs that are responsive to the educational and training needs
of the College’s service area. The area, historically an agricultural region, is now largely service
industry based and is a major transportation hub in the mid-Atlantic region. However, the county
and city economic development commissions are pursuing technology-oriented companies to locate
Washington County in an effort to seek hlgh-skﬂl high-wage jobs. As a partner in economic
development of the region, HCC educates and trains a significant portion of the regional workforce.

The College’s JTI described above provides short-term education and training for basic entry level
job skills in career areas with projected jo'- growth, thereby strengthening the local economy. In
terms of workforce development courses, though enrollment dropped from FY 03 to FY 04, the
College’s benchmark was exceeded (Indicator 28). However, the Board of Trustees elected not to
change the benchmark at this time.

Hagerstown Community College is workmg 1o strengthen teacher preparation (State Plan:

Goal 4). The College responded to the growing demand for teachers by developing a new
Associates of Arts in Teaching degree. In addition, an alternative assignment was granted in Spring
2005 to a faculty member to develop the Early Childhood AAT at Hagerstown Community College.
Along with these degree offerings, HCC faculty prepared and presented a “career day” focused on
teaching and education for approximately 150 high school students.

Strong partnerships with business and industry not only support the College’s ability to offer
degrees and certificates to meet specific needs of employers, but provide targeted contract training
as well, especially in the areas of technology. Contract training courses offered have increased by
27% from FY 2003 to FY 2004 (Indicator 21), exceeding the established benchmark of 123, and
employer satisfaction remains high (Indicator 19). Though the unduplicated number of businesses
and organizations served (31) was below the benchmark (43), Mack Trucks, Inc. contracted for 111
courses alone in FY 04. The number of participants in contract training increased by 10% from FY
03 to FY 04 and exceeded the benchmark (Indicators 22 and 23).

It is clearly part of the College’s mission to provide adult learners with basic skills, including
reading, writing and mathematics to increase their literacy rates and/or to prepare them for the labor
market or for further educational/vocational training (State Plan: Goals 1 and 5). Since January
2004, the College has offered the adult literacy programs in Washington County, which includes
Adult Basic Education (ABE), General Educational Development (GED), External Diploma
Program (EDP) and ESL programs. Enrollment in these programs continues to grow, with
minorities comprising approximately 25% of the enrollment in those programs.

Student Leadership Hagerstown is a leadership development program for high school and college

students. Each of the county high schools selects and sends their student council president and
senior class president while the College selects leaders from its student government and campus
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organizations. Consistent with the mission of providing a smooth transition into college life, the
program encourages the interaction of high school students with college students throughout the
academic year.

Another College initiative with Washington County high schools is GEAR UP (Gaining Early
Awareness and Readiness for Undergraduate Programs), a college preparation and intervention
program. There are approximately 100 student participants, 24% of whom are minorities. During
the past academic year, GEAR UP students and their parents attended presentations at HCC on
health professions, computers, and science, as well as college admissions and financial aid.
Projections indicate that 10-15 new minority students will transition from GEAR UP and enroll at
HCC over the next year.
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HARFORD COMMUNITY COLLEGE
MISSION

Harford Community College prowdes high quality, accessible and affordable educational
opportunmes and services that promote professional competence, economic development and
improve the guality of life in a multicultural community. The College expands undergraduate
,degree opportumtles to fulfill state workforce shortages in areas of teacher preparatlon health care

the C1v1l Rl_ghts Acts [of 1964]. As the primary resource for and coordmator of hlgher educatlon in
the community, the College serves as the center for recreation, wellness and the cultural arts.

INSTITUTIONAL ASSESSMENT

A Responses to Institutional Performance Requiring Continued Monitoring With Explanation
Required

Indicator #21: Number of Contract Training Courses Offered - Confract training offerings in
FY 2004 increased by 13.2% (from 279 to 316 courses) demonstrating a steady increase toward the
benchmark of 350 courses in FY 2005. FY 2005 marketing and outreach efforts, coupled with
added offerings and a new website, indicate that progress toward the FY 2005 goal will be
sustained.

Indicator #22: Number of Businesses and Organizations Served in Contract Training -
Although the number of organizations that contracted for training in FY 2004 declined, the number
of participants and the number of actual courses increased. This apparent decline in organizations
was a result of euts in government training that directly affected the number of Department of
Defense contractors able to engage in contracted training. These employees were still able to be
served through our open enrollment course offerings. Efforts continue 1o be made to increase our
client base, replacing govemment-related ageneies with private businesses. The business and
industry training team is actlvely paruclpatmg in the Harford County Business Outreach
Committee, a coalition of agencies serving the economic development needs of Harford County.
Through this organization, our coordinators accompany Susquehanna Workforce Network
counselors to present our training capabilities to the businesses in the community. We have also
produced an impressive PowerPoint presentation available on CD, which speaks to our reputation
and capabilities. 'With this initiative, greater movement toward the FY 2005 benchmarked goal is
anticipated.

Indicator #23: Number of Participants in Contract Training - There was an increase of nearly
20% in the number of people trained between FY 2003 and FY 2004. With 4,009 enrollments in
FY 2004, the FY 2005 benchmark of 4,000 has been exceeded. Continued increases in this area are
expected.

Indicator #25: Licensure Exams Passing Rate: NCLEX-RN - For FY 2004 (July 1, 2003, thru
June 30, 2004), 81 of 99 first-time NCLEX-takers (type A) passed for a first-time pass rate of
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81.82%. The required pass.rate for Maryland was 78.00%. The previous year, the pass rate for
first-time NCLEX takers was 78.2%. Although still below the benchmark pass rate of 91%, the
pass rate increased 3.6 percentage points.

We are confident we will achieve the 91% benchmark for FY 2005. Over the past year, the nursing
program implemented several measures to continually improve the NCLEX pass rate. These
measures include curriculum revision, remediation, faculty professional development in test design,
and NCLEX reviews for students.

Indicator #29: Senior Adult Enrollment in Non-credit Courses — There was an increase of 642
senior adult enrollments between FY 2003 and FY 2004. This increase of approximately 20%
exceeds the FY 2005 benchmark and we expect to continue to do so through FY 2005.

B. Progress on Achieving the Goals Applicable to Community Colleges in the “2004 Maryland
State Plan for Postsecondary Education” and Analysis of Significant Academic, Demographic, and
Financial Trends Affecting Progress

Academie Trends

A 31gmﬁcant acadermc trend affectmg HCCis the steady dechne of adult leamer enrollments
adult students that W111 be 1mplemented in fa.ll 2005 Degree programs are compressed fast—track,
and offered in the evening (Goal #2). Five degrees are available: Business Administration (AS),
Criminal Justice (AA), Criminal Justice Track of Legal Studies (AAS), General Studies;
Concentration in Psychology (AA), and Early Childhood Education (AAS).

As noted in the 2004 State Plan, greater numbers of high school graduates must take remedial
courses during their first years of college. To help these students improve their skills and reduce
their time-to-degree (Goal #4), beginning in fall 2005, HCC students may opt to take three three-
credit, or two four-credit developmental math courses to prepare for college level math. This
opportunity is a result of HCC’s participation in the Statewide initiative, “Alternative Pathways for
Math.”

In support of the College’s mission to help fulfill State workforce shortages, the College
strengthened academic and teacher preparation programs by developing Associate of Arts in
Teaching (AAT) degrees in math, chemlstry, and physics (Goal #4). Partnerships with Harford
County Public Schools focus on improving science education and increasing allied health
opportunities for students (Goal #4).

Articulation agreements with two- and four-year institutions provide greater accessibility and
affordability for students in nursing and agricultural programs (Goals #2 and #5). Grant funds were
used to enhance technology used in nursing and allied health programs (Goal #5). Online and
hybrid science course offerings were increased (Goal #2). The College is creating a Medical
Assistant program to meet Statewide demands for allied health professionals (Goal #5).

Two new degrees are reaching final approval for fall 2005. The Performing (Theatre) Arts program
focuses on preparing students for on-stage performance. The Technical Theatre degree (AAS)
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prepares students to work on theatre productions, including stage set design and building, lighting
and production basics.

The Bel Air Hall renovation and addition was critical to HCC’s ability to address the need for
additional classrooms, to modernize existing instructional areas, and to logistically manage the
relocation of classrooms and labs from other buildings (Goal #2). The Bel Air Hall project
increased campus capacity for 256 students, addressed ADA compliance issues, added eight
classrooms with smart technology, provided an additional adjunct faculty suite and conference
room, and included upgraded electrical, plumbing, fire protection and HVAC systems.

HCC’s commitment to sustainability and promoting environmental literacy in teaching and practice
is recognized at both the State and national levels (Goal #1). The College received a Silver PLANT
Community Award from the Maryland Urban and Community Forest Committee of the Maryland
Association of Forest Conservancy District Boards and the Department of Natural Resource’s
Forestry Service. The Coastal Zone Management Act, by the National Oceanic and Atmospheric
Administration's Office of Ocean and Coastal Resource Management, in conjunction with the
Maryland Ceastal Zone Management Program awarded the College a grant through the Department
of Natural Resources to fund educational outreach and sustainable elements in two campus
renovation projects. A national purchasing trade magazine published an article written by HCC’s
purchasing director that focused on the Joppa Hall renovation project, which includes numerous
elements of green design. Finally, HCC received an award from Businesses for the Bay for
“Chesapeake Bay 'Moments ”a radio program broadcast on WHFC, the College’s station, that

Demographic Trends

Harford County is one of the fastest growing counties in the State of Maryland. Census data for the
period 1990-2000 showed a 20% increase in population, a rate almost double that of the State as a
whole, and nearly triple that of the Greater Baltimore region. The number of residents under the
age of 18 increased at the even higher rate of 25% over the same time period. In 2003, Harford
County ranked first in the State in job growth.

Credit enrollments have grown by 11% in the last four years. Over the same time period, the
following trends have been noted: the percentage of minority students enrolled has grown from
14% to 17% (Goal #3); the percentage of full-time students has increased by 5%; and the median
age has decreased slightly from 22 to 21.

MHEC projects a 30% increase in Harford Community College FTE enrollment over the period of
2004 to 2013. This substantial growth can be attributed in part to the growing Harford County
population, the saturation of the Maryland four-year public institutions, and Harford Community
College’s reputation for qual'ity education. Because of the College’s focus on enrollment planning
and policy, top quality service to the community and students, commitment to equity and diversity,
and responsiveness, the enrollment projections are realistic and possibly even conservative.
Enrollment of 4,200 FTEs in 2013 looks entirely feasible; this is nearly double the enrollment of
Harford Community College in 1986, just 26 years earlier.
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Community Outreach and Impact

Harford Community College collaborates effectively with employers, Harford County Public
Schools, and other organizations to provide a variety of valuable learnmg opportunities for students
and to benefit Harford County residents.

Outreach and Partnerships with Employers

Career Services staff facilitate the placement of cooperative education and mtemsmp students with
local businesses and organizations. As a result, students gain “real world” experience related to
their major. College staff register employers on College Central Network, a free, online
employment service, and post employment opportunities for students and alumni/ae. The College
partrcrpates in the Harford County J ob Fair with other Harford Count a :enc_res College

unemployment beneﬁts Monthly presentatlons are prov:ded through Wa e Connectron
Services program, to individuals eligible fo: icmporary cash assistance. Career Services staff attend
various monthly meetings with local employers, including the Harford County Chamber of
Commerce, Susquehanna Human Resources Assocratlon, Chesapeake Human Resources
Association, Maryland Job Servi i

Network, to develop job and expenentral leammg opportumtres for students The College provided
on-campus recruiting opportunities for the Harford County Sheriff’s Office, Aberdeen Proving
Ground Federal Credit Union, and New York & Company.

The Department of the Army child care providers training program was articulated to HCC’s Early
Childhood Education program.

HCC partnered ‘with the Maryland Emergencv Management Assoc1at10n to dehver State-approved

Secunt.. Assurance Whrch strengthens mformatlon technology secunty assurance programs in
Maryland Community Colleges. Through this membership, the College received Cisco Aironet
‘wireless Ethernet and wireless adapters and routers valued at $30,000.

The College also played an important role in the professional development of Human Resource
Professionals through the Susquehanna Human Resource Association, a grassroots, coalition group
1mt1ated by HCC. Over 50 orgamzatlons belong to tlus group. The Corporate Training Department

trarmng program, “Home Team Advantage ” Thrs partnershrp helps raise funds for Habltat prOJects
and provides training revenue to HCC. The Continuing Education and Training division sponsored
the “New Visions for Women Conference” with the support of the local hospital and numerous

community agencies. Over 80 p.artlcrpants attended this day-long conference to gain insight and
information on topics essential to personal and professional growth.

Outreach and Partnerships with Harford County Public Schools (HCPS)
ig ,school students now have more opportumtles to earn credit at HCC for prlor learmng through

the International Baccalaureate Orgamzatron avarlable in h1gh schools in fall 2005
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College employees oversaw 140 teacher education major field placements in the fall semester and
106 placements in the spring semester. These 30-hour placements gave students valuable experience
in a classroom setting and benefited HCPS and select private schools by providing teachers
additional assistance.

HCC provides various opportumtles for Harford Count 'umors semors and €ir | arents/famﬂ

Trends and Resources” workshops at the College s 0pen House events Admlssmns staff
participate in transition presentations at all Harford County Public High Schools and select private
schools. New students’ parents are invited to attend “College Parent 101” orientation sessions. The
Fmanmal A1d Office provides financial aid workshops to parents and students in every Harford

HCC hosted an Ag Day on campus attended by North Harford High School and Harford Technical
Hi; _V_School students. College financial staff provide program advice, mentoring, and work
experience opportunities to high school faculty and students who participate in the Academy of
Finance located at Edgewood High School. HCC partners with HCPS Office of Equity and
Diversity to co-sponsor the Harford Equity and Leadership Program conference for middle and high
school students. Harford Technical High School participated in an.on-campus debate “Eyolution
vs. Creation” with a national speaker HCC received grant funds for storm water management
projects that provide support for education and outreach in environmental education to include K-12
students. The Contmumg Education and Training division collaborated with HCPS to enroll 50
students ages 5-11 in the newly established Harford ‘Youth Chorale.

Qutreach and Partnerships with Community Organizations
HCC collaborated with RSVP Volunteer Connection of Harford County to develop servme-learnmg
partnerships. Orgamzatlons in Harford County included: Aberdeen Higk
Estuary Center, Boys and Girls Clubs of Harford County, Humane 8001etv of Harford Countv,
Mariner Health of Bel Air E__dgn Mill Nature Center, The Family Tree, McFaul Activities Center
John Archer School, Kids C.A.N. VTnm__- Lutheran School, Youth’s Beneﬁt Elementary School,
Faith Communities & Civic A» encies. Umted Orgamzatlons outside of Harford County included:
Kids on the Hill (Baltimore), Interfaith Housing of Western Maryland, Western Maryland Food
Bank, Volunteer Center of Alle __ganv Coun _tx, Cotmer Ridge Assisted Living Care Center (Carroll
County), : dtsaster drill (Baltlmore), Baltlmore hosmtals the
ylan ir . s, Office of Aging (Washmgton,
D C), Nattonal Park Service (Evergl__ades and Biscayne Bay National Parks), Community for
Creative Non-Violence (operates Washington, D.C.’s, largest transitional shelter).

HCC 'was instrumental in the formatlon of the Community Association for Non-English Speakers
(CANES). CANES’ mission is to identify and reach the Non-English speaking population in the
County for the purpose of coordinating and expanding services from public and private agencies.
College faculty and staff participate and serve as officers on the committee.

The College Life and Wellness Office (CLW) organized a Community Involvement Fair to increase
awareness of volunteer opportunities. CLW collaborated with speakers from the community and
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SARC, Inc., to create a Domestic Violence Awareness Day to meet the needs of students affected
by violence in their homes. On-campus voter registration was available September through
November, and local politicians were invited to the College’s annual Welcome Week Picnic. The
Student Government Association (SGA) volunteered at an event to benefit cancer research at
Ripken Stadium. The Student Nurses Association and SGA lobbied for increaséd funding for
community colleges at the Community College Advocacy Day in Amnapolis.

Cultural and Leadership Programs

HCC’s Fine Arts Calendar includes cultural enrichment opportunities for a variety of commumty
groups. Various performances are selected year-round to appeal specifically to families or senior
citizens. Middle and high school students were given complimentary tickets for events related to
their coursework. Dance training, master classes, and workshops are offered to the unity at-
large through Harford Dance Theatre, HCC’s resident dance program. Students, ¢ 11
members, and emgloyees may attend perform and work backstage at Phoemx Festlval Theater and

of Freedom Porgy and Bess Flamenco Vzvo New Shaﬁghaz Czrcus Tamburztzans Morgan State
University Choir, Bobby McFerrin, and the National Ballet of Caracas.

As aresult of the success of the Harford Leadership Academy, the College sponsors the Harford
Leadership Academy Alumni Association. This group is member-driven and meets quarterly to
assure continued updates on issues facmg Harford County. Over 150 Academy graduates chose to
patticipate and network together for the betterment of Harford County. The Continuing Education
and Training division successfully held a conference this spring on cultural competence. The
audience consisted of mental health care providers and their clients.
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HARFORD COMMUNITY COLLEGE
2005 ACCOUNTABILITY REPORT

Benchmark
MissionMandate _ Performanceindicator __  FY2001 _ FYo0z _ FYZ2003 _ FY2004 2004-2005
e FY . 2003 . FX
: 1 Number of cretiit students enrolied 8817 7.420 7,786 7598 8,800
Number of noncredit students enrolled 15,006 16,301 15,161 16,262 ©AT.000

Benchmark Fall
Fall 2001 _ Fall2002 . Fall2003 . Fall 2004 2005

2 Market share of service area undergraduates 57% . 57% 656% 53% 56%

AY AY AY AY Benchmark
: N . . 2000-2001 2001-2002 2002-2003 2003-2004 2004-2005
" . : ST e e e - =

66% 6% 68% 65% 60%

Benchmark
1997 Cohort 1888 Cohort _ 1999:Cohort __2000Cohort 2001

28% 25% 31% 3% 30%

Benchmark
FY 2002 FY 2003 FY 2004 Fyao06 . 2008

5 “Fafion and f5e3 38 3 % of Gillion avd 198 af Niaryland public
four-year institutions 44% 2% . s on
Loarner Contarad Focus for Student Suecess - . . )

Benchmark
VVVVV ; 200000hort _2001 Cohort . 2002 Gohort 2003 Cohort 2010_“'

6 Second year retention rate 8% 6% 1% 69% e5%

Benchmark
_1997 Cohort 1998 Cohort __ 1899 Cohort . 2000 Cohort 2001

7 Four-year transfer/graduation rate of full-ime students 37% 3% 8% 39% T %

Benchmark
1995 Cohort . 1986 Cohort 1997 Cohort 1998 Cohort 1989

8 ' Six-year fransfer/graduation-rate o ' %% 20% 3% 30% 2%

AlumniSurvey AlumniSurvey AlumniSurvey AlumniSurvey  Benchmark
— 1994 1998 2000 2002 2008
9 Graduate safisfacton with educational goal echievement ~ 83%  94% e 26% 95%

Spring 2001 ‘Spring 2002 Spring 2003 Spring 2004 Benchmark

) . . Cohort Cohort Cohort Cohort . 2005
Nen-ratuming student satisfaction with sducational goal S T T .

aclievement 80% 86% 63% 75% %

AlumniSurvey AlumniSurvey AlumniSurvey AlumniSurvey  Benchmark
e 1996 1998 __2000 2002 2005
11 " Sludent satistaction with quality of transfer preparation Te% 0000 3% " B1% COBT% 80%

AY AY AY AY ‘Benchmark
2000-2001 2001-2002 _2:0_0'2-2!)0"3 2003-2004 2004-2005

= Acadernlc prBrTANCe B INSUIoNs of Fansier. GPA aler »
' st year 281 201 282 287 280

Diversity e - r— e —

Benchmark Fall
v V.-Eggv_zpm Fall2002 __  Fall 2003 Fall2004 2005

‘Minority student enrollment as % of service area popiulation
13a Percent mincrity- student enroliment 14% 15% 16% 17% 14%
13b Percent minority population of service area, 18 or
older) 13.0% 13% 13% 13%

14 Parcent minorities of full-time faculty % 9% % % 11%

15
Percent minorities of full-ime-administrative/professional staff 11% 8% 3% 12% 14%

Benchmark
1997 Cohort 1998 Cohort _ 1999 Cohort 2000 Cohort »200_1 Cl?horl

=}

® year wansterigraduation rats of il 4me rinorty
students 18% % 3% 0% 30%
Benchmark
N . 1995Cchort 1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort
igraduation rate of &fl minofity students 18% 5% 23% 16% 22%

17 Sbeyearts
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HARFORD COMMUNITY COLLEGE
2005 ACCOUNTABILITY REPORT

‘Support of Regional Economicant Workiorce Development

18

19

2

23

24

AlumniSuivey AlumniSurvey AlumniSurvey AlumwiiSurvey  Benchmark
1996 1998 2000 . op2 2006

Employer satisraclion wilh comfmunity colhga camerpmgmn '

graduatas 100% 95% 100% 100% 85%
Benchmark FY

FY2001  FY2002 _  FY2003 _ FY2004 2006

Empioysriorg i sallstaction With community college
contract training 100% 28% 100% -95% 88%

AlumniSurvey AlumniSurvey AlumniSurvey Alimrii Survey Benchmark

ws e Mo a2 o

Student salisfaction with job preparation 82% 88% 78% 86% 85%
‘Benchmark FY

. . — o FY2000  Fvy2002  FY2003 FYy2004 2005
Number of contract training courses offered 301 303 279 316 350
Number of businesses and organizations served in contract

training 53 66 51 46 60
‘Number of participants in contract training 3,783 3577 3,381 4,000 4,000

AlumniSurvey AlumniSurvey AlumniSurvey Alumni Survey  Benchmark
1998 1998 2000 2002 2006

Fercant of caresr prog duates employed fullimaln’
related area 67% 8% 7% 4% 75%

Banchmark FY
FY2001  FYaeo2  FY2008 . FY2004 2008

,Liéehvsdmyexéms-pass[ng rate
NCLEX RN 88% 88% 8% 82% 91%
NCLEX PN 100% 0% 100% 100% 85%

“Effactive Use of Public Funding

26

27

Benchmark FY
FY 2001 FY 2002 _FY2003 . FY2004 2005

Perceniage of expenditures on Instrucion ™~~~ 38.0% 38.0% 43.0% 43.0% 0%

Parcentage of exgenditures on instruction and selected
academic suppert 520% 52.0% 540% 54.0% 54.0%

Community Outreach and impact

29

:Benchmark FY

o FYZ2001  FYZ2002  FY2003 . FY2004 2005

Enrollment in workforce development courses ) 9576 D486 8,633 " 10,138 9500

Senior adult enroliment in non-credit courses 3.049 3,192 3.002 3,734 3,700
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HOWARD COMMUNITY COLLEGE
MISSION

- Howard Community College creates an environment that inspires learning and the lifelong pursuit
of personal and professional goals. The college provides open access and innovative learning
systems to respond to the cvcr-changmg needs and interests of a diverse and dynan'uc community.
As a vital partner, HCC is a major force in the intellectual, cultural and economlc life of its
commumty

INSTITUTIONAL ASSESSMENT

Academic, Demographic and Financial Trends

Significant growth at a time of flat or diminished funding continued to be the greatest challenge to
Howard Community College (HCC) in purcuing its academic initiatives during FY05. Fall credit
headcount was up 4.3 percent, and FTE enrollment was up 5.7 percent. Spring credit headcount
increased 5.5 percent, while FTE enrollment increased by 6.7 percent. During the fall and spring of
this fiscal year, the college’s fastest growing sector was the 18 - 23 year-old age group. Credit
enrollment is projected to continue to grow at the rate of three percent nextyear. Continuing
education has seen ma]or growth in adult basw educatmn and Enghsh asa Second Language (ESL)

tralmng in _busm_ess and mdustry l_evele.d off in pn_or y_ears and remains flat.

This growth has not come without a price as enrollment has outpaced growth in faculty each year,
causing a lag in the percentage of courses taught by full-time faculty compared to that taught by
part-time faculty. Having not received adequate resources from the state or the county, the college
was not able to hire enough new faculty to keep pace with growth. During the FY06 budget
process, the first areas to be addressed were still indicators relating to the percentage of
expenditures on instruction and the percentage of expenditures on selected academic support.

As the college continues to struggle to secure the funding needed to achieve the mandated 50/50
full-time/part-time faculty ratio, construction of the new Arts and Humanities instructional building
progresses and ground has been broken for the new Student Services building. The new Arts and
Humanities building will add a total of 77,800 square feet to the campus when it opens in June
2006, and is expected to add visual and performing arts spaces to the campus, as well as house
faculty offices, a recital hall, and a black box theatre. The college agreed to raise 25 percent of the
funds for this building so that the county will only have to match 25 percent of the 50 percent
requited local share to match the 50 percent state contribution. The design for the new Student
Services building was completed this year and will add another 103,770 square feet for the campus.
This building will house admissions and advising, records and registration, counseling and career
services, financial aid, the test center, finance, the bookstore, dining services, information and
‘welcome center, academic support, and security. These two building combined will increase the
campus space by 38 percent. However, even with the addition of these two buildings, HCC will
rank at the bottom of Maryland community colleges for available square footage for students.
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In FY04, the community colleges received a mid-year state cut of 6.2 percent along with other state
entities. However, the state’s economy has finally turned around, and in FY06 the community
colleges will finally receive the 25 percent funding structure originally scheduled to start in FY03.
The recession that affected the state is over and economic expansion is taking place. Driven by
government spending on homeland security and defense and by strong private sector spending,
commercial real estate construction has resumed the pace that it was before the recent recession,
All of this economic activity should translate into strong revenue growth for the county and state.

Over the past year, the Howard County economy has partlc1pated in the natxonal economic
expansmn The two largest revenue sources in Howard County are property taxes and income
taxes. In Howard County, the property tax base is strong, anticipating an 11.5 percent increase in
the total assessable base. However, because of the phase-in growth limit of five percent, revenues
from property taxes are projected to grow by 5.29 percent. Personal income in the county is
anticipated to grow by five to seven percent over the next few years, with a growth in income tax
projected at 6.5 percent.

Although the board has preserved the tuition level during the last several years, with the state
reductions over the last few years, the decision was made to increase the tuition rate five dollars per
credit hour or five percent for FY06. This will bring HCC’s tuition to $105 per credit hour. Three
dollars of this $105 will be used to fund the cost of the Arts and Humanities construction and the
remaining $102 dollars will go toward operations. The increases over the last few years could not
have been avoided due to the drop in state funding and the growth the college has incurred. The
increase has primarily funded the full-time faculty positions that were not previously funded due to
state and county cuts. Even though consistent growth warranted it, the number of positions did not
increase. The college actually received less in state funding in FYO05 than in FY03; however, with
the economic recovery, it is now back on track for the 25 percent state funding structure. Even with
the tuition increase, HCC’s indicator for tuition and fees as a percentage of tuition and fees at
Maryland public four-year institutions is expected to remain within the benchmark limit. The
ability to keep tuition at this level will depend on county and state funding in future years.

To compensate for shortfalls in funding, the college continues to pursue alternative funding for
academic initiatives to meet critical state needs. Initial funding for the new accelerated nursing
program, still in its first year, came from regional hospitals and health organizations. Thanksto a
Department of Health and Human Services grant, the mid-year-start nursing program, developed
last year but not implemented because of lack of funds, will begin in spring 2006. Another
Department of Health and Human Services grant is allowing the college to build a biology/anatomy
and physiology lab at the Laurel College Center (LCC), increasing its capacity to educate nurses
and other allied health majors.

HCC’s partnerships continue to benefit its students and community. The first group of high school
students in the emergency medical services (EMS) paramedic/firefighter pathway program, a
partnership between Howard County Fire and Rescue, the Howard County Public School System
(HCPSS), and HCC, began taking required college courses this year. Similar pathways for
cardiovascular technology and radiological technology majors are being developed. In spring 2005
Towson University began offering its Master’s of Math Education at the Laurel College Center in
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addition to its Bachelor’s of Elementary and Special Education, which began in fall 2004. The
College of Notre Dame of Maryland has committed to start its Accelerated Bachelor’s of Business
Administration at Laurel in spring 2006, The college educational foundation’s acquisition of the
Belmont Conference Center provides an opportunity to build new Associate’s programs in
hospitality management and culinary management in a unique hands-on environment.

To better manage growth and the challenges that accompany this growth, the college continues its
efforts to improve through self-assessment. After earning the United States Senate Productivity and
Maryland Quality bronze award for the past two years, the college has conducted a self-assessment
based on the Malcolm Baldrige National Quality Award Education Criteria for Performance
Excellence. As facnlty and staff continue to utilize the feedback from review by trained examiners
to improve the college’s management system and services, they also participate in individual
‘process improvement assessments to examine existing processes and make recommendations for
improvements. As part of the college’s spring convocation, a number of these improvements and
innovations were showcased and shared in a college-wide innovation fair.

Benchmark Assessment

Howard Community College has a strong commitment to the areas identified in the 2004 Maryland
State Plan for Postsecondary Education and MHEC’s accountability process for community
colleges. These values are evident in the college’s own strategic initiatives: learning community,
access, economic and workforce development, partnerships, organizational excellence, and growth.
Each year these initiatives drive the annual plans (institutional, core work unit, and individual) and
budgets. The college’s board of trustees has found the MHEC community college indicators to be
particularly useful in guiding the college and encourages the further development of statewide
indicators that will reflect the mission of community colleges and allow valid comparisons among
the campuses in Maryland.

Quality and Effectiveness

The college values and believes in responsible fiscal management of the college’s resources from
local and state government. The college has entered into a number of collaborations to improve
efficiency and service to students, such as those resulting in the regional higher education center in
Laurel. HCC joined with Carroll and Frederick community colleges to form a consortium and
partners with Anne Arundel Community College to expand healthcare training opportunities
without creating redundancy. In two indicators of cost effectiveness, the percentage of expenditures
on instruction and the percentage of expenditures on instruction and selected academic support, the
college remained near benchmark levels in FY04.

Access and Affordability

The college is committed to attracting and retaining a rich diversity of students to its programs and
learning communities, eliminating barriers to learning, and responding quickly to the evolving
needs of the community it serves. To this end, HCC provides open access and innovative learning
systems, along with a number of continuing and new activities that address issues-of access and
evaluate whether the campus meets the changing needs and interests of a diverse and dynamic
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community. Efforts are underway to support institutional goals for growth in enrollment and have
resulted in benchmark attainment for number of credit students enrolled and number of noncredit
students enrolled in FYO04. The college’s market share of service area undergraduates declined one
percentage point in fall 2004, while the market share of recent public high school graduates in the
service area moved toward the benchmark in academic year 2003-2004. Institutional data show
that the college’s applicant pool continues to strengthen; however, due to the affluence of service
area residents and the services these students are seeking and can afford, the college’s recruitment
efforts are challenged when competing with the offerings of nearby four-year institutions.

HCC continues to expand educational opportunities by increasing programs, delivery methods,
sections and space, and analyzes the impact of these improvements to ensure effectiveness. HCC
delivers programs in a variety of flexible formats to enable students to accelerate their course
completion or take courses offered online, through telecourses, or via two-way interactive courses,
fast track, and open entry courses. With a mission of enhancing educational opportunities for
stakeholders in the region, HCC continues its partnerships at the Laurel College Center (LCC). In
addition to providing noncredit occupational and personal enrichment classes and credit courses that
allow students to earn associate degrees in applied information technology, business administration,
criminal justice, and general studies, higher level educational opportunities have been expanded to
include select Bachelor’s and Master’s programs. The LCC also offers on-site placement testing
and admissions, advising, registration, and bill payment services.

The college uses technology to support instruction, learning, student services, and business
processes, The academic use of technology is driven by faculty initiatives, instructional and
certification requirements, competition, and access to electronic learning resources for credit and
noncredit students. The college has equipped and maintains 67 computer labs that are used to assist
with the instruction of English, math, science, multimedia, computer certifications, health care, and
business training. A robust distance learning program offers three complete degree programs and
80 Internet courses. The college has integrated the use of technology to provide web access to
registration, grades, financial aid, and schedule information and communication. HCC’s business
processes and operations are managed through a centralized enterprise administrative management
database, which runs student accounts, human resources, finances, purchasing, payroll, scheduling,
and registration. Additionally, the college’s Technology Advisory Board, consisting of Howard
County business and technology leaders, provides input for planning programs and campus
technology initiatives, developing partnerships, and securing resources. The college has stayed
current with industry standards and practices and has upgraded hardware and infrastructures to meet
growth and long-term goals for instruction, services, and business processes of the college. During
the last fiscal year, the college completed several important technology initiatives to meet
stakeholder requirements and improve the college’s computing infrastructure. These initiatives
included continued deployment of wireless networks in common study areas to further enhance
student access to computing and learning resources, installation of blown fiber between campus
facilities, and implementation of a virtual private network to permit secure access to college
computing resources from remote locations. The redesign and installation of a new network
infrastructure at the recently acquired Belmont Conference Center supports the college’s new
hospitality program and lab component, and the deployment of an integrated point-of-sale system
within the college bookstore improves business processes and service to students. The development
of a database tracks at-risk students and monitors their academic progress using a combined case
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maﬁa'gement approach. Approximately 350 classroom and lab computers were: replaced this year.
Together, these initiatives and improvements have significantly contributed to enriching students’
learning experiences and enhancing the college’s business processes.

To improve affordability and minimize financial barriers to higher education, HCC awarded more

than $5.1 million to over 2,700 students in FY04. At least $546,000 of this came from institutional
operating funds allocated for need-based grants. In addition to funding from the U.8. Department .
of Educatmn, the college prowded over. $84 000 to fund student employment oppertumues and the

, Div,ersfity

Howard Community College values the significant contributions of a diverse population,
encourages its celebration, and provides varied and inclusive programs and support for all
constituencies of the community. The minority student enrollment as a percent of service area
population remained above the benchmark level in fall 2004. The college’s diversity activities
during the past year included a broad range of presentations, such as lectures about the Hmeng
people and the Islamic culture. With a theme of “Integrating Diversity on Campus,” this year’s
Diversity Day included workshops, cultural performances, food samplings, displays, and
discussions. HCC’s president worked with Community Colleges for International Development
(CCID) on a number of international initiatives, including a visit from a Russian women’s
delegation and development of a student exchange program with Turkey. HCC offered study-
abroad opportumtles for students and commumty members to Denmark Mexmo Italy, Chma, and
resulted in two unportant awards thlS year, the Natlonal Assomatmn of Fore1gn Student Adv1sers
(NAFSA) Senator Paul Simon Award for Campus Internationalization and the 2005 American
Council on International Intercultural Education (ACIIE) Achievement Award.

The board of trustees of HCC committed the college to expand equality of opportunity and to
initiate the recruitment of minority faculty and staff. To this end, the college vigorously pursued
activities and expanded relationships, such as increasing the number of partnerships with local
minority organizations and advertising all full-time faculty positions nationally and in diverse
publications. The percent minorities of full-time faculty moved toward the benchmark in fall 2004,
‘while the percent minorities of full-time administrative/professional staff declined to just below the
benchmark. The college continues to closely monitor these indicators and assesses and improves
the strategies in place to improve diversity on campus. As the college’s four-year
transfer/graduation rate of all full-time students declined, so did the four-year transfer/graduatwn
rate of full-time minority students. The six-year transﬂr/graduatzon rate of all minority students
increased two percentage points for the 1998 cohort, but remains below the benchmark. The entire
college continues to be concerned with the progress in meeting these benchmarks. In addition to
programs put into place in prior years to improve these success rates, such as the First Year
Experience and Silas Craft Collegians programs, a new initiative was piloted this year. The Step-
Up program couples weekly student/coach meetings with networked communication with faculty
and student services staff to monitor the progress of a cohort of at-risk students, to signal the need
for early intervention, and to help overcome barriers to academic success.
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The senior adult enrollment in noncredit courses continued to move toward the benchmark in
FY04. The college’s continuing education division has developed many ways to serve the senior
adults of Howard County. The Senior Adult Summer Institute, a collaborative effort with the
Howard County Department of Recreation and Parks, offering arts and humanities topics such as art
appreciation, history, music, and philosophy, has expanded to offer similar programs during the rest
of the year. .

A Student-Centered Learning System

Howard Community College is dedicated to inspiring learning and providing successful learning
opportunities for the lifelong pursuit of personal and professional goals for the citizens it serves.
One measure of successful learning at HCC, second-year retention rate for all first-time full-time
degree-secking students, has continued to exceed the benchmark, demonstrating the positive impact
of programs put into place based upon recommendations by the college’s Retention and
Developmental Education teams. New arz~zg these initiatives and described above, the Step-Up
Program is a mentoring program with the goal of helping a cohort of at-risk students take a more
active role in their academic progress and feel connected to HCC, thereby improving success and
retention. Another program to improve student success is the First Year Experience (FYE), an
expanded peer mentoring and leadership program. To help maintain the college’s benchmark level
for at-risk students, a number of innovative activities are offered through the Silas Craft Collegians
program, such as team building, goal planning, motivation, and college survival, professional and'
peer mentoring, personal and career counseling, and other personal intervention strategies as
needed. With a goal of eliminating current and potential barriers to transfer and facilitating smooth
transfer to four-year institutions, a number of initiatives have been undertaken by the college to
strengthen the percent of students transferring to Maryland public four-year institutions. New this
year were teacher education and PRAXIS ] information sessions for entering freshmen. Besides
general transfer information, the advising website contains additional information about minimum
transfer requirements for popular state institutions, transfer information for limited enrollment
programs, transfer requirements for institutions in and outside of Maryland, transfer institution open
house and application due dates, as well as information about transferring to HCC. Articulation
agreements for the hospltahty management program were expanded. In addition to annual fall and
spring day and evening transfer fairs, transfer representatives conducted programs on campus, and
students visited a number of regional campuses. The college continues to monitor National Student
Clearinghouse output to help discern how many students are transferring to private Maryland or
out-of-state institutions and continues to watch the transfer rate to Maryland public institutions. The
six-year transfer/graduation rate increased substantially this year toward the benchmark, while the
four-year rate decreased. In addition to the strategies to facilitate smooth transfer to four-year
institutions, the college’s Enrollment Management Team continues to look at short- and long-term
strategies to positively impact graduation rates. Non-returning student satisfaction with educational
goal achievement, graduate satisfaction with educational goal achievement, and student
satisfaction with quality of transfer preparation will next be evaluated during the upcoming year.
Students transferring to USM campuses from HCC continued to do well, and the academic
performance at institutions of transfer: first-year GPA for these students again met the benchmark
for academic year 2003-2004,
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HCC continues to support a statewide initiative to expedite the transfer of teacher education
students from community colleges to four-year institutions. HCC was one of the first community
colleges in the state of Maryland to offer the Associate of Arts in Teaching (AAT) for elementary
education majors, and the number of these majors has more than tripled over the past three years.
Additionally, the college has developed new AAT degrees in early childhood education and
secondary education majors, Teacher education career changers continue to take courses at HCC to
help them become certified to teach in K-12 schools. The college offered PRAXIS I review courses
in WebCT format to assist students in passing the exam and allowing transfer to a teacher education
program at a four-year institution.

The college partners with four-year institutions as well as public high schools to enhance its
student-centered teacher education learning system. HCC’s teacher education program and Towson
University’s Elementary Education/Special Education (EESE) program at the Laurel College Center
completed its first year successfully, and community college students have been accepted for fall
2005. In addition, HCC partners with 13 public and prlvate K-12 schools in Howard County to
provide over 400 teacher education majors with field experience opportunities each year. For the
third year, HCC has invited 90 students from six county high schools to learn about the early
childhood development and teacher education programs on campus.

Economic Growth and Vitality

HCC is committed to taking a leading role in workforce training and in supporting economic and
workforce development efforts within the county. Using the expert recommendations of nearly 70
c1v10 and busmess leaders on the college s Comrmssmn on the Future the college plans ways to

prep_ared for employment_ Because of the very _small number of _response_s to the _s_tatewrde graduate
follow-up survey, the college continues to consider alternative ways to monitor employer
satisfaction with community college career program graduates. Employer/organization satisfaction
with community college contract training met the benchmark with 100 percent reporting to be
satisfied or very satisfied. Student satisfaction with job preparation increased to within one
percentage point of the benchmark level for 2002 graduates. The percent of 2002 career program
graduates employed full-time in related area remained at a level well beyond the benchmark. The
number of contract training courses offered decreased in FY04, due in part to a decline in the
information technology sector; however, the number of participants in contract training moved
toward the benchmark. Enrollment in workforce development courses and the number of businesses
and organizations served in contract training continued to increase toward the benchmark. Asa
result of a number of initiatives that have been undertaken by the college to promote successful
program completion and increase the first-time licensure exam passing rates for the NCLEX-RN
and PN, the rates for both remained beyond benchmark levels in FY04. For the past two years, the

college has internally monitored pass rates for the EMT-B and Paramedic licensure exam