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Allegany College of Maryland
I. MISSION

Summary of Institutional Mission Statement

Allegany College of Maryland is a lifelong learning community dedicated to excellence in
education and responsive to the changing needs of the communities we serve.

Aspiration Goals

Allegany College of Maryland visualizes an institution of higher education that is respected for its
overall quality, its faculty and staff, its caring attitude, its physical environment, and its
outstanding services to its students and community.

1. INSTITUTIONAL ASSESSMENT

Allegany College of Maryland (ACM) experienced an increase in credit enrollment for fall 2008
to 3,945 students. The Continuing Education non-duplicated headcount remained above the
benchmark at 8,716 students for fiscal year 2008. The College projects continued growth in credit
and non-credit enrollment over the next year.

Credit students at ACM are mostly traditional, female (65%), Caucasian (90%), and enroll in
classes on a full-time basis (53%). Slightly less than half are Maryland (47%) residents.
However, if present trends continue, the College should attract an even higher proportion of
young, female, minority, and out-of-state students from its tri-state service region. These changes
will be driven by College marketing strategies as well as regional economics and demographics.
According to the U.S. Census Bureau, the economies and populations of Allegany and
neighboring counties in West Virginia and Pennsylvania will grow only slowly during the next
few years. This slow growth means that the College must market itself regionally to maintain the
critical mass required to sustain programs.

The College will continue to offer competitive programs for transfer to institutions in Maryland
and elsewhere. However, the bulk of new growth is expected in career programs targeted on
emerging industrial sectors and “green” careers, including technology, telecommunications,
criminal justice, travel and tourism, and allied health programs. ACM has created an A/B term
within the traditional semester that will begin in the fall 2009. The condensed format is two
seven week sessions during the fall and spring and two four week summer sessions. The option
allows for more flexibility for students scheduling and will help to attract and better serve non-
traditional students in the community.

The College serves as an important catalyst for regional economic development. This role will be
reinforced as construction of a new Western Maryland Health System hospital across from the
College is completed in fall 2009 . As part of this project, the Allegany County Health
Department was relocated to a newer, refurbished facility in the former Kelly Springfield



Corporate Headquarters building adjacent to the campus. This development will be accompanied
by significant road upgrades in the Willowbrook Corridor that will transform the area into a prime
growth center for Allegany County and the region.

The location of the College in the narrow neck of the Western part of the State places itin a
unique situation regarding its service area. Pennsylvania is only two miles to the North and West
Virginia is a mile to the South. Thus, the majority of the typical service region for commuting
students is out of state. Because of the shape of Allegany County and the geographic orientation
of its mountains, its economic and social systems trend north and south and are thus tri-state in
nature. The expansion of regional recruitment and marketing strategies, coupled with the
availability of student housing adjacent to the campus has increased the attractiveness of the
College throughout the State and region

Because the College is located in an economically lagging region, it has limited local resources
and its financial situation is more acute than other community colleges in the State and.
Therefore, the College must continue to draw on revenues contributed by student tuition and fees
for the majority of its operations. These increases have a particularly detrimental impact on
students because nearly 80% percent depend on financial aid to fund at least part of their studies.
This percentage of financial aid dependence is the largest in the state.

As a means to improve efficiency through technology and ensure our college is in alignment with
industry trends and advancements, ACM selected Datatel to create a strategic Enterprise Resource
Planning solution that will consolidate administrative and fundraising functions. The College has
licensed Datatel Colleague®, which will replace the homegrown administration system. The
decision to partner with Datatel was made after a two-year evaluation of competitive products and
will likely take two years to fully implement.

Long-term planning plays a critical role in the College's efforts to provide a quality learning
environment. With institutional assessment and long-term planning in mind, ACM engaged in a
strategic planning process during the fall 2008 and spring 2009 to develop a document that will
lead the college to 2014. The strategic plan is based upon the Vision, Mission, Values, and
Institutional Goals and will be correlated to important institutional planning documents that will
ensure the college community continues to focus and allocate resources towards strategic themes.
The plan includes the process the college community engaged in to update the strategic plan along
with a presentation of internal and external data and trends that were examined by the College
Advisory Council (CAC) to select and justify support for the five Strategic Themes and twenty-
nine strategies. The plan also summarizes how ACM will annually assess and measure progress
towards the Strategic Themes expressed in the document.

Information obtained from MHEC indicators is useful in measuring the progress of the College in
achieving this goal and is fully incorporated into the College’s Institutional Assessment Plan and
Strategic Plan which is reviewed on an annual basis and used in developing College initiatives
and making resource allocation decisions. One of the College's biggest challenges continues to be
funding and countering local population loss by regional student recruitment efforts. Major
strategies being implemented to deal with these and other challenges are organized into the
Accountability Report themes of (1) Accessibility and Affordability, (2) Quality and



Effectiveness: Student Satisfaction, Progress and Achievement, (3) Diversity, (4) Economic
Growth and Vitality; Workforce Development, (5) Community Outreach and Impact, and (6)
Effective Use of Public Funding.

Issues Raised by MHEC Review of the College’s 2008 Report

Commission staff asked the college to respond to the trend in the Graduation-Transfer rate after
four years for developmental completers. The rate for the fall 2003 cohort was 36.2%, down from
47.1% for the fall 2002 cohort and from 52.7% for the fall 2000 cohort. When comparing the
college’s benchmark set at 49.4%, the goal has not been achieved and the current value for the
2004 cohort is slightly above the benchmark (50.8%). The major factor that has attributed to the
Graduation-Transfer rates that are reported for all cohorts of students are calculated using the
Transfer Student System provided by MHEC. This is currently the only source of evidence that is
used to track student’s transfer history. This system tracks those students who attend Maryland
institutions but, as stated above, approximately half of ACM’s enrollment is not from the local
county and transfer and or graduate from out-of-state institutions. However, the reporting of this
data element should improve beyond July 2009 when ACM becomes an active partner with the
National Student Clearinghouse, which will significantly improve the tracking of students beyond
graduation. Additionally, the college has formed the Student Success and Retention Committee
that will specifically examine strategies to improve progress among students who take
developmental courses.

Accessibility and Affordability

Six indicators are included in this category. Taken together, they show that the College is
contributing towards the state goal of providing “a system of postsecondary education that
promotes accessibility and affordability for all Marylanders” described in the 2004 Maryland
State Plan for Postsecondary Education.

The first indicator has three components, number of credit students, number of noncredit students
and the overall unduplicated institutional headcount. During FY 2008 there was an increase in
non-credit, credit, and total enrollments. All three items exceed benchmarks, and are expected to
increase during the FY 2009.

The next three indicators represent the College’s market share of service area enrollment. Market
share of first-time, full-time freshman (indicator #2) decreased and failed to exceed the
benchmark. The depressed economy, the dual enrollment agreement with the Allegany County
Board of Education, articulation agreements with four year schools, and targeted scholarship and
academic support services for students are expected to contribute to the increase of first year full-
time students. Indicator #3, market share of part-time undergraduates, experienced a slight
decrease and remains under its benchmark. The planned improvement in this indicator is related
to additional efforts to accommodate the adult part-time student through expanded online learning
opportunities (indicator #5) and competitive tuition rates (indicator #6). Market share of recent
college-bound high school graduates (indicator #4) increased from the previous year, however, it
still remains slightly below its benchmark. Although, the College continues to serve as the
institution of choice for regional college-bound graduates, initiatives described above should help



to improve this measure.

Enrollment in online learning courses continued to experience rapid growth in FY 2008 (indicator
#5). Credit enrollment has already exceeded its 2010 benchmark. This increase is a result of the
College offering AAS degree programs and others that allow students to take at least 50% of
coursework through online courses. Continued growth is expected in this indicator.

The final indicator, tuition and fees as a percentage of tuition at Maryland public four-year
institutions (indicator #6), experienced a slight increase over the previous year and still lies below
its benchmark level. The College’s FY 2010 budgeted tuition rate per credit hour for in-county
remained the same from FY 2009, increased $2 per credit hour for out-of-county, and increased
$8 per credit hour for out-of-state. This tuition rate increase is larger than last year’s amounts for
out-of-county and out-of-state due to the rising costs associated with the depressed economy,
utility expenses, and insurance premiums.

Quality and Effectiveness: Student Satisfaction, Progress and Achievement

Seven indicators are included in this category. They provide evidence that the College is
continuing to contribute toward the state goals of “quality and effectiveness” and “A student-
centered learning system” described in the 2004 Maryland State Plan for Postsecondary
Education.

Two of the indicators in this category, graduate satisfaction with educational goal achievement
(indicator #7), and student satisfaction with quality of transfer preparation (indicator #13), are
based on the graduate survey. Although both indicators declined slightly, they remained above
established benchmarks.

Non-returning student satisfaction (indicator #8) with educational goal achievement, which as last
reported remained below its corresponding benchmark at 69 percent.

Performance at transfer institutions (indicator #12) decreased from the previous reporting period
in the percentage of students with a cumulative GPA of 2.0 and above after their first year, and
transfer students’ mean GPA after the first year increased from 2.64 to 2.74. Both measures,
however, are below their benchmarks. It is expected that the continuation review of the Student
Learning Assessment Plan and Institutional Assessment Plan will provide better diagnostic data
and assist in identifying new initiatives for improving student learning.

Three indicators are computed as part of the Degree Progress system recommended by a
Maryland Association of Community Colleges (MACC) work group and adopted by the
Maryland Higher Education Commission (MHEC) in 2006. Developmental completers after four
years (indicator #9) measures the percentage of students who completed recommended
developmental coursework after four years. This measure has decreased from the previous year
and remains below the benchmark. The others successful-persister rate after four years (indicator
#10) and graduation transfer rate after four years (indicator #11) follow cohorts of students with
differing levels of preparation and remediation success through their college experience. Itis
expected that the activation with the National Student Clearinghouse will allow for additional



transfer data to be obtained for ACM students who attend out-of-state institutions who transfer
and/or graduate.

Diversity

This category of five indicators shows how the College is working toward the goal of “diversity”
described in the 2004 Maryland State Plan for Postsecondary Education.

The College has established a benchmark for minority representation based on the demographic
makeup of its service area population. Minority student enrollment as a percentage of service
area population (indicator #14) is higher than the percentage of minority residents reported in
U.S. Census Bureau estimates even though a large proportion of the county’s minority population
consists of prison inmates housed at local federal and state prisons.

The College does not yet meet its minority employment indicator benchmarks - percent minorities
of full-time faculty (indicator #15), and percent minorities of full-time administrative and
professional staff (indicator #16). Efforts being made to attract qualified minority staff in these
areas and to foster diversity are described more completely in the report to MHEC entitled
Campus Action Plan on Minority Achievement and the follow-up 2008 Minority Achievement
Report. Since these reports were submitted, the College has created a Diversity Center that has
resources for staff and students. Also during the spring of 2009, the college submitted a Cultural
Diversity Plan to the Board of Trustees for their review. This action was initiated by the 2008
legislation that defines “cultural diversity” as “the inclusion of those racial and ethnic groups and
individuals who are or have been under-represented in higher education”.

Two Degree Progress system indicators used in this category, successful-persister rate after four
years (indicator #17) and graduation-transfer rate after four years (indicator #18),are not reported
since each minority cohort contains fewer than fifty students, except for African Americans. For
African Americans, both the successful-persister and graduation-transfer rates improved. Future
values will be obtained from the National Student Clearinghouse that will provide a
comprehensive source for student tracking.

Economic Growth and Vitality; Workforce Development

This category consists of eleven indicators which demonstrate the College’s contribution toward
the state goal of developing “a highly qualified workforce.” Three of the measures, percent of
career program graduates employed full-time in related area (indicator #20), Graduate satisfaction
with job preparation (indicator #21), and employer satisfaction with community college career
program graduates (indicator #22), are derived from graduate and employer follow-up surveys.
The percentage of career program graduates employed full-time remained the same as the
previous survey and above its benchmark. Employer satisfaction with career program graduates
was 100% for the employers who responded to the survey which exceeded the benchmark.
Graduate satisfaction with job preparation increased but remained below its benchmark.

Five indicators represent the continuing education indicators - enrollment in noncredit workforce
development courses (indicator #24), Enrollment in Continuing Professional Education leading to



government or industry-required certification or licensure (indicator #25), Number of businesses
and organizations served in contract training (indicator #26), Enrollment in contract training
courses (indicator #27), and Employer/organization satisfaction with community college contract
training (indicator #28)). The enrollment in non-credit workforce development courses (indicator
#24) realized an increase in both the unduplicated headcount and the annual course enrollments.
The data for indicator #25 also realized an increase. The database management system for
continuing education information corrected the process of categorizing courses based upon
definitions for the PAR report. The reported values for the past two reporting years capture
accurate data. Therefore, benchmarks for these indicators will need to be reconfigured for future
goal-setting. Satisfaction with contract training (indicator #28) slightly decreased to 98% but
remains above the benchmark.

First-time pass rates for licensure exams in selected Allied Health programs at the College
showed positive results. Pass rates improved for the Radiologic Technology and Physical
Therapy programs and decreased in Registered Nursing, Dental Hygiene, MLT, and Occupational
Therapy. The Occupational Therapist Assistant and Registered Nursing programs fell slightly
below their respective benchmarks.

The remaining indicator, occupational program associate degrees and credit certificates awarded
(indicator #19), showed variation this year due to a correction within the timing of how summer
graduates are reported within the Degree Information System. Over the four year period,
decreases in the business, data processing, and health services areas are attributed to the change in
when the summer graduates are reported. Next year’s report should reflect larger numbers that
are in alignment with the historical data. The large growth experienced in Engineering
Technology can be attributed to the addition of the Applied Technical Studies program, which
allows students enrolled in a training program approved for college credit by the American
Council for Education to apply credits to the elective portion of the graduation requirement up to
a maximum of 30 credits.

Enrollment increases and decreases tend to predict graduation rates with an approximate three
year lag. Since the college experienced record enrollment in 2008, graduation numbers should
begin to increase in the next two years. The College continues to assess, develop, and modify
retention efforts such as the Turning Point Center, a facility with support services for non-
traditional students, and new career associate degree and certificate programs, which could help
supplement the expected increase.

Community Outreach and Impact

This category contains two continuing education indicators: enrollment in non-credit community
service and lifelong learning courses (indicator #29) and enrollment in noncredit basic skills and
literacy courses (indicator #30). Annual enrollment in community service/lifelong learning
courses was down over the previous year but still exceeds the benchmark level. The College
offers no continuing education basic skills courses—this service is provided by other area
agencies. Therefore, this indicator has a value of zero for each fiscal year and its benchmark is set
to zero.



Effective Use of Public Funding

The two indicators for this category, percentage of expenditures on instruction (indicator #31),
and percentage of expenditures on instruction and selected academic support (indicator #32),
decreased over the past two years, and are now below their respective benchmarks. The College
will encounter considerable challenges in maintaining the percentages for these indicators because
of expected increases in utility and insurance costs and challenges associated with the economy
and state/local funding.

I11. COMMUNITY OUTREACH AND IMPACT

Service to the community is an important part of the College’s mission. This section reports on
new initiatives introduced during the past fiscal year or ongoing programs. Initiatives are divided
into the following categories: Economic Development/Business Partnerships, Local School
Partnerships, Local College/University Partnerships, and Community Services.

I11. COMMUNITY OUTREACH AND IMPACT

Service to the community is an important part of the College’s mission. This section reports on
new initiatives introduced during the past fiscal year or ongoing programs. Initiatives are divided
into the following categories: Economic Development/Business Partnerships, Local School
Partnerships, Local College/University Partnerships, and Community Services.

(1) Economic Development/Business Partnerships

e New Grants. The College was successful in obtaining grant funding that will assist in
workforce training efforts to support economic development and further solidify
business partnerships within the community at-large. These grants include:

e Scholarships for Disadvantaged Nursing Students (Department of Health and
Human Services) provide funding for full-time students enrolled in the nursing
curriculum that are economically or environmentally disadvantaged.

e Computer Science Achievement Scholarship Grant (National Science Foundation)
provides scholarship assistance to 20 full-time students in the computer science degree
program who are academically talented, but are potentially at high risk for non-
completion due to financial challenges.

e Enhancing Forestry Education through Articulation, Graduation, and Economic
Development (United States Department of Agriculture — Higher Education
Programs) focuses on recruiting additional students to increase the number of Forest
Technology graduates. This helps to meet the economic needs of the regional
workforce by strengthening seamless articulation agreements with high schools state-
wide; by recruiting more students to produce quality Forestry transfer graduates to
meet recruitment requirements for Land-grant institutions; and by working with
employers to market a newly created one-year Tree Care Technician Certificate.



JumpsStart — Creating a Pathway to Success (Community Development Block Grant
— HUD) will serve forty Cumberland residents with significant academic needs, with a
special focus on residents with deficient skills in mathematics, reading, and life skills.
Creating Qualified Bedside Nurses in Western Maryland (Maryland Health
Services Cost Review Commission) establishes a brand new on-site Registered Nurse
(RN) nursing program in Garrett County to create an opportunity for an additional
twenty RN qualified nurses every two years. Also this opportunity will increase the
student retention rate in the nursing program by 3% every year, and provide
professional tutoring and expanded clinical laboratory instruction to all nursing
students needing these services to increase retention rates and National Council of
State Boards of Nursing (NCSBN) pass rates.

ACM Wireless Communications Project (Appalachian Regional Commission)
provides funds for wireless access at all campus locations. The modern wireless
communications network will provide the infrastructure necessary to ensure that
students and residents from throughout the community and region have access to
advanced skills training as well as the skills and knowledge necessary to compete in
the world economy in the 21st century.

Workforce Development through Smart Classroom Technology (Appalachian
Regional Commission) provides technology for four smart classrooms on campus that
will promote a student and user friendly teaching/learning environment. These
classrooms would be strategically located to ensure that credit, continuing education,
and workforce development training coursework is fully utilized.

Student of Black Cohosh in Appalachia (Appalachian Regional Commission)
provides stipends for students during the summer and fall 2009 to identify, sample,
and archive the population of Black Cohosh in the Appalachian Region of Western
Maryland as well as to identify and statistically prepare all sites.

Nursing Enhancement Grant (United States Department of Education) assists nurse
educators to better prepare nursing students for the ever-changing and more acute
clinical environment. Funding has supported a simulation campus laboratory to
provide students with the opportunity to enhance knowledge, to facilitate skill
acquisition, to decrease anxiety, and to promote clinical judgment in a safe
environment.

Nursing Who Will Care? (Maryland Hospital Association) provides nursing students
with simulation laboratories and smart classrooms that will increase retention and
graduation rates as well as provide faculty with the resources that will allow them to
remain updated. The project directly addresses the goals of Who Will Care? by 1)
implementing new learning technologies based on clinical simulation and 2)
implementing student retention programs.

Enhancing Nursing Retention Through Tutoring: A Pilot Rural/Urban
Partnership Project (Maryland Health Services Cost Review Commission) is a
partnership project with Anne Arundel Community College that will utilize research
verified online tutoring to 1) expand the statewide capacity through shared resources
and 2) increase student retention. As a result of project funding, RN graduate nurses
will be prepared to enter the Maryland workforce to help hospitals in need of qualified
nurses.



Creating a Smart Learning Environment to Retain Nursing Students (Maryland
Health Services Cost Review Commission) establishes four additional smart
classrooms to be utilized by the Nursing Program to increase retention rates and exam
pass rates. As a result of project funding, RN qualified nurses will be prepared to
enter the Maryland workforce to serve hospitals in dire need of qualified nurses.
Governor’s Community College Initiative for Students with Learning Disabilities
(State of Maryland) addresses the need for more intensive accommodations and also
consideration to the needs of students with learning disabilities. This grant has the
potential to increase the number of students who will either graduate, transfer, or
obtain work in their chosen field within three years.

e Automotive Technology Enhancement (Rotary Club of Cumberland) provides

engine stands to assist students with the training offered in automotive technology.

(2) Local School Partnerships

STEM Summer Camp. The Allegany County Public Schools offered a unique summer
camp opportunity located at ACM for middle school students to explore careers in
Science, Technology, Engineering and Mathematics (STEM) areas. Guest speakers,
interactive activities and special presentations complement the camp experience and
students were rewarded with a great opportunity to learn about career opportunities. The
expert teaching team, consisting of faculty from both the public school system and ACM,
interactively taught about careers in Health and Biosciences, Environmental Science,
Physical Science, Technology, and Engineering.

Dual Enrollment/Teacher Academy. ACM and Frostburg State University (FSU)
continue a partnership with the Allegany County Public Schools to offer dual enrollment
courses for high school seniors interested in an education career. Seniors will be able to
earn credits at ACM that will then be fully transferable to FSU. The program is designed
to target future teachers to address the potential future shortage in the region. In the
future, the program may be expanded to other fields such as computer science.

(2) Local College/University Partnerships

Dual Admission Program Signed between Allegany College of Maryland and
Frostburg State University. A dual-admission program agreement has been signed
between FSU and ACM which will create a seamless transition and transfer to Frostburg
for students to complete their degrees. The intent of the agreement is to encourage
students to complete an associate degree at ACM prior to transferring to FSU. During the
dual enrollment time, the student can enjoy the benefits and resources of both institutions.

RN to BSN Program. FSU received approval to offer a Bachelors of Science in Nursing
completion program, presented in collaboration with ACM. The program will provide
students with the opportunity to take the first two years of the program at ACM and to
finish the final two years at FSU.
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Articulation Agreement with Potomac State College. The College has partnered with
Potomac State College of West Virginia University to allow students who graduate from
ACM’s Business Management and Criminal Justice programs to be admitted to Potomac
State’s four-year, Bachelor of Applied Science (BAS) degrees in Business Management
and Criminal Justice without losing credit.

University of Maryland University College Dual Admission. Beginning in the fall
2007, the College offered dual admission with the University of Maryland University
College in several degree programs, including business administration, global business
and public policy, fire science, gerontology, criminal justice and environmental
management.

(3) Community Services

Library Renovation. The project was completed in the summer of 2008 and included
interior renovations and the addition of 6,000 square feet which includes a computer lab
and expansion of the Appalachian Collection which houses local history and genealogy
collections. This building is frequently used by members of the community for
genealogical research and also houses a government documents repository.

Willowbrook Wellness Partnership. The Western Maryland Health System (WMHS),
Allegany County Health Department, and ACM have recently developed the Willowbrook
Wellness Partnership. This collaboration is based upon a shared approach to the delivery
of wellness services, programs, and resources that will be aimed to benefit all employees
who work at the partnering organizations that are located or will be located on
Willowbrook Road. This collaboration was formed based upon a joint survey of all
employees conducted during the summer of 2008. Results from this survey will help
determine what kind of programs, facilities, and resources could potentially be offered and
collaboratively used to maximize the benefit for the community.

IV. ACCOUNTABILITY INDICATORS

(Please see the following tables.)

V. COST CONTAINMENT

ACM breaks down cost containment measures into two categories: those which reduce waste and
improve overall efficiency of operations, and those which are used as emergency cost cutting
measures in times of unexpected revenue reductions. Emergency cost containment measures are
listed in Appendix 1.

During fiscal year 2009, the college reduced all department travel budgets by 50% which
resulted in a savings of $27,500. Also, some positions were left vacant and some were reduced
from full-time to part-time to save approximately $72,000. The college also made some
processes more efficient by eliminating the President signing all budget changes and payroll
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approval forms. He now only signs budget changes over $500 and the Vice-Presidents approve
the payroll approval forms.

During fiscal year 2009, the college increased the deductibles for automobile coverage therefore
reducing insurance costs. The college is in the process of reviewing all other limits and
deductibles in other policies as well. To reduce workers compensation claims, the college is
implementing training sessions to help employees avoid accidents.

During fiscal year 2009, the college made some efforts to reduce utility costs. The Physical
Education building was converted to a geothermal heating/cooling system. This will save the
college approximately $50,000 per year. The Library building was recently renovated and is also
using a geothermal system. This will save an additional $23,000 per year. The college is also
continuing its relationship with energy consortiums. A new two year agreement was signed with
Constellation New Energy for an estimated electricity savings of $15,640.

During fiscal year 2009, the Instructional area pursued the following cost containment measures:
e The Library and the Student Success Center used recycled toner cartridges and computer
paper for staff and students. They also sent email notices to students instead of mailings

to save paper and postage.

e Faculty members are now submitting syllabi and grades electronically instead of hard
copy format. A website was created for the Instructional areas to access information
electronically rather than sending out paper copies.

e The Instructional Affairs office continues to encourage faculty to have students complete
the faculty evaluations electronically rather than use the paper form.

e The Disability Services department is now sending accommodation sheets to instructors
electronically rather than printing a copy for every instructor.

During fiscal year 2009, the Student Services area revised the intake process for student issues
and also improved the process for reviewing housing applications. Both of these changes
reduced the amount of paper usage and time spent by staff members.

During fiscal year 2009, the Publishing and Printer Services area pursued the following cost

containment measures:

e Variable printing costs were reduced by segmenting the scheduling of long runs of
documents over several quarters, thereby not incurring large meter click charges in any given
billing cycle.

e Desktop Publishing saved $3,250 in contracted services fees by designing publications for
the PA campuses and a new Admission piece in-house instead of using an outside agency. In
addition, $15,000 was saved by eliminating the printing of the annual credit schedule.

e A task force was formed with representation from offices across the campus to identify cost
containment issues associated with duplicating and to devise better methods of informing the
campuses of the best practices for obtaining printed documents. The group will be doing a
survey in the fall and will create signage to better inform users of the costs of duplicating.

e There were several pieces of new machinery installed in the Print Shop to reduce costs. A
new booklet maker machine saves the College $1,400 per year in maintenance fees. A new
tabbing/folding machine saves thousands of dollars in labor costs that were previously spent
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preparing direct mail pieces for bulk mailing. A new color copier saves an estimated $2,760
in meter clicks and labor costs.

During fiscal year 2009, the Computer Services area pursued the following cost containment
measures:

Hardware maintenance reductions will save the college $26,000 annually. These savings are
due to consolidating server hardware where possible, terminating maintenance contracts on
aging computers and servers and transferring existing contracts to third-party vendors.
Software maintenance reductions will save the college $48,000 annually. These savings are
due to terminating maintenance contracts on aging software systems, combining contracts
and reducing licensure counts when possible.

Hardware recycling initiatives will save the college $600 annually. These savings are due to
contracting with Apple, Inc. to dispose of retired and surplus technology equipment.

13



APPENDIX 1:

Emergency Cost Cutting Measures:

Emergency cost cutting measures are sometimes needed to address sudden and unanticipated
revenue shortfall. All of the measures listed here negatively affect the mission of the College.
These actions may for the short run reduce costs to the College, but in the long run they could
reduce the effectiveness of the institution.

Freeze budgets for equipment, supplies and travel

Close campus to public on weekends

Reduce or eliminate weekend programs

Close swimming pool

Reduce evening outside security lighting

Lower heating temperature, raise air conditioning temperature
Reduce temperature in hot water tanks

Defer purchase of library books, and instructional films

Defer campus improvement projects

Defer maintenance

Freeze hiring for additional positions and replacement positions
Increase class size

Eliminate funding for consultants and staff development

Cut post season athletic tournament participation

Cancel fall commencement

Discontinue mailing mid term grades

Eliminate sabbaticals

Reduce library hours of operation

Consolidate summer and weekend classes/activities into one or two buildings
Eliminate funding for cultural events

Increase controls on postage and telephone

Extreme Options:

Furlough Employees

Reduce Salaries

Reduce employee benefits

Increase employee participation in benefit costs
Reduce tuition reimbursements

Reduce contract lengths

Eliminate programs with low enrollment
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ALLEGANY COLLEGE OF MARYLAND
2009 ACCOUNTABILITY REPORT

Student Characteristics (not Benchmarked)
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

A.
B.

Percent credit students enrolled part-time
Students with developmental education needs

Total unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses

Financial aid recipients
a. Percent receiving Pell grants
b. Percent receiving any financial aid

Credit students employed more than 20 hrs/ week

Student racial/ethnic distribution
a. African American

b. Asian, Pacific Islander

c. Hispanic

d. Native American
e. White

f. Foreign

g. Other

Wage growth of occupational degree graduates
a. Median income one year prior to graduation
b. Median income three years after graduation
c. Percent increase

Accessibility and Affordability

Annual unduplicated headcount
a. Total

b. Credit students

c. Non-credit students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Enrollment in online courses
a. Credit
b. Non-credit

Tuition and fees as a percent of tuition and fees at Maryland public

four-year institutions

Fall 2005 Fall 2006 Fall 2007 Fall 2008
43.45 42.58 46.58 47.35
63.58 72.46 67.79 74.97
FY 2005 FY 2006 FY 2007 FY 2008
11 8 8 11
34.4 30.9 28.3 27.2
82.9 81.3 76.5 79.7
Sp 2006 Sp 2007 Sp 2008 Sp 2009
53.3% NA 53.90% NA
Fall 2005 Fall 2006 Fall 2007 Fall 2008
6.41 6 50 6.51 7.43
0.57 062 0.61 0.56
0.74 062 0.98 0.63
0.22 0.11 0.13 0.23
90.78 90.78 90.34 89.76
0.00 000 0 0
1.28 137 1.43 1.39
FY 2005 FY 2006 FY 2007 FY 2008
$7,431 NA $7,707 $7,890
$31,159 $20,917 $22,158
319 NA 271 181
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
12,452 12,805 12,572 12,996 11,636
4,617 4,596 4,710 4,713 4,412
8,242 8,611 8,395 8,716 7,619
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2010
58.9% 61.6% 66.4% 61 6% 63.6%
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2010
76.6% 77.1% 77.7% 75 8% 76.0%
Benchmark
AY 04-05 AY 05-06 AY 06-07 AY 07-08 AY 09-10
64.4% 61.6% 63.1% 63.7% 63.8%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
889 1,109 1,356 1,814 1,000
139 186 197 226 200
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2011
42.1% 44.3% 43.8% 44.4% 45.5%
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ALLEGANY COLLEGE OF MARYLAND
2009 ACCOUNTABILITY REPORT

Quality and Effectiveness: Student Satisfaction, Progress and Achievement

7

10

11

12

13

Graduate satisfaction with educational goal achievement

Non-returning student satisfaction with educational goal achievement

Developmental completers after four years

Successful-persister rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Graduation-transfer rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-completers

d. All students in cohort

Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above
b. Mean GPA after first year

Graduate satisfaction with transfer preparation

Diversity

14

15

16

17

18

Minority student enroliment compared to service area population
a. Percent non-white enrollment

b. Percent non-white service area population, 18 or older (not
benchmarked)

Percent minorities of full-time faculty

Percent minorities of full-time administrative and professional staff

Successful-persister rate after four years
a. African American

b. Asian, Pacific Islander

c. Hispanic

Graduation-transfer rate after four years
a. African American

b. Asian, Pacific Islander

c. Hispanic

Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1998 2000 2002 2005 Survey 2008
93 96 95 93 93
Spring 2001 Spring 2003 Spring 2005 Spring 2007 Benchmark
Cohort Cohort Cohort Cohort Spring 2009
69 65 65 67 68
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Benchmark
Cohort Cohort Cohort Cohort 2010-2011
313 29.4 23.7 20 32.0
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
81 80.9 95.9 81.4 78.8
75.7 70.7 725 80 79.4
72.1 64.4 52 54.1 77.6
75.5 70.2 59.9 68.4 78.1
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
46.7 46.4 47.8 60.2 48.6
44.1 47.1 36.2 50.8 49.4
41.9 37 27.3 26.2 471
43.8 423 36 42.5 48.0
Benchmark
AY 04-05 AY 05-06 AY 06-07 AY 07-08 AY 09-10
73.9 76.1 79.1 78.7 83.6
2.54 2.48 2.65 2.74 2,79
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1998 2000 2002 2005 Survey 2008
82 82 91 90 83
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2010
9.22 922 9.66 10.24 8.20
8.5 8.6 8.8 9.1
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2010
0 0 0 0 1.0
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2010
0 0 0 0 1.0
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
<50 cohort <50 cohort 35.7 83.3 NA
<50 cohort <50 cohort <50 cohort <50 cohort NA
<50 cohort <50 cohort <50 cohort <50 cohort NA
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
<50 cohort <50 cohort 12.9 17.8 NA
<50 cohort <50 cohort <50 cohort <50 cohort NA
<50 cohort <50 cohort <50 cohort <50 cohort NA
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ALLEGANY COLLEGE OF MARYLAND
2009 ACCOUNTABILITY REPORT

Economic Growth and Vitality, Workforce Development

Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
19 Occupational program Associate degrees and credit certificates
awarded by program area:
a. Business 94 54 66 53 83
b. Data Processing 66 66 69 22 59
c. Engineering Technology 5 44 39 42 7
d. Health Services 337 373 384 300 283
e. Natural Science 12 9 9 13 15
f. Public Service 30 40 37 32 26
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1998 2000 2002 2005 Survey 2008
20 Percent of career program graduates employed full-time in a related
field. 70 76 87 87 77
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1998 2000 2002 2005 Survey 2008
21 Graduate satisfaction with job preparation. 92 77 76 82 86
Employer Employer Employer Employer Benchmark
Survey 1998 Survey 2000 Survey 2002 Survey 2005 Survey 2008
22 Employer satisfaction with career program graduates 92 87 94 100 91
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
23 Licensure/certification exam pass rates
a.Registered Nursing Licensure Exam 91 99 97 93 90
Number of Candidates 104 87 95
b.Practical Nursing Licensure Exam 100 96 100 100 95
Number of Candidates 27 30 25
c.Dental Hygiene National Board Exam 100 100 100 97 95
Number of Candidates 34 34 37
d.National MLT Registry 100 100 100 80 95
Number of Candidates 8 6 5
e.Radiologic Technology Cert. Exam 100 92 94 95 95
Number of Candidates 21 17 20
f Respiratory Therapy Certification Exam 95 75 90 90 90
Number of Candidates 20 17 19
g.Occupational Therapy Assistant Cert. Exam 100 91 92 82 85
Number of Candidates 11 12 11
h.Physical Therapist Assistant Cert. Exam 63 64 78 85 75
Number of Candidates 14 18 20
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
24 Enrollment in noncredit workforce development courses
a. Unduplicated annual headcount 1,568 1,488 7,207* 7,375 1,711
b. Annual course enrollments 1,866 1,810 9,755* 10,772 1,997
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
25 Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount 5,407 5,194 3,996 4,926 5,322
b. Annual course enrollments 5,407 5,194 4,606 6,181 5,322
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
26 Number of business organizations provided training and services
under contract. 91 98 95 68 95
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
27 Enrollment in contract training courses
a. Unduplicated annual headcount 4,921 5,148 5,093 4,865 4,845
b. Annual course enrollments 6,416 6,745 6,839 6,783 6,334
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
28 Employer satisfaction with contract training 100 98 100 98 95

*FY2007 data now includes courses intended for licensure or certification, or job skill enhancement. Benchmarks were established prior to availability of these
corrected data and may be reassessed.
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ALLEGANY COLLEGE OF MARYLAND
2009 ACCOUNTABILITY REPORT

Community Outreach and Impact

Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount 999 1,032 1,586 1,519 963
b. Annual course enrollments 1,219 1,250 2,957 2,486 1,117
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
30 Enroliment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 0 0 0 0 0
b. Annual course enroliments 0 0 0 0 0
Effective Use of Public Funding
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
31 Percentage of expenditures on instruction 43.5 43.9 42.3 41.8 43.7
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
32 Percentage of expenditures on instruction and selected academic
support 549 55.3 54.7 54.3 55.2
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ANNE ARUNDEL COMMUNITY COLLEGE

MISSION

With learning as its central mission, Anne Arundel Community College responds to the needs of
a diverse community by offering high quality, affordable, and accessible learning opportunities
and is accountable to its stakeholders.

INSTITUTIONAL ASSESSMENT

State Plan Goal 1. Quality and Effectiveness: “Maintain and strengthen a preeminent
statewide array of postsecondary education institutions recognized nationally for academic
excellence and effectiveness in fulfilling the educational needs of students, the State, and the
nation.”

Anne Arundel Community College (AACC) has a comprehensive data-driven cycle of planning
and assessment to evaluate its effectiveness in meeting its mission and goals. Having secured
professional accreditations for the maximum duration for our programs in Emergency Medical
Technician, Hotel/Restaurant Culinary Arts Operation, Human Services, Medical Assisting,
Nursing, Pharmacy Technician, Physical Therapy Assistant, Physician Assistant, and Radiologic
Technician and program approvals for Architectural Technology from the American Institute of
Architects and for Paralegal Studies from the American Bar Association, the college holds
regional accreditation as reaffirmed by the Commission on Higher Education in 2005. The
college monitors and continuously assesses progress in achieving the goals and objectives of its
strategic plan through a well-defined system that includes the 32 indicators reported below and
an additional 45 internal measures. The Institutional Assessment Team, a college-wide active
body made up of faculty, staff, and administrators, prepares the Annual Institutional Assessment
Report, a scorecard used throughout the institution to identify strengths and weaknesses. The
Strategic Planning Council, comprising administrators, deans, directors, and governance and
divisional representatives, uses the report to guide actions to improve future performance. The
college’s Board of Trustees plays an active role in the assessment process through its review and
approval of the indicator benchmarks established by the college and its review and approval of
the annual MHEC Performance Accountability Report. During the past year, the Board of
Trustees has worked on developing a set of dashboard indicators designed to monitor the overall
health of the college.

Anne Arundel Community College measures its success in terms of its students’ successes. In
the last four years, AACC has alternated between the administration of the Noel Levitz student
satisfaction inventory and the Community College Survey of Student Engagement that focuses
on students’ engagement in the learning process. Both instruments are nationally normed, so the
college receives national comparative data with which to gauge its performance against similar
institutions. Results of both surveys are shared with the college leadership and the college
community in order to identify strategies to enhance effectiveness. The results regularly show
that AACC students’ satisfaction is high (90%+), exceeding that of national counterparts. In
triennial surveys, AACC’s graduates consistently report the same high levels of satisfaction with
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the college in terms of educational goal achievement, transfer preparation, and career preparation
(Indicators # 7, 13, and 21).

One of the effectiveness indicators is the educational goal achievement of non-returning students
(Indicator #8). In the most recent survey, 70.5% of non-returning students said that they had
achieved their educational goal while attending AACC (down from 77.8% two years prior). Only
6.5% of all survey respondents said that they did not achieve their educational goal and thought
that AACC could have helped in some way, an improvement from the 7.1% in the 2006 survey.

Several institutional effectiveness measures pertain to student status four years after
matriculation. One of these is the percentage of students in an entering fall cohort with at least
one area of developmental requirement that, after four years, completed all required
developmental courses (developmental completers — Indicator #9). The rate for the 2004
freshman cohort (40.5%) is the highest in the relatively short history for which data are available.
Another measure looks at the persistence rates after four years. Persistence is defined as
graduating with a certificate or a degree, transferring to another institution, earning 30 credits
with a cumulative grade point of 2.0 or above, or still being enrolled four years after entry
(Indicator #10). Four rates are calculated for the different segments that make up the incoming
cohort. Changes in the rates between the 2003 and 2004 cohorts are mixed — rising for the all
students and developmental completers while falling for college-ready students and
developmental non-completers. Students in the cohort that completed all their developmental
course requirements have the highest (87.4%) four-year persistence rate--above the rate for
college-ready students (82.8%) and substantially above students who did not complete their
developmental requirements (42.0%). Developmental completers are more successful in college-
level courses and earn higher GPAs than their non-completer counterparts.

In terms of graduation or transfer within four years after matriculation (Indicator #11), college-
ready students (66.3% for the 2004 cohort) and developmental completers (62.0%) have
substantially higher rates than developmental non-completers (21.9%).

The college’s Coordinating Council for Developmental Education (CCDE) is reviewing the
research on developmental education and tracking the success of non-completer students. The
group of students requiring developmental courses in English, reading, and mathematics has
increased with recent cohorts. Several initiatives have been launched to assist developmental
students by more focused advising, linking sections of developmental English and reading,
redesigning mathematics course, and designing noncredit courses to help students transition into
credit offerings. In addition CCDE is initiating revisions to simplify tracking of developmental
students and to create strategies to impact their success.

The grade point average of Anne Arundel Community College students transferring to four-year
institutions (Indicator #12) has generally been on the decline, a pattern demonstrated statewide.
Research conducted in 2008 found that a cause for the lower GPA averages was an unusually
high increase in the number of students assigned GPASs of zero at transfer institutions in which
students had not enrolled or from which they had not withdrawn. Some of this has been
attributed to erroneous data submitted by the receiving institutions—data which now have been
corrected through the efforts of MHEC. Reflecting these efforts, the number of transfer students
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receiving a GPA of zero declined for the 2007-08 cohort. When zero GPAs are removed from
the analysis, the average GPA over each of the last seven transfer cohorts has been a consistent
2.85 — 2.86. Another primary cause for the decline was the increase in students failing courses at
transfer institutions for non-attendance. In response, in 2008 AACC’s Counseling, Advising and
Retention Services (CARS) included language on its website and in its brochures aimed at
potential transfer students to help them learn about transfer schools’ policies and procedures; this
effort is expected to show a positive impact beginning with the 2008-09 transfer cohort.

Anne Arundel Community College is committed to, and accountable for, the effective use of
public funding. The college complies fully with generally accepted accounting principles. Of
note, AACC received an unqualified audit opinion with no management letter recommendations
for the eighth straight year. The college continues to target the majority of its financial resources
(52.2%) directly to the support of instruction (Indicator #31, per the CC-4 Annual Financial
Report submitted to MHEC). This rate is higher than both the Maryland system average and that
of AACC'’s peer institutions. Expenditure on instruction and selected academic support stands at
65.4%, the highest percentage of all Maryland community colleges (Indicator #32).

State Plan Goal 2. Access and Affordability: “Achieve a system of postsecondary education
that promotes accessibility and affordability for all Marylanders.”

A key measure of access and affordability is the number of credit students enrolled at the
college. Credit enrollment established new highs for the sixth straight year in FY2008 as credit
headcount reached 21,752 students (Indicator #1b). Between FY2003 and 2008, credit
enrollment increased by 6.2%. The continuing education headcount of 37,634 was strong in FY
2008, largely buoyed by workforce related courses.

AACC is the college of choice for a high proportion of recent college-bound high school
graduates — 73.6% of recent Anne Arundel County Public High School graduates enrolled in
Maryland institutions of higher education are attending AACC (Indicator #4). The college
continues to attract more than 60% of all Anne Arundel County residents enrolled as first-time
full-time freshmen in any Maryland college or university (Indicator #2). AACC’s market share
of part-time students currently stands at 75.7% (Indicator #3). For all three market share
measures, the college’s rates historically have been and continue to be considerably above both
its peer institutions’” and the community college system’s average.

In furtherance of its access goals, AACC’s University Consortium, a Regional Higher Education
Center at the Arundel Mills degree center, facilitates learners’ advancement from an AACC
associate degree to baccalaureate and graduate degree programs without leaving the county. The
central location at Arundel Mills provides opportunities for servicemen, for example, at nearby
Ft. Meade to pursue both two-year and four-year credentials and curricula. Since the opening of
the Arundel Mills center in fall 2003, partner institutions (College of Notre Dame of Maryland,
McDaniel College, University of Maryland University College, and Stevenson University,
formerly Villa Julie College) totaled 3,619 enrollments in upper division programs at the center.
A new partner, Frostburg University, will partner with us in engineering in the next fiscal year.
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Through the Virtual Campus at Anne Arundel Community College, students can choose from a
comprehensive array of credit e-learning courses to complete a degree, certificate, letter of
recognition, or to update workplace skills online. Or, they can enroll in a variety of continuing
education e-learning courses. Enrollment in credit online courses continues to increase. Credit
online enrollments more than doubled from 6,351 in FY2003 to 15,038 in FY2008 (Indicator
#5a) and will surpass 17,000 in FY2009. In FY2006, 1,080 students enrolled in the noncredit
School at Work (SAW) program, accounting for the jump in enrollments for that fiscal year.
SAW was a partnership between AACC and Catalyst Learning, a distance education firm,
designed to connect low-wage earning adults employed in the healthcare industry to education
and career advancement within the healthcare industry. The program ended as planned in
FY2007, affecting noncredit online enrollments in 2007 and 2008. They have, however,
rebounded in 2009 to 1,158

Additionally, AACC launched WEEKENDYOQU in fall 2008 to provide adult learners with
opportunities to achieve their academic, professional and personal enrichment goals through
weekend and online classes. AACC learners can earn five degrees on weekends (through a
combination of on-campus and online courses) as well as six certificates and seven noncredit
professional certifications; a robust offering of continuing education courses is also available on
the weekends. WEEKENDYOU demonstrates AACC’s commitment to respond to a multiplicity
of community needs. Adult learners have increased opportunities to successfully achieve goals
as a result of expanded services, support, and programming on weekends.

AACC’s tuition and fees are fourth lowest of all Maryland community colleges (Indicator #6).
At $2,860 for FY2008, they constitute 40.1% (and falling) of the average at Maryland’s four-
year public institutions ($7,113). This rate continues to be lower than both the average of all
state community colleges and AACC’s peer institutions.

State Plan Goal 3. Diversity: “Ensure equal educational opportunity for Maryland’s diverse
citizenry.”

An objective of one of the college’s strategic goals is “promoting a campus climate that is
inviting to and supportive of diverse populations.” As such, AACC’s Diversity Committee
published and distributed the college’s first Diversity Plan and process model in FY2008.
Resulting from a collaboration among all members of the college, the plan reflects the mutual
commitment to recognizing, appreciating, and supporting diversity of race, color, religion, age,
gender, sexual orientation, national origin, ethnicity, marital status, disability, genetic
information, socioeconomic status, veteran’s status and culture among students, faculty, and staff
as well as within local, national, and global communities. The plan outlines several major goals:
to create and sustain a college culture and climate that welcome and support diversity; to develop
and implement a comprehensive system of responsibility and accountability for advancing the
goals of the diversity plan; to recruit, retain, and support the success of a diverse student
population, especially those from underrepresented groups; to infuse diversity into the
curriculum; and to recruit, hire, retain, and promote a diverse workforce. As of the end of
FY2009, approximately 90% of the Diversity Plan actions are either completed or in progress.
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The number of minority students attending AACC continues to increase, establishing new
records. In fall 2003, 2,529 credit students (20.1% of the total) were in minority categories. In
fall 2008, 3,401 minority students accounted for 25.6% of the credit student body (Indicator
#14a). The number of minority credit students rose by 34% over the last five years; African-
American students had the largest absolute increase (503 or 29.7%), while Hispanics and Asians
had the largest percentage gains: 55.3% or 183 students and 46.3% or 195 students, respectively.
For 2007 (the last year of county population data), the college’s minority students made up
24.8% of all credit students, exceeding the percent of the minority adult population of 22.6%
(Indicator #14b) in the county.

AACC is committed to minority student success and achievement and closely monitors
performance. The Student Achievement and Success Program (SASP) coordinates the use of
college and local resources to provide high quality, individualized services to maximize student
success for low-income, first-generation or disabled students who are seeking a degree and
demonstrate motivation and commitment to completing their educational goals. Program
participants have higher retention rates, GPAs, and transfer/graduate rates than a control group of
students with similar characteristics who did not participate in the program. Seventy-six percent
of the participants have been minority students

One indicator to measure minority student success is the persistence rates (Indicator #17). The
successful-persister rates for Hispanic (73.0%) and Asian (79.3%) students exceed that of white
students (72.7% -- not shown in tables). The Hispanic student rate is near the 77% benchmark
while Asian students’ rate exceeds that target. The African-American successful-persister rate
declined with the latest cohort (from 71.7% for the fall 2003 cohort to 55.7% for the 2004
group). The four-year graduation/transfer rate of first-time freshman minority students (Indicator
#18), another success metric, showed declines for all groups reported for the most recent cohort.
The Asian (35.2%), African-American (35.2%) and Hispanic (42.9%) rates are below the fall
2003 cohort levels. The declines in persistence and transfer/graduation rates for the fall 2004
cohort reflect a shift in the cohort characteristics. There was a large increase in minority
freshmen in 2004 and a sizeable portion of those had developmental needs. Thus, the number of
developmental non-completers—who tend to have the lowest success rate—rose substantially.

The college is very concerned about these trends that have emerged related to indicators #17 and
#18. College entities, including the Coordinating Council on Developmental Education, the
K-12 Transition Team and the Student Achievement and Success Program (SASP) will explore
strategies to reverse these trends. The efforts of these groups will contribute to the development
and implementation of a student success model that will focus on all students achieving their
educational goals.

The college’s commitment to diversity includes a commitment to a diverse workforce. AACC
consistently advertises in various national publications and journals for professional associations
that are aimed at diverse populations. The Human Resources Office also has provided training
for search committees on diversity recruiting and the value that diversity brings to the college.
For the past few years, the Vice President for Learning invited a group of minority faculty
members to assist in developing strategies for recruiting and retaining faculty with particular
attention to minority faculty. Additionally, AACC offers a "first year" learning college
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orientation to faculty that assists them in acclimating to the college and its processes and in
connecting to the college culture. These efforts are having the desired effects. Between fall
2003 and 2008, the number of full-time minority faculty rose by 73%, pushing the percent of all
faculty from 12.2% to 17.1% over the period (Indicator #15). The number of minority full-time
administrative and professional staff grew by 48% over the five years, yielding a minority share
of the total of 15.8% (Indicator #16), slightly above 2007’s 15.6%.

State Plan Goal 4. A Student-Centered Learning System: “Strengthen and expand teacher
preparation programs and support student-centered, preK-16 education to promote student
success at all levels.”

At present, 467 students are enrolled in the seven concentration options in the Associate of Arts
in Teaching (AAT) program for teacher preparation. Upon completion, students may seamlessly
transfer to any four-year teacher education program in Maryland. Another group of students
enrolled in similar courses includes the Resident Teacher Certificate candidates — career
changers with at least a bachelor’s degree but no previous teaching experience or education
coursework. This group is provided with a supervised internship and mentorship so they will be
prepared to meet their students’ instructional needs. In addition, more than 150 Anne Arundel
County Public Schools (AACPS) teaching assistants take courses in seven Special Education
Support certificates. Also, a new certificate in ESL Support is designed to provide teaching
assistants the skills to assist the numerous special education or English Language Learning
students they serve. Finally, AACC offers all courses needed for “conditional” teachers to
become certified by the Maryland State Department of Education. The TEACH Institute
provides coursework that will ultimately impact student learning. A large portion of the county’s
childcare providers enroll in credit and non-credit classes through college programs. The FY
2008 headcount in the non-credit childcare classes was over 1,600.

The college has also established a K-12 Transitions Team to coordinate and collaborate among
the representatives of the various ongoing partnerships between Anne Arundel County Public
Schools and the college. The college works very closely with the area high schools to strengthen
and enhance its recruitment efforts. An example of this is the Jump Start program, jointly
sponsored by Anne Arundel Community College and the Anne Arundel County Public Schools
(AACPS), which allows seniors who have completed the majority of their high school
requirements to take college-level courses while they are still in high school. Participants qualify
for a 50% tuition reduction. The program has grown substantially over the past five years from
195 students in AY 2003 to 825 students in 2008. More than 3,100 have participated in the
program. In the past year, the college established a dual credit partnership with AACPS, so
students may earn both high school and college credit for approximately 80 AACC courses at
half the regular tuition rate. Credits earned through courses will apply to both AACC and
AACPS requirements. Other partner programs with AACPS include the Educational Talent
Search Grant, which provides encouragement and guidance for first generation students to go to
college, the Tech Prep Program, which provides articulated agreements to allow students to earn
college credits in selected career-focused high school courses, and Gifted and Talented courses,
which are provided by the college for all GT students in the public schools. The college has also
developed dozens of Career Pathway Articulations with the public schools so that high school
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graduates are prepared to enter the college having taken the appropriate and necessary courses
for a seamless transition to college.

State Plan Goal 5. Economic Growth and Vitality, Workforce Development: “Promote
economic growth and vitality through the advancement of research and the development of a
highly qualified workforce.”

One of AACC’s mission objectives addresses economic development, specifically including
“promoting county and state economic development through a variety of educational, support,
and training services to business, not-for-profit, and governmental organizations.” AACC is a
vital force in preparing workers in the county and throughout the region.

Anne Arundel Community College has extensive workforce development initiatives. The Center
for Workforce Solutions (CWS) is dedicated to the concept of creating a highly skilled
workforce. CWS offers standardized and customized training programs — non-credit, certificate,
and degree — to employers throughout the county. Additionally, CWS provides consulting
services, performance improvement, assessments, and numerous other business services to
employers. To meet the demands of a more diverse workplace, the center designed the Command
Spanish program that provides workplace-specific Spanish instruction for employers and service
providers to communicate with Spanish-speaking employees and clients. AACC’s One-Stop
Sales and Service Training Center at Arundel Mills provides customer service and sales training.

AACC recently launched a regional Science, Technology, Engineering, and Mathematics
(STEM) initiative. A regional advisory board has been formed and is addressing the three goals
for the initiative: to increase the number of STEM students and graduates in the pipeline through
enhanced K-12 and baccalaureate articulation agreements; to increase the number of secondary
teachers in STEM, and to prepare all segments of the workforce — future workers, new workers,
current workers, incumbent workers, transitional workers and entrepreneurial workers. The
STEM initiative will identify workforce and education needs related to BRAC/STEM and design
programming to meet those needs.

The college continues to play an active role in providing noncredit workforce development
courses. Both the number of individuals taking these courses and the number of enroliments
show a healthy trend through FY2008 (Indicator #24a and #24b). Contract training course
headcount and enrollments have also been strong (Indicator #27a and #27b). In each of the past
six years, over 90% of the employers have consistently indicated their satisfaction with contract
training courses (Indicator #28). History suggests that enrollment in continuing education
workforce development courses declines during periods of economic downturn, and preliminary
data for FY2009 support this pattern. However, AACC remains vigilant in its efforts to adapt to
the needs of the workforce by offering high quality educational programming and the college
remains cautiously optimistic in its projections.
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Response to Commission Questions from the College’s 2007 and 2008 Reports
Licensure/certification exam pass rates (Indicator #23)

The licensure/certification exam pass rates clearly show that graduates are well prepared to work
in their fields of choice and indicate that AACC will likely reach the established benchmarks on
these measures (Indicator #23). The most recent pass rate exceeded 90% in four of the six exams
that had at least 15 candidates, and 90.2% of all candidates passed their respective exams on the
first attempt. The 2007 Performance Accountability Report cited two programs - Medical
Assisting (certificate program) and EMT-Paramedic — that had pass rates below the established
benchmarks. Both the Medical Assisting and EMT Departments are making concerted efforts to
increase the national pass rates.

EMT program faculty and staff have added interactive, scenario-based, college laboratory
experiences to provide students the opportunity to apply didactic knowledge to “real life”
situations. During these experiences, if deficiencies are identified, remediation occurs to correct
them prior to the student going into his/her clinical and/or field rotations. A direct correlation
was identified with passing the semester competency and first-time success on the practical
examination. As a result, the program now requires students to pass all practical skills in the
college laboratory twice on their first attempt in order to demonstrate their competency.

In an effort to improve first-time pass rates on the written portion of the National Registry Exam,
the program has increased the students’ exposure to computerized testing. Students now take
three computerized exams during their matriculation. Two of these exams are prescriptive, while
the third is predictive of first-time success on the National Registry Exam. A number of efforts
have been made to ensure that consistency is maintained through the development of
standardized evaluation forms and in teaching material. A core group of instructors has been
identified as resource faculty, tasked with evaluating the skill competence of all laboratory
faculty. The first-time pass rate for the 22 students who took the EMT-Intermediate exam in
academic year 2008-09 is 86%. Once they take the EMT-Paramedic National Registry Exam
and all results are reported, an analysis will be conducted to determine areas of deficiency and
modifications will be made to the didactic and laboratory components of the curriculum.

In 2007, the Medical Assisting Department established goals and implemented strategies to
increase the certificate and degree pass rates for the national Certified Medical Assistant (CMA)
examination offered by the American Association of Medical Assistants. Strategies, in
summary, included: utilizing grant monies to purchase examination review books for students;
implementing a Professional Review Course; integrating national competencies in all medical
assisting course syllabi; tutoring; and integrating test-taking strategies in courses. Since the 2007
implementation, the pass rate for the certificate and degree Medical Assisting Programs has
increased to 100% for the degree students and 85% for the certificate program, demonstrating
positive outcomes for the 2007 goals and objectives. Augmenting the 2007 goals and strategies,
the Medical Assisting program, upon recommendation from the Medical Assisting Advisory
Board and American Association of Medical Assisting, is making concerted efforts to increase
student participation for national testing and CMA credentialing. As a result of a variety of
initiatives, student participation and registration for the national examination has increased.
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Student examinees registered to date for 2009 is 16, which represents a 50% increase from the
total number of students for entire 2008 period. And, students are still in the process of
registering for the summer practicum and submitting national examination applications. Of note,
total examination participation for 2009 will be quantified in December 2009.

Occupational Program Associate Degrees and Credit Certificates Awarded (Indicator #19)

As evidenced by the number of degrees and certificates awarded in occupational programs (818
in FY2008), the college prepares a highly competent workforce (Indicator #19 total). For
comparison, in FY2003, some 622 degrees and certificates were awarded in occupational
programs, translating to a 32% increase over the five-year period. Enrollments of students in
occupational programs rose by 21% in the last five years, totaling 5,171 students in fall 2008.
The 2007 Performance Accountability Report noted two areas (data processing [information
systems] and engineering technology of Indicator #19) in which the numbers of awards
conferred were not progressing toward their benchmarks. Curriculum revision, new partnerships
(in engineering with Frostburg University) and articulation discussions are progressing to
address this shortfall.

The college is taking various steps to increase enrollment in programs in electronics technology
and drafting. The STEM team promotes technology programs, including planning new
electronic and CAD labs at the Arundel Mills location. This will attract new students from that
area, including employees from industrial firms in the area, residential areas, Fort Meade, and
potentially BRAC-generated students. Another initiative in which the college is involved is
Project Lead the Way (PLTW), a pre-engineering program in three county public high schools.
AACC faculty have increased their contact with these students. For the drafting and CAD
program, the new faculty member hired to head this area has been actively promoting the
program. The number of majors in both engineering or architecture and interior design has
increased — by 29% and 7%, respectively over the last five years. However, the number of
program graduates has not followed suit.

Ironically, the college has approached full capacity in utilizing its dedicated information
technology laboratories and thus is not able to expand in high-demand areas, such as Information
Assurance and the four Cisco networking courses which are a part of that program. To build
capacity, we are installing two Information Systems Security/Networking labs at Arundel Mills
as part of the STEM project. The first lab is expected to be available in spring 2010. This will
enable the college to expand the number of sections offered in this high-growth area. As
headcounts are on the rise, graduation rates may increase concurrently. Microsoft Certified
Application Specialist exams have been incorporated into applications classes which, at the start
of the spring 2009 term, realized a nearly 30% rise in the enrollments.

Enrollment in noncredit community service and lifelong learning courses (Indicator #29a)
In FY 2007 the unduplicated annual headcount enrollment in noncredit community service and
lifelong learning courses reached its lowest point in four years (13,190) and was down from FY

2006 when 15,006 students were enrolled. However, unduplicated headcount and course
enrollments in this category increased in 2008 (by 6.0% and 2.8%, respectively). The increases
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were concentrated in two programs. The Family Outreach Network of the Parenting Center
launched three community programs in FY2008--two in partnership with the Anne Arundel
County Public Schools for parents of elementary and middle school children that examined
timely and relevant subjects and the third a course for returning soldiers and their families. The
other program area to experience a sizeable increase was in adult basic skills.

COMMUNITY OUTREACH AND IMPACT

On December 18, 2008, the Carnegie Foundation awarded Anne Arundel Community College
the Community Engagement Classification in the categories of Curricular Engagement and
Outreach and Partnerships.

The Carnegie Foundation provides the classification system that identifies higher education
institutions. It added in 2006 the elective “community engagement” category for those
institutions judged by the Foundation as demonstrating extensive and exemplary responsiveness
to their communities. Such institutions are successful in giving service, developing partnerships,
and promoting mutually beneficial scholarly activities throughout their communities.

AACC is the only community college and one of only three institutions in Maryland to be so
classified; Towson University and the University of Baltimore are the other two. A total of 195
colleges and universities now hold the designation, of which only 14 are community colleges.

AACC received the classification in both the Curricular Engagement and Outreach and
Partnerships categories and is thus recognized for institution-wide engagement in the fabric of
Anne Arundel County:

(1) Curricular Engagement recognizes institutions in which teaching, learning, and scholarship
engage faculty, students, and community in collaborations that are valuable to both the
institution and the community. Such interactions address community-identified needs, deepen
students’ civic and academic learning, enhance community well-being, and enrich the
scholarship of the institution. AACC effectively demonstrated its commitment and integration of
service-learning into the curriculum and across the disciplines. In FY 2008, AACC reported 76
formal service-learning courses in 17 departments taught by 72 faculty members. Almost 1,000
students participate annually in service-learning assignments. Campus-wide learning outcomes
for students’ curricular engagement with community are delineated within AACC’s college-wide
competencies, especially for “social and civic responsibility.” Some course-specific and
programmatic learning outcomes for students’ curricular engagement with community are
systematically assessed in fulfillment of course and program requirements, most notably in
Nursing, the Physician Assistant Program, and Teacher Education. Data are used to gauge the
student’s ability to link engaged learning experiences to course content and learning objectives.

Community engagement is also linked to other applied learning activities. AACC students have
research opportunities through the Environmental Center to work on projects designed to solve
real-world environmental problems. Through the Center for the Study of Local Issues, students
engage in hands-on social science research methodologies, such as surveys, focus groups, and
questionnaire design used by non-profit agencies in local and county government. Results are
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published in the local and Baltimore media and show trends, changing attitudes, and
performance assessments of the participants. AACC also develops and facilitates internship
opportunities for students. Faculty scholarship associated with curricular engagement is also
evident at AACC as faculty present at national and regional conferences, publish articles, and
conduct research in engaged learning topics.

(2) Outreach & Partnerships includes institutions that provided compelling evidence of one or
both of two approaches to community engagement. Outreach focuses on the application and
provision of institutional resources for community use with benefits to both campus and
community. A partnership within this category focuses on collaborative interactions with
community and related scholarship for the mutually beneficial exchange, exploration, and
application of knowledge, information, and resources (research, capacity building, economic
development, etc.).

AACC develops, supports, and facilitates a variety of outreach programs for the community.
Examples include learning opportunities such as GED and ESL programs, tutoring, and
noncredit courses. Training programs are developed in a variety of ways to meet community
needs. The Center for Workforce Solutions delivers training programs to the business
community and the public. In partnership with the Maryland Department of Education and the
Department of Public Safety, programs for GED trade skills, and employment readiness; credit
courses; and parenting and life skills preparation are offered in prisons. Through the Total
Teacher Training Project (T3), the college uses its infrastructure to provide technology training
to county public school teachers to support the school system’s professional
development/training requirements and goals.

Many institutional resources are provided as outreach services and opportunities to the
community, including cultural offerings through the Pascal Center for Performing Arts and the
college’s art gallery; co-curricular programs and campus-based social, cultural, and recreational
activities; library services; and technology courses, programs, and services including wireless
access. An additional program providing community outreach include the Institute for the Future
that advises, consults, collaborates, and provides training to facilitate creativity, strategic
planning, and trend analysis to meet client need. AACC also has an outstanding partnership with
the Anne Arundel County Public schools to develop articulated program pathways that offer a
sequence of courses in a career and technical field beginning in high school and continuing at
AACC.

AACC works to promote the value and reciprocity of its community partnerships in many ways,
including involving community members on AACC advisory boards, providing professional
development opportunities to community partners, and seeking “wish lists” from community
partners to develop new and better ways to meet community needs. Mechanisms are in place to
provide feedback and assessment to community partners and to the institution. Data are
analyzed to assess strengths and weaknesses for future program growth and improvement.

Anne Arundel Community College is truly committed to being the “community’s college” and
will continue to seek opportunities to meet the needs of both its students and its community.
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COST CONTAINMENT

Cost containment efforts are pervasive throughout the college with the tone set by the president
and vice presidents. During the budget process, cost center managers identify and report cost
containment efforts for the prior year using a form provided in the “Guide for Budgeting for
Institutional Effectiveness.” The college continually reviews current operations to identify areas
where costs can be reduced and administrative processes made more efficient. Through
purchasing initiatives such as competitive bidding and strategic preferred contract supplier
relationships, the college saved approximately $494,000 during FY2009. As part of the on-going
review of its operations, changes to existing processes generated approximately $ 290,000 in
savings. During FY2009, the college’s sustainability initiative generated savings of
approximately $43,000 by improving energy efficiency.

Estimated
FY 2009 Savings
Renegotiated contract cost savings: $ 601,263
Purchasing product & service savings initiative 493,563
Comparative shopping savings 2,200
Utilization of open end furniture agreement 40,000
Postal permit change for schedule & catalog mailings 55,000
Savings in recruitment ads 5,500
Open end agreement for landscaping with vendor supplying design 5,000
Cost Savings strategies integrated into the budgetary process: $ 4,052,255
Frozen positions turnover 1,269,878
Reclassification of two positions to improve program efficiency 186,871
College-wide budget rescissions 2,435,506
Utilization of grant funds for IT purchases 160,000
Cost savings from administrative process changes/improvements: $ 289,861
Printing cost efficiencies 7,811
Redesign of college publications & schedules 6,000
Software substitution 1,050
In house management of construction function 275,000
Cost savings from environmentally friendly process
improvements/actions: $ 43,480
Automatic shut down of PCs & monitors in Labs 12,000
Replacement of CRTS with flat panel (less energy) 30,000
Energy conservation measures in renovations projects 1,480
$ 4,986,859
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Student Characteristics (not Benchmarked)
These descriptors are not performance indicators subject to improvement by the college, but clarify institutional mission and provide context for interpreting the
performance indicators below.

A.
B.

Percent credit students enrolled part- ime
Students with developmental education needs

Total unduplicated headcount in English for Speakers of Other
Languages (ESOL) courses

Financial aid recipients
a. Percent receiving Pell grants
b. Percent receiving any financial aid

Credit students employed more han 20 hrs/ week

Student racial/ethnic distribution
a. African American

b. Asian, Pacific Islander

c. Hispanic

d. Native American

e. White

f. Foreign

g. Other

Wage growth of occupational degree graduates
a. Median income one year prior to graduation
b. Median income three years after graduation
c. Percent increase

Accessibility and Affordability

Annual unduplicated headcount
a. Total

b. Credit students

c. Non-credit students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school graduates

Enroliment in online courses
a. Credit
b. Non-credit

Tuition and fees as a percent of tuition and fees at Maryland public

four-year institutions

Fall 2005 Fall 2006 Fall 2007 Fall 2008
66.6% 65.3% 64.9% 65.2%
69.7% 71.0% 73.5% 73.4%
FY 2005 FY 2006 FY 2007 FY 2008
1,435 1,394 1,472 1,506
11.7% 11.3% 11.0% 11.4%
23.5% 23.8% 24.2% 25.1%
Sp 2004 Sp 2006 Sp 2008
64.0% 63.2% 60.7%
Fall 2005 Fall 2006 Fall 2007 Fall 2008
15.5% 15.9% 16.3% 16.4%
4.0% 4.2% 4.0% 4.3%
3.1% 3.3% 3.5% 3.8%
0.7% 0.7% 0.6% 0.5%
73.5% 73.3% 72.8% 71.7%
0.7% 0.8% 0.7% 1.0%
2.4% 1.8% 2.0% 2.3%
FY 2005 FY 2006 FY 2007 FY 2008
$15,635 $16,346 $15,419 $14,341
$38,441 $36,825 $35,053 $35,941
146% 125% 127% 151%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
54,170 54,970 53,699 56,644 57,748
20,920 21,293 21,373 21,752 22,723
35,482 35,971 34,920 37,634 37,432
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2010
62.3% 61.4% 60.7% 60.3% 63.0%
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2010
75.5% 74.1% 74.7% 75.7% 77.0%
Benchmark
AY 04-05 AY 05-06 AY 06-07 AY 07-08 AY 2009-2010
67.3% 70.0% 70.4% 73.6% 69.0%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
9,049 11,026 13,079 15,068 15,000
958 2,169 1,034 993 1,750
Benchmark
FY 2006 FY 2007 FY 2008 FY 2009 FY 2011
40.3% 41.6% 40.8% 40.1% 41.0%
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Quality and Effectiveness: Student Satisfaction, Progress and Achievement

Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1998 2000 2002 2005 Survey 2008
7 Graduate satisfaction with educational goal achievement 96.2% 93.8% 95.7% 96.4% 97.0%
Spring 2001 Spring 2003 Spring 2005 Spring 2007 Benchmark
Cohort Cohort Cohort Cohort Survey 2009
8
Non-returning student satisfaction with educational goal achievement 71.9% 64.5% 77.8% 70.5% 78.0%
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
9 Developmental completers after four years 39.8% 38.9% 39.4% 40.5% 43.0%
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
10 Successful-persistor rate after four years
a. College-ready students 83.3% 85.0% 83.9% 82.8% 85.0%
b. Developmental completers 89.4% 89.0% 83.7% 87.4% 90.0%
c. Developmental non-completers 47.0% 51.0% 43.5% 42.0% 46.0%
d. All students in cohort 74.5% 75.3% 70.5% 71.1% 77.0%
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
11 Graduation-transfer rate after four years
a. College-ready students 65.4% 66.4% 67.4% 66.3% 66.0%
b. Developmental completers 56.9% 58.3% 58.8% 62.0% 57.0%
c. Developmental non-completers 22.6% 25.5% 27.6% 21.9% 23.0%
d. All students in cohort 48.9% 49.9% 50.9% 49.8% 51.0%
Benchmark
AY 04-05 AY 05-06 AY 06-07 AY 07-08 AY 2009-2010
12 Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2.0 or above 84.8% 83.7% 81.4% 83.3% 84.0%
b. Mean GPA after first year 2.78 2.73 2.68 2.74 2.79
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1998 2000 2002 2005 Survey 2008
13 Graduate satisfaction with transfer preparation 85.1% 80.7% 89.0% 87.6% 90.0%
Diversity
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2010
14
Minority student enrollment compared to service area population
a. Percent non-white enrollment 23.4% 24.1% 24.8% 25.6% 27.0%
b. Percent non-white service area popula ion, 18 or older (not
benchmarked) 21.2% 21.9% 22.5% 23.0% Not Applicable
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2010
15 Percent minorities of full-time faculty 12.2% 14.4% 15.2% 17.1% 18.0%
Benchmark
Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2010
16
Percent minorities of full-time administrative and professional staff 14.9% 16.3% 15.4% 15.8% 18.0%
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
17 Successful-persistor rate after four years
a. African American 64.0% 64.8% 71.7% 55.7% 77.0%
b. Asian, Pacific Islander 86.4% 73.0% 77.6% 79.3% 77.0%
c. Hispanic 76.8% 64.6%* 86.4%* 73.0% 77.0%
*cohort for analysis is under 50
Fall 2001 Fall 2002 Fall 2003 Fall 2004 Benchmark
Cohort Cohort Cohort Cohort 2006 Cohort
18 Graduation-transfer rate after four years
a. African American 36.9% 39.0% 49.2% 35.2% 41.0%
b. Asian, Pacific Islander 61.7% 44.6% 56.9% 53.7% 51.0%
c. Hispanic 46.4% 54.2%* 65.9%* 42.9% 51.0%

32



ANNE ARUNDEL COMMUNITY COLLEGE

2009 ACCOUNTABILITY REPORT

Economic Growth and Vitality, Workforce Development

19

20
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23

24

25

26

27

28

Occupa ional program Associate degrees and credit certificates
awarded by program area:

a. Business

b. Data Processing

c. Engineering Technology

d. Health Services

e. Natural Science

f. Public Service

Percent of career program graduates employed full-time in a related
field.

Graduate satisfaction with job prepara ion.

Employer satisfaction wi h career program graduates

Licensure/certifica ion exam pass rates

a. EMT-Basic
Number of Candidates

b. EMT-Intermediate
Number of Candidates

c. EMT-Paramedic
Number of Candidates

d. Nursing-RN
Number of Candidates

e. Physical Therapy Assistant
Number of Candidates

f. Physician Assistant
Number of Candidates

g. Radiological Technology
Number of Candidates

h. Therapeutic Massage
Number of Candidates

I. Medical Assisting - Certificate
Number of Candidates

j. Medical Assisting - Degree
Number of Candidates

k. Pharmacy Technician
Number of Candidates

Enrollment in noncredit workforce development courses
a. Unduplicated annual headcount
b. Annual course enrollments

Enroliment in Continuing Professional Education leading to
government or industry-required certification or licensure.
a. Unduplicated annual headcount

b. Annual course enroliments

Number of business organizations provided training and services
under contract.

Enroliment in contract training courses
a. Unduplicated annual headcount
b. Annual course enroliments

Employer satisfaction with contract training

Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
207 201 207 244 220
70 56 70 70 87
78 75 80 70 93
226 208 308 299 241
0 0 0 0 0
76 88 107 135 84
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1998 2000 2002 2005 Survey 2008
89.9% 83.7% 87.6% 91.1% 87.0%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1998 2000 2002 2005 Survey 2008
86.0% 84.7% 84.9% 89.3% 89.0%
Employer Employer Employer Employer Benchmark
Survey 1998 Survey 2000 Survey 2002 Survey 2005 Survey 2008
97.3% 96.3% 88.9% 100.0% 95.0%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
86.0% 90.0% 91.0% 85.0% 100.0%
36 22 20 19
52.0% 63.0% 44.4% 44.4% 85.0%
46 56 9 9
50.0% 54.0% 62.0% 41.7% 85.0%
14 26 53 12
97.0% 98.0% 90.0% 90.0% 90.0%
92 82 88 90
79.0% 90.5% 100.0% 81.3% 90.0%
14 21 20 17
76.0% 83.0% 100.0% 94.0% 95.0%
17 24 31 33
100.0% 100.0% 100.0% 100.0% 100.0%
26 21 27 23
100.0% 97.1% 91.3% 97.2% 100.0%
34 35 46 36
90.0% 56.0% 100.0% 83.3% 100.0%
10 16 1 6
100.0% N/A 66.7% 100.0% 100.0%
1 0 3 5
100.0% 100.0% 100.0% 100.0% 100.0%
4 6 3 4
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
18,590 18,331 18,826 21,255 18,736
41,798 39,324 40,045 46,993 42,169
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
5,375 4,051 5,352 5,486 4,661
7,961 5,601 9,291 10,679 6,644
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
83 105 127 122 98
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
17,519 17,500 17,589 20,564 18,200
41,236 38,982 39,747 47,043 40,644
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
97.5% 93.3% 93.9% 98.6% 95.0%
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Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
29 Enrollment in noncredit community service and lifelong learning
courses
a. Unduplicated annual headcount 14,483 15,006 13,190 13,987 15,632
b. Annual course enrollments 35,905 37,616 37,112 38,158 39,075
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
30 Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 4,389 4,148 4,231 4,253 4,960
b. Annual course enrollments 7,060 7,077 7,078 7,072 7,993
Effective Use of Public Funding
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
31 Percentage of expenditures on instruc ion 51.8% 50.4% 51.9% 52.2% 52.0%
Benchmark
FY 2005 FY 2006 FY 2007 FY 2008 FY 2010
32 Percentage of expenditures on instruc ion and selected academic
support 65.0% 65.6% 64.7% 65.4% 66.0%
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BALTIMORE CITY COMMUNITY COLLEGE
MISSION

Baltimore City Community College (BCCC) provides outstanding educational, cultural, and
social experiences to the residents of Baltimore City, the state of Maryland, and surrounding
areas. The College’s accessible, affordable, comprehensive programs include college transfer
and career preparation, technical training, and life skills training. The College provides a variety
of student services that meet and support the learning needs of an increasingly diverse student
population. BCCC is a dynamic higher education institution that is responsive to the changing
needs of its stakeholders: individuals, businesses, government, and educational institutions of the
community at large.

INSTITUTIONAL ASSESSMENT

Student Characteristics

This section refers to the student characteristics indicators which are at the end of the report.
BCCC continues to enroll the largest share (26 percent) of Baltimore City residents as
undergraduates among all Maryland colleges and thus provides vital access to higher education
and literacy services to Baltimore City, our primary service area. The percent of credit students
enrolled part-time has remained relatively stable and is expected to remain so (Characteristic A).
This characteristic may not set BCCC apart from other Maryland community colleges, but the
remaining ones do. Our students rarely hold just the title of “student” while pursuing their
education; most have family responsibilities and work at least part-time as well (Characteristic
E). However, many do not earn high incomes. Nearly half of our students receive Pell grants and
more receive other financial aid (Characteristic D). Our proportion of first-time students with
developmental needs is usually the highest in the state, at 84 percent in fall 2008 (Characteristic
B). BCCC is the largest provider of literacy education in the city and enrollment in our English
for Speakers of Other Languages (ESOL) continues to grow; we served 3,156 ESOL students in
FY 2008 (Characteristic C). Of our credit students, 92 percent are categorized as minorities
(Characteristic F). The difference BCCC can make in students’ lives is seen in the growth of
wages earned before and after graduation, which increased 50 percent from 2004 to 2008 for the
2005 graduates (Characteristic G).

Accessibility and Affordability

Enrollment and Market Share

BCCC’s annual unduplicated headcount increased to 22,049 in FY 2008 (Indicator 1a). The
unduplicated non-credit headcount increased to 12,171 (Indicator 1c), while the unduplicated credit
headcount fell slightly to 10,312 (Indicator 1b). We promoted our twelve-week sessions for credit
students who missed the start of the semester, as well as our five- and eight-week sessions.

BCCC enrolls more Baltimore City residents as undergraduates than any other Maryland college
or university. All three of the indicators related to market shares showed increases for BCCC. Of
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city residents who enrolled as first-time, full-time freshmen at any Maryland college or
university, BCCC's share rose by nearly 5 percent to 24 percent (Indicator 2). Of city residents
who enrolled as first-time, part-time freshmen at any Maryland college or university, BCCC's
share rose to 39.2 percent (Indicator 3). Of recent Baltimore City Public School System
(BCPSS) graduates who attended a Maryland college or university, BCCC's share increased to
28.9 percent (Indicator 4). In order to further increase the enrollment of high school graduates
and aid their transition to BCCC, we have many initiatives underway (State Plan - Goal 3).
Upward Bound and Talent Search help hundreds of BCPSS middle and high school students
complete high school and pursue higher education, many choosing BCCC. The Upward Bound
program also partners us with the 4H Teen Corps, University of Maryland — Social Work
program, and the University of Baltimore — Applied Psychology program so that participants are
provided free counseling services. The Tech Prep program coordinates the articulation and
transfer of high school classes to BCCC’s programs to assure that graduates acquire knowledge
and skills preparing them to join the workforce. BCCC invited BCPSS counselors and principals
on campus to showcase and discuss our honors programs along with an open house for parents
and students. Additionally, the Business, Management and Technology Department hosts an
annual High School EXPO with the Student Affairs division. (State Plan - Goal 3). The 11"
Annual BCCC Community-Wide Scholarship Breakfast was held this spring. Proceeds will
support scholarships to assist incoming high school student pursuing an associate’s degree.

In an effort help improve overall enrollment and retention, the Strategic Enrollment Management
and Retention Committee was formed in fall 2008. The Committee is a cross-institutional
committee and consists of representation from all divisions of the College. The Committee’s
primary goal is to develop a comprehensive enrollment and retention plan for the College.

BCCC is expanding our access to the community for recruitment and enrollment. For example,
our Business and Continuing Education division (BCED) conducted a recruitment drive in the
city which resulted in over 500 prospective students for enrollment in both credit and non-credit
courses. Online registration continues to become more flexible and provides a more convenient
means for returning and new students to find information and enroll. Our mix of evening,
weekend, accelerated, and online courses and services continues to expand in order to meet the
needs of working adults and increase access to courses and services (State Plan — Goal 2).

We are also committed to providing access to computers and the Internet on campus. We have
59 student computer labs, 926 student computers, and Internet access in our libraries. We also
have free Wi-Fi service anywhere on the Liberty and Harbor Campuses (State Plan — Goal 4).

Marketing
BCCC’s marketing initiatives focus on promoting and communicating the attributes of: BCCC

overall; specific programs; new programs; and special events. The overall purpose is to build and
disseminate messages and campaigns based on a foundation of knowledge about the market’s
needs, the competitive environment and BCCC’s capacity to meet the changing needs of our
diverse population of students, prospective students and key stakeholders. In addition to
articulating the relevance of our academic programs, affordable tuition, and accessible learning
sites, an anchor element of ongoing marketing and promotions is BCCC’s Workforce Pipeline
Solutions. This message speaks to multiple stakeholder audience groups: to prospective students
it says BCCC is where you go to prepare, through either transferring to a four-year institution or
going directly into the workplace, for a high-growth, high demand career/job field; to the
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business community it says BCCC is where to go when you need highly skilled competent staff
or customized, workplace-based training program