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ALLEGANY COLLEGE OF MARYLAND

MISSION

Summary of Institutional Mission Statement

Allegany College of Maryland is a lifelong learning community dedicated to excellence in
education and responsive to the changing needs of the communities we serve.

Aspiration Goals

Allegany College of Marylajld visualizes an institution of higher education that is respected for its
overall quality, its faculty and staff, its caring attitude, its physical environment, and its
outstanding services to its students and community. ‘

INSTITUTIONAL ASSESSMENT

Allegany College of Maryland experienced a second year of decrease in credit enrollment for fall
2006 to 3,567 students. However, Continuing Education registrations increased for the third year
in a row and to a record level of 13,073 for FY 2006. The College projects modest credit and
non-credit enrollment growth over the next year.

Credit students at Allegany are mostly traditional, female (67%), white (91%), and take classes on
a full-time basis (57%). Slightly over half reside in Maryland. However, if present trends
continue, the College should attract an even higher proportion of young, female, minority, and
out-of-state students from its tri-state service region. These changes will be driven by College
marketing strategies as well as regional economics and demographics. According to the U.S.
Census Bureau, the economies and populations of Allegany and neighboring counties in West
Virginia and Pennsylvania will grow only slowly during the next few years. This slow growth
means that the College must market itself regionally to maintain the critical mass required to
sustain programs.

The College will continue to offer competitive programs for transfer to institutions in Maryland
and elsewhere. However, the bulk of new growth is expected in career programs targeted on
emerging industrial sectors, including technology, telecommunications, criminal justice, travel
and tourism, and allied health. In this vein, the College will introduce two new programs during

the next academic year — Home Health Aide Certificate and Professional Golf Management
Certificate.

The College serves as an important catalyst for regional economic development. This role will be
reinforced as construction is completed in fall 2009 of a new Western Maryland Health System
hospital across from the College. As part of this project, the Allegany County Health Department
was relocated to a newer, refurbished facility in the former Kelly Springfield Corporate
Headquarters building next to the campus. In addition, a major health office and residential
complex called Evitt’s Landing is planned next to the campus. These developments will be
accompanied by significant road upgrades in the Willowbrook Corridor that will transform the



area into a prime growth center for Aliegany County and the region. The College is also expected
to play a much more prominent role in the revitalization and growth of the city’s downtown
business district. The College assumed recently ownership of a 20,000 square foot facility in
Downtown Cumberland (called the Gateway Center) that houses its hotel and restaurant
management and culinary arts programs and a student operated café.

The location of the College in the narrow neck of the Western part of the State places it in a
unique situation regarding its service area. Pennsylvania is only two miles to the North and West
Virginia is a mile to the South. Thus, the majority of the typical service region for commuting
students is out of state. Because of the shape of Allegany County and the geographic orientation
of its mountains, its economic and social systems trend North and South and are thus tri-state in -
nature. The expansion of regional recruitment and marketing strategies coupled with the
availability of student housing adjacent to the campus beginning in fall 2001 semester has
increased the attractiveness of the College throughout the State and region. The 240-unit student -
housing complex has achieved complete occupancy within three years of operation and had a
significant impact on enrollment growth during this period. Opportunities are thought to exist for

additional student housing expansion, particularly for the types of housing that serve young
families.

Because the College is located in an economically lagging region, its financial situation is more
acute than other community colleges in the state. The College has limited local resources and
state and county funding have grown slowly. Therefore, the College must continue to draw on
revenues contributed by student tuition and fees for the majority of its operations. These
increases have a particularly detrimental impact on students because over eighty percent depend
on financial aid to fund at least part of their studies. This percentage of financial aid dependence
is by far the largest in the state. Fortunately, enrollment increases and cost savings measures
enabled the College to maintain its in-county tuition levels over the period 2000-2005. However,
in 2005-06 and again in 2006-07 tuition had to be increased. ’

Long-term planning plays a critical role in the College's efforts to provide a quality learning
environment. Information obtained from MHEC indicators is useful in measuring the progress of
the College in achieving this goal and is fully incorporated into the College’s newly created
Institutional Assessment Plan which will be reviewed on an annual basis and used in developing
College initiatives and making resource allocation decisions. The College's biggest challenges
continue to be funding and countering local population loss by regional student recruitment
efforts. Major strategies being implemented to deal with these and other challenges are organized
into the Accountability Report themes of (1) Accessibility and Affordability, (2) Quality and
Effectiveness: Student Satisfaction, Progress and Achievement, (3) Diversity, (4) Economic

Growth and Vitality; Workforce Development, (5) Community Outreach and Impact, and (6)
Effective Use of Public Funding.

Accessibility and Affordability
Six indicators are included in this category. Taken together, they show that the College is

contributing towards the state goal of providing “a system of postsecondary education that
promotes accessibility and affordability for all Marylanders” described in the 2004 Maryland



State Plan for Postsecondary Education.

The first indicator has three components, number of credit and noncredit students and
unduplicated institutional headcount. Fiscal year 2006 saw a slight decrease in credit enrollment
but an increase in non-credit enrollment to record levels which helped to drive an increase in total
institutional unduplicated headcount. All three items exceed benchmarks and are expected o
remain steady during the 2007 fiscal year. '

The next three indicators represent the College’s market share of service area enrollment. Market
share of first-time, full-time freshman (indicator #2) increased but fell short of its benchmark. A
new dual enroliment agreement with the Allegany County Board of Education, new articulation
agreements with Frostburg State University and University of Maryland University College, and
targeted scholarship and academic support services for adult students are expected to help
improve the attractiveness of the college as the first choice for first year full-time studies.
Indicator #3, Market share of part-time undergraduates, experienced an increase and remained
above its benchmark. The continued improvement in this indicator may be related to expanded
efforts to accommodate the adult part-time student through expanded online learning
opportunities (see indicator #5) and competitive tuition rafes (see indicator #6). Market share of
recent college-bound high school graduates (indicator #4) dropped below its benchmark in 2005-
06. Although, the College continues to serve as the institution of choice for regional college-
bound graduates, initiatives described above should help to improve this measure.

Online learning enrollment continued to experience rapid growth in FY 2006 (see indicator #5).

- Credit enrollment has already exceeded its 2010 benchmark. During the year, the College began
to offer online courses through the Blended Schools initiative. In addition, the College will begin
to offer its first programs, AAS degree programs in Computer Science Technology—Web
Development Option and Business Management, that allow students to take a majority of
coursework through online courses. Continued growth is expected in this indicator.

The final indicater (#6), tuition and fees as a % of tuition at Maryland public four-year
institutions, experienced an increase over the previous year but still lies below its benchmark
level. The College’s FY 2007 budget tuition rate increased $5 for in-district, out-of-district, and
out-of-state students. During FY 2008, the tuition rate will increase by a much smaller amount

($1) after two back-to-back years of $5 increases. Therefore, this indicator should remain below
benchmark levels for next year.

Quality and Effectiveness: Student Satisfaction, Progress and Achievement

Seven indicators are included in this category. They provide evidence that the College is
continuing to contribute toward the state goals of “quality and effectiveness” and “A student-

centered learning system” described in the 2004 Maryland State Plan for Postsecondary
Education.

Two of the indicators in this category (indicator #7, Graduate satisfaction with educational goal
achievement, and indicator #13, Student satisfaction with quality of transfer preparation) are



based on the graduate survey. Although both indicators declined shghtly, they remained above
established benchmarks.

No new biennial data is available for indicator #8 (Non-returning student satisfaction with
educational goal achievement) which as last reported remained below its corresponding
benchmark at sixty-five percent. Spring 2007 cohort data will not be available until fall 2007.
However, the College routinely performs this survey every year for its own institutional
assessment purposes. Data available for the Spring 2006 cohort shows that 72.8% of non-
returning students had “completely” or “partly” reached their goal by the end of the semester
(Source: Allegany College of Maryland. 2007. Attrition Survey: Spring 2006-Fall 2006). This
percentage exceeds the spring 2009 benchmark.

Indicator #12 (Performance at transfer institutions) continued to decline for a fifth consecutive
year. During the last year, the College completed several major planning, assessment, and
professional development initiatives that are expected to impact student learning outcomes and
transfer success in the future. A Student Learning Assessment Plan and Institutional Assessment
Plan were developed to provide better diagnostic data and assist in identifying new initiatives for
improving student learning. In addition, a vacant position of Associate Dean of Instructional
Affairs was filled to coordinate the fuil implementation of a new Student Learning Assessment
Plan as well as provide faculty development to support the plan. The Associate Dean will also
develop a formalized three-year Instructional Credit Program Plan which addresses the areas of
developmental education, general education, learning resources, the stadent success center,
distance learning, faculty staffing, a program review system, and new program initiatives.
Finally, a major faculty development initiative based on the principles of the Faculty Formation
Model was begun.

Three indicators are computed as part of the Degree Progress system recommended by a
Maryland Association of Community Colleges work group and adopted by the Maryland Higher
Education Commission in 2006. The first (#9 — Developmental completers after four years)
measures the percentage of students who complete recommended developmental coursework
after four years. The others (#10 Successful-persister rate after four years and #11 Graduation —
transfer rate after four years) follow cohorts of students with differing levels of preparation and
remediation success through their college experience. With three years of data now available for
these indicators, a clear pattern of decline in developmental completion, success/persistence, and
graduation/transfer is evident. The notable exception is the success/persistence and graduation-
transfer rates of college-ready students which have remained fairly steady.

The College is in the process of making a number of changes to its developmental program to
improve student success. In fiscal year 2007, it changed its developmental testing system from
ACT’s ASSET/COMPASS system to the College Board Accuplacer System. This change has
entailed changing cutoff courses and modifying coursework to emphasize more critical thinking
skills which are important in subsequent coursework. Moreover, the College has implemented a
more reliable system for enforcing its developmental prerequisites for credit coursework.
Additional student support services have been provided for first-generation adult students by the
creation of the Turning Point Center which delivers personalized counseling, tutoring, and other
student support services. The College has also ramped up its intervention in Willowbrook



Woods apartments, an off campus housing complex that was managed by a private property
management firm, but is now managed by the College. The College began to provide direct

supervision, academic support, student activities, and crisis counseling to this student population
in the fall 2003.

Diversity

This category of five indicators shows how the College is working toward the goal of “diversity”
described in the 2004 Maryland State Plan for Postsecondary Education. ,

The College has established a benchmark for minority representation based on the demographic
makeup of its service area population. Minority enrollments are higher than the percentage
minority residents reported in U.S. Census Bureau estimates (see Indicator #14, Minority student
enrollment as % of service area population) even though a large proportion of the county minority
population consists of prison inmates housed at local federal and state prisons.

The College does not yet meet its minority employment indicator benchmarks (#15, Percent
minorities of full-time faculty, and #16, Percent minorities of full-time administrative and
professional staff). Efforts being made to attract qualified minority staff in these areas and to
foster diversity are described more completely in the 2003 report to MHEC entitled Campus
Action Plan on Minority Achievement and the follow-up 2005 Minority Achievement Report.
Since these reports were submitted, the College has established a formal Office of Diversity and

stepped up professional development efforts by offering several workshops and seminars on
cultural diversity.

Two Degree Progress system indicators used in this category (#17 Successful-persister rate after
four years and #18 Graduation-transfer rate after four years) are not reported since each minority

cohort contains fewer than fifty students. The indicator values are not reported and College
benchmarks have not been established.

Economic Growth and Vitality; Workforce Development

This category consists of eleven indicators which demonstrate the College’s contribution toward

the state goal of developing “a highly qualified workforce.” Four of these indicators are new to
this report. :

Three of the measures (Indicator #20, Percent of career program graduates employed full-time in
related area, Indicator #21, Graduate satisfaction with job preparation, and Indicator #22,
Employer satisfaction with community college career program graduates) are derived from
graduate and employer follow-up surveys. The percentage of career program graduates employed
full-time remained the same as the previous survey and above its benchmark. Employer
satisfaction with career program graduates was 100% for the employers who responded to the
survey which exceeded its benchmark. Graduate satisfaction with job preparation increased but
remained below its benchmark.



Five indicators are continuing education contract training indicators (#24 Enrollment in noncredit
workforce development courses, #25 Enrollment in Continuing Professional Education leading to
government or industry-required certification or licensure, #26 Number of businesses and
organizations served in contract training, #27 Enrollment in contract training courses, and #28
Employer/organization satisfaction with community college contract training). Two of the
indicators (#24 and #25) saw decreases and are below benchmark levels. The number of
businesses and organizations served and participants increased over the previous year’s totals and
are both above benchmark levels. Satisfaction with contract training (indicator #28) dipped
slightly to 98% but remained above its benchmark.

First-time pass rates for licensure exams in selected Allied Health programs at the College
showed mixed results. Pass rates improved for two programs (Registered Nursing, Physical
Therapist Assistant) and decreased in four (Radiologic Technology, Respiratory Therapy,
Occupational Therapist Assistant, and Practical Nursing). Two programs fell short of their
respective benchmarks: Physical Therapist Assistant (PT) and Respiratory Therapy.

The remaining indicator #19 (Occupational program Associate degrees and credit certificates
awarded) shows overall growth, mainly because of the huge growth in Health Sciences graduates
during the period. Over the four year period, only two program areas have shown decreases:
Business Programs and Natural Science which reflects graduates of the Forestry Technology and
Culinary Arts programs. The large growth experienced in Engineering Technology can be
attributed to the addition of the Applied Technical Studies program which allows students

~ enrolled in a training program approved for college credit by the American Council for Education

to apply credits to the elective portion of the graduation requirement up to a maximum of 30
credits.

Graduation patterns track enrollment patterns with an approximate three year lag. Since the
college experienced record enrollment in 2005 which has tapered off since that time, graduation
numbers should begin to decrease in the next two years. However, the College is developing -
several new retention efforts (such as the Turning Point house and new career associate degree
and certificate programs (described earlier) which could help counter the expected decreascs.

Community Outreach and Impact

This category contains two continuing educafion indicators: #30 (enrollment in non-credit
community service and lifelong learning courses) and #31 (enrollment in noncredit basic skills
and literacy courses). Annual enrollment in community service/lifelong learning courses was up |
over the previous year and exceeds its benchmark level. The College offers no Continuing
Education basic skills courses—this service is provided by other area agencies. Therefore, this
indicator has a value of zero for each fiscal year and its benchmark is set to zero.

Effective Use of Public Funding

The two indicators for this category (Indicator 32, Percentage of expenditures on instruction, and
Indicator 33, Percentage of expenditures on instruction and selected academic support) increased
over the past year, and are now above their respective benchmarks. The College will encounter



considerable challenges in maintaining the percentages for these indicators because of expected
increases in utility and insurance costs. However, the College will implement a five-year
planning and budget model and introduce cost savings measures described elsewhere in this
report in an effort to meet its benchmarks,

COMMUNITY OUTREACH AND IMPACT

Service to the community is an important part of the College’s mission. This section reports on
new initiatives introduced during the past fiscal year or ongoing programs that were not reported

- in last year’s Accountability Report. Initiatives are divided into the following categories:
Economic Development/Business Partnerships, Local School Partnerships, Local
College/University Partnerships, and Community Services.

(1) Economic Development/Business Partnerships

* New Credit Programs. The College created two new programs to meet community workforce
needs during the academic year. The Home Health Aide Certificate program is a 16 hour
program designed for job-entry training in the horme care industry. Funding to start this program
was provided by a grant from the Appalachian Regional Commission. The Professional Golf
Management Certificate is a 34 hour program designed for job-entry management raining in the
golf industry. Partnerships will be developed with area golf courses to provide internships.
These may include but are not limited to Cumberland Country Club, Rocky Gap Resort, The

Bedford Springs Resort, The Bedford Elks Country Club, Down River Golf Course, and
Somerset Country Club.

e New Grants. The College was successful in obtaining grant funding that will assist in
workforce training efforts. These grants include “Scholarships for Disadvantaged Nursing
Students” (Department of Health and Human Services) to provide funding for full-time students
enrolled in the nursing curriculum who are economically or environmentally disadvantaged, an
“Innovative Partnerships For Technology” Grant (Maryland Higher Education Commission) to
fund technology equipment purchases, a Computer Science Achievement Scholarships Grant
(National Science Foundation) to provide scholarship assistance to 20 full-time students in the
computer science degree program who are academically talented, but who may be at high risk
due to financial need, a grant entitled “Supporting and Strengthening Small Business
Development in Downtown Cumberland, Maryland through Information Technology and
Related Business Training” (United States Department of Agriculture, Rural Development) to
provide convenient information technology and related business development training for
business owners and their employees presently working in small businesses throughout
downtown Cumberland, and a grant entitled “Enhancing Forestry Education Through
Articulation, Graduation, and Economic Development” (United States Department of
Agriculture — Higher Education Programs) that will recruit additional students to produce Forest
Technology graduates to meet the economic needs of the regional workforce by strengthening
seamless articulation agreements with high schools state-wide; recruit more students to produce
quality Forestry Transfer graduates to meet recruitment requirements for Land-grant institutions;
and work with employers to market the newly created one-year Tree Care Technician Certificate.



» Wellness Program. The college began working with Life Fitness Management to administer
" its wellness program. A comprehensive group report was prepared and presented to college
staff. The report showed that faculty and staff had numerous strengths such as a low risk for
lung cancer and cholesterol levels in the desirable range. Areas of concern for the group are high
risk for colon cancer, diabetes and heart disease. These areas are being addressed by
encouraging faculty and staff to exercise, lose weight, and have colon screenings/exams.

(2) Local School Partnerships

e Dual Enrollment/Teacher Academy. The College and Frostburg State University began
partnerships with the Allegany County School Board to offer dual enrollment courses for high
school seniors interested in an education career. Seniors will be able to complete as many 14
college credits. Credits earned at Allegany College of Maryland will then be fully transferable to
FSU. The program is designed to address the potential for teacher shortages in the region. The
program may be expanded to other fields, such as computer science, in the future.

» Blended Schools Consortium. The College began presenting new on-line college course
opportunities in the fall to Pennsylvania school districts enrolled in the Distance Learning
consortium called Blendedschools.net. This dual enrollment opportunity is expected to result in
expanded online enrollment. '

e Annual Tri—Stafe Math Contest. The Math Department sponsored the 22nd Annual Tri-
State Math Contest for area 11th grade students at the campus this year. In April 2007, there
were 71 students from 9 area high schools participating.

(3) Local College/University Partnerships

o Arxticulation Agreements with FSU. The College began discussions with FSU to promote
dual enroliment and seamless transition for transfer students. One example of the potential
benefits of this partnership is the offering of a 300-level English composition gourse on this
campus with an FSU instructor coming to the campus to teach. Another idea being studied is
having FSU faculty teach the final two years of a bachelor’s of technology degree on this
campus.

e RN to BSN Program. The College is jointly researching with Frostburg State University the
regional need for a Bachelors of Science in Nursing program. The program would allow

students taking the first two years of the program at Allegany College of Maryland to finish their-
final two years at Frostburg State University.

e University of Maryland University College Dual Admission. Beginning in the Fall 2007,
the College will offer dual admission with the University of Maryland University College in
several degree programs, including business administration, global business and public policy,
fire science, gerontology, criminal justice and environmental management.

(4) Community Services



¢ Allied Health Addition. The College completed its expansion project for the Allied Health
Building. The additional 6,000 square feet of space will allow growing Allied Health programs
to meet the need for additional instructional and laboratory space.

e Library Renovation. Design work commenced on a Library Renovation/Addition project.
The project includes interior renovations and the addition of a 6,000 square foot room with plans
to house computers and the Appalachian Collection. This building is frequently used by
members of the community for genealogical research and also houses a Government documents
repository.

¢ Addition of Safety and Security/Development of Emergency Plan. During the year, a
Coordinator of Security was hired by the College. Among his responsibilities, the new
coordinator is charged with developing a total security plan for the college, working with local
law enforcement agencies and other College departments to resolve security matters, and
maintaining formal relationships and contacts with law enforcement agencies and personnel in
the region for the purpose of providing total coordinated security for ACM.

» Student Misconduct Task Force. The College has begun a collaboration with Frostburg
State University and local law enforcement to share information/strategies on managing and
responding to student misconduct ~ particularly off-campus misconduct. This newly formed
group meets at least three times annually at Frostburg State University and has already succeeded
in shutting down an illegal venture that drew students from both campuses and regularly resulted
in violence and drug activity. The task force is also coordinating joint emergency response
training. This training is still in the planning stages but will likely take place in the summer of
2007. Finally, this group facilitates 1dent1fymg students and conducting investigations when
incidents occur.

 Integrative Health Project. The college completed the portion of its Integrative Health Core
Curriculum Project (IHCCP) which was funded with a federal HRSA grant. The goals of the
project were to: (1) design integrative health (IH) courses in order to introduge evidence-based
content and research into the college curriculum, (2) develop an IH letter of recognition, (3) train
faculty and community partners in the best practices and the latest research in IH, (4) redesign
allied health education on an integrative model, and (5) develop national/community
partnerships. In the last several years, 12 TH courses have been developed, many faculty have
been trained at nationally known conferences and educational centers in evidenced-based
mind/body medicine, and national partnerships have been built, including relationships with the
Meadville Min-Body Wellness Center and the Georgetown University Medical School. Asa
result of the 2005/2006 HRSA grant, community partnerships have also been established with
the Western Maryland Health System, Human Resources Development Commission, Archway
Station, the Family Crisis Resource Center, and the Allegany County Health Department.
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interprefing the petformanca Indicators below.

Fall 2003 Fall 2004 Fall 2005 Fail 2006
A. Percent credit students enrolled part-time 43.43 43.27 43.45 4258
8. Swdents with developmental education needs 69,59 68.83 63.58 7246
FY 2003 FY 2004 FY 2005 FY 2008
C. Total unduplicated headcount In English for Speakers of
Cther Languages {(ESOL) courses 0 1] 11 8
D. Financial aid recipients
a. Percent receiving Pell grants 340 35 344 308
b. Percent receiving any financlal ald 828 B2 82,9 81.3
Sp 2004 Sp 2006 Sp 2007
E, Credit students smployed more than 20 hrs/ week NA 53.3% NA
Falt 2003 Fall 2004 Fall 2005 Fall 2006
F. Student raciaVethnlc distribution
a. African American 521 59 841 8.50
b, Asian, Pacific [slander ' 0.44 0.54 0.57 0.62
¢. Hispanic 0.69 073 0.74 082
d. Native American 0.39 0.35 622 .1
8. White 91.77 80.66 90.78 90,78
f. Foreign ’ 0.00 0.0 0.00 0.00
g. Other 1.51 o8 128 137
FY 2003 FY 2004 FY 2005 FY 2006
G. Wage growih of occupational degree graduates
a, Medlan income one year prior to graduation $7.227 $7,040 $7.431 NA
b. Median income three years after graduation $20,434 $26,825 $31,159 NA
c. Percent increase 307 281 . 318 NA

2 R oy HaEA

Benchmark

FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
1 Annual unduplicated headcount
a. Total 11,486 11,941 12,452 12,805 11,638
b. Credit students 4,264 4,555 4617 4,598 4412
c. Non-credil stidents 7.561 7,808 8,242 8,611 7,619
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
2 Market share of first-time, full-ime freshmen 654% 65.7% 58.9% 61.8% 63.6%
s Benchmark
Fall 2003 Fall 2604 [Fali 2005 Fall 2006 Fal] 2010
3 Market share of pari-time yndergraduates 74.8% 78.8% 76.6% 77.1% 76.0%
Benchmark
AY D2-03 AY 03-04 AY 04-05 AY 05-G6 AY 0810
4 Market share of recent, college-bound high school
graduales ’ 59.4% 65.0% 64.4% 616% 63.8%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
5 Enrolliment In online courses
a, Credit 219 648 889 11098 1.000
b. Non-credit 32 146 139 186 200
Benchmark
FY 2004 FY 2005 FY 2008 FY 2007 FY 2011
6 Tuilion and fees as a percent of tuition and fess at
Maryland public four-year institutions 455% 44.1% 42.1% 443% 45.5%

1"
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e i ity S

Alumni Survey Atumni Survey Alumni Survey Alumni Survey  Benchmark
1998 2000 2002 2005 Survey 2008
Graduate satisfaction with educational goal achievement 93 98 85 93 93
Spring 2001 Spring 2003 Spring 2008 Spring 2007 Benchmark
Cohort Cohort Cohort Cohort Spring 2008
Non-retuming student satisfaction with educational goal
achievement 89 85 65 NA €8
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohart Cohort 2010-2011
Developmental complelers after four years 315 31.3 294 32.0
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2008 Cohort
Successful-persister rate after four years
a. College-ready students 735 81 80.9 788
b. Developmental completers 80 76.7 70.7 794
c. Developmantal non-comnpleters 80 721 64.4 77.8
d. All students in cohort 777 75.5 70.2 781
Fail 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2008 Cohort
Graduation-transfer rate after four years -
a. College-ready students 485 AB7 46.4 48.6
b. Developmental completers ) 627 44.4 471 49.4
¢, Developmental non-completers ' 50.4 41.8 a7 471
d. All students In cohort 504 438 423 48,0
Benchmark
AY 0203 ' AY0304 AY 0405 AY 0508 AY 08-10
Performance at transfer institutions:
a. Percent with cumulative GPA after firat year of 2.0 or
above 80.8 B0.5 738 78.1 83.6
b. Mean GPA after first year 2.74 2.64 2.54 2.48 2.79
Alumni Survey AlumniSurvey Alumnl Survey Alumni Survey  Benchmark
1988 2000 2002 2005 Survey 2008
Graduate satisfacion with transfer preparation 82 82 91 90 83

Fall 2003 Fall 2004 Fall 2008 Fall 2008 Fall 2010
Minarity student enroliment compared to service area ’
population
a, Percent non-white enroliment 8.23 9,34 9.22 .22 8.20
b. Percent non-white service area popuiation, 18 or alder :
{nof henchmarked) 78 8.1 8.2 8.2
Benchmark
Fall 2003 Falf 2004 Fall 2006 Fall 2008 Fall 2010
Percent minorities of full-time faculty 09 [} 0 ] 1.0
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
Percent minorities of full-time adminiatrative and
professional stafl 0 1.7 0 ’ I¢] 1.0
Fall 2060 Fall 2001 Fall 2002 Benchmark
) Cohort Cohort . Cohort 2006 Cohort
Successful-persister rate afler four years <50 caohort <50 cohort <50 cohort NA
a. Afiican American <50 cohort <50 cohort <50 cohort NA
b. Asian, Pacific lslander <50 cohort <50 cohort <50 ¢ohort NA
c¢. Hispanic ’ .
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
Graduation-transfer rate after four years
a. African American <50 cohort <50 cohort <50 cohort NA
b. Asian, Pacific Islander <50 cohort <50 cohort <50 cahort NA
c. Hispanic <50 cohort <50 cohort <50 cohort NA
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18 Occupational propram Associate degrees and credit
cerifficates awarded by program area:

a. Businass 73 - 65 94 54 a3
b, Data Processing 66 N 56 66 66 59
c. Engineering Technology 9 5 5 44 7
d. Health Services 280 321 337 373 233
e. Natural Science 14 17 12 9 15
f, Public Service 28 25 30 40 26
Alumni Survey Alumnl Survey Alumni Survey Alumni Survey  Benchmark
1998 2000 2003 2005 Survey 2008
20 Percent of career program graduates employed full-time in
a related field. 70 % 87 87 77
Alumni Survey Alumni Survey AlumnfSurvey Alumni Survey  Benchmark
1998 2000 2002 2005 Survey 2008
21 Graduate satisfaction with Job preparation. 92 7 76 82 T3
Employer Employer Employer Employer Benchmark
Survey 1988 Survey 2000 Survey 2002 Survey 2005 Survey 2008
22 i
Employer satisfaclion with career program graduates 92 87 94 100 91
- Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
23 Ucensurefcertification exam pass rates
a,Registered Nursing Licensure Exam 54 94 91 98 80
Number of Candidates 104
b Practical Nursing Licansure Exam 100 100 100 86 95
Number of Canrdidates 27
¢.Dental Hygiene National Board Exam 100 a4 100 100 95
Number of Candidates 34
d.Natloral MLT Registry B8 100 100 100 95
Number of Candidates B8
e.Radiologic Technology Cert, Exam 100 100 100 92 95
Number of Candidates 21
f.Respiratory Therapy Ceriification Exam B6 93 85 78 sq
Number of Candidates 20
g.0ccupational Therapy Assistant Cert. Exam 80 78 100 N 85
Number of Candidates - 1
h.Physical Therapist Assistant Cert. Exam 88 64 63 84 75
Number of Candidates 14
Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
24
Enroliment In noncredit workferce development courses
a. L plicated annual headcount 1862 . 1560 1568 1488 1,711
b. Annual course enroliments 2071 1735 1868 1810 1,887
' Benchmark
FY 2004 FY 2005 FY 2006 FY 2010
25 ; :
Enroliment in Continuing P lonal E ion leading to
govermment or industry-required cerfification or licensure.
a. Unduplicated annual head t 5029 5407 5194 5,322
b, Annual course enroliments 5028 5407 5194 5322
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
26 Number of business organizations provided training and
services under confract. 104 77 91 98 95
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
27 Enrolimentin contract training courses
a. Unduplicaled annual headcount 4567 4247 4921 5148 4,845
b. Annual course enroliments 5833 5554 8418 6745 6,334
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
28 Employer satlsfaction with contract training 100 100 100 88 85
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Benchmark
FY 2008 FY 2010

29 Enroliment in noncredit community service and lifelong

ieaming courses :
a. Unduplicated annual headcount 880 1032 959 1032 963
b. Annual courss anroliments 962 1250 1218 1250 1,117
s Benchmark
FY 2003* FY 2004 FY 2008 FY 2006 FY 2010
30
Enroliment in noncredit basic skills and literacy courses
a., Unduplicated annual headcount 0 0 1] 0 0
b. Annual course amoliments 0 0 aq 0 0

Benchmark
2 FY 2003 FY 2004 FY 2005 EY 2006 FY 2010
31 Percentage of expenditures on Instruction 42.8 44.3 435 439 43.7
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
32 Percentage of expenditures on instruction and selected
academic support 54.8 55.6 5489 55.3 55.2
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ANNE ARUNDEL COMMUNITY COLLEGE

MISSION

With learning as its cenfral mission, Anne Arundel Community College strives to embody the basic convictions of
the American democratic ideal: that individuals be given fitll opportunity to discover and develop their talents,
energy and interests, to pursue their unique potentials, and to achieve an intellectually, culturally, and economically

satisfying relationship with society. Such opportunity should be easily available and readily accessible to all Anne
Arundel County residents.

INSTITUTIONAL ASSESSMENT

Anne Arundel Community College has a comprehensive assessment process that evaluates the
overall effectiveness of the college in meeting its mission and goals. The college attends to
institutional assessment through a regular data-driven cycle of planning and assessment. In
addition to this report, the Strategic Plan, the Institutional Planning and Assessment Model, the
Annual Institational Assessment Report, and the End-of-Year Progress Report form the core of
assessment activities supporting AACC’s commitment to institutional assessment. The college’s
new strategic plan 2015@AACC.qual edu includes specific strategies to keep institutional
assessment efforts at the forefront. The college monitors and continuously assesses this plan
through an institutional assessment system with well-defined indicators for measuring
institutional effectiveness in meeting mission mandates and achieving expected outcomes of the
strategic plan. In addition to the 32 MHEC indicators, AACC employs an additional 42

~ institutional effectiveness indicators that are tied to the strategic plan to quantitatively and
qualitatively measure effectiveness using base-line data and benchmarks.

The college also has institutionalized its assessment efforts through an Institutional Assessment
Team made up of faculty, staff and administrators. This very active body is involved in key
assessments, planning and decision-making and works very closely with AACC’s Office of
Planning, Research and Institutional Assessment and the president and vice president work
group. This year, the committee was involved in a general review of all the established
institutional effectiveness indicators. As part the process, each performance measure’s
description and definition of the standard was assessed, the benchmark was set, and standards
against which to measure the college’s performance were established. The Institutional

- Assessment Team prepares the Annual Institutional Assessment Report and a scorecard that is
used throughout the institution. The Strategic Planning Council uses this report to identify areas
of strength and weakness and to make recommendations to improve performance.

Access and Affordability

One of the key measures of access and affordability is the number of credit students enrolled at
the college. Credit headcount enrollment established new highs for the sixth straight year in

2006. Headcount reached 14,699 students. Between Fall 2002 and Fall 2006, credit enroliment
increased by 6.4%.
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Fiscal year enrollment increased from 20,479 in FY 2003 to 21,293 in FY 2006. Annual
unduplicated non-credit headcount enroliment increased from 33,895 in FY 2003 to 35,971 in
FY 2006. This represents a 6.1% increase.

The college continues to attract close to 62% of all Anne Arundel County residents enrolled as
first-time full-time freshmen in any Maryland college or university. AACC’s market share of
part-time students currently stands at 75.5%. AACC is also the college of choice for a high
proportion of recent college-bound high school graduates. The coliege’s market share of new
Anne Arundel County Public High School graduates (70.0%) enrolled in Maryland higher

education attending AACC is higher than both its peer institutions and the community college
system average.

The college works very closely with the area high schools to strengthen and enhance its
recruitment efforts. A good example of this effort is the Jump Start program. Jump Start is a
program jointly sponsored by Anne Arundel Community College and the Anne Arundel County
Public Schools. Jump Start allows seniors who have completed the majority of their high school
requirements to take college level courses while they are still in high school. Participants qualify
for a 50% tuition reduction. The program has grown substantially over the past five years from
88 students in Fall 2002 to 634 students in 2006. On an annual basis the program grew from 201

in academic year 2002-2003 to 670 in 2005-2006. More than 1,500 total students have enrolled
in the program since 2002. :

Another example of the college’s effort to strengthen its ties with the public schools and erhance
its recruitment efforts is the College and Careers Transition Program (CCTI). AACC is one of 15
community colleges chosen nationally by the League for Innovation in the Community College in
2003 to participate in the CCTL A federally funded program, CCTI is designed to develop model

“pathways” in five high demand areas. In this capacity, AACC is present in eight area hlgh
schools, and over 150 students participate in CCTI courses.

Enrollment in online courses for both credit and non-credit courses has increaged substantially.
On the credit side the number of enrollments increased by 76.6%, from 6,351 in FY 2003 to
11,218 in FY 2006. The non-credit enroliment increased from 401 in FY 2003 to 2,169 in FY
2006.

AACC’s per credit hour tuition and fees is one of the lowest in the State. AACC’s tuition and
fees in FY 2007 constituted 41.6% of those at Maryland’s four-year public institutions. This rate
is lower than both the system average and peer institutions.

Quality programming, inmovative and flexible instructional delivery systems, the close working
relationship with the Anne Arundel County Public School system, and affordable tuition and fees

are major factors that contribute to AACC’s continued success in meetmg its access and
affordability mandate.

Quality and Effectiveness: Student Satisfaction, Progress and Achievement
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Anne Arundel Community College measures its success in terms of our students’ success. Thus
it has a long tradition of measuring student satisfaction and engagement. After administering a
homegrown student satisfaction survey for over ten years, AACC shifted in 2005 to the Noel
Levitz student satisfaction inventory in order to get national comparative data to compare its
performance with similar institutions. The results from the recently administered survey show
that AACC s scores on all 70 items were statistically significantly higher than similar
institutions. The college also administers the Community College Survey of Student Engagement
(CCSSE) to gauge how well students are engaged in the learning process. Results of both surveys
are shared with the college leadership and the college community in order to identify strategies to
enhance effectiveness.

The Graduate Follow-Up Survey continues to demonstrate that graduates are highly satisfied
with their educational goal achievement at AACC. The latest survey results show that close to
97% of AACC graduates indicated that their educational goal was completely or partially
achieved.

Graduates also indicated satisfaction with the quality of transfer preparation they received while
they were students at the college.

One of the indicators in the student satisfaction, progress and achievement category is non-
returning student satisfaction with educational goal achievement. The percentage of non-
returning students who say that they had achieved their education goal in attending AACC is
moving in the right direction. The latest non-returning student survey results show that 77.8% of
the respondents had achieved their education goals. This is an increase of 13.3 percentage points
over the Spring 2003 cohort. Further analysis of the results also shows that 22% of the
respondents did not achieve their educational goals. However, 68% of these respondents stated
that there was nothing the college could have done to help them remain at the college. Similarly,
when asked how well AACC met their need while they were enrolled, 73% of the respondents
who did not achieve their educational goal rated the item 4 or 5 on a scale of 1(not satisfied) to 5
(very satisfied).

MHEC’s revised indicators of student success went into effect with last year’s accountability
reporting cycle. The revised format is more detailed than the format used in previous reports.
Among other things, the current measurements take into consideration the impact of

developmental courses on both persistence and graduation. This approach provides a broader
understanding of college success.

Indicator 9, developmental completers after four years, looks at the percentage of students in a
Fall entering cohort with at least one area of developmental requirement who after four years
complete all required developmental courses. The rate for the 2002 cohort shows that 38.9% of
the cohort with at least one developmental course requirement completed all requirements in four
years. This rate is lower than for both the Fall 2000 and Fall 2001 cohorts. The office of
Planning Research and Institutional Assessment, along with the Coordinating Council for
Developmental Education, is conducting more research on developmental education and tracking -
the success of developmental education students at the college. Results from this in-depth
research will help AACC improve the completion rate of our developmental students.
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Another indicator in the student achievement category looks at the persistence rates after four
years. Four rates are calculated for the different segments that make up the incoming cohort. The
rates for the 2002 cohort paint a different picture for each group in the cohort. Students in the
cohort that have completed all their developmental requirements have a higher (89.0%) four year
persistence rate than both college ready students and students who did not complete their
developmental course requirements. Although the four-year persistence rate for developmental
non-completers has gone up from 45.5% in 2000 to 51.0% in 2002, the rate still lags behind the
rates achieved by developmental completers and college ready students. Studies conducted at
AACC show that developmental completers are more successful in college level courses and
earned higher GPAs than their non-completer counterparts. The Coordinating Council for
Developmental Education is working with academic advisors to make sure that students
understand the importance of completing developmental requirements earlier on so they will be

better prepared for college-level course work. In general, the four-year persister rate is moving in
the right direction.

The four-year graduation and transfer rates for the Fall 2002 cohort are higher than the rates
achieved in the two previous years. Once again a look at the rates for the different segments that
make up the cobort tells different stories. Here college-ready students have a much higher four-
year transfer/graduation rate than all students in the cohort as well as developmental completers
and non-completers. While the rate for developmental non-completers is moving in the right
direction, it remains much lower than that of the other groups.

Diversity

The number of students from ethnically diverse backgrounds attending AACC is on the rise. In
Fall 2002, this group represented 21.1% of the total credit student body. In Fall 2006, students
from ethnically diverse backgrounds accounted for 25.4% of the total credit student body. The
number of African-American students has increased by 18.0% since 2002. African-American
students currently account for 15.9% of the total credit students compared to the service area
population that is 13.8%. ’

Black/African American and Diversity enrollment trend
Fall 2002- Fall 2006

Fall 2002 Fall 2003 Fall 2004 Fall 2005 Fall 2006
Number | % Number | % Number | % Number | % Number | %

Black/African | 1,747 13.6% | 1,695 13.5% | 1,866 14.7% 2,000 15.5% | 2,062 15.9
American
Asian or 423 3.3% | 421 3.3% 459 3.6% 519 4.0% 548 4.2%
Pacific '
Islander
Hispanic 324 2.5% 331 2.6% 360 2.8% 404 3.1% 428 3.3
Diversity (% 2,698 21.1% | 2,622 22.2% | 2,362 23.3% 3,108 24.7% | 3,233 25.4%
of all students :
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The college’s commitment to diversity in its workforce is demonstrated through several
initiatives that are underway. Goal seven of the new strategic plan 2015@AACC.qual.edu,
“Attract and Retain Flexible and Capable Human Resources,” has several strategies specifically
aimed at achieving diversity in the work force. The goal acknowledges the importance of valuing
each employee and creating a climate that is welcoming and free of intolerance to more easily
attract and retain a diverse workforce. The goal also recognizes that a diverse workforce exposes
AACC students to a variety of cultures and international perspectives.

The college’s Diversity Committee is currently in the process of developing a Diversity Plan for
the College. In addition, members of the Diversity Committee provide assistance to hiring
managers in recruiting and hiring diverse faculty and staff when vacancies arise.

All these efforts are beginning to pay off. The percent of minorities of full-time faculty has
increased from 12.2% in Fall 2003 to 14.4% in Fall 2006. The percent of minorities of full-time
administrative and professional staff is also moving in the right direction. Both percentages are
record highs for the college. '

Starting with last year’s accountability reporting cycle, MHEC has changed the way colleges
report on minority student success, Unlike previous years, the current system looks at minority
student success within the context of degree progress. Indicator 17 is designed to measure the
four-year persistence rate of minority students by ethnicity. Persistence is defined as graduating
with a certificate or a degree, transferring to another institution, earning 30 credits with a
cumulative grade point of 2.0 or above, or still being enrolled four years after entry.

Successful persister rate after four years

by ethnicity

2002 Cohort
Indicator - ; - oAffican Asian, Pacific - | Hispanic.| - White -

) S | . American | . TIslander TS A Ys el

Graduated and /or Transferred 39.0% 44.6% 54.2% 52.7%
No award or transfer, but 30 18.3% 243 8.3% 22.6%
credits with GPA GE 2.0
Still enrolled 7.5% 4.1% 2.1% 2.4%
Successful or persisting 64.8% 73.0% 64.6% 77.7%

The above table shows the 2006 outcomes for the 2002 cohort. The persistence rates for all three
minority cohorts lag behind that of whites, with a wider gap between the African American,
Hispanie and white persistence/success rates.

While the four-year graduation and transfer raie of African American students in the cohort is
moving in the right direction, from 36.9% in 2001 to 39.0% in 2006, it is still below the rate
achieved by Asian/Pacific Islanders and Hispanics. The Asian/Pacific Islander rate dropped from
61.7% in 2001 to 44.6% for the 2002 cohort. The Hispanic rate improved with the 2002 cohort.
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The college is committed to minority student success and achievement and will continue to
closely monitor the performance of the indicators. Several measures are already underway to
enhance minority student success. A good example of this effort is the Student Achievement and
Success Program (SASP). Introduced in 2001, SASP is designed to coordinate the use of college
and local resources and to provide high quality, individualized services to about 200 students
each academic year. The program targets low-income, first-generation or disabled students who
are seeking a degree and demonstrate motivation and commitment to completing their
educational goals. The singular focus is on the integration of all academic support services to
maximize student success. AACC continuously evaluates the effectiveness of the SASP program.
Results from these evaluations show that program. participants are retained at higher rate from
Fall to Spring, have higher GPAs and successfully transfer to four-year institutions.

Economic Growth and Vitality, Workforce Development

Goal three of the new strategic plan 2015@AACC.qual.edu specifically states, “ The college
anticipates and provides responsive, accessible, high quality programs and resources for the
economiic, intellectual, social, cultural and work force development of our expanding
community.” The indicators in the Economic Growth and Vitality, Workforce Development
category demonstrate that AACC is a vital force in the service region. As evidenced by the
number of degrees and certificates awarded in occupational programs, the college prepares a
highly competent workforce. A vast majority of the graduates are satisfied with the way the
college prepares them for employment; they are employed full-time in a related field; and 100%
of the employers surveyed are satisfied with career program graduates.

AACC’s licensure exam pass rates continue to be exceptionally high, and the college takes pride
in its on-going efforts to reach the established benchmarks. The nursing exam pass rate for the
past three years has been above 95%. Currently it stands at 98%. One hundred percent of Medical
Assisting degree graduates have passed their licensure exams over the past four years.
Radiological Technology pass rates have been at 100% in three of the past four years. The
licensure/certification exam pass rates clearly show that graduates are well prepared to assume
responsible positions in their field of choice.

In last year’s report, two of the programs- EMT-Intermediate and EMT-Paramedic- had pass
rates that are considerably below the benchmarks established by the college. Several factors
contributed to the low pass rates. The EMT- Intermediate program that began in 2004 was
designed to be a two semester part-time course of study. However, the fire department felt that a
12-week full-time program was needed to address a shortage in the workforce it was .
experiencing. The class time was found to be too short and too intensive for effective learning to
take place. In addition, the first and second classes consisted of new recruits who were required
to take the program regardless of their educational goals. What most of these students wanted
was to be firefighters and not EMT-Intermediates or Paramedics. It is interesting to note that the
evening intermediate program that began in Fall of 2004 and completed in Spring 2005 had a
first-time pass rate of 60% and overall pass rate of 90%. Candidates have one year from

graduation to pass the national registry exam. Thus, the overall pass rate gives a more complete
picture. ' ‘
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The same is true of the EMT-Paramedic program. For example, 12 of the 13 the EMT—Pal‘amedlC
students who graduated Spring 2005 ultimately passed the exam,

To bring the pass rates closer to the established benchmarks AACC has instituted several
changes to the programs. The college is no longer offering an accelerated EMT-Intermediate
program. The college will continue to offer the evening part-time program leading to toward
EMT-Intermediate certification. The passing grade for all courses has been increased from 70%
to 75%. Instructors are also using more interactive learning and critical thinking projects in the
classroom. The second and third semester courses are being conducted utilizing a computer
hybrid format. The first paramedic class taught with this method has demonstrated a 72.2% first-
time pass rate. The full- time instructional faculty assisted by special contract faculty is
delivering consistent instruction to intermediate and paramedic students in four different courses
of study in the classroom, labs and clinical settings. The FY 2006 pass rates for both programs
have improved and are moving in the right direction toward the established benchmarks.

The college continues to play an active role in providing noncredit workforce development
courses. Both the number of individuals taking these courses and the number of enrollments
show a healthy trend toward the benchmark established for FY 2010.The number of business
organizations that took advantage of the contract training opportunities provided by the college
and the number of enroliments in contract training courses are also making respectable progress
toward the benchmark established for 2010. In each of the past four fiscal years, over 90% of the

employers have consistently indicated their satisfaction with contract training courses. All this
shows that AACC is a vital force in the community. '

The data emerging from the just completed CCbenefits economic impact study validates the
critical role AACC plays in the arena of economic vitality and workforce development, The study
dramatically demonstrates that the economic impacts attributable to the college are considerable.
For example, the AACC service area economy receives roughly $51.2 million in regional income
annually due to AACC operations and capital spending. Anne Arundel Community College
contributes strongly to the economic well being of the state and local economy through the
current college operations and through the economic development effect of past students. The
results of this study demonstrate that Anne Arundel Community College is a sound investment
from muitiple perspectives. AACC enriches the lives of students and increases their lifetime
incomes. The college benefits taxpayers by generating increased tax revenues from an enlarged
economy and reducing the demand for taxpayer-supported social services. For every dollar
appropriated by state and local government, taxpayers see a cumulative return of $2.50 in the
form of higher tax receipts and avoided social costs. AACC activities encourage new business,
assist existing businesses, and enhance worker skills by providing customized training to local
business and industry.

Effective Use of Public Funding
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As evidenced by indicator 31, the college continues to target the majority of its financial
resources (50.4%) directly in support of instraction. This amount is higher than both the
Maryland system average and that of our peer institutions. Expenditure on instruction and
selected academic support stands at 66.1%, a percentage that is higher than all our peer
institutions and the Maryland system average.

- I, Community Ountreach and Impact

Anne Arundel Community College has always been an active and valuable part of its service
region. Throughout the year, the college is engaged in outreach activities that enhance the
College’s educational mission and commitment to the community. Below are just a few of the
ways Anne Arundel Community College is engaged in the community.

The provision of community service and life long learning courses is one way the college is
engaged in the community. Enroliment in noncredit community service and life long learning
courses increased from 14,374 in FY 2003 to 15,006 in FY 2006. Annual course enrollments
jumped from 35,519 in FY 2003 to 37,616 in FY 2006. The college is very well positioned to
achieve the benchmarks established for FY 2010.

Another measure of the college’s engagement in the community is the headcount and course
enrollments in basic skills and literacy courses. Here the numbers are equally impressive. For the
past four consecutive fiscal years starfing in 2003, headcount enrollment in basic skills and
literacy courses has been above 4,000. The highest headcount enrollment, 5,103, was achieved in

-FY 2004. Currently, the number stands at 4,148. The benchmark established for 2010 is within
reach.

In addition to the above activities, the college is engaged in the community through some of the
examples listed below.

» AACC students participate in Service Learning, a teaching method that involves students
in service to the community. The program allows AACC students to apply what they
learn in the classroom to solving real issues in the community while at the same time
providing valuable services. In fiscal year 2007, over 955 students took part in Service
Learning providing over 13,928 volunteer hours to the community.

¢ The college provides a full array of cultural offerings to the community. These include
plays, music, and dance. In fiscal year 2006, six plays, 10 musical performances by
various artists, and 8 dance productions were offered to the community. Close to 10, 000
community residents have benefited from theses cultural offerings.

s The Parenting Center at AACC provides free lunchtime and evening discussions on
topics related to parenting. In addition, it sponsors a Town Hall Meeting each Fall and
Spring where a panel of professionals who work with children discuss and suggest ways
parents can help children handle a range of medical and other problems

o In collaboration with the Community Center of Severna Park, the Parenting Center offers
a parenting series with topics ranging from Parenting the Gifted Child to Parenting in
Multicultural America.

o The college also was the venue for the County Executive Debate, two candidates’ forums
and many other community events.
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Sludshteharacteristios: s
These descripfors ars nol perfonm ssion and p
the performance indicafors below.
: Fall 2003 Fall 2004 Fall 2005 Fall 2006
A. Percent credii students enrolled part-ime 86.6% 66.1% 68.86% 65.3%
B. Stud with d f | education nesds 70.9% 70.7% 69.7% 71.0%
FY 2003 FY 2004 FY 2005 FY 2006
C. Total unduplicatad headcount in English for Speakers of
Other Languages (ESOL) coursas 1,227 P 1,346 1411 1373
0. Financial ald recipients
a. Percent recelving Pell grants 1% 11% 12% 11%
b. Percent receiving any financlal ald 18% 19% 20% 21%
. Sp 2004 Sp 2008
E. Credit students employed more than 20 hrs/ waek 58.7% 680.7%
Fall 2003 Fall 2004 Fall 2005 Fall 2006
F. Student racialiethnic distribution
a, African American 13.6% 14.7% 15.5% 15.9%
b. Aslan, Pacific Islander 3.3% 3.6% 4.0% 4.2%
c, Hispanic 2.6% 2.8% 3.1% 3.3%
d. Native American 0.7% 0.7% 0.7% 0.7%
e. White 72.8% 74.2% 73.5% 73.5%
f. Foreign 0.7% 0.7% 0.7% 0.8%
9. Other 6.2% 3.3% , 24% 1.8%
FY 2003 FY 2004 FY 2005 FY 2006
G. Wage growth of occupational degree graduates
a. Median income one year prior {o graduation $16,384 $16,111 $15,635
b. Median income three ysars after graduation $42,536 $42,312 $38,441
c. Percent increass 160% 180% 148%
AesusiBlty And ATEIIaBIRG % S
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
4+ Annual unduplicated headcount )
a. Total 52012 . 50,860 54,170 54,970 57,748
b. Credit students 20,478 20,928 20,920 21,293 22,723
c. Non-credit students 33,895 32,186 35482 35,971 37,432
. Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
2 Market share of first-time, full-time freshman 61.4% 60.6% 62.3% 61.4% . 63.0%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
3 Maket share of part-ime undergraduates 75.8% 74.6% 75.5% 741% T7.0%
Benchmark
AY 0203 - AY 03-04 AY 0405 AY 05-06 AY 2009-2010
4 Market share of recent, college-bound high school
graduates : 66.7% 68.9% 67.3% 70.0% 69.0%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
5 Enrollment in online courses
a, Credit 6,351 7,881 8,048 11,218 15,000
b. Non-credit 401 606 958 2,169 1,750
Benchmark
FY 2004 FY 2005 FY 2008 FY 2007 FY 2011
6 Tuition and fees as a percent of titlon and fees at
Maryiand public four-year institutions 37.8% 41.5% 40.3% 41.6% 41.0%
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e LT s e
¢ e

Alumni Survey AlumniSurvey AlumniSurvey Alumni Survey Benchma
1998 2000 2002 2005 Survey 2008
Graduate satisfaction with educational goal achievement 96.2% 93.8% 95.7% 86.4% 97.0%
Spring 2001 Spring 2003 Spring 2005 Benchmark
Cohort Cohart Cohort Survey 2009
8 WNon-refuming student satisfaction with educational goal
achievement 71.9% 84.5% 77.8% 78.0%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohert Cohort 2008 Cohort
8 Developmental complelers after four years 41.6% 39,8% 38.9% 43.0%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
10 Successful-persistor rate afler four years
a. College-ready students B4.7T% 83.3% B5.0% 86.0%
b. Developmental complelers 88.5% 89.4% 89.0% 80,0%
c. Developmental non-compléters 45.5% 47.0% 51.0% 46.0%
d. All students in cohort 76.2% 74.5% 75.3% 77.0%
Fall 2600 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2008 Cohort
11 Graduation-transfer rate after four years .
a. College-ready students 62.8% 65.4% 66.4% 86.0%
b. Devejopmental completers 542% 58,8% 58.,3% 57.0%
¢. Developmental non-completsrs 21.8% 22.8% 25.5% 23.0%
d. All students in cohort 50.8% 48.8% 42.9% £1.0%
5 Benchmark
AY 02-03 AY 03-04 AY 04-05 AY 05-08 AY 2009-2010
12 Pesformance at transfer inslitutlons:
a. Percent with cumulative GPA after first year of 2.0 or
above B87.5% BB.9% 84.8% 83.7% 84.0%
b. Mean GPA after first year 2.85 2.85 2.78 273 279
Alumni Survey AlumniSurvey Alumnl Survey Alumni Survey Benchmark
1598 2000 2002 2005 Survey 2008
13 Graduate satisfaction with transfer preparation 85.1% 80.7% 89.0% 87.6% 50.0%

Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
14  Minority student enrollment compared to service area
population : R
a. Percent non-white enroliment 216% 22.8% 24.1% 24.3% 27.0%
b. Percent non-white service area population, 18 or older .
(not benchmarked) 20.0% 20.6% 212%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Faill 2006 Fall 2010
15 Percent minorities of full-ime faculty . 12.2% 12.2% 12.2% 14.4% 18.0%
Benchmark
Fall 2003 Fall 2004 Fall 2006 Fall 2006 Fall 2010
18 Percent minorities of full-ime administrative and
professlonal staff 15.6% 15.0% 14.9% 16.3% 18.0%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
17 Successful-persistor rate after four years
a. African American 61.9% 64,0% 84.8% T7.0%
b. Asian, Pacific [slander 76.2% 86.4% 73.0% T70%
c. Hispanic 82.9%"* 78.8% 64.8%" 77.0%
*cohort for analysis is under 50
Fall 2000 Fali 2001 Fall 2002 Benchmark
Cohort Cohort Cahort 2006 Cohort
18 Gradustion-transfer rate after four years
a. African American 38.5% 38.9% 39,0% 41,0%
b, Aslan, Pacific Istander . 52.4% 61.7% 44.6% §1.0%
c. Hispanic -58.6%" 46.4% B54.2%* 51.0%

*cohort for analysis Is under 50

24



ANNE ARUNDEL COMMUNITY COLLEGE
2007 ACCOUNTABILITY REPORT

Bevslagmant s

Benchmar
. FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
19 Qccupational program Associate degrees and credit
certificates awarded by program area:
a. Business 197 218 207 201 220
b. Data Processing 100 64 70 56 87
¢. Engineering Technelogy 57 60 78 75 83
d. Health Servicas 198 202 228 208 241
e. Natural Science 0 a ] 0 0
{. Public Service 69 76 76 38 84
Alumni Survey Alumnl Survey Alumni Survey Alumni Survey Benchmark
1998 2000 2002 2005 Survey 2008
20 Percent of career program graduates employed fulHime in
a related field. 85.9% 83.7% 87.6% 81.1% 87.0%
Alumnt Survey Alumni Survey  Alumni Survey  Alumni Survay Benchmark
1938 2000 2002 ﬂ_zgos Survey 2008
21 Graduate safisfaction with job preparation. 86.0% 84.7% 84.8% 80.3% 35.0%
Employer Employar Employer Employer Bsnchmark
Survey 1998 Survey 2000 Survey 2002 Survey 2005 Survay 2008
22
Employer satisfaction with career program graduates 97.3% . 98.3% B8.8% 100.0% 85.0%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
23 Licensure/cerfification exam pass rales
a. EMT-Basic B87.0% 78.0% 86.0% 50,0% 100.0%
Number of Candldates 23 29 . 38 22
b. EMT-intermediate NiA 26.0% 52.0% B3.0% 85.0%
Number of Candidates N/A 19 46 56
c. EMT-Paramedic 50.0% 50.0% 50.0% 54.0% 85.0%
Number of Candidates 12 8 14 26
d. Nursing-RN 96.0% 98.0% 87.0% 98.0% 90.0%
Number of Candidates 75 81 92 82
e. Physical Therapy Assistant 88.0% 60.0% 79.0% 90.5% 90.0%
Number of Candidates 8 10 14 21
1. Physlcian Assistant 100.0% 85.0% 76.0% 83.0% 895.0%
Number of Candidates 16 22 17 24
g. Radiological Technolegy 100.0% 97.0% 100.0% 100.0% 400.0%
Number of Candidates 18 31 26 21
h. Therapeutic Massage 96.0% 94.0% 100.0% 87.1% 100.0%
Number of Candidates 28 18 34 35
1. Medical Assisting - Certificate 67.0% 81.0% 90,0% 56.0% 100.0%
Number of Candidates 8 16 10 18
J. Medical Assisting - Dagree 100.0% 100.0% 100.0% 0.0% 100.0%
Number of Candidates 3 4 . 1 0
k. Pharmacy Technician 100.0% 100.0% 100.0% 100.0% 100.0%
Mumber of Candidates g « B 7 4 8
Benchmark
FY 2003 FY 2004 EY 2005 FY 2006 FY 2010
24
Enroliment in noncredit workforce developrment courses
a, Unduplicated annual headcount 16,555 15,195 18,590 18,331 18,738
b. Annual coursa enroliments 40,202 35,584 41,798 39,324 42,169
. Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
25 ;
Enroliment in Continuing Professional Education leading lo
government or industry-required certification or licensure,
a. Unduplicated annual headcount N/A 3,523 5,375 4,051 4,861
b. Annual course enroliments N/A 4976 78861 5601 B,644
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
26 Number of business organizations provided tralning and
sepvices under contract. 83 80 83 105 98
Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
27 Enrollment In conlract training courses
a. Unduplicated annual headcount 13,607 14,688 17519 17,500 48,200
b. Annual course enroliments 25954 36,022 41,238 38,982 . 40644
Benchmark
FY 2603 FY_Z_QQ‘ FY 2005 FY 2006 FY 2010
28 Employer satisfaction with contract training 90.7% 95.7% 87.5% 93.3% 95.0%
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FY 2003 FY 2004
29 Enrollment in noncredit communily service and iifelong .
leaming courses
a Und 1 annual 1 14,374 13,758 14,483 15,008 15,632
b. Annual course enrcliments 35,519 . 34,576 35,805 37,616 38,075
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
30
Enroliment In noncredit basic skills and |iteracy courses
a, Undup annual headcount . 4,653 5,103 : 4,388
b. Annual course enroliments 7,557 7,754 7,060

Ry
et s

FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
31 Percentage of expendituras on instruction . 50.8% 52.0% 51.8% 50.4% 52.0%
Benchmark
FY 2003 FY 2004 FY 2004 FY 2008 FY 2010
32 Percentage of expenditures on instruclion and selected
academic support 685.1% 84.5% 65.0% 66.1% 66.0%
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BALTIMORE CITY COMMUNITY COLLEGE
MISSION

Baltimore City Community College (BCCC) provides outstanding educational, cultural, and social experiences to
the residents of Baltimore City, the state of Maryland, and surrounding areas. The College’s accessible, affordable,
comprehensive programs include college transfer and career preparation, technical training, and life skills training.
The College provides a variety of student services that meet and support the learning needs of an increasingly
diverse student population. BCCC is a dynamic higher education institution that is responsive to the changing needs
of its stakeholders: individuals, businesses, government, and educational institutions of the community at large.

INSTITUTIONAL ASSESSMENT

Student Characteristics

BCCC continues to enroll more City residents as undergraduates than any other college and thus
provides vital access to higher education and literacy sefvices to Baltimore City, our primary
service population. The percent of credit students enrolled part-time has remained relatively
stable and is expected to remain so (Characteristic A). This characteristic may not set BCCC
apart from other Maryland community colleges, but the remaining ones do. BCCC students
rarely hold just the title of “student.” Most have family responsibilities and work at least part-
time while pursuing their educational goals (Characteristic E), yet they do not earn high incomes.
Typically, over 50% of our students receive Pell grants and more receive other financial aid
(Characteristic D). Our proportion of first-time students with developmental needs is usually the
highest in the State (Characteristic B). BCCC is the City’s largest provider of literacy education.
The high enroliment in English for Speakers of Other Languages (ESOL) courses reflects the
vast population we serve (Characteristic C), 92% of our credit students are categorized as
minorities (Characteristic F). More City residents were living below poverty level in 2000 than
Howard, Carroll, Baltimore, Harford, and Anne Arundel Counties combined. Of 400,000 City
residents 25 years or older, 102,000 were not high school graduates and 184,000 high school
graduates did not have a degree. The difference BCCC can make in students” lives is seen in the
growth of wages earned before and after graduation (Characteristic G). Our students pursue a
wide range of goals and are steadfast in managing work and family obligations with their classes.

Accessibility and Affordability

Enrollment and Market Share

BCCC’s annual unduplicated headcount increased 3.5% to 20,128 in FY 2006 (Indicator 1a). The
unduplicated credit headcount increased 2.6% to 10,701 (Indicator 1b) and 4.9% to 9,763 for the
unduplicated non-credit headcount (Indicator 1c). A new 12-week session was implemented last
fall for those who missed the start of the semester: 89 fall sections and 86 spring sections. BCCC
enrolls 22% of City residents who enroll as first-time full-time freshmen at any Maryland college
or university (Indicator 2), 42% of part-time first-time freshmen (Indicator 3), and 29% of recent
Baltimore City Public School System (BCPSS) graduates (Indicator 4). Baltimore City has many
colleges and universities and we enroll the highest percentage of undergraduate residents of any
single Maryland institution. Our evening, weekend, and on-line courses and services continue to
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grow to meet the needs of working adults. (Plan 2) Many initiatives are underway designed to
increase the enrollment of high school graduates and aid in their transition to BCCC (Plan 4). The
Early Enrollment Program has grown enormously; participation has gone from 2 students in fall
1999 to 175 participants from 25 Baltimore area schools in spring 2007. It offers full tuition
scholarships to high school juniors and seniors to earn credits toward an associate’s degree or for
transfer while still in high school. Upward Bound and Talent Search help hundreds of BCPSS
middle and high school students complete high school and pursue higher education. Student Affairs
staff plan to add partnerships to increase the enrollment of these students at BCCC. An annual
recruitment and recognition ceremony is held on campus for BCPSS honor students to learn about
our scholarships. (Plan 3) Online registration has become more flexible and convenient for busy
students. (Plan 2) The Business, Management, and Technology Department hosts an annual High
School EXPO with Admissions Office staff. Other plans to expand our market shares include a
comprehensive multi-media campaign promoting academics; greater faculty involvement in
recruitment; more communication and publications targeted to specific populations; orientations
for current students’ families and friends; contacting prospects from prior semesters; expanding
BCPSS partnerships and helping recover drop-outs; and enhancing services. As the Benchmarks
reflect, we expect increases of about 1% per year in those market shares with these initiatives.

Online Courses

BCCC’s unduplicated enrollment in online credit courses dramatically increased from 1,878 in
FY 2003 to 3,114 in FY 2006 (Indicator 5a) and the number of courses increased from 26 to 89
(fall 2001 to fall 2006). Non-credit enroliment increased from 75 to 108 from FY 2003 to FY
2006 (Indicator 5b). Distance Learning staff held faculty workshops about specific software to
enhance courses. In a survey of 707 students enrolled in fall 2006 online courses, 94% said they
would take another BCCC oanline course. BCCC was awarded the Best Distance Learning
Program of the Year at the Maryland Distance Learning Association conference in 2006 and the
Director was awarded the Distance Educator of the Year in 2007 — the sixth consecutive year in
which BCCC won an award. (Plan 1) BCCC participated in the Quality Matters (QM) Maryland
Online grant to ensure quality design of online courses. In spring 2006, the QM process was
implemented and 6 BCCC courses were recognized by QM for meeting or exceeding the quality
standards. Review began on 6 more this spring. Through ED2GO, online offerings continue to
grow in such areas as Computers and Technology; Writing and Language; Business and Careers;
Grant Writing; Personal Enrichment; and Professional Development. (Plan 2) Many online GED
and NOVEL courses were held, but are not reflected due to the strong on-campus component.

Tuition and Fees -

As noted in Characteristic E, the majority of BCCC’s students qualify for Pell grants and other
financial aid. The low incomes, work schedules, and personal responsibilities characteristic of
most BCCC students have always made affordability a key issue in providing accessibility to our
students. Consequently, BCCC makes every effort to keep tuition and fees at a fraction of those
charged by Maryland public 4-year institutions (38% in FY 2006, Indicator 6). (Goal 2)

Quality and Effectiveness: Student Satisfaction, Progress, and Achievement
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Developmental Education: Needs and Completers

~ Depending on the rate of testing, 77% of our first-time students have been identified as needing
developmental education (Characteristic B). Among those who take placement tests, nearly all
require developmental mathematics. (Plan 4) The proportion of students needing developmental
courses that completed all requirements rose sharply from the fall 2000 cohort, 27%, to the fall
2002 cohort, 34% (Indicator 9); however, all of the standard reading courses were not required
for this cohort. Last year, all developmental reading courses were restored and the curriculum is
being enhanced. The number of developmental completers must keep increasing for us to meet
our mission. The Strategic Plan calls for improving developmental course outcomes and many
activities are underway. The First Steps to College Bridge Learning Community began with a
summer 2006 cohort of students in developmental courses with a structured support system to
help them succeed. The Faculty Academy was formed to provide professional development for
faculty and staff focused on developmental education. Faculty had opportunities to attend the
Kellogg Institute and to research issues that affect our students. In AY 2006-07, 10 conferences,
workshops, or research events were offered and more will come. The Center for Academic
Achievement was started to better coordinate multidisciplinary tutoring for all students. Access
to computers has grown on campus to 59 student computer labs, 926 student computers, and
Internet access in our libraries. The Developmental Mathematics Task Force continues work that
began from sessions with the National Center for Developmental Education’s Director. Its goals
are to research and assess trends, best practices, conditions, and environments that affect success
in developmental and credit level math courses; engage faculty and staff in the process; define a
system for evaluation; review SAT scores for exemptions; review ACCUPLACER score use for |
placement and early pre- and post-testing results; review placement decisions as part of defining
student learning outcomes and goals; review prerequisites and math skills needed for career
programs; identify effective instructional formats; review all policies about math placement and
requirements; hold meetings; and maintain timetables. Work is ongoing and recommendations
will come soon. We expect these projects to increase developmental course completion. The
2010-11 Benchmark relates to the 2005 cohort; thus, it is set at 35%. The Benchmark for the next
cycle will be raised to reflect improving developmental course completion rates as future cohorts
benefit from these activities. The data suggest that studenis who complete their developmental
courses become Successful-Persisters. 73% of the fall 2002 cohort of Developmental Completers
were Successful-Persisters (Indicator 10). Successful-Persister rates for Developmental
Completers exceeded those of College-Ready students (55%) and greatly exceeded those of
Developmental Non-Completers (35%), as expected. The lower performance of College-Ready
students in the study cohorts may reflect the need for more testing. Student characteristics and
data indicate that outcomes observed for Developmental Non-Completers are, unfortunately, not .
unexpected; through the initiatives listed, we hope they will become Developmental Completers.
The Graduation-Transfer rate (Indicator 11) for fall 2002 cohort of Developmental Completers
was 29%. Since so many students require several semesters to complete O-credit developmental
courses, we expect these students to need more time to graduate or transfer. (Plan 4)

Our Student Support Services program (TRIO/SSS-STAIRS) is in the second year of the current
grant cycle (2005-2009). It is designed to increase to the retention, graduation, and transfer rates
of low-income, first-generation college students and students with disabilities needing academic
support. 230 participants receive intensive, individualized support services including academic
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advising, tutoring, transfer services, personal and financial aid counseling, carcer exploration,
study skills workshops, mentoring, and cultural enrichment activities. According to the 2005-06
performance report submitted to USDE in 2007, the fall-to-tall retention rate was 69%. (Plan 4)

Quality and Effectiveness: Student Satisfaction, Progress, and Achievement

Graduates and Transfers

Of the 2005 graduates who responded to a follow-up survey, 92% said that they had achieved
their educational goals completely or partly (Indicator 7). The equivalent rate for non-returning
students in the spring 2005 cohort was 62% (Indicator 8). Reasons given by this cohort for not
returning the next fall related to personal and financial issues. Our service population has a high
proportion living below poverty level and we know that financial, family, and work related
issues do not make pursuing educational goals easy for our students. It is important to note that
community college students often stop out for these reasons and return in subsequent years as
conditions allow. The benchmarks reflect our determination to increase satisfaction with goal
achievement for graduates and for non-returning students. (Plan 4) The performance of BCCC
transfers at senior public institutions has declined for 3 years; the mean GPA after the first year
of transfer was 2.44 for AY 2002-03 and 2.33 for AY 2004-05 (Indicator 12). The proportion of
transfer program graduates satisfied with their preparation for transfer fell from 93% (1996
graduates) to 73% (2005 graduates) (Indicator 13). Chalienges and responsibilities faced by our
students follow them to senior institutions. However, their new environment offers less personal
attention. Therefore, BCCC offices will seek ways to contact our transfer students to determine
issues they face and help establish contacts for them at their new institution. Additionally, BCCC
is doing the following to improve these outcomes. The Counseling, Career, and Transfer
Services Office hosts fairs, workshops, and articulation luncheons throughout the year and
provides guides and scholarship resource materials to help prospective transfer students. The
new Center for Academic Achievement is working to enhance students’ mastery of course
objectives through better coordination of tutoring; expanded tutor training in specific areas and
learning styles; wider marketing of services; more software for computer-assisted instruction;
and improved outcomes assessment for services provided. Enhanced professional development
opportunities will help keep faculty abreast of requirements at senior institutions and a Director
of Articulation and Partnerships was appointed. From Program Evaluation and other research,
transfer preparation activities will incorporate new information and strategies to aid in transfer
success. The Center for Teaching and Learning Excellence will serve as a faculty exchange
program to establish and maintain partnerships with BCPSS and other colleges and universities
to develop, strengthen, and diversify our academic linkages with local and out-of-state partner
institutions. The Benchmarks reflect our commitment to raising transfer outcomes. (Plan 4)

. Diversity

The percentage of minority student enroliment at BCCC has always exceeded the corresponding
percentage in the service population; 90% of BCCC’s undergraduates were minorities in fall
2006, compared with 68% of the City’s population. Minorities constituted 57% of full-time
faculty (Indicator 15) and 74% of full-time administrative/professional staff (Indicator 16). We
advertise via many venues to recruit a diverse candidate pool including the Chronicle of Higher
Education, Afro-American Newspaper, America’s Job Bank, Diverse Issues, Asian Chamber of
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Commerce, Hispanic Outlook, Highered.com, Women’s Chamber of Commerce, National Black
Chamber of Commerce, Hispanic Chamber of Commerce, and our website. Based on the advice
of counsel, BCCC will not set benchmarks for Indicators 15 and 16. African Americans comprise
the majority of BCCC’s students (82%); thus, their Successful-Persister Rates (46%, Indicator
17) and Graduation-Transfer Rates (22%, Indicator 18) are very close fo those for BCCC asa
whole (Indicators 10 and 11). The plans and data discussed apply to successful persistence,
graduation, and transfer outcomes for African Americans and other minorities. Other minority
cohorts had too few students to report for Indicators 17 and 18. We are making greater efforts to
recruit and serve other minorities and hope more will pursue their education at BCCC. (Plan 3)

Economic Growth and Vitality, Workforce Development

The number of BCCC degrees and certificates earned fell in FY 2006, but was still much higher
than in FY 2003 in all 6 career areas (Indicator 19). Awards have at least doubled in Natural
Science (13 to 26) and Engineering Technology (6 to 23) from FY 2003 to FY 2006 and Public
Service increased nearly 50% (103 to 152). The following activities are underway to sustain this
growth. The Graduation Task Force contacts potential graduates (current or former students with
45 credits earned towards a degree or 20 for a certificate) and identifies the courses or services
they need to graduate. The Nursing, Allied Health, Human, Public, and Legal Services areas will
add evening and weekend courses and clinical placements with hospitals, institutions, and
agencies to help students with families and jobs. The Science and Math Resource Learning
Centers will offer enrichment activities; supplemental instruction in research and library skills;
and make-up testing. 3 new academic programs and options were implemented last year to
promote economic growth. Analysis of the State Plan; our Strategic Plan; student needs and
outcomes; and occupational projections led us to plan for 10 new programs over the next several
years. Our students do very well on licensure exams {Indicator 23). Passing rates increased for
the RN, Physical Therapy, Respiratory Care, Dental Hygiene, and programs. (Plan ], 5) Dueto a
lack of faculty, the PN program was suspended in spring and summer 2005, vnder a prior
administration. However, 1 student needed 1 course to complete the program; thus, the Nursing
Department used the Independent Study format to meet her last requirement. She graduated in
May 2005 and sat for and passed the licensing exam later that summer. In December 2006 there
were 11 PN graduates and 8 sat for and passed the exam, to date. Indicators 20-and 21 reflect the
need for enhancing certain career programs and services. The percent of career program
graduates employed full-time in a related field fell (69% to 63%) while satisfaction with job
preparation went up (76% to 79%). The first cycle of the comprehensive Program Evaluation
Process is underway. Multiple measures from many data sources are used to evaluate and
improve academic programs and outcomes. Sources include occupational projections; the student
database; and student, faculty, alumni, and program advisory committee surveys. Based on the
analysis, expansion of 11 programs, disciplines, or support areas is planned to enhance student
success. The Benchmarks reflect our goal to raise career program outcomes. (Goal 4, 5)

Business and Continuing Education: Workforce-Related Offerings

BCCC is proud that 100% of employers expressed satisfaction with our contract training
(Indicator 28). Although enrollment fell in workforce development/contract training (Indicators
24 and 27) in FY 2006, it has increased 31% in FY 2007. We have many initiatives planned to
increase enrollment including expanding IT certification offerings through a new CISCO lab and
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updating healthcare labs so that BCCC can be a testing site for the Certified Nursing Assistant
exam. This will lessen the current exam waiting period of up to 3 months. The unduplicated
headcount in courses leading to licensure or certification increased from 710 to 915 (FY 2005 to
FY 2006) (Indicator 25). (Goal 5) The number of organizations provided contract training and
services increased from 47 to 50 (FY 2005 to FY 2006). Increases in the number of clients and
enrollment are expected through new marketing and recruitment strategies that reach more
organizations, especially those in industries identified by the Baltimore Workforce Investment
Board. These steps should rebuild enrollment, as the Benchmarks reflect.

Community Outreach and Tmpact
Continuing Education: Lifelong Learning Enroliment and Adult and Community Education

Enrollment in non-credit community service and lifelong léarning courses increased in terms of
unduplicated headcount (2,268 in FY 2005 to 3,345 in FY 2006) and course enrollments (3,908
in FY 2005 to 6,876 in FY 2006, Indicator 29). To continue this growth, BCEC’s Lifetime
Learners’ College will provide more offerings to senior citizens through a broad array of life-
enriching classes for personal development and skill-set enhancement for transitioning into new
careers or fields. A key aspect is to expand outreach through new venues, mainly though more
collaborations with State and local agencies which work with senior citizens. Enrollment in non-
-credit basic skills and literacy courses (Indicator 30) declined in terms of unduplicated headcount
(4,753 in FY 2005 to 4,199 in FY 2006) and course enrollments (12,626 in FY 2005 to 11,846 in
FY 2006). BCEC’s Adult and Community Education (ACE) unit continues to develop new
programs to increase enrollment. The English Language Institute has developed 2 new language
programs. Command Spanish is being taught to administrators and teachers at Highlandtown
Elementary School to better serve the large portion (25% of 450) native Spanish-speaking
students. BCCC’s English class at the Police Academy has been very successful in helping the
recruits, all of whom are Puerto Rican, to better serve the public. The ACE Program’s BCPSS
initiative will expand the presence of our ACE programs in the community by building on the
existing partnerships with BCPSS. This initiative will create clustered Pre-GED, GED, ESL,
Computer Literacy, and Alternative High School Diploma Programs using BCPSS facilities and
BCCC staff. BCEC’s NOVEL program offers courses online to satisfy high school graduation
requirements, including all major core subjects. GED instruction is offered online, as well.

Effective Use of Public Funding

The total expenditures for instruction increased $1.2 million from FY 2005 to FY 2006 - from
$18.3 million to $19.5 million. The corresponding percentage expenditure on instruction in the
operating budget decreased from 39.66% in FY 2005 to 39.30% in FY 2006 (Indicator 31). This
is the result of an increase in total expenditures of $3.4 million due primarily to the Harbor
Campus-Bard Building mold remediation project and the normal increase in college-wide
operating costs. The total dollar expenditure on instruction and selected academic support in the
operating budget increased slightly from 51.16% in FY 2005 to 51.18% in FY 2006 (Indicator
21). Funds continue to be allocated to student services, personnel costs, and deferred
maintenance initiatives in support of the Strategic Plan. BCCC remains committed to attaining
Plan Goal 2 by providing accessible, affordable, and cost-effective high quality higher education.
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Community Outreach and Impact

BCCC’s 2005-2010 Strategic Plan calls for strengthening community outreach and we remain
committed to reaching out to the service population in Baltimore City. Dedicated faculty and
staff provide their expertise to serve the City’s citizens, neighborhood and community
organizations, employers, and public schools. The entire College community, including the
students, is actively involved in serving the needs of Baltimore City.

Student Involvement

BCCC’s students are actively involved in community outreach activities. The Student
Governance Board (SGB) sponsors free lectures, concerts, and activities surrounding such events
as Women’s History Month and African American History Month. Respiratory Care program
students assist with Camp Super Kids activities and many volunteer to help with the Special
Olympics. The Dental Hygiene Clinic provides free cleanings.to community children and senior
citizens. Free seminars on parenting strategies, ethics, and cultural programs are available.
Through support groups like Positive Men and Women of Strength, BCCC students reach out to
BCPSS high schools students. Active members of BCCC’s Alumni Association are mentoring
current students. The Legal Assistant Program reaches out to the homeless via its Community
Law Clinic where paralegal students go to local shelters to interview clients prior to the
volunteer attorneys” visits. Students gain valuable experience while assisting the clients and the
pro bono lawyers. Panther Pride, or spirit week, is held annually and the community can
participate in events on campus including campus plays, fashion shows, and activities for
children. BCCC students, faculty, staff, and community supporters participated in the local
March of Dimes WalkAmerica event this spring. It was spearheaded by the SGB President and
generated over $4,000 to support the March of Dimes cause to improve the health of babies.

Business Organizations

BCCC is a miember of many business organizations that play key roles in the City’s economic
development, including the Baltimore Chamber of Commerce, Baltimore Area Convention and
Visitors Association, World Trade Center Institute, Greater Baltimore Technology Council,
Greater Baltimore Comunittee, Greater Baltimore Alliance, and Downtown Partnership.
Participation on the Governor’s Workforce Investment Board and the Baltimore Workforce
Investment Board allows us to communicate our presence to a wider community audience in
need of our programs and services. These established groups play key roles in meeting local and
State workforce needs and our programs are a strong match with the critical skill shortage areas
they have identified. The BCCC Foundation, through its 15-member Board of Directors has
secured new sponsorships, grants, and contributions from the business community. These include
Comcast; Verizon Foundation of Maryland; Digital Intelligence Systems Corporation; Walters
Relocations, Inc.; and A.W.A. Mechanical, Inc; all of which supported the 2007 Presidential
Inaugural, Community-Wide Scholarship Breakfast, and 60™ Anniversary Events. Additionally,
the Building Congress and Exchange Foundation, which comprises a group of construction and
engineering companies, has renewed its scholarship contributions to support our Construction
Supervision academic program, and the Open Society Institute awarded us a $160,000 grant to
support an Alternative Education program for BCPSS students who were suspended or expelled.
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BCEC Off-Campus Programs and Partnerships

BCEC has a long history of partnerships with business, industry, community, the BCPSS, and

. government organizations. Much of this programming takes place off-campus across the City.
Our Adult and Community Education (ACE) programs remain the largest provider of literacy
training in Baltimore City. BCEC offers 130 free or very affordable Pre-GED, GED, Youth
Empowerment, and ESL courses at 88 City sites. Training to meet the needs of senior citizens
takes place at centers across the City. The Human Capital Consortium is a professional
development program designed to help local employers improve staff efficiency and
productivity. Managers in small business, industry, government, and non-profit groups are
invited to join. Membership entitles them to 6 full-day professional development workshops or
training programs at BCEC or their site. BCCC has formed an alliance with the United States
Small Business Administration to expand and strengthen small business development in the local
area. Our new agreement with the Chesapeake Trades School offers entry level instruction to
become a merchant mariner. Through its new BOOST Plus Program with BCPSS and the
Family League of Baltimore City, BCEC is the lead in operating an after-school program that
provides students with tutoring, innovative math instruction, cognitive skills building, foreign
language instruction, and character building. It is held at Eutaw-Marshburn Elementary School
and adds to our after-school activities for refugee youth at 3 area BCPSS schools. Through the
Mayor’s Office of Economic Development’s contract with DSS, BCEC instituted job training for
Temporary Cash Assistance recipients. Participants are placed on BCCC worksites in targeted
high-growth occupations for a blend of occupational training and supervision with subsidized
employment. We offer educational activities to staff or constituents of other agencies including
the Johns Hopkins Health System, University of Maryland Medical System, Maryland
Department of Highways, and Baltimore City Fire and Police Departments.

BCPSS Workforce Needs: Teacher Education

In response to the critical need for certified teachers in the BCPSS, where 30% of teachers were
provisionally certified, BCCC designed the Center for Teaching Excellence (CTE) to help this
group complete the courses needed to teach under State law. Needs assessments of hundreds of
BCPSS teachers were conducted to develop appropriate courses and schedules. Through CTE,
hundreds of provisionally certified BCPSS teachers have taken courses in psychology, education,
reading, PRAXIS preparation, information technology, and other content area. CTE’s Maryland
Teacher Certification Pathway offers a non-degree, non-certificate conferring course of study fo
teachers with a bachelor’s degree who want to meet MSDE certification requirements. 2 sessions
were held in summer 2006 and 230 students enrolled. 240 were enrolled in fall 2006. We are
proud of CTE’s role in training teachers from BCPSS as well as from private and county schools.

Organizations Utilizing BCCC Facilities

Community outreach also extends to groups who utilize College facilities for little or no cost.
The following groups were among those on-campus in FY 2006 and FY 2007: AARP, Morton
Street Dance Theatet, Futures Program from Forest Park High School, Delta Sigma Theta, Zeta
Phi Beta, Douglas High School, Maryland Public Television, Family League of Baltimore,

" Urban Elements, NAACP, Baltimore City Housing Authority, Narcotics Anonymous,
Mondawmin Community Association, Flair Studios, and the Department of Juvenile Justice.
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Community Events, Fairs, and Festivals

BCCC’s outreach also extends to actively supporting public events, Some of the fairs and
festivals in which BCCC participates include the Charles Village Festival, Saint Anthony Italian
Festival, the Radio One Career Fair, and the Radio One Job Fair.

60" Anniversary Celebration

Many community events were held in celebration of the College’s 60-year history, The
Community-Wide Scholarship Breakfast was held to recognize individuals for community
service and students for scholastic achievement. The Literary Festival was an outdoor
community-wide event for families which included book signings, panel discussions, how-to
tents, children’s book readings, writing workshops, and exhibitors. Authors inclnded BCCC
students; alumni; faculty and staff; and local and nationally recognized guests. The Arts Festival
was an outdoor event which brought together student and professional musicians. Original
works of art were presented by BCCC students, alumni, faculty, staff, and regional and national
artists. The International Festival was an outdoor, campus-wide event which showcased exhibits
and food, giving BCCC students who represent more than 50 nationalities, the opportunity to
share their unique cultures and practices with other students, alumni, faculty, staff, and the
community. Our Apparel Design students displayed their original clothing creations with a full-
scale runway fashion show involving student models and area professionals. Performances of
“Pippin” were presented at the Liberty Campus Fine Arts Theatre, through a production
coordinated by our Visual and Performing Arts Department. Cast members included students,
alumni, faculty, staff, and community members. This fall BCCC will hold the All-Classes
Alumni Reunion Gala. Graduates of all classes, spanning our 60-year history, will enjoy an
evening celebrating the College with other graduates and members of the BCCC community.

Quest Conference

In spring 2007, Title III sponsored the Quest: Recruiting, Educating, and Retaining African
American Males in Higher Education Conference at the Liberty Campus. A retired UMBC and
Howard University Professor and the Baltimore City Branch NAACP President were guest
speakers. Breakout sessions and a panel discussion were held with BCCC faculty, staff, guest
presenters, and community leaders. 135 community members and BCCC staff attended. The
event received very positive feedback and has paved the way for more community partnerships.

Information Dissemination

Community events are posted on the BCCC website. Our publications are available at Motor
Vehicle Administration sites, the State Office Building, Baltimore City Neighborhood Service
Centers, community buildings, libraries, and adult-learning sites. BCEC’s Kaleidoscope
newsletter is mailed to over 200 businesses and agencies. The Alumni Connections Newsletter is
mailed to over 13,000 alumni each semester. It highlights BCCC news, alumni services
available, and community events. Housed at RPC, WBJC radio station has been the leading
classical music station in the Baltimore/Washington Meiro area for over 50 years and reaches
nearly 200,000 listeners weekly in 6 states. It is ideal for promoting community events.
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BALTIMORE CITY COMMUNITY COLLEGE
2007 ACCOUNTABILITY REPORT

e G
St S IR G e e
Thesse institutional mission and provide context for
Inte fing the peft indicalors below. ¥

Fall 2003 Fall 2004 Fall 2005 Fall 2006
A. Percant credit students enrofled pant-lime 67% 63% 63% 81%
B, Students wilth developmental education needs 65% 73% 69% %
FY 2003 FY 2004 FY 2005 FY 2008
C. ’ ’
Total unduplicated headcount enroliment in ESOL courses 2,262 2,274 2,268 2578
D. Financial ald reciplents
a. Percent receiving Pell grants 52% 53% 53% 51%
b. Percent receiving any financial aid 88% 59% 60% 83%
Sp 2004 Sp 2008 Sp 2007
E. Credit students employed more than 20 hrs/ week 81%
Fall 2003 Fall 2004 Fall 2005 Fall 2006
F. Student racialfethnic distribution
a, Afiican American B1.0% 81.3% B0.8% 82.3%
b. Asian, Pacific Islender 1.5% 1.8% 2.0% 1.2%
c. Hispanic = 13% 1.3% 1.2% 1.2%
d. Naive American 02% 03% 0.3% 0.3%
e. White 8.8% 8.5% 9.1% 9.8%
f. Foreign 71% 7.0% 6.6% 5.2%
g. Other
FY 2003 FY 2004 FY 2005 FY 2005
G. Wage growth of occupational degres grad $ 15831 S 15840 % 16522 § 4841
a. Msdian income one year prior to graduation $ 32844 $ 34584 $ 37,142
b. Median income three years after graduation 108% 118% 125%
¢. Percent increase
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
1 Annual unduplicated headcount .
a. Total 23,876 21.280 19,441 20,128 23,000
b. Credit students 10,886 10,833 10.428 10,701 12,100
¢. Non-credit studants 13,361 10,717 9,305 9,763 11,200
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
2 Market share of first-time, full-tme freshmen 23% 21% 22% 22.4% 27%
Beichmark
Fal) 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
3 Market share of part-time undergraduates 45% 45% 44% 41.5% 49%
Benchmark
AY 02-03 AY 03-04 AY 04-05 AY 05-06 AY 038-10
4 Market share of recent, college-bound high school
graduates 2% 32% 29% 285% 34%
Benchmark
. FY 2003 - FY 2004 FY 2006 FY 2006 Fall 2010
5 Enroliment in online courses
a. Credil 2,276 2,974 4,538 3,114 i 4,800
b. Non-cradit 38 108 200
g Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2011
6 Tuition and fees as a percent of tuition and fees at
Maryland public four-year institutions 37% 42% B% 38% 40%
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BALTIMORE CITY COMMUNITY COLLEGE
2007 ACCOUNTABILITY REPORT

g R e
Alumni Survey Alumni Survey Alumni Survey Alumnl Survey  Benchmark
1898 2000 2002 2005 Survey 2008
7
Graduate salisfaction with educational goal achi nt 88% 90% 28% 92%. 95%
Spring 2001 Spring 2003 Spring 2005 Spting 2007 Benchmark
Cohort Cohort Cohort Cohort 2008 Cohort
8 Non g student fon with educational goal .
achlevement %% 59% 82% 54% 70%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Gothart Cohost Cohort 2006 Cohort
8 Developmental completers aRer four years 2% 30% 4% 35%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
10 Successful-persistor rale after four years
a. College-ready students 58% 53% . 55% 80%
b. Develepmental complet 80% 78% 73% 84%
c. Devélopmental non-completars 31% a5% 35% 35%
d. All students in cohort 45% 48% 49% 53%
Fall 2000 Fali 2001 Fall 2002 Benchmark
GCeohort Cohort Cohort 2008 Cohort
11 Gradusation-transfer rale sfter four years
a. College-ready students 49% 42% 38% 50%
b. Develcpmentsl complet 37% 1% 29% 4%
c. Develop | non-completers 17% 19% 20% 20%
d. All students In cohort 24% 26% 25% 30%
Benchmark
AY 02-03 AY 03-04 AY 04-05 AY 05-06 AY 08-10
12 Performance at transfer institutions:
a. Percent with cumulative GPA after first year of 2,0 or .
above 74% 73% 72% 73% . 78%
b. Mean GPA after first year 244 240 233 na 25
Alumni Survey AlumniSurvey Alumni Survey AlumniSurvey  Benchmark
1538 2000 2002 2005 Survey 2005
13 Graduate salisfaction with iransfer preparation 90% 78% 76% 73% 80%

B

Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fali 2010
14 Minority student enroliment compared to service area
population
. . BCCC does not
a. Percent non-white enroliment 95% 91% 0% 80% submit
b. Percent nan-white service area population, 18 or older ’
(not benichimairked) 68% 66% 68% B88%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fal] 2006 Fall 2010
15 BCCC does not
Percent minorities of full-ime facuity 61% 558% 56% 57% submit
Benchmark
Fall 2603 Faill 2004 Fall 2005 Fall 2008 Fall 2010
16 Percent minorities of full-ime adminlstrative and BCCC doses not
professional staff 3% 75% 72% 74% submit
Fal) 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
17 Successful-persistor rate after four years
a. African American 41% 45% 46% 53%
b. Aslan, Pacific Islander na (n=7) na {n=8) na (n=5) 53%
c. Hispanic 3 na (n=10) na {n=8) na (n=5) 83%
Fali 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort ' _Cohort 2096 Cohort
18 Graduation-transfer rale after four years
a. African American 20% 25% 22% 30%
b. Astan, Pacific Islander na (n=7} na (n=6) . na (n=5) 30%
c. Hispanic na (n=10} na (n=8) na (n=5) 30%
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BALTIMORE CITY COMMUNITY COLLEGE
2007 ACCOUNTABILITY REPORT

Ecoiioni G} vBlpHheRt

Crvero ST, foige

FY 2003 FY 2004 FY 2005 FY 2008
18 Occupalional program Associate degrees and credit
certificates awarded by program eres:
a. Business 41 72 90 67 94
b. Data Processing 39 33 49 44 62
c. Engineesing Technology 6 = 15 11 23 32
d. Health Services . 83 980 131 89 128
e. Natural Science . 13 20 19 26 36
f. Public Service 103 127 178 152 213
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
1998 2060 2002 2005 Survey 2008
20 Percent of career program graduates employed full-ime In
g related field, 82% 83% 68% 83% 85%
Alumni Survey AlumniSurvey Alumni Survey AlumniSurvey Benchmark
1998 2000 2002 2005 Survey 2008
21 Graduate satisfaction with preparation for transfer 100% 1% 78% 79% 50%
Employer Employer Employer Employer Benchmark
) Survey 1938 Survay 2060 Survay 2002  Survey 2005  Survey 2008
22
Employer salisfaction with career program graduates 100% 100% 100% 100% 85%
. Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
23 Licensure/certificalion exam pass rates
a. Nursing - Nalional Council 2% 8% 93% 87% 85%
Number of Candidates 25 31 30 35
b. Licensed Practical Nurse - National Councll 100% 100% 93% 100% 100%
Number of Candidates 1t 14 30 1
c. Physical Therapy - Asseasment Systems 60% 80% - 75% 100% 80%
Number of Candidates @ 5 6 4 7
d, Dental Hyglene - National (Wiitten) Board 100% 100% 96% 100% 100%
Number of Candidates 28 25 25 22
. Respiratory Therapy - MD Entry Level Exam 75% 100% 50% 82% 950%
Number of Candidates 4 3 2 12
g. Emergency Medical Services - EMT-P 100% 50% 0% 0% 70%
Number of Candidates 2 2 2 o]
. Benchmark
FY 2003 FY 2004 FY 2005 FY 20086 FY 2010
24
Enroliment in noncredit workforce development courses
a. Unduplicated annual headcount 5554 2,743 2,167 1,268 2,600
b. Annual course enroliments 9,213 4,833 3,148 1631 3,800
Berchmark
FY 2002 FY 2004 FY 2005 FY 2008 FY 2010
25
Enrcliment In Continuing Professional Education leading to
govemment or Industry-required certification or ficensure.
a. Unduplicated annual headcount 928 827 710 H5 920
b. Annual course enrcliments 1,118 920 B0O3 2 1,008 1,030
; Benchmark
. FY 2003 FY 2004 FY 2605 FY 2008 FY 2010
26 Number of business organizations provided training and
services under contract. 59 45 47 50 €6
Benchmark
. FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
27 Enroliment in contract ralning courses
a. Unduplicated annus! headcount 7,547 4,444 3,403 1,165 4,760
b. Annua} course enoliments 13,430 8,980 5,482 1,528 7,680
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
28 Employer satisfaction with contract training 100% 96% 100% 100% 100%

39



BALTIMORE CITY COMMUNITY COLLEGE
2007 ACCOUNTABILITY REPORT

St

. . FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
29 Enroliment in noncredil community service and [felong
Tfeaming courses
a. Unduplicated annual headcount 2,536 1,583 2,788 3,345 2,700
b. Annual course enroliments . 4,866 5,789 3,808 6,876 4,700
Berchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
30
Enroliment in noncredit basic skills and Iiteracy courses
a. Unduplicaled annual headcount 4,818 4,987 4,753 4,199 . 5700
b. Annual course enroliments 13,184 13,181 12,826 11,848 15,000

FY 2005 FY 2008
31 Percentaga of expenditures on Instruction 40,6% 41.0% 39.7% 30V3%
' Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
32 Percentage of expenditures on instruction and selected

academic suppost 52.84% 51.81% 51.16% 61.18% 55.0%
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CARROLL COMMUNITY COLLEGE

%

MISSION

Carroll Community Coliege is an innovative center of learning that focuses on the intellectual
and personal development needs of the learner; promotes effective teaching; responds to and
embraces an increasingly diverse and changing world; establishes a sense of community for
students and those who support the student; uses institutional resources effectively; and values
and promotes lifelong learning,

INSTITUTIONAL ASSESSMENT

This section begins with an overview of the accountability process, followed by the college’s
response to Commission concerns with trends with three indicators in the college’s 2006 report.
Changes to the benchmarks for five indicators are presented. The section concludes with a
discussion of the numerous ways the college contributes to the goals contained in the 2004
Maryland State Plan for Postsecondary Education.

Background

State law requires the Board of Trustees to submit a Performance Accountability Report to the
Maryland Higher Education Commission (MHEC) by July 1 of each year. Legislation signed
into law in 1988 mandated these reports. In 1996, the state adopted a “report card” approach with
benchmarked indicators. Benchmarks are renewed every five years, at which time the
Commission provides institutions an opportunity to propose changes to the indicators.

In March 2004, the community college presidents appointed a Maryland Community College
Accountability Work Team, chaired by Dr. Clagett, to develop proposed revisions to the
Performance Accountability Report. Over the next year, the Work Team conducted a literature
review of state community college accountability indicator systems. The Work Team shared
drafts of its evolving proposal with statewide professional affinity groups in summer 2005. After
approval by the presidents” group in September, the proposal was presented o representatives of
the Maryland Higher Education Commission, Maryland Department of Budget and Management, -
and the Maryland Department of Legislative Services. With their endorsement, MHEC staff
formally presented the proposed revisions to the Commission which approved the proposal in
February 2006. Major changes: student descriptors, which are not benchmarked, were added to
provide context for interpreting the indicators and reinforce the distinct mission of community
colleges; developmental education needs and outcomes were reported for the first time; a new
interim measure of degree progress—attainment of sophomore status in good standing or
continuing enrollment—was added; National Student Clearinghouse data were used to track
student transfer to out-of-state and private institutions; state wage records were used to determine
career program graduate income gains; continuing education reporting was expanded to include
unduplicated headcounts and course enrollments in workforce development, continuing
professional education, contract training, community service and lifelong learning, and basic

skills and literacy; and enrollments in online courses—credit and noncredit—were reported for
the first time.
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Prior to forwarding to the President and Board of Trustees for their approval for submission of
the report to MHEC, a draft of the Performance Accountability Report is presented to the
college’s Planning Advisory Council for its review and comment. At its June 4, 2007 meeting
the Planning Advisory Council endorsed the report. The President presented the report to the
Board of Trustees for approval at their June 20, 2007 meeting.

Issues Raised by MHEC Review of 2006 Repors

Commission staff asked the college to respond to trends on three indicators in the 2006 report
filed by the college:

Indicator 5: Enrollment in Online Courses.

Enrollment in noncredit onltine courses had fallen from 193 in FY2003 to 106 in FY2005, far
below the benchmark of 200. Continuing Education and Training online course enroliments
increased to 309 in Y2006, exceeding the benchmark by nearly 55 percent.

Indicator 19: Occupational Degrees and Certificates in Data Processing

Awards in data processing in FY2005 totaled seven, below the benchmark of 12. (By state
conventions, Computer Graphics is included under Business, and Computer Aided Design is
counted under Engineering Technology.) The number of “Data Processing” awards in FY2006
increased to eight. Students interested in IT careers may select the Management Information
Systems option of the Business Administration A.A. transfer program, which is reported under
Business. Students in the Computer Information Systems program may elect to transfer rather
than complete their A.A.S. degree. A review of statewide community college occupational
program awards in data processing fields found they had declined 31 percent over the past four
years, from 1,359 in FY2002 to 933 in FY2006.

Indicator 27: Enrollment in Contract Training Courses

Annual course enrollments in contract training courses had declined from 6,218 in FY2003 to
4,783 in FY2005, falling short of the benchmark of 6,400. Contract training course enrollments
in FY2006 increased to 6,326. Enrollments in courses offered through contractual arrangements
are subject to fluctuation, as company training needs and resources vary over time. A single
contract with a large employer can have a large impact on this indicator.

Changes to Benchmarks

Benchmarks provided with the 2006 report were considered preliminary, as 2006 was the first
year with the revised set of indicators. Colleges may change benchmarks with the submission of
their 2007 report, reflecting an additional year of institutional and state data. Benchmarks
adopted in 2007 will be considered permanent by MHEC. The college has made the following
changes to benchmarks in the 2007 report:
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Indicator 7 Graduate Satisfaction with Goal Achievement: changed from 100% to 95%

Indicator 11c Four-year Graduanon-Transfer Rate of Developmental Non-completers: changed
from 30% to 20%

Indicator 23 Pass Rates of First-time Candidates on Licensure Exams: changed from 100% to
90%

Indicator 26 Number of Business Organizations Provided Training and Services under Contract:
changed from 90 to 80 '

Indicator 28 Employer Satisfaction with Contract Training: changed from 100% to 95%

Indicators 7, 23 and 28 were revised in acknowledgement that perfection, though the goal, is an
unreasonable standard for the institution to be held accountable to—as data from one student or
client could mean failure to meet the standard, In addition, policy decisions to encourage
retention of students may impact first-time licensure pass rates. At 90%, the new exam pass rate
benchmark remains well above state and national comparative data. The change to indicator 11c
reflects the college encouraging the persistence, not transfer, of developmental non-completers.
The reduction to indicator 26 accords with Continuing Education and Training’s focus on
deepening current client relationships, not solely on gaining new clients. The new benchmark of

80 is above the average of 73 achieved over the past four years. For rnany organizations, training
needs and resources may be periodic, not contmuous

Providing Affordable Higher Education

Carroll Community College is proud of its open door admissions policy and relatively moderate
tuition and fee rates, fully embracing the guiding principle of the 2004 Maryland State Plan for
Postsecondary Education that “All Maryland residents who can benefit from postsecondary
education and desire to attend college should have a place in postsecondary education and it
should be affordable.” Due to its cost-efficient operations and increases in county and state
funding, the college’s fiscal year 2008 budget does not include a tuition increase. Carroll’s
tuition and fees remain less than half those of attending a University of Maryland campus.

Promoting Access and Diversity

Goal 3 of the Maryland State Plan for Postsecondary Education is “ensure equal educational
opportunity for Maryland’s diverse citizenry.” The college has had success providing access to
higher education for the county’s minority residents, as documented by enrollment rates based on
the most recent county population data. Enrollment rates per 1,000 Carroll County residents age
15 and above revealed higher enrollment rates for African-American, Asian-Pacific Islander,
Hispanic, and Native American residents than for white residents.

Imcreasing the Use of Online Learning
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The State Plan recommends increased use of distance education, especially online learning.
Enrollments in credit and continuing education online courses at Carroll have nearly doubled
since FY2003, reaching a total of 1,717 enrollments in fiscal year 2006.

Strengthening Teacher Preparation Programs

Carroll has responded to the need to expand teacher preparation programs through introduction
of Associate of Arts in Teaching (A.A.T.) degrees in Early Childhood Education, Elementary
Education, Secondary Education—Chemistry, Secondary Education—Mathematics, and
Secondary Education—Spanish, creation of the Education Academic Community, and outreach
activities that have produced a growing population of teacher education majors. At 268 students
in fall 2006, Teacher Education is the fourth most-popular major at the college.

The Associate of Arts in Teaching (A.A.T.) degrees give students education and hands-on
teaching experiences at the freshman and sophomore levels that transfer to four-year institutions
in Maryland under the A.A,T. articulation agreement.

Strengthening Partnerships with Elementary and Secondary Schools

Goal 4 of the Maryland State Plan for Postsecondary Education encourages colleges to work
with preK-12 education to promote student success at all levels. The college has a number of
curriculum articulation agreements with the Carroll County Public Schools (CCPS). These
include the Academy of Finance, Accounting, Business and Graphic Arts, Information
Technology, and Office Technology. The college is exploring the development of engineering
and computer science courses under the “Project Lead the Way” initiative to identify talented
high school students to enter these high-demand fields. The college is working with CCPS to
"identify students early who might need remediation by administration of placement testing in the
10™ and 11" grades.

Providing Workforce Development

Goal 5 of the State Plan is to promote economic growth and vitality through research and
workforce development. While the college’s mission does not include research, Carroll is
committed to supporting county residents, businesses, government agencies, and community
organizations with improving workforce skills and performance. The college offers Associate of
Applied Science and Associate of Science degrees plus occupational certificates in 12 career
fields. With proper advising, students can complete the first two years of a baccalaureate degree.

To broaden the opportunities for training in health care professions, the college joined with
Frederick and Howard Community Colleges to create the Mid-Maryland Allied Healthcare
Education Consortium. Carroll students may pursue credentials in Cardiovascular Technology,
Emergency Medical Services, Nuclear Medicine Technology, Respiratory Therapy, and Surgical
Technician through the consortium. Through. a partnership with Hagerstown Community
College, students may also pursue the A.A.S. degree in Radiography. The college also offers an
Associate of Arts transfer track in Radiography articulated with the Johns Hopkins Hospital
Radiologic Technology program.



In addition to its degree-credit programs, the college supports economic development through
open-enrollment continuing education workforce training courses and the provision of business
training and services under confract. The Miller Small Business Resource Center provides
mentoring, access to technology, networking opportunities, and seminars and workshops to
promote the creation and success of small businesses in the county.

Supporting Student Persistence and Achievement

The college has adopted a number of strategies to improve student retention and graduation rates.
These include the use of basic skills assessment tests for entering students; interpretation of test
scores in First Advising Sessions to ensure appropriate course placements; use of the Early Alert
Program whereby faculty refer students in academic difficulty to appropriate support services;
Orientation programs for full- and part-time students; First-year programs and co-curricular
activities to promote student integration into college; opportunities for tutoring in the Academic
Center, both by appointment and on a walk-in basis; and opportunities to participate in academic
communities, career-oriented learning support groups of faculty, staff, and students featuring
mentoring and hands-on, active, collaborative learning experiences inside and outside the
classroom. Eight academic communities currently exist at Carroll to assist students in exploring
and connecting academic interests with possible career pursuits: Body by Carroll: Adventures in
Health; Creativity; Education; Great Ideas from the Human Experience; Law and Criminal
Justice; Leaders, Investors, and Entrepreneurs; How Things Work; and Social and Cultural
Awareness. The college won the 2007 National Association of Student Personnel Administrators
(NASPA) award for effective collaboration between Academic and Student Affairs units for the
academic communities program. To put this in perspective, the runner-up was Carnegie Mellon
University. Carroll was the first community college in the nation to win this award.

In March 2005, the college’s Planning Advisory Council appointed a Student Persistence and
Achievement Committee. In its year-end FY2007 report to the Planning Advisory Council, major
accomplishments of the committee were identified. These included a number of formal
presentations on student retention data and strategies, attendance by five committee members at a
Noel-Levitz retention conference, and identification of first-year student best practices gleaned
from the national literature. These best practices included the following:

Enhance the match between institutional goals and student expectations

Set academic expectations right from the start

Provide opportunities for students to remediate and/or get a head start on college
Front-load resources to smooth the transition from high school to college

Provide guideposts to show students how to succeed : .

Consistently communicate expectations to students and provide periodic feedback on the
quality of their work

Encourage campus engagement

Catch learners before they fail

Based on the literature review, conference attendance, formal‘presentations, and institutional
research, the Student Persistence and Achievement Committee proposed a number of speclﬁc
recommendations for implementation at Carroll: ,
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Work with Carroll County high schools to align academic expectations

Teach developmental classes in the high schools

Develop summer bridge programs

Focus on persistence during the first three major terms '
Encourage completion of 20 credits within the first calendar year of enrollment
Ensure course scheduling meets program sequencing needs

Develop a Student Persistence newsletter for faculty and staff

Re-establish the student newspaper

Market scholarly pursuits of faculty and students

Implement a student ID system with service participation tracking capability
Share information with parents on the college website

Communicate with students in good standing who fail to re-enroll
Systematically survey and interview students during the first six weeks of their first term

In FY2008, the committee will continue to review the considerable data compiled to date and
begin to prioritize the strategies identified above.

Promoting Global Awareness and Multicultural Education

Beginning in 2002, the college has included a global awareness and multicultural education
initiative in the college’s Strategic Plan. In the FY2008-FY2009 Strategic Plan, this was
expanded to “include service learning activities within and outside the United States.” These
initiatives are approved by the college’s governing board and are used to guide area operational
planning and college budget development. Major accomplishments in FY2007 included:

Curriculum:

® o & o o o

Spanish 101 Honors students volunteered at Robert Moton Elementary School in the
Adult Literacy Program with recent immigrants and their children

French and Spanish courses were offered at the beginning and intermediate 1eve1
Multiculturalism was included in the curriculum of Human Geo graphy and Anthropology
Two new Philosophy courses were developed-World Philosophies and Peace Studies
English 101 instructor required research project on African nations

English102 instructor featured authors from outside the United States

The Great Ideas Academic Community sponsored a trip to see the King Tut exhibit

Staff Development:

Visit to Holocaust Muscum
Book talk topics relating to other cultures

Child Development Center:

Children’s Summer Performing Arts Series featured multicultural presentations
Children’s Summer Camp foreign language program

Co-Curricular:

Get out of Town series-students visited DC, New York, Philadelphia and Baltimore
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"«  Workshops on race, diversity, cross-cultural communication and other personal
development programs addressing the lens through which Americans see the world
» Student Life Leadership program concentrated on the following issues: sustainability
around the globe, Fair Trade, and world hunger through the OXFAM program
¢ Faculty debate and student discussion on immigration issues

e Service learning project in Big Falls, Belize which provided a two-week summer literacy
camp for Mayan children ‘

Continuing Education and Training:

¢ Kids for Peace Camps experienced tremendous growth

o Language classes in Spanish, [talian, Chinese, Urdu/Hindi, and Sign Language
Offered smoking prevention class in Spanish for Latino adults and children
Provided interpreters for businesses with-Latino staff

®

COMMUNITY OUTREACH AND IMPACT

Eleven long-range goals are placed prominently in the front of Carroll Community College’s
current catalog. These goals include:

e Provide career preparation and job skill enhancement through credit programs, noncredit
entry-level career training, professional continuing education leading to industry
licensure and certifications, and career development and counseling services.

e Support county business development through provision of customized training and
business services including assessment, consulting, training plan development, and
performance improvement programs provided under contract.

e Develop education partnerships with business, industry, community organizations, and
governmental entities to further economic and workforce development.

¢ Promote community enrichment through cultural programming, hfelong learning
offerings, and accessible facilities.

The faculty, administration, and staff are commitied to achieving these goals and the narrative
below exemplifies the college’s efforts in fulfilling these long-range goals.

Economic and Workforce Development

Carroll Community College’s office of Continuing Education and Training is the premier
provider of workforce training to the county’s employers. Workforce development contract
training enrollments increased 32% from fiscal year 2005 to 2006, reversing a three-year decline.
Combined fiscal year 2006 enrollments in public and contract workforce development courses

were 9,449, an institutional record. Sixty-five percent of all non-credit enrollments were in
workforce development courses.

The college’s Miller Small Business Center is a resource serving the many small and family-
owned businesses in the college’s service ared. The Center is a one-stop resource for businesses
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and entrepreneurs seeking peer relationships, training, and state-of-art technology, and offers a
large conference room, resource library, training room with smart-classroom capability, and
online resources and databases. Fledgling businesses are offered the opportunity to connect with

peers through mentoring referrals or personal consultations offered by a group of affiliated
business owners in many types of businesses.

In another initiative to serve Carroll’s small businesses, Continuing Education and Training
partnered with the Carroll County Office of Economic Development, the Maryland Small
Business Administration, and Start Up Carroll, a local consortivm of private businesses, to create
Four Partners/One Purpose. This program provides training and consulting at no cost to small
and newly forming businesses and, to date, has served over 500 participants.

Secrets of Success for Small Business is a new series of events developed for current and
prospective business owners. Through this program, local successful business owners convene a
small dinner group of no more than ten persons to engage in an informat discussion about the
elements that push a business towatd success and profitability.

The college continues to deliver training appropriate for high-tech manufacturing. At the request
of a local employer, the college provided ProE/Mechanica training, State Machine Design, and
Introduction to Digital Design, all to support engineering design and development. This was a
significant training endeavor in terms of the number of part1c1pants served and the organizational
improvement realized by the employer.

The college convened a group of manufacturers to study the feasibility of offering machinist
apprentlceshlp training. The proposed non-credit program was well-received and plans are
moving forward to develop and implement the program. An outgrowth of this collaborative
effort was the initiation of the Carroll County Manufacturing Consortium, whose purpose is to
share information and resources related to current manufacturing issues.

The college’s office of Career Services seeks to connect employers with prospective, qualified
employees. Initiated at the beginning of the academic year, Employers on Campus showcases a
different local employer each week. This program exposes students to local career options while
connecting employers with prospective employees. An on-line job board, College Central
Network, a collaborative effort of the offices of Career Services and Continuing Education and
Training, connects the business community to job-seekers. In its first year of operation, 117
employers registered and 275 positions were posted. Career Services coordinated several
occupation-specific job fairs as well as the annual spring job fair which attracted 53 employers to
campus and many students and community members.

Partnerships with Public Schools

Carroll Community College is committed to continuing and strengthening our partnership
endeavors with Carroll County Public Schools. Numerous college staff members serve on

advisory committees and/or volunteer their time to assist in a wide range of activities that benefit
the students and staff in the local public schools.
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Recently, the college hosted public school students, parents, community agencies, and employers
for the annual Transitions Fair which showcases post-secondary academic and career options for
students with L.E.P.s. The event included speakers and community resources to assist families as
their students transition out of their secondary education programs. The event was planned
collaboratively by Carroll County Public Schools, and the college’s offices of Continuing
Education and Training and Student Support Services. :

The college’s admissions/advising staff works closely with the guidance staff in the county’s
seven comprehensive high schools to create opportunities for students to prepare for the
transition from secondary to post-secondary education. For example, juniors enrolled at the
Career and Technology Center are offered the opportunity to take college placement tests to
assess their coliege readiness.

The Theater in the Scott Center has been the site for Carroll’s Academic Challenge for three
years, Teams from the Carroll County high schools, plus Littlestown High School,
Pennsylvania, compete in this one day event. The questions are compiled by Carroll faculty.
The winning team demonstrates knowledge and communications skills.

Facuity and staff have been involved with the Carroll County Regional College Fair Planning
Committee, Century High School Business Advisory Group, Carroll County Advisory Council
for Career and Technology Education, Mock Interviews at Winters Mill High School, and the
Job Shadow Program.

The college’s Vice President of Academic and Student Affairs is working with the Carroll
County Public School System’s Associate Superintendent for Instruction to develop
collaborative efforts to provide academic alignment to improve the transition from high school to
college. They are also developing joint gifted and talented programs in the fine arts; developing .
Science, Technology, Engineering, and Mathematics (STEM) partnerships; and working to
improve dual/concurrent enrollment options. Development teams in each of these areas will
begin work in summer 2007 to create implementation strategies.

Community Outreach Activities

The college continues to grow as a center of community activity. For the tenth year, the college
hosted Maryland and the Civil War — A Regional Perspective, an event offered in partnership
with the Historical Society of Carroll County. Over 130 people participated in this day-long
event which included presentations by recognized experts, displays, and music.

The college hosted candidate forums, an annual health fair, the job fair, musical events, recitals,
and speakers. The annual Random House Book Fair drew 3,500 people to campus to meet local
and best-selling authors, listen to poetry readings, or participate in children’s activities.

Other community outreach activities include:

s Laugh for the Health of it — an event aimed at strengthening wellness options

» Library Connections — a project to mutually plan reading events and book talks
¢ Demonstrated the college’s LEGO robotics capabilities at community events
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» Co-sponsored YRead: A Young Adult Literature Conference
Cultural and Performing Arts

The Carroll Community College Foundation’s Starry Night Benefit featured the Moscow
Symphony Orchestra. Other events featured over the past year included the Westminster
Symphony Orchestra performing with the Frederick Regional Youth Orchestra, the International
Dance Festival in conjunction with the Westminster Ballet Theater featuring a guest artist from
the Moscow Ballet, and the Summer Energy Film Series sponsored by a student organization and
the local chapter of the Sierra Club. The film series sponsored by the Student Government -
Organization attracted large audiences to the free weekly films. The college hosts numerous art
exhibits displayed in the Great Hall, the Landon Gallery, and the Gallery in the Scott Center. The
free exhibits are open to the general public and offer the opportumty to meet and interact with
the artists at the opening receptions.
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Fall 2003 Fall 2004 Fall 2005 Fall 2006
A. Percent credlt sfudents enrolled past-time 587% 55.8% 57.4% 55.2%
B. Siudents with developmental education needs B1.1% 836% 85.7% 83.3%
FY 2003 FY 2004 FY 2005 FY 2606
C. .
Total undupli di In ESOL courses 214 191 242 270
D, Financial aid reciplents
a. Percent receiving Pell granls ’ 9.3% 09.8% 23% 7.8%
b. Percent receiving any financia) aid 16.5% 174% 16.5% 15.0%
_Sp 2004 Sp 2008 Sp 2007
E. Credit students employed more than 20 hrs/ week 85.3% 67.3% N/A
Fall 2003 Fall 2004 Fall 2005 Fall 2006
F. Shudent racial/ethnic distibution T
a. African American 27% 3.1% 31% 3.1%
b. Asian, Pacific Islander 15% 15% 19% 1.3%
c. Hispanic 1.0% 1.6% 17% . 1.8%
d. Nafive American % 06% - 0.4% 04% 05%
e. White |, 93.0% 924% 91.8% 92.2%
f. Foreign 0.2% 0.2% 0.2% 0.3%
- Other 1.0% 0.9% 1.0% 1.0%
FY2008  FY2004 FY 2005 FY 2008
(. Wage growth of occupational degree graduates
a. Median Income one year prior io graduation $9,468 $13,058 $23,104 $30,342
b. Medlan Income three years after graduation $32,613 $28,640 $40,443 $42,345
c. Percent increase 2445% 118.3% 75.0% 39.8%

AR

FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
1 Annual unduplicated headcount . .
a. Tolal 11,795 11,879 12,307 13425 13,600
b. Credit students 3.913 4,238 4,392 4,478 4,600
©. Non-credit students 8,158 B.000 8,230 8.271 9,600
" Benchmark
Falt 2003 Fail 2004 Fall 2005 Fall 2006 Fahi 2010
2 Market share cf first-ime, fulHime freshmen 48.8% 48.6% 47.5% 474% 50,0%
: Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
3 Market share of part-time undergraduates 69.8% 70.0% 89.2% 671% 70.0%
" Benchmark
AY 02-03 AY 03-04 AY 04-05 AY 05408 AY 09-10
4 Market share of recent, college-bound high schaol
graduates 55.5% 53.1% 52 8% 49.8% 555%
Benchmark
FY 2003 FY 2004 FY 2605 FY 2006 Fall 2010
5 Enroliment in online courses &
a. Credit 698 731 1.279 1,408 1,400
b, Non-credit 193 171 106 309 200
‘Benchmark
FY 2004 FY 2005 FY 2008 FY 2007 FY 2011
6 Tuition and fees as a percent of tuition and fees at
Maryland public four-year insiituions 48.3% 50.1% 47.0% 47.0% 500%
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2 & 354 384
Survey Alumni Survey

1998 2000 2002 2005 Survey 2008
7 ;
Graduate satisfaction with educational goal achievement 96% 83% 99% 93% 95%
Spring 2001 Spring 2003 Spring 2006 Spring 2007 Banchmark
y Cohort Cohort Cohort Cohort 2008 Cohort
B Non-retuming student safisfaction with educational goal
achievement 0% 7% 71% NIA 75%
Fall 2000 Fall 2001 Fall 2002 Benchmark
. Cohort GCohort Cohort 2008 Cohort
6 Developmental completers aftar four years 54.6% 57,8% 58.6% 80.0%
Fall 2000 Falt 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2008 Cohort
10 Successful-persistor rate after four years
a, College-ready students . 85.80% B81.8% B85.3% 85.0%
b. Developmental completers 80.0% 84.6% 89.5% B5.0%
c, Developmeéntal non-compl 50.0% 26.8% 28.6% 30.0%
d. All students in cohont 74.2% 73.7% 74.8% y 75.0%
Fall 2000 Fall 2001 Fali 2002 Benchmark
Cohort Cohort Cohort 2008 Cohort
11  Graduation-transfer rate after four years
a. College-ready students 85.6% . B82% 60.1% 70.0%
b, Devalopmental completers 81.9% 69.9% 89.2% 70.0%
c. Davelopmental non-complaters . 28.0% 20.7% 21.4% 20.0%
d. All students in cohort 54.4% 60.6% 58.1% 60.0%
. Benchmark
AY 02-03 AY 03-04 AY 04-08 AY 05-06 AY 09-10
12 Performance at transfer instilutlons:
a, Percent with cumulative GPA after first year of 2.0 or
above 86.8% 87.2% 81.3% 82.5% 85.0%
b. Mean GPA after first year 29 28 27 2.7 28
Alumni Survey AlumniSurvey Alumni Survey AlumniSurvey  Benchmark
1838 2000 2002 2005 Survey 2008
13 Graduate satisfaction wlth transfer preparation 75% 70% 9% . 79% B85%
Benchmark
Fall 2003 Fall 2004 Fall 2006 Fall 2006 Fall 2010
14 Minority student enroliment cornpared to service area
population .
8, Percent nop-white enroliment 8% 7% 8% 7% 10%
b. Percent non-white service area population, 18 or older ;
(not benchrmarked) 8% 8% 6% % NiA
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 . Fail 2010
156 Percent minorities of full-ime faculty 0% 0% 2% 3% A%
Benchmark
Fall 2003 Fall 2004 Fali 2005 Fall 2006 Fall 2010
18 Percent minosities of full-ime administrative and
professional staff 7% 9% 9% 6% 10%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
17 Successful-persistor rate after four years )
a. African American N<50 N<50 N<50 75.0%
b. Asjan, Pacific Islander N<50 N<50 N<50 75.0%
c. Hispanlc N<50 N<50 N<50 75.0%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
18 Graduation-transfer rate after four years
a. African American N<50 N<50 N<50 60.0%
b. Aslan, Paclfic islander N<50 N<50 N<50 60.0%
<. Hispanic N<50 N<50 N<50 60.0%
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Occupational program Associate degrees and cradit
certificates awarded by program area:

a. Business

b. Data Processing

c. Engineering Technology

d. Health Services

e. Natural Sdence

f. Public Servica

Percent of career program graduates employed full-imes in
arelated field,

Graduate satisfaction with job preparation.

Employer satisfaction with career program graduatas

Licensure/cerilfication exam pass rates
a. Physical Therapist Assigtant
Number of Candidates
b. LPN
Number of Candidales
¢. RN
Number of Candidates

Enroliment in noncredit workforce development courses
a. Unduplicated annual headcount
b. Annual course enrofiments

Enrofiment in Continuing Professional Education leading to
govemment or industry-required cerlificaion or licensure,
a, Unduplicated annual headcount

b. Annual course enoliments

Number of business crganizations provided training and
services under contract.

Enroliment in contract training courses
a. Unduplicated annual heedcount
b, Annuat course enroliments

Employer satisfaction with contract training

Benchmark

FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
76 86 130 142 155
13 23 25 18 28
6 Rk 7 8 12
1 a ) 4 1]
17 N 63 65 70
0 - Q 0 8 0
39 21 35 47 45
Alumni Survey Alumni Survey AlumniSurvey Alumnl Survey Benchmark
1988 2000 2002 2008 Survey 2008
75% 78% 83% 87% B5%
Alumni Survey  Alumni Survey AlumniSurvey Alumni Survey  Benchmark
1998 2000 2002 2006 Survey 2008
B3% 100% B80% B89% an%
Employer Employer Employer Employer Benchmark
Survey 1888  Survey 2000  Survey 2002 Survey 2005  Survey 2008
83% 100% 100% 100% 100%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
100% 100% 100% 90% #0%
96% 100% 100% 100% 80%
100% 100% 906%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
5,309 5,075 5,184 6,175 5,600
8,619 7,485 7,709 9410 8,800
Benchmark
FY 2604 FY 2005 FY 2008 FY 2010
4,498 3,808 4,293 4,500
5,358 5,018 5814 5,500
v Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 210
68 67 80 78 80
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
3,785 3,381 3,040 3,857 3,800
6,218 4.9 4,783 6,326 6,400
Benchmark
FY 2003 FY 2004 FY 2006 FY 2008 FY 2010
98% 100% B87% 95% - 85%
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itk Sl
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
29 Enmoliment in noncredit community servica and iifefong
leaming courses .
a, Unduplicated annuai headeount 2812 2,883 " 2,859 2,905 3,200
b. Annual course enrollments 4,146 4470 4,598 4,752 5,000
Benchmark
FY 2003 FY 2004 FY 2006 FY 2006 FY 2010
30
Enrollment In noncredit basic skills and |iteracy courses
a. Unduplicated annual headeount 285 271 325 324 400
b. Annual course enrcliments 388 346 488 457 600

Percentage of expendilures on Instruction

Benchmark
. FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
32 Percantage of expenditures on Instruction and selected
academic support 51.0% 51.2% 51.5% 51.4% 52.0%
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Cecil College
Mission

Cecil College is an open-admission, learner-centered institution, which provides career,
transfer, and continuing education coursework and programs that anticipate and meet the
dynamic intellectual, cultural, and economic development challenges of Cecil County and
the surrounding region. The College promotes an appreciation of cultural diversity, social
responsibility, and academic excellence.

Institutional Assessment

Cecil College is completing the second year of its five-year Strategic Plan (2005-2010)
which includes four strategic initiatives. The strategic initiatives embed the main
objectives contained in the updated Maryland State Plan for Postsecondary Education
(2004) goals of ensuring quality education, equitable access, economic development,
diversity, teacher preparation, learning-oriented use of information technology, and
accountability.

Last year, the College developed and implemented an Academic Plan which is a subsidiary
plan to the College’s Strategic Plan. It incorporates the strategic initiatives and targeted
actions that will be undertaken to realize outlined goals of the College. This academic year,

progress on the plan was assessed and documented in a report to the College community in
April 2007. :

Cecil College continues to solidify collaborations with other higher education institutions, -
as well as expanding the use of technology for instructional design and delivery. Some
noteworthy accomplishments in these areas include the following:

s Articulation agreements were formalized with the following higher education
institutions: Wilmington College (Elementary Education); Wesley College
(Elementary Education, Business Transfer, and all Associate degree courses in related
majors); University of Wisconsin—Green Bay (RN to BSN); UMBC (Computer
Science); and Salisbury University (Social Work).

o Articulation agreemenis are in the final stages of approval with the following higher
education institutions for all associate degree courses in related majors: Regis
University and University of Maryland University College (UMUC).

e An accelerated degree program in Social Work was developed in partnership with
Salisbury University. The program enrolled 24 students during 2006/2007. This
program is designed for working adults that want to earn an undergraduate degree
while working, and combines theory and practice through classroom, on-line and
guided experiential learning. Cecil College students can transfer all credits to the
baccalaureate program at Salisbury University.

55



e The newly established accelerated degree program in Leadership and Management
developed in collaboration with Wilmington College produced its first graduates this
academic year. Students could complete their Associate Degree within seventeen -
months, and are eligible to transfer up to 80 credits into one of two accelerated

baccalaureate options at Wilmington College based on a program-to—pro gram
articulation agreement.

e The Cecil College/University of Maryland Baltimore County (UMBC) collaborative
effort in a non-credit program in Diagnostic Medical Sonography attained a 100
percent student persistence rate.

e New programs developed and approved by the Cecil College Academic Affairs
Comumittee in this academic year include: AS--Transfer-Chemistry Option; AS--
Transfer-Meteorology; AS--Transfer Geology; AS--Trausfer-Ocean Studies; AAS--
Early Childhood Education; AAT--Early Childhood Education; AA--Elementary
Education; AAT--Elementary Education; AA--Secondary Education; AAT--
Secondary Education (Chemistry); AAT--Secondary Education (Mathematics); and
AAT--Secondary Education (Physics).

e Mathematics facuity successfully piloted the use of an interactive response system in
the classroom that enabled real-time evaluation of students’ academic progress last

year. In 2006/2007, this interactive response technology was expanded to other
disciplines with great success.

o The Commission on Accredifation of Allied Health Educational Programs (CAAHEP)
completed an on-site audit and accredited the College’s Medical Assistant Program

(MAP). The MAP graduates are now eligible to write the Certified Medica] Assistant
certification exams to gain national certification.

Occupational Program Associate Degrees and Credit Certificates Awarded in
Business

The accelerated degree program in Leadership and Management, developed with
Wilmington College, produced its first set of graduates this academic year. This program’s
outcomes effectively averted the declining number of business degrees awarded during the
past few years. The College is, therefore, on track to meeting its benchmark.

Occupational Program Associate Degrees and Credit Certificates Awarded in
Engineering Technology

In anticipation of the Department of Defense s Base Realignment and Closure (BRAC)
that would draw high technology firms to this region, Cecil Coliege is being proactive in
meeting the regional needs for technologically trained manpower. An estimated 5,200 jobs
from the U.S. Ammy’s Communications and Electronic Command at Monmouth, New
‘Jersey, will be reassigned to nearby Aberdeen Proving Ground as a result of the 2005
BRAC Act. The projection that BRAC will bring over 10,000 new Department of Defense
civilian and contractor jobs to this region gives the College hopes of increasing its
graduates in engineering technology. It is expected that BRAC will have a great impact on
the number of high technology companies conducting businesses in this area and that
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would potentially impact the College enrollment and graduation in technologically-
oriented careers.

Another stimulus that would positively impact enrollment and graduation in engineering
technology is the partnership between Cecil College and UMBC to co-locate a science,
math, and engineering center at Port Deposit in Cecil County. This joint partnership will
bring baccalaureate education to Cecil County whereby students will complete the first two
years at Cecil College and the next two years with UMBC.

Occupational Program Associate Degrees and Credit Certificates Awarded in
Natural Science

The Commission rightfully observed that no awards have been made in natural science in
the past four years. The main program offered at the College under this category was

Sanitary Technology. Because of small or no enrollment, this program has been
discontinued this academic year.

Community Outreach and Impact

Cecil College is making a big difference in community outreach with remarkable impact
on the lives of Cecil County residents. Unduplicated annual headcount enrollment in
noncredit community service and life-long learning courses at the College (indicator #29a)
increased from 1,745 in FY 2003 to 2,100 in FY 2006, a 20 percent increase. Similazly,
annual course enrollments (indicator #29b) grew from 3,969 in FY 2003 to 4,657 in FY
2006, representing a 17 percent increase. Unduplicated annual headcount in noncredit
basic skills and literacy courses (indicator #30a) slightly declined between FY 2005 and
FY 2006, but the annual course enrollments (indicator #30b) increased by 21 percent
between FY 2003 and FY 2006.

The Business Education and foe—long Leammg (BELL) Team partnered with the Cecil
County Department of Social Services for a Department of Labor (DOL) Healthy Marriage
Initiative grant proposal for $2.5 million which was approved and awarded. The College is
offering a comprehensive program that builds healthy parinering and parenting dynamics
for families. Daycare and transportation are provided, breaking down barriers to
participation.

The Job Start Program transports customers to the College for various programs and has
logged 37,762 miles, carrying 3,163 people on 5,632 trips through March of this academic
year. Serving 351 people, the Job Start program contributes to the community by offering
a weekly Emotions Anonymous session, a twelve-step program that examines the part that
positive and negative emotions play in the decisions that people make. The program also -
sponsors the Cecil County Network, a collection of service providers meeting bi-monthly
for networking and information gathering. The network serves 93 attendees.

The Non-Custodial Parent Employment Program was started this year to help reduce
barriers to employment for people who owe child support. Of the 16 people who enrolled
in this program, ten of them have obtained employment and are now meeting their child-
support obligations. The program also began to offer Subsidized Employment by
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partnering with local businesses to provide employment for those receiving Temporary
Cash Assistance, The Job Start has made 41 job placements at an average wage of $9.34,
which equates to about one-third of jobs for all TCA recipients seeking jobs in the County.
Thus far, the program has contracted with three employers and will be increasing that
number in the near future. -

In FY 2007 six Wellness Workshops were conducted, enabling 178 people who are on
disability to meet with their Cecil County Department of Social Services case workers
during a workshop designed to be informational, empowering and motivational.

The Adult Education program has served 722 students this academic year with a total of
1,033 registrations. Of the 420 students who attended ABE, GED or ESOL classes for at
least twelve hours of instruction, 54 percent advanced one or more academic levels. For
those students who were in the program for sufficient hours to be post-tested, 80 percent
improved by one or more academic levels. These results placed Cecil in the highest
quartile in seven of the eight academic levels of the Maryland Adult Education
Performance Measures. In addition, 69 students received their GED diploma.

The Adult Education Program maintains a successful informal partnership with the Youth
Service Agency’s Bridges program serving Cecil County youth 16 -21 years of age. The
program served 62 Bridges students. The College continues to offer an afternoon on-site
Bridges class and, for the first time, one evening Bridges class. The program also
maintains an informal partnership with Impacting Your World Christian Center where 16
students, mostly from disadvantaged low income areas of the county, were served.

As aresult of a new Maryland State Department of Education inttiative, the Adult
Education program was able to hire an Intake Assessment Specialist thereby enhancing the
procedures for testing, orienting, and starting new students into the program.

The Aduit Education Program works with the Business Training Resource Center (BTRC)
at the College to offer two basic skills classes at W.L. Gore sites in Cecil County. Eleven
students attended the math class and nine attended the language arts class. 'Post-test resulis
for both classes were impressive, showing an average gain of one grade level over a 30-
hour class period. The College conducts a series of courses at the Veterans Administration
Maryland Health Care System (located in Perry Point and Baltimore) in Grammar,
Punctuation, Proofreading, Communication Skills, and Emotional Intelligence, as well as
various customer service, supervisory and leadership topics.

The Business Training Resource Center (BTRC) hosted the BRAC and Your Botfom Line
Conference in October 2006 with 146 businesses in attendance to learn about BRAC and
its potential impact on business opportunities.

The Cecil Performance Improvement Network (CPIN) provides a platform for area
businesses to network and address common management concerns. Some of the topics
addressed this past year included: customer service, motivating employees, non-verbal
communication, team building and how to perform an internal needs analysis. The annual
CPIN fieldtrip will take the group to Medline, a manufacturer and supplier of tens of
thousands of medical products, to learn about best practices in manufacturing.
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In an effort to further fulfill organizational and professional development needs of the
Cecil County business community, the BTRC developed several new certificate programs
to build new skills and enhance individual performances. The new certificate programs

“include: Super Vision, Employee Mentoring, Sales Professional, and Customer Service
Professional.

Through the Susquehanna Workforce Network, the BTRC has assisted Cecil County
businesses in applying for and receiving training grant funds for incumbent workers
through the Maryland Business Works program. This program encourages promotion,
additional job opportunities, and improving worker retention by increasing the skill level
of the existing workforce in high demand occupations. The BTRC had a 100 percent
approval rating in their training programs.

Cecil College became an officially registered provider of Command Spanish® programs.
Command Spanish®, Inc., is the country's leading provider of occupational Spanish
langnage training materials and programs for the workplace, based on research and
development by language, curriculum, and translation specialists. The objective is to
provide learner-friendly language programs which are job specific. In addition, they
provide cross-cultural training designed to increase cultural competence in the workplace
between Hispanic and non-Hispanic people.

The College successfully launched Community Emergency Response Training (CER-T) in
partnership with the Cecil County Department of Emergency Services. The Cecil County
CER-T program prepares individuals to care for themselves, their families, and their
neighbors before, during, and after a disaster.

Cecil College partnered with the Small Business Development Center (SBDC) of Cecil
County to host Wide Area Work Flow (WAWTF) training through a Department of Defense
instructor. WAWF is a system for electronic submission of invoices, government
inspection, and acceptance of documents in order to support DOD’s goal of moving to a
paperless acquisition process, a system that many local businesses will need to become

familiar with as they prepare to work more closely with the government through BRAC
generated businesses.

A series of computer classes were offered to the staff of Union Hospital in Elkton, MD.
The classes ranged from the basic to the more advanced features of Microsoft Word, Excel,
and PowerPoint. The College also offered a review course in Grammar, Punctuation, and
Proofreading for Union Hospital staff.

The Workforce Development program received a $5,000 Construction Trades Grant from
the Building Congress & Exchange Foundation to develop curricula in Carpentry,
Plumbing and Electrical ficlds. Training in MATLI’s Certified Commercial Driver
License program resulied in 90 students earning their CDL. In partnership with Armstrong
Inc., MATLI provided a Flagger Training Program and 18 employees became certified in
flagger safety and procedures.

The College received the Maryland Higher Education Commission’s approval of its

certificate proposal in instructional technology. After launching a very successful “train-
the-trainer” program at the Aberdeen Proving Ground (APG), Cecil College developed two

59



new courses (Developing State-of-the-Art Instructional Programs and Delivering State-of-
the-Art Instructional Programs) at APG’s request in 2006/2007. These courses employ the
most current computer software in the design and delivery of instructional programs.

The strong partnership between Cecil College and Cecil County Public Schools (CCPS)
continues, which fosters sharing of facilities, equipment, staff, and expertise for the benefit
of students. The collaborative relationship is exceptional and includes many ongoing
student-centered strategies. Cecil College and CCPS collaborated to launch a Science,
Technology, Engineering and Math (STEM) initiative to better prepare students for the
demands of highly technical careers. There is a joint Cecil College/CCPS Advisory Board
involved in mapping, evaluating, and revising the high school curriculum to ensure that
students are well prepared for college-level studies. The College annually administers

. placement tests to all high school juniors in English, Math and Reading to assess skills and
inform course selection in the senior year.

Dual enroilment courses that enable students fo earn high school and college credits
simultaneously are open to gifted and talented middle and secondary school students.
Thirty articulated high school courses are eligible for transfer as college credits. The
College’s Elementary and Secondary Teacher Education majors complete their field
experience at Cecil County Public Schools.

Accountability Indicators

Accessibility and Affordability

Cecil College continues to be a higher education institution of preferred choice for many
Cecil County residents and people from adjoining region. In fall 2006, the College
attracted 58 percent of the service area residents enrolled as first-time, full-time freshmen
in any Maryland college or university (indicator #2) and dominated the market share of
part-time undergraduates (86 percent) enrolled in the service area (indicator #3).

The College’s enrollment growth from FY 2005 to FY 2006 was modest and supports the
Strategic Plan {2005-10) initiative to maintain a pattern of responsible enrollment growth.
The annual unduplicated headcount for credit students enroiled at the College grew by 8
percent, from 2,467 in FY 2003 to 2,669 in FY 2006 (indicator #1a). Non-credit student
enrollment (indicator #1c¢) of 5,207 in FY 2003 increased to 5,371 in FY 2006,
representing a 3 percent growth. Over the same time period, the overall student population
grew by 4 percent from 7,519 to 7,843 (indicator #1a).

Enroliment in online courses continues to grow by leaps and bounds at the state and
national levels. Cecil College is keeping pace with the national and state trends in
enroliment of students in online courses. In FY 2003, credit enrollment in online courses
at the College was just 173. In FY 2006, the number of students enrolled in online credit
courses almost quadrupled, growing to 636 (indicator #5a). The College is a third-party
provider of online courses for non-credit students. Enrollment growth in non-credit online
courses (indicator #5b) declined from 294 in FY 2003 to 265 in FY 2006. -
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The management and trustees are firmly committed to making Cecil College education
accessible as well as affordable. As such, the College’s tuition and fees are benchmarked to
be less than one-half of the cost of tuition and fees at Maryland four-year institutions, set at
48 percent (indicator #6). The tuition and fees at the College remain competitive. In FY
2007, the ratio of tuition and fees for a full-time, service area student at the College to the
average tuition and fees for a full-time resident undergraduate at Maryland public four-year
institutions remains at a comparable rate to the FY 2004 rate (42.8 versus 42.7 percent).

The College Bound Tuition Reduction Program is a great opportunity for high school
juniors and seniors from Cecil County to earn college credits. This program provides a
fifty percent tuition scholarship for all qualified Cecil County public high schools, Elkton
Christian School, and Tome School students to attend Cecil College while still in high
school. Participation in this program exposes students to college experience at a
subsidized price and may shorten the time it takes to earn a degree.

Career clusters with multiple pathways have been established to help high school students
develop and implement a six-year educational plan. With careful planning and sustained
effort, students can graduate from high school having earned college credit and/or industry
certification. The four broad career clusters include Arts and Communications, Business,
Finance and Marketing, Health and Human Services, and Science, Engineering and
Technology. The College offers a Summer Scholar Program for students who want to
explore career pathways through institutes created for teens ages 13-15. The program is

available to students before entering the Cecil County Public School Career Clusters and
Pathways.

Quality and Effectiveness: Student Satisfaction, Progress and Achievement

Surveys administered to both continuing students and alumni of Cecil College repeatedly
indicated their great satisfaction with the College programs. The graduate follow-up survey
of 2005 Cecil College alumni administered in 2006 indicated that 100 percent of
respondents were satisfied with their educational goal achievement at the College
(indicator #7). Results for the three preceding cohorts of graduates ranged from 94 percent

to 97 percent, indicating that Cecil alumni are fully satisfied with the quality of education
received at the College.

A survey of students who previously enrolled at the College in spring 2005 but failed to re-
enroll the following semester (fall 2005) was conducted to determine if the students had
achieved their educational objectives (indicator #8). Seventy three percent of respondents
indicated they had partly or completely attained their educational objectives, and 81

percent noted there was nothing the College could have done differently to make them
return in fall 2005. :

As a means of gaining a better understanding of the effectiveness of community college
education, as well as the pattern of progress made by students, a set of degree progress
indicators are analyzed. These degree progress indicators (#10 and #11) constituie a point
of departure from the traditional method of simply measuring community college students’
progress by looking at graduation rates of an aggregate of students. Community colleges
accommodate a heterogeneous set of students with different academic preparation, purpose
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and backgrounds. Hence, a simple aggregation of student persistence and graduation rates
tends to blur the pattern of progress and achievements of community college students.

Consequently, the progress and achievement of community college students are examined
by categorizing the students into college-ready, developmental completers, and non-
developmental completers (indicators #10, #11, #17 and #18). Those students, who at
matriculation at the College, had no need for remediation in English, Mathematics and
Reading are described as College-ready. The first-time students in a fall cohort who needed
to complete coursework in at least one area of developmental education and actually
completed all recommended developmental coursework requirements within the four years
of initial entry are described as developmental completers. Among those first-time, fall
cohort students who required developmental course(s) in at least one area but had not

completed them within the four-year of initial entry are described as developmental non-
completers.

It should be noted that the student characteristics in the past two years have shown an
upward trend in the number of students with developmental education needs. The
percentage of first-time credit students needing developmental coursework rose from 39.1
percent in fall 2003 to 45.3 percent in fall 2006 (Student Characteristics B in the attached
table). A degree progress analysis of fall 2000 to fall 2002 first-time students indicated
that just between 32 and 38 percent of students needing developmental coursework
actually completed the requirements within four years (indicator #9). Putting these
findings in context, the Community College Survey of Student Engagement results showed
that the percentage of Cecil College credit students employed for more than 20 hours per
week increased from 62 to 65 percent between 2004 and 2006 (Student Characteristics E).
Thus, in academic year 2006/2007 the College established a College-wide Developmental
Education Committee to conduct a comprehensive review of its developmental Math,

. Reading and English offerings and to offer recommendatlons for improvements that would
be based on best practices.

" Successful persisters (indicator #10) are described as first-time fall cohort students who
attempted 18 or more credit hours during their first two years and either graduated, or
transferred, or earned at least 30 credit hours with a cumulative grade point average of 2.0
or above, or still enrolled at the College four years after the initial entry. Successful
persister rates after four years were estimated for fall 2000, fall 2001 and fall 2002
students. The persistence rates for both College-ready and developmental completers were
closely related. In fact, both group of students in the fall 2002 cohort had exactly the same
persistence rate of 84 percent (indicator #10). This is a clear indication that it is rewarding
for students needing developmental coursework to complete them for successful outcomes.
The developmental non-completers (those who did not complete the recommended
developmental coursework) had the lowest successful persister rates—>56 percent for the
2000 cohort, 54 percent for the 2001 cohort and 36 percent for the 2002 cohort. The
overall persister rates for all students declined from 78 percent for the 2000 cohort to 64
percent for the 2002 cohort.

The graduation-transfer rate after four years (indicator # 11) for first-time students who

enrolled in fall 2000, fall 2001 and fall 2002 were analyzed under the four categories of
students identified earlier. The graduation-transfer rates after four years for the college-
ready students were the highest of the four categories in the 3 years of analysis. The
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graduation-transfer rate for developmental completers was higher than the overall average
for all students, staying at 64 percent in 2000 and 2001 but declining to 52 percent in 2002.
Developmental non-completers had the lowest graduation-transfer rates in the three years.
The results obtained for developmental non-completers are disappointing but not
surprising. Failure to complete developmental coursework requirements are a deterrent to
making degree progress as well as academic achievement. While more than a half of all
first-time students in the fall 2000 and fall 2001 cohorts either graduated or transferred

after four years of initial entry, only 39 percent of the fall 2002 cohort made similar
progress.

The academic performance of Cecil College students at institutions of transfer (measured
by GPA after first year) is quite impressive (indicator #12). Between academic years 2005
and 2006, transfer students with cumulative GPA. of 2.0 or above after their first year
increased from 79 percent to 86 percent. The mean GPA of Cecil transfers after first year .
at transfer institutions steadily increased from 2.46 in AY 2003-04 to 2.64 in AY 2004-05
and then to 2.83 in AY 2005-06. Their mean GPA 0f 2.83 in AY 2005-06 exceeded the

state average of 2.63 for all community college transfers to Maryland public four year
“institutions. '

The 2005 alumni survey results indicated that eighty seven percent of respondents were

satisfied with the quality of their transfer preparation, an improvement over the 2002
results (indicator #13).

Diversity

After many years of growth, the percentage of minority students fall enrollment (indicator
#14) declined from a peak of 12.9 percent in fall 2005 to 11.2 percent in fall 2006——the
same rate as in fall 2003. While the estimated percentage of non-white service area
population of 18 years or older in 2005 was 8.3 percent, the corresponding minority
enroliment at the College is well above the college-age minority residents in the County.

Because of the College’s commitment to diversity, the 2010 benchmark figure for this
indicator is set at 15 percent.

The percentage of full-time minority faculty employed at the College (indicator #15) has
declined from 7.9 percent in fall 2003 to 7.1 percent in fall 2006, although extra efforts
have been made to reverse this trend. However, the College has made significant strides in
attracting and retaining minority employees at various employment levels. The percentage
of minorities of full-time administrative and professional staff (indicator #16) increased
from 10.4 percent in fall 2004 to 13.9 percent in fall 2006. The big jump in the recruitment
of full-time minority administrative and professional staff this academic year has made the
College to exceed its benchmark of 12 percent in this category.

Successful persister and graduation-transfer rates of ethnic minority students after four
years (indicators #17 and #18) are broken down into three categories (African American,
Asian/Pacific Islander, and Hispanic). Because the number of students in the cohort for
analysis in each category is less than fifty in each of the three years under study, these rates
are not reported. The rationale for not reporting observations with small numbers was to
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avoid revealing outcomes for a few students. Results for very few students also are subject
to erratic fluctnations which may have little or no reliability.

Economic Growth and Vitality: Workforce Development

One of the values of community colleges centers on their contribution to workforce
development. Cecil College’s contribution to economic growth and workforce
development in the region it serves is measured in terms of the number of occupational
associate degrees and credit certificates awarded by major fields from FY 2003 to FY 2006
(indicator #19). Six occupational program degrees and certificates included this category
are Business, Data Processing, Engineering Technology, Health Sciences, Natural Science,
and Public Service. Between FY 2003 and FY 2006, the Coliege has awarded an average
of 20 degrees/certificates in business except in FY 2005 when it awarded only 11. The
inauguration of accelerated degree program in Leadership and Management (in
collaboration with Wilmington College) has increased the College’s capacity to award
more degrees in this area. Degrees/certificates awarded in data processing declined from 9
in FY 2003 to 5 in FY 2005 and has since remained at 5. In engineering technology, 2
degrees/certificates were awarded both in FY 2005 and FY2006. It is anticipated that the
College would make more confribution in a foreseeable future to engineering workforce

development in the region because of various initiatives that are being implemented, such
as the STEM Academy.

The College’s greatest contribution to workforce development and economic vitality is in
the field of health sciences. The College has awarded 190 nursing and allied health
degrees/certificates in the past four-years, resulting in an average of 44 degrees/ certificates
per year. In response to the severe shortage of nurses in the State, the College has
developed an online LPN to RN fransition course. Students who successfully complete
this course are eligible to enroll in the second year of the College’s two-year program for
the Associate Degree in Nursing. The College has also increased the intake of nursing
students. The College’s Medical Assistant Program (MAP) was recently accredited by the
Commission on Accreditation of Allied Health Educational Programs (CAAHEP). The
MAP graduates are qualified to take the national Certified Medical Assistant certification
exams.

The recently administered follow-up survey of 2005 graduates showed that the percentage
of career program graduates employed full-time in related fields (indicator #20) increased

to 88 percent, in contrast to 62-77 percent range in the previous three years. In contrast to

75 percent in the 2002 alumni survey, 91 percent of the 2005 graduates were satisfied with
their job preparation by the College (indicator #21).

In the employer survey conducted in 2006, eighty six percent of respondents expressed full
satisfaction with the College’s career program graduates (indicator #22). Employer
satisfaction with the College’s career program graduates has always been favorable. One
of the respondents wrote: “Over the past few years, [ have found the majority of your
nursing students to-be well prepared for their job. I would never hesitate to hire one of
your graduates.”
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The nursing program’s reputation is one of the factors that draw a good number of students
to Cecil College, and this perception is affirmed by the licensure examination pass rates in
the National Council Licensure Exam (NCLEX). In FY 2003, the pass rate was 88 percent
and increased to 92 percent in F'Y 2004. The result for FY 2005 was 82 percent, moving
up again to 90 percent in FY 2006 (indicator #23a). For the past four consecutive years,
the licensed practical nurse (LPN) students had maintained a perfect pass rate of 100
percent each year in NCLEX-PN (indicator #23b).

Unduplicated annual headcount in non-credit workforce development courses at the
College (indicator #24a) has been declining from a high of 1,627 in FY 2003 down to a
low of 1,113 in FY 2006. The annual course enrollments also dropped from 2,841 in FY
2003 to 1,714 in FY 2006 (indicator #24b). Shifts in market demand away from trades to
technical and soft-skill development have necessitated major programming changes in this
area. The College has begun to infuse these changes in its programming and anticipates an
upward trend in the coming years.

The College has made considerable progress with respect to enrollment in continuing
professional education leading to government or industry-required certification or licensure
(indicator #25). In FY 2005, the unduplicated headcount in this category was 1,878 and
grew to 2,061 in FY 2006. Similarly, the annual course enrollments increased from 2,292
in FY 2005 to 2,476 in FY 2006, a growth of 8 percent.

Over the past few years the College has experienced a shift in demand from non-credit
contract training to credit confract coursework. From a high of 35 in FY 2004, the number
of businesses provided with non-credit training and services under contract decreased to 21
in FY 2006 (indicator #26). Both unduplicated headcount and annual course enrollments
in non-credit contract training have declined from FY 2003 to FY 2006 (indicator #27).
This shift in market demand may be attributed, in part, to the need for a degree-holding
workforce in response to the Base Realignment and Closure (BRAC) implications.
Although enrollments are decreasing in the noncredit contract training area, the College
has experienced growth in the credit contract training area. Employer satisfaction with

non-credit contract training provided by the College has always been excellent (indicator
#28).

Effective Use of Public Funding

For the past seven years, the Coliege has used its budget development process to identify
college-wide priorities for programs and services that support the initiatives outlined in the
Strategic Plan. All departments participate in the development of possible initiatives for
funding and the College Management Team functions as the Budget Development
Committee to create the final list of priorities. This priority list, culled from a long list of
possible initiatives, is used to determine how new dollars will be allocated in the following
budget year. If revenues exceed expenditures, other items may be funded. This priority list

provides a clearly communicated roadmap to all constituencies for an effective use of the
College funds. '

The fiscal year 2006 was successful and fiscally responsible for Cecil College. Although
the approved budget was approximately $15.4M, the College exceeded its revenue
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projections by slightly more than $200,000. The majority of this increase was due to
enrollment growth and not the result of a tuition rate increase. Cecil is very proud of its

efforts to control the rising cost of attending college for its students and hopes to keep
tujtion rates affordable.

In terms of expenses, Cecil College ended FY 2006 with a surplus of $125,000 and did not
reduce the prior year fund balance. The College was also able to absorb the operating costs
of Elkton Station for a full year within its operating budget. Funding for the operations of
this 52,000 + sq. ft. building came from the College’s rapidly growing enrollment thus
alleviating the need to request special state/local appropriations or implement significant
reductions in other campus services.

The College spent 60 percent of its unrestricted operating expenditures on instruction,
academic support and student services in FY 2006. Although the percentage of
expendifures spent on instruction and academic support (indicator #32) declined from 53
percent in FY 2003 to 46 percent in FY 2006, actual expenditures increased in absolute
dollar value. Compared to other Maryland community colleges, Cecil’s percent
expenditure on student services had consistently exceeded the state average in the last three
years. In FY 2006, for example, the College’s expenditure on student services was 14
percent compared to 10 percent statewide. Institutional support and plant operation
expenditures are approximately 2 percent and 4 percent, respectively, above the statewide
average for community colleges because the College does not have the economies of size
advantages that bigger institutions have.

The FY 2006 expenditures on compensation (salaries and fringe benefits) consumed 66
percent of the College’s funding compared to the statewide average of 76 percent. The
outsourcing of facilities personnel in the later part of 2005 led to this major shift in the
allocation of expenses. The full impact of this change occurred in FY 2006 as expenses
moved from compensation to contracted services. The College increased its salary ranges
and pay rates to be more competitive with regional salaries and has achieved its goal to pay
all employees at 90 percent of the midpoint of the range in FY 2007.

The first major gifts campaign launched by the College in 2005 surpassed its targeted goal
of $3 million with a grand total of $3,182,559 on December 31, 2006. A total of 462 gifts,
ranging from $5 to $1.1 million, were donated by individuals, foundations, corporations,
faculty, staff and alumni to strengthen the Cecil College Foundation endowments and to
enhance funding for scholarships, technology and other operating needs. This academic
year, the Cecil College Foundation funded 92 scholarships to students for a total of
$109,000; also new endowed and flow-through scholarships were added to meet the ever-
increasing financial needs of our students.
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CECIL COLLEGE
2007 ACCOUNTABILITY REPORT

These descnprors an not performance indicators sub]ed to lmpmvement by Me cnllege, but clamylnsﬁmﬁunal mission and pmvnde confextfor
interpreting the performance Indicators befow.

A Percent credit students enrolled part-ime

B.

Students with davelopmental education needs

Total unduplicated headcount in English for Speakers of

Other Languages (ESOL) courses

Financlal ald recipients
a. Percent receiving Pell grants
b. Percent receiving any financlal aid

Credit students employed more than 20 his/ week

Student raclalfethnle distribufion
a. African American

b. Asian, Pacific Islander

c. Hispanic

d. Native American

e. White

f. Forelgn

g. Other

Wage growth of cccupationa! degree graduates
2, Median income one year prior to graduation
b. Median income three years after graduation
c, Percent increase

Annuatl unduplicated headeount
2. Tolal

b. Credit students

c. Non-credil students

Market share of first-time, full-iime freshmen

Markel share of part-fime undergradustes

Market share of recent, college-bound high schooal
graduates

Enroliment in online courses
a. Credit
b. Non-credit

“Tuition and fees as a percent of tultion and fees at
Maryland public four-yaar Institutions

Fall 2003 Fall 2004 Fall 2005 Fall 2006
66.8% 65.1% 84.1% 62.7%
39.1% 37.7% 44.8% 45.3%
FY 2003 FY 2004 FY 2005 FY 2005
83 56 86 81
14.8% 18.7% 18.8% 16.3%
33.5% 382% 38.8% 41.8%
Sp 2004 Sp 2006 Sp 2007

62% 85%

Fall 2003 Falf 2004 Fall 2005 Fall 2006
71% 7.9% 71% 7.6%
18% 1.9% 1.5% 15%
1.3% 11% 2.0% 1.4%
04% 0.5% 05% 0.5%
87.0% 86.7% 87.0% 87.3%
06% 0.4% 0.3% 0.2%
18% 1.5% 1.6% 1.5%

FY 2003 FY 2004 FY 2005 FY 2006

$10,317 $8,399 $9,875 $10,193

$30,760 $43,167 $34,277 $26,770
198% 414% 247% 163%

7 j.'._'-ir;e 5

i Behchma‘m
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
7,519 8,044 7,823 7.843 10,500
2467 2,559 2,630 2,669 3,000
5,207 5737 5,388 5371 7,500
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
55,7% 82.6% 59.4% 58.0% $4.0%
Benchmark
Fall 2003 Fall 2004 -Fall 2005 Fall 2006 Fall 2010
87.2% B58% 88.4% 86.0% 20.0%
Benchmark
AY 02-03 AY 03-04 AY 04-05 AY 05-08 AY 0910
63,1% 68,3% 68.3% 70.5% 70.0%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 Fall 2010
173 238 401 636 700
204 335 276 285 350
Benchmark
FY 2004 FY 2006 FY 2006 FY 2007 FY 2011
42.7% 42.3% 40,1% 42,8% 4B0%
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Graduate sallsfaction with educational goal achlevemnent

Non-reluming student satisfact
achievement

with educat}

! goal

Developmental completers afler four years

Successful-persister rate after four years
a, College-ready students

b. Developmental completers

¢. Developmental non-completers

d. All students in cohort

Graduation-transfer rate after four years
a, Coliege-ready students

b. Developmental completers

c. Devel tal non-completers

d. All students in cohort

Performance at transfer institutions:

a. Percant with cumulative GPA after first year of 2.0 or
above

b. Mean GPA after first year

Graduate satisfaction with transfer preparation

Minerity student enroliment compared to service area
population
a. Percent non-white enroliment

b. Percent non-white service area population, 18 or alder

(not benchmarked)

Percent minorities of full-ime facuity

Percent minorities of full-ime administrative and
professional staff

Successiul-persister rate after four years
a. African Ameyican

b. Asian, Paclfic Islander

c, Hispanic

Graduation-transfer rate after four years
a. African American

b. Asian, Paclfic Islander

. Hispanic

i 5 7 AT LA <.' S
nrenc S e PR BT AR Pl iy i ST
Alumnl Survey Alumni Survey AlumniSurvey AlumniSurvey Benchmark
1998 2000 2002 2005 Survey 2008
Q4% 4% 7% 100% 95%
Spring 2001 Spring 2003 Spring 2005  Spring 2007 Benchmark
Cohort Cohort Gohort Cohort Spring 2010
53% B81% 73% n/a 75%
Fall 2000 Fali 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2008 Cohort
H% 32% 38% 38%
Fall 2000 Fall 2001 Fall 2002 Banchmark
Cohort Cohort Cohort . 2008 Cohort
88% B80% B84% 85%
B8% B9% B34% 86%
56% 54% 36% 50%
78% 72% 64% 5%
Fall 2600 Falf 2001 Fall 2002 Benchmark
Cohort Cohort Cahort 2006 Cohort
% 4% 81% 80%
84% 64% 52% 0%
31% 3% 17% 20%
56% 53% 39% 60%
Banchmark
AY 0203 AY 03-04 AY 0405 AY 05-06 AY 0910
87.7% 81.0% ‘79.2% 86.0% 85%
275 248 2.64 283 2.75
Alumni Survey AtumniSurvey AlumnlSurvey Alumni Survay Benchmark
1988 2000 2002 2005 Survey 2008
73% 92% 78% 87% 85%

S

B
Benchmark
Fall 2003 Fall 2004 Fall 2006 Fall 2008 Fall 2010
11.2% 12.1% 12.8% 11.2% 15.0%
i
7.5% 8.1% B.5% 8.9% na
Benchmark
Fall 2003 Fafl 2004 Fall 2005 Fall 2006 Fall 2010
79% 75% 7.3% 7% 8.0%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fali 2006 Fall 2010
13.0% _10.4% 13.4% 13.8% 12.0%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
n<50 n<50 n<50 nia
n<50 n<50 n<50 nia
n<50 n<50 n<50 nfa
Fall 2000 Fall 2004 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
n<50 n<50 n<50 nfa
n<50 n<50 n<50 nfa
n<50 n<6D n<50 nfa
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L AL S S i S Chsh
‘Etoriomie GrowhandVitality IWatkt 2
Benchmark
i FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
19 Occupational program Associate degrees and credit
cerlificates awarded by program area:
a. Business 24 20 1" 20 3t
b. Data Processing L) T 5 5 5
€. Engineering Technology 8 0 0 2 2 5
d. Health Services 30 68 53 49 55
&, Natura) Science 1] 0 0 [} ]
f. Pubtic Service 0 1 1 2 1
Alumnl Survey Alumni Survey Alumni Survey AlumniSurvey  Benchmark
1898 2000 2002 2005 Survey 2008
20 Percent of career program graduates employed full-tima in o
a related field. 82% 83% T7% 88% 80%
Alumni Survey AlumniSurvey Alumni Survey AlumniSurvey Benchmark
1908 2000 2002 2005 Survey 2008
21 Graduate satisfaction with job preparation. : 88% 82% 75% N% . 80%
Employer Employer Employer Employer Benchmark
Survey 1988 Survey 2000 ' Survey 2002 Survey 2005 Survey 2008
22 y
Empleyer sallsfaction with career program graduates 84% 82% 100% 86% 95%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
23 Licensure/certification exam pass rates
a. Netional Councll Nursing (NCLEX-RN) 88% 92% B82% 80% 85%
Number of Candidates 28 55 33 39
b. Licensed Practical Nurse (NCLEX-PN) 100% 100% 100% 100% 85%
Number of Candidates 5 4 B 8
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
24
Enroliment In noncredit workforce development courses
a. Unduplicated annual headcount 1.827 1,492 1,355 1,113 1,300
b. Annual course enroliments 2,841 221 2,025 1,714 2,000
- Benchmark
FY 2004 FY 2005 FY 2008 FY 2010
25
Enroliment In Continulng Professional Education leading to
govemment or industry-required certification or l[icensure.
a. Unduplicated annual headcount 2,019 1.878 2,061 2,200
b. Annuel course enroliments 2,367 2,202 2476 2,600
; Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
26 Number of business organizations provided training and 7
services under conbract 28 35 26 21 35 £
Banchmark
FY 2003 FY 2004 FY 2005 FY.2008 FY 2010
27 Enralimentin contract tralning courses
a. Unduplicaled annual headcount . 1954 1771 1,511 ' 804 1,200
b. Annual course enrollments 1,597 1,264 1,500
2 Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 39‘11
268 Employer satisfaction with contract training 100% - 98% 7% 92% 95%
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G

ENER IR Y
Benchmark

FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
29 Enroliment in noncredit community service and lifelong
leaming courses
a. Unduplicated annual headcount 1,745 1848 1,880 2,300 2350
b. Annual course anroliments 3,969 3,845 4474 4,857 4,800
g Benchmark
FY 2003 FY 2004 FY 2005 EY 2006 FY 2010
30
Enrollment in noncredit basic skills and jiteracy courses
a, Unduplicated annual headcount 609 761 715 690 760
b. Annual course enrofiments 854 1,028 1,053 1,081 1,100

FY 2003 FY 2004 FY 2005 FY 2006
31 Percentage of expenditures on i 46% . 44% 42% 41%
‘ FY 2003 FY 2004 FY 2005 FY 2006
32 Percenlage of expenditures on instruction and selected
academic support 53% 49% 4% - 46% 50%
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CHESAPEAKE COLLEGE

MISSION

Chesapeake College is a comprehensive public two-year regional community college serving the educational needs
of the residents of Caroline, Dorchester, Kent, Queen Anne's and Talbot counties on Maryland's Upper Eastern
Shore. The College's mission is to provide a learner-centered environment that provides affordable, quality,
educational experiences and support services, a focus on student achievement, choice in instructional delivery, and

innovative use of instructional technology. This environment maximizes students’ potential for intellectual and
personal growth.

INSTITUTIONAL ASSESSMENT

The college has adopted an aggressive Comprehensive Assessment Planning and Assessment
Process focusing on assessment and continuous improvement. Components of this process are

the Enrollment Management Plan, Student Outcomes Plan, Technology Plan, and College
Operations Plan.

All of the performance indicators are incorporated into these respective tactical plans. The

tactical plans associated with each of the indicators are shown separately in each of the following
sections.

Accessibility and Affordability

Since Chesapeake serves such a large area (almost 20% of the State’s land mass), it has always
had a proactive program of outreach to its five counties, and access and affordability are primary
goals as expressed in its mission. The College actively promotes access by providing a wide
variety of choices in course location (centers in Easton and Cambridge in addition to the main
campus, and sites in high schools and commurity centers), scheduling options, and instructional
delivery. Accountability indicators that pertain to access and affordability are summarized in the

following chart. The indicators revolve around credit and noncredit enrollments, market share,
and tuition and fees.

Category Tactical Plan | Indicator # | Accountability Indicator
‘ Annual unduplicated headcount
1 a. Tota]
b. Credit students
Enrollment c. Noncredit students
Management 2 Market share of first-time, full-time freshmen ;
Accessibility ' 3 Market share of pari-time undergraduates
and 4 Market share of recent, college-bound public high school
Affordability graduates
’ Enrollment in online courses
Technology 5 a. Credit
b. Noncredit
College 6 Tuition and fees as a percent of tuition and fees at MD public

Operations four-year instifutions
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Increased accessibility to coursework at Chesapeake is evident by growth in online courses. _

Collectively, enrollment in credit and noncredit online courses grew by 44% for 2006. Much of

this growth is evidenced by increases in online credit course enrollments, which increased by

57% in 2006 and has generated an annual average growth rate of 47% since 2003. Last year,
Chesapeake ranked third among Maryland’s seven small community colleges in online credit

" enrollments and second in online noncredit enrollments.

Chesapeake’s market share of first-time full time freshmen was up notably for 2006, increasing .

to a four-year high of 51%. Similarly, the market share of recent college bound students
increased to 54%. '

Quality and Effectiveness: Student Satisfaction, Progress and Achievement

As an open admissions institution, Chesapeake, like other community colleges, provides an open
door for residents with diverse educational backgrounds and goals in an environment where they
may engage in a high quality educational experience. Relative accountability indicators reflect -
student goal achievement, including gradunation and transfer rates, and student satisfaction with
the guality of the educational experience.

Category Tactical Plan Indicator # | Accountability Indicator
Student
Outcomes
Enrollment g Non-returning student satisfaction with educational goal
Management achievement
9 Developmental completers
Successful-persister rate after four years
Quality and a. College-ready students
? : 10 b. Developmental completers
Effectiveness:
c. Developmental non-completers
Student ;
: : d. All students in cohort
Satisfaction,

7 Graduate satisfaction with educational goal achievement

Graduation-transfer rate after four years
i‘gﬁ; is: Ir;:];r(nlt (S)tll;iil:;es a. College-ready students
11 b. Developmental completers '
c. Developmental non-completers
d. All students in cohort

Performance at transfer institutions: a. Percent with cumulative
12 GPA after first year of 2.0 or above
b. Mean GPA after first year

13 Graduate satisfaction with preparation for transfer

The common theme of these indicators is that they are ‘learner-centered” — focusing on outcomes:
that illustrate student satisfaction and fulfillment of goals. In order to assist its learners,
Chesapeake provides a committed and caring faculty and many supportive services including a
writing center, learning resource center, tutoring services and other student services to help
students meet their goals.

This commitment is highlighted by the satisfaction of Chesapeake’s graduates. In 2002 and
2005, graduate satisfaction with educational goal achievement was 97%.
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The degree progress analysis revealed considerable growth trends in the rate of developmental
completers. Developmental completers for the fall 2002 cohort grew by 5% to a rate of 37%.

For the 2001 Cohort, Chesapeake ranked third among small-sized community colleges for the

successful/persister rate of college ready students and second in the successful/persister rate of
developmental completers,

MHEC requested Chesapeake to elaborate on the 2002 graduate satisfaction with transfer
preparation, which was 57%. Chesapeake set forth strategies to address this issue and success is
evident by the transfer preparation satisfaction rate of 87% for 2005 graduates.

The SAIL (Student and Interactive learning) program, a first-year retention program introduced

in 2004, has been instrumental in facilitating student success outcomes, pursuant to this
indicator.

Diversity

Chesapeake has been successful in attracting minority students, faculty, and staff representative

of its service area. Indicators reflective of this representatlon along with minority student
achievement follow:

| Category Tactical Plan Indicator# | Accountability Indicator

Minority student enrollment compared to service area

Enrollment 14 population
Management a. Percent nonwhite enroliment

b. Percent nonwhite service area population, 18 or older

College 15 Percent minorities of fuli-time faculty i

o : Percent minorities of full-time administrative and professional
perations 16 staff

Successful-persister rate after four years

17 a. African American

b. Asian, Pacific Islander

Student - c. Hispanic '

Outcomes _ Graduation-transfer rate after four years

’ 18 a. African American

b. Asian, Pacific Islander

c. Hispanic

Diversity

The proportion of non-white students enrolled 60nsistently exceeds the service area non-white
population 18 years or older. Last year, Chesapeake had the second highest percentage of non-.
white enrollment among Maryland small community colleges.

Successful efforts to recruit minority faculty and staff, are evidenced in indicators 15 and 16.
Full-time minority faculty employed at Chesapeake increased to 13% for fall 2006. Minorities as
a percentage of firll-time administrative and professional staff remained at 12%. Last year,

Chesapeake ranked first among Maryland small community colleges in percentage of minority
full-time faculty and full time administrative/professional staff.
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Economic Growth, and Vitality, Workforce Development

Chesapeake promotes economic and community development initiatives, offers career-related
programs and serves as a catalyst in shaping programs and services to benefit the region, its
citizens, and employers. Indicators that pertain to this area include those that reflect employer
satisfaction, student satisfaction with job preparation, workforce development, graduate
employment, and licensure exam pass rates. The indicators follow:

Category Tactical Plan Indicator# | Accountability Indicator
Occupational program Associate degrees and credit certificates
awarded by program area:
a. Business
19 b. Data Processing

b, Engineering Technology
c. Health Services

d. Naturaf Science

¢. Public Service

Percent of career program graduates employed full-time in a
20 .
related field
r . 21 Graduate satisfaction with job preparation
R 22 Employer satisfaction with career program graduates
Growth and Stud 33 I3 oertificati ——
Vitality tudent icensure/certification examination pass rates
’ Outcomes Enroliment in noncredit workforce development courses
Workforce =
. 24 . a. Unduplicated annual headcount
Development

b. Annual course enroliments

Enroliment in Continuing Professional Education leading to
25 government or industry-required certification or licensure
a. Unduplicated annual headcount

b. Annual course enrollments

2% Number of business organizations prowded training and
services under contract

Enrollment in contract fraining courses

27 a. Unduplicated annual headcount
b. Annual course enrollments
28 Employer satisfaction with contract training

Graduates of Chesapeake reported a high level of satisfaction with job preparation, increasing
from 78% in 2002 to 87% in 2005. Another indicator of successful preparation is the pass rates
of licensure and certification exams. Of the six exams, five were passed by more than 85% of
the graduates in that field.

Chesapeake’s annual course enrollments in Continuing Professional Education leading to
government/ industry required certification increased notably by 7% reaching 3,804 in 2006.

Enrollments in Contract Training increased substantially in 2006. Annual course enrollments
increased 59% to 9,595, while unduplicated annual headcount increased 25% to 5,659. Last

year, Chesapeake ranked second when compared to Maryland’s small community colleges for
these measures. Both annual and unduplicated headcount enrollment figures reached four-year

highs in 2006. Employer satisfaction with contract training was 100% in 2006 and has remained
at least 95% since 2003. -
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Community Outreach and Impact

Chesapeake is committed to building a stronger “community of learners” by promoting outreach,
initiating programs, partnering collaboratively, and delivering quality education in response to

changing community needs.
Category Tactical Plan Indicator# | Accountability Indicator
Enrollment in noncredit community service and lifelong
29 learning courses
Community Student ‘ a. Unduplicated annunal headcount
Outreach and Outcomes b. Annual course enrollments
Impact . Enrollment in noncredit basic skills and literacy courses
30 a. Unduplicated annual headcount
b. Annual course enrollments

Chesapeake is excelling in both measures for community outreach and impact.

Unduplicated annual headcount in noncredit community service and lifelong learning increased
45% to 3,465, while annual course enrollments increased 18% to 7,861. Last year, Chesapeake
ranked first among small community colleges in annual course enrollments.

Similarly, annual course enrollments in noncredit basic skills and literacy courses grew by 23%
to 490 and unduplicated annual headcount enrollment grew by 6% to 267. Both mark 4-year
highs for Chesapeake and have sustained continued growth since 2004.

Effective Use of Public Funding

Chesapeake strives to use its collective resources efficiently and to meet its obligations to be

fiscally responsible and accountable. The following are the community college indicators on
‘effective use of public funding.’

Category Tactical Plan Indicator # | Accountability Indicator

Effective Use Collese 31 Percentage of expenditures on instruction

of Public o B Percentage of expenditures on instruction andselected
; perations 32 . -

Funding academic support

Chesapeake’s expenditures on instruction has remained stable at 48%. Last year, the College’s
percentage was the highest among small community colleges.

Expenditures on instruction and selected academic support increased to a four-year high of 57%.

Last year, Chesapeake had the highest percentage among small community colleges for this
indicator as well.

As previously mentioned, Chesapeake ensures accountability through a Comprehensive Planning
and Assessment Program that focuses on all aspects of the College’s operations including
enrollment, student learning, facilities, finances, and technology.
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COMMUNITY OUTREACH AND IMPACT

As stated in the Chesapeake College Strategic Plan, the College is committed to developing its
role as a regional learning center and serving citizens and businesses through its educational

offerings, partnership activities, community events, economic and workforce development
initiatives, cultural programming, and community service.

Educational Offerings

Change has become a part of the fabric of our lives, and Chesapeake strives to recognize and
meet changing community needs. For a variety of reasons, many prospective and current
students are not able to enroll in traditional two-semester courses, and in response, the College

has developed course formats and modes of delivery that better fit varied lifestyles and time
constraints, examples of which follow:

Multiple Sites Across the Community
In addition to the main Wye Mills campus, and satellite sites in Easton and in Cambridge,

courses are offered at high schools, community and senior centers, and other locations across the
five counties. -

Distance-Learning _
Numerous easy-access delivery systems include the Internet, interactive video, telecourses,
guided self-instruction and Maryland Online course offerings. .

Lifelong Learning

Through the Office of Continuing Education and Workforce Training, Chesapeake offers
programs to Shore residents of all ages. For example, Chesapeake hosts a number of programs
designed specifically for senior citizens (age 60 and over) including enrichment courses and
programs on health issues.

Dual Enroliment )

Dual Enrollment is a program that allows high school juniors and seniors 16 years of age and
older who have a cumulative high school grade-point average of at least 2.5 to earn college credit
while still in high school. Chesapeake's program, which offers a reduced tuition to participants, is
available to high school students in Caroline, Dorchester, Kent, Queen Anne's, and Talbot
counties. The college credit earned by Dual Enrollment students can often be applied toward

high school graduation requirements. In all cases, the credits earned at Chesapeake will be part
of the student's permanent college record.

Community Partnerships

A wide variety of events and activities were conducted with the goal of strengthening
partnerships with area schools, businesses, and the community. Examples of these events and
programs include the following:

Initiatives aimed at promoting enrollment access that will not be restricied by geography or
socio-economic circumstances:
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» Chesapeake College and the Caroline County Social Services (CCDSS) administration
developed a partnership and plan to promote higher education to CCDSS clients.
Presentations were conducted in spring 2007 to educate all CCDSS supervisors with
regards to credit and continuing course offerings and services. Clients are advised by
CCDSS staff according to their individual educational and training needs.

» The College works with local school administrators and guidance staff to develop plans
to meet the needs of Dual Enrollment program participants. Specific accomplishments
include the development of a "Dual Enrollment Request Form" to track high school
requests for dedicated course sections, the development of a timetable to plan Dual
Enrollment course sequences a year in advance to assist in faculty assignments, and a
plan to assess and evaluate the effectiveness of the Dual Enrollment Program Partnership
Plan and initiate improvements as needed.

> The College works closely with the Workforce Investment Board to assist employees
impacted by the Icelandic business closing in Cambridge, MD, which is scheduled for
June 2007. Services include college information sessions, career planning assistance,
academic skills assessment testing, academic advising, and college enrollment assistance.

Initiatives aimed at developing a plan to ensure the region will have full access to baccalaureate
education through the College's transfer programs:

» Baccalaureate prbgrams offered at the Eastern Shore Higher Education Center are

promoted through Bachelor’s Degree Open Houses with representatives from Salisbury
University, UMES, and Chesapeake College.
» Recruitment plans targeting traditional-age students:

o College Re-Exploration Days: Dual Enrolled seniors from fall 2005 and spring
2006 who did not attend Chesapeake in fall 2006 were sent post cards promoting
spring 2007 enrollment. -

o Minority High School Senior Recruitment Drive: All minority seniors received
posteards promoting the college’s career and transfer programs as well as the
Financial Aid Nights at area high schools.

o College Preparedness Workshop for Queen Anne County High School and Kent
Island High School Minority Seniors: Planned in partnership with the Queen
Anne County Minority Taskforce.

o College Planning & Preparation Sessions for High School Freshmen at North
Dorchester High School: Freshman Seminar Course was offered to all NDHS 9™
graders. ’

o College Preview Days for Students at Kent County High School. Students were
provided transportation to Chesapeake for college presentations, ASA testing, and
career exploration discussions.

o Open House for High School Students: Held annually for service area high school
students.

o College interest meetings and on-site testing and registration sessions: These
sessions are conducted each fall and spring semester at the areas public and
private high schools. Approximately 15-20 off campus sessions are held at area
high schools each semester. Additional college interest meetings for culturally
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diverse and first-generation college students are conducted by the Director of
Multicultural Affairs.

o Chesapeake College Interest Meeting for Queen Anne’s County High School
Minority and First-Generation, College-Bound Seniors: In partnership with
UHURU, a meeting was held at Queen Anne County High School aimed at
recruiting minority and first generation college bound seniors.

o College & Career Exploration Session for Cambridge South Dorchester High
School Sophomores: Chesapeake and CSDHS 10” grade guidance counselors
developed a pilot project to promote career and college exploration as well as
Chesapeake’s Dual Enrollment Program to first generation college bound
students.

o Chesaveake College and Dual Enrollment Program Presentation for CSDHS 0™

% 11" Graders and Parents: The Coliege conducted a presentation at the PSAT
Results Night for students and parents to promote higher education and
Chesapeake’s offerings.

Initiatives aimed at developing a plan to ensure students will reflect the full diversity within the
College's service region:

> Activities planned to increase college awareness among Hispanic and Latino
communities.

o Hispanic and Latino leaders in service region were invited to serve on the
College’s Multicultural Advisory Committee.

o College literature (flyers, brochures, etc.) was disseminated among church leaders
and groups to assist in promoting college programs and services.

o} College and career information presentations were conducted at community
service organizations where client pools often include Hispanics and Latinos,
such as Head Start agencies.

o The College developed a marketing plan to promote current students of Latino or
Hispanic origin to the community.

> International Student Mixer: ESOL students, SGA, UHURU members as well as foreign
born staff and faculty met to discuss cultural differences.

» Meetings with ESOL students were conducted to discuss the 2006-2007 academic year
and pre-registration for the fall 2007 semester.

Economic, Workforce Development, and Communrity Service Initiatives

Chesapeake has strong partnerships that foster economic development, workforce training
initiatives and community service:

» The College is a member of the Maryland Community College Association of Continuing
Education and Training (MCCACET), which seeks to provide quality training to the
business community throughout the State on a variety of topics and in a variety of
formats.

» Chesapeake hosts the Upper Shore Workforce Investment Board, The Upper Shore
Manufacturing & Business Council, the regional Small Business Development Center
and the Child Care Resource and Referral Center on its Wye Mills campus. Each of these
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organizations address the economic development and business needs of the region in
partnership with the College.

» The College provides customized training for area employers, preparation for
occupational certification, apprenticeship programs, contract courses for State and local
governmental agencies, technology training and personal enrichment courses to the
citizens of the Upper Shore.

» Chesapeake partners with the Upper Shore Departments of Social Service (DSS) to
provide training and services to DSS clients including basic and life skills, occupational
skills preparation and Social Worker CEUs/ professional development for staff.

» The Maryland Business Works Program supports existing Maryland businesses in the
retention and growth of their workforce. Incentive grant funds awarded under the
Workforce Investment Act encourage promotion, create additional job opportunities and
improve worker retention by increasing the skill level of the existing workforce, and
employer based training projects.

» The College provides opportunities for life-long learning for the general public and for
special populations (such as senior citizens, youth, disabled and others). The Institute for
Adult Learning, The Senior Center Program, the Kids on Campus and Home School
program are among the College’s initiatives.

» The Chesapeake Child Care Resource Center provides the following services that
benefit business and their employees that are located on the Upper Shore: ‘

o Counseling services for parents seeking licensed child care through LOCATE
child care

o Operation of Project Right Steps, a model state project, that provides training and
technical assistance for parents and child care providers that are dealing with
children with "challenging behaviors" that are jeopardizing their ability to remain
at their child care placement _

o Assistance to child care center management through the provision of certificate
training to qualify their staff for lead classroom positions

» The Chesapeake College Library has been named a Cooperating Collectlon by the
Foundation Center, the nation's leading authority on philanthropy, and provides

workshops and grant resources to representatives of non-profit organizations throughout
the five-county area :

Performing Arts and Cultural Programming

Through the Rufus M and Loraine Hall Todd Performing Arts Center (TPAC), Chesapeake
continues to enrich the lives of the people of our five-county region with a rich array of both
educational and entertainment programming. A few thhhghts from TPAC’s 11" year include: *

> Eastern Shore of Maryland’s host for the Baltimore Symphony Orchestra (BSO) concert
- series. The annual program working in conjunction with the Mid-Shore Symphony Society

provided the region with three concerts in the 2006-2007 season.

> During the past year over 25,000 individuals, attending more than 157 events, have

visited the Todd Performing Arts Center for artistic, musical, theatre, educational events,

concerts, and conferences.
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» A feature of this past season as been the National Tour of the Musical Urban Cowboy,
and a fantastic reenactment concert of Glenn Miller’s Army Air Corp Band; all by

" professional artists.

» The Children’s Theatre component of the Center continues to entertain children from all
over the five-county region. The children’s theatre program played to over 6,000 children in
each of its 10 years. In FY 2006-2007, 6,482 children attended shows including If You give 4
Mouse A Cookie, the new Christmas season classic Sleigh Ride Around the World, Aesop’s
Fables, My Heart in A Suitcase, and Ramona Quimby to name a few.

» The visual art gallery showeased the College's Annual Juried Art Show. Additionally,
large exhibits were presented by Kent Island Federation of Art (KIFA) and Tidewater
Camera Club from Easton Maryland.

» Chautaugua will be presented by the Maryland Humanities Council in July 2007, with
support from the National Endowment for the Humanities and the Maryland Division of
Historical and Cultural Programs. This program continues to be a welcome event for the
summier and it remains free to the public.
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Interprefing the performance indicalors balow.

A
B.

WeebgaibibRRAIod

1

Percent credit students enrolled part-time
Students with developmental education needs

Tota! unduplicated headcount in English for Speakers of
Other Languages (ESOL) courses

Financial aid recipients
a. Percent recelving Pell grants
b. Percent receiving any financial aid

Credit students employed more than 20 hrs/ week

Student ractalethnic distribution
a, African American

b, Aslan, Pacific |slander

¢. Hispanic

d. Native American

e. White

f. Forelgn

g. Other

‘Wage growth of occupational degree graduales
a. Median income one year prior to graduation
b. Median income three years after graduation
¢. Percent increase :

7S

PESLR e i i S A e A e
t by ihe ge, but clarfly Institulional mission and provide context for
Fall 2003 Fall 2004 Fall 2005 Fall 2006
87% 69% 66% 668%
83% 82% 87% 78%
FY 2003 FY 2004 FY 2085 FY 2006
168 182 205 230
23% 25% 24% 23%
3% 40% 38% 38%
Spring 2004 Sprln;g 2006 Spring 2008
58% 68.0% na
Fall 2003 Fall 2004 Fall 2005 Fall 2006
18% 18% 18% 17%
1% 1% 2% 2%
1% 1% 1% 1%
0% 0% 0% 0%
79% 78% 79% 80%
0% 0% 0% 0%
0% 0% 0% 0%
FY 2003 FY 2004 FY 2005 FY 2006
§15,236 512,353 $21.435 i
335822 $35.271 $37,148 i
136% 186% 73% i

‘Benchr‘l;;‘rwk
FY 2003 FY 2004 FY 2005 FY 2006 FY 2040
Annuef unduplicated headcount
2. Total 12,388 12,058 11,258 11,536 12,500
b. Credit students 3,238 3,446 3,508 3,385 4,000
c. Non-credit students 9,545 9,065 8,208 B.4%1 2,800
. Benchmark
Fall 2003 Fall 2004 Fall 2005 Fail 2006 Fall 2010
Market share of first-time, ful-ime freshmen 45% 43% 48% 51% 51%
Benchmark
. Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2016
Market share of part-time undergraduates 7% 78% 7% Y75% 78%
Benchmark
AY 02-0) AY 03-04 AY D405 AY 0508 AY 09410
Market share of recent, colfege-bound high school
graduates 49% 57% 53% 54% 60%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
Enroliment in oniine courses ;
a, Credit 532 853 1,074 1,690 2,000
b. Non-credit 306 253 358 368 500 .
Benchmark
FY 2004 FY 2005 FY 2006 FY 2007 FY 2011
Tuition and fees as a percent of tuition end fees at .
Maryland public four-year Institutions 43% 43% 43% 45% 45%
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TS DD O Tt

)

lumni Survey AlumniSurvaey Al

It
umn!

1998 2000 2002 __Survaey 2008
7
Graduate satlsfaction with educational goal achievement 6% 90% 97% 97% 88%
Spring 2001 Spring 2003 Spring 2005 Spring 2007 Benchmark
Cohort Cohort Cohort Cohort 2008 Cohort
8 Non-eturning student satisfaction with educational goal
achievement 88% 71% 71% na 73%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2008 Cohort
9 Developmental completers after four yaars 32% 32% IT% 42%
Fall 2000 Falt 2001 Fall 2002 Benchmark
: Cohert Cohort Cohort 2006 Cohort
10 Succassful-persister rate after four years
a. Collegeready studsnts . 75% 83% 78% 85%
b. Developmental completers 85% 86% 76% 86%
c. Developmental non-complaters 32% 38% 35% 35%
d. All students {n cohort 61% 63% 51% 68%
Fall 2000 Fall 2001 " Falt 2002 Benchmark
Cohort GCohort Cohort 2008 Cohort
11 Graduation-franafer rata after four years
a. College-ready students 57% 60% 51% 85%
b. Developmental completers 45% 56% 46% 56%
c. Devetopmental non-completers 16% 22% 24% 30%
d. All students in cohort 36% 41% 40% 50%
Benchmark
AY 02-03 AY 03-04 AY 04-05 AY 05-06 AY 08-10
12 Performance at transfer institutions:; 2
a, Percent with cumulative GPA after first year of 2.0 or
above 83% 86% S T9% 75% 85%
b. Mean GPA after first year 276 288 2.86 258 2.75
Alumnl Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
1898 2000 2002 2005 Survay 2003
13 Graduate salisfaction with transfer preparation 78% 2% 57% 87% 82%

Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
14 Minority student enraliment compared to service area
population
a. Percent non-white enroliment 21% 21% 21% 20% 21%
b. Percent non-white service area population, 18 or older
{not benchmarkad) 18% 18% 18% 18%
- Benchmark
Fall 2003 Fall 2004 Fall 2065 Fall 2006 Fall 2010
15 Percenl minotities of full-time faculty 10% 16% 11% 13% 15%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
18 Percent minorities of ful-ime administrative and
professional staff 12% 1% 12% 12% 15%
Fall 2000 Falt 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
17 Successful-persister rale after four years
a. African Asnerican <50 55% 36% 55%
b. Aslan, Pacific Islander <50 <50 <50 na
¢. Hispanic <50 <50 <50 na
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2008 Cohort
18 Graduation-transfer rate after four years
a. African American <50 34% 26% 40%
b. Aslan, Pacific Islander <50 <50 <50 na
c. Hispanlc <50 <50 <50 na
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18 Occupational program Assoclate degrees and credit

certificates awarded by program area:
a, Business

" b. Data Procassing
¢. Enginesring Technology
d. Health Services
e. Nalural Sclence
{. Public Service

20 Percent of career program graduates employed full-time in
arelated fleld,

21 Grad il “mwi[h]obp p A‘m

Employer satisfaction with career program graduales

23 Licensure/ceriification exam pass rales

a, American Repistry of Radiologic Tech
Number of Candidsles

b, Nationa! Registry Exam (EMT-P)
Number of Candidatas

Cc.NCLEX-RN
Number of Candidatas

d. NCLEX-PN
Number of Candidates

e. Rhyslcal Theraplst Assistant
Number of Candidates

f. Stale Protocol (EMT-CRT)
Number of Candidates

g. State Protocol (EMT-P)
Number of Candidates

h. Natlonal Reglstry (EMT- )
Number of Candldates

24 .

Enroliment in noncredit workforce development courses
a. Unduplicated annual headcount

b. Annual course enrollments

25

Enroliment in Conltinuing Professlonal Education leading to

govemment or Industry-required certification or licensura.
a. Unduplicated annual headcount
b. Annual course enroliments

26 Number of business organizations provided training and
seyvices under contract.

27 Enrollmentin contract training coursses
a. Undy p d annual head it
b. Annual course enrofiments

28 Employer satisfaction with contract tralning

FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
12 7 18 7 25
15 13 28 17 30
11 3 3 1 1
56 79 61 83 86
1 1 2 1 5
22 40 40 25 50
Alumnl Survey AlumniSurvey AlumniSurvey AlumniSurvey Benchmark
1988 2000 2002 2005 Survay 2008
88% 84% % 73% 80%
Alumni Survey Alumnl Survey AlumnkSurvey AlumniSurvey  Benchmark
1998 2000 2002 2005 Survey 2008
80% TI% 78% 87% 85%
Employer Employer Employer Employer Benchmark
Survey 1888 Survey 2000  Survey 2002 Survey 2005  Survay 2008
100% 88% 100% 89% 95%
Benchmark
FY 2003 FY 2004 FY 2006 FY 2008 FY 2010
100% 100% 100% 100% 98%
3 8 . 10 13
58% 88% 95%
14 8
93% 895% 84% 6% 95%
30 20 44 49
100% 100% 90%
11 4
100% 33% 33% 100% 90%
1 3 3 5
100% 100% 100% 30%
9 11 8
1% 100% 96%
14 7
50% 38% 73% 80%
12 1 11
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY z010
6,094 5,778 5,080 6,500
9,300 8,449 7494 9,500
$ Banchmark
FY 2004 FY 2005 FY 2006 FY 2010
3,070 2,487 2,536 2,750
4,583 3,561 3,804 4,000
: Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
125 104 868 B5S 115
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
5,362 5,435 4517 5,859 6,200
7,636 7482 6,052 8,585 10,200
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
97% 95% 100% ° 100% 98%
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i Lo 2
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
28 Enroliment in noneredit community service and lifelong
leaming courses
8. .Unduplicated annual headcount 3,112 | 2,388 3485 3,800
b. Annual course eproliments 7,570 6,688 7,861 8,600
Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
30
Enroliment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 229 252 287 300
b. Annua! course enroliments 302 400 480 525

AERSSRER
T

FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
31 Percentage of expanditures on Instructlon 50% 49% 48% 48% 53%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
32 Percenlage of expendilures on Instruction and selacted
academic support 57% 57% 56% 57% 51%
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THE COMMUNITY COLLEGE OF BALTIMORE COUNTY

MISSION

The Community College of Baltimore County (CCBC) provides an accessible, affordable, and
high-quality teaching and learning environment that prepares students for trapsfer and career
success, strengthens workforce development, and enriches our community.

INSTITUTIONAL ASSESSMENT
Strategic Plan

During FY 2007, CCBC, with wide participation from faculty, staff, and its community,
examined its mission, vision, and values, and developed a new strategic plan that focuses on
Teaching and Learning Excellence, Organizational Excellence, and Community Engagement.

Each of these new strategic directions supports the goals in the Maryland Higher Education
Commission’s 2004 Maryland State Plan for Postsecondary Education. There is clear alignment
with the MHEC’s goals of Quality and Effectiveness; Access and Affordability; Diversity; a
Student Centered Learning System; and Economic Growth and Vitality.

Purpose of Performance Accountability Plan

The purpose of this FY 2007 Performance Accountability Report is to provide examples of the
activities and programs that will have future impacts on the MHEC Performance Indicators
during the next five years. For this second year the indicators continue to provide baseline data
for the new measures. The baseline trend data now provides information that can guide the
development of targets for each performance area. In some performance areas the benchmarks
identify improvements that will need to be made in the area being measured by the metric. In
other cases the benchmarks are set to monitor the current high level of performance in the area.

Characteristics of CCBC Students

CCBC is an open door, public community college providing courses, programs, and services to
its region. The College has three main campuses (formerly Catonsville Community College,
Dundalk Community College, and Essex Community College), major extension centers in Hunt
Valley and Owings Mills, and teaching sites in community centers and local schools. '

Many of CCBC’s students are taking college level courses on a full time basis, but an even larger

group of students are taking college level courses on a part time basis (64 percent of the students
“taking credit courses are part time). However, most of CCBC’s students are not taking credit

courses or working toward a degree. They are adults taking continuing education courses in work
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force development, basic skills, professional development training, community education, or they
are enrolled in contract training courses designed for local businesses.

Our students represent the diverse communities of the Baltimore region. Thirty seven percent of
the students taking credit courses are from minority groups. Fourteen percent of the studenis
taking credit courses are from the traditional college freshman and sophomore age group of less
than 20 years old, but the majority of our credit students are from 21 to 29 years old and range in
age to over 95 years old. Ninety five percent of the continuing education students are 21 or older
with the largest age groups being the 40 to 49 year olds and those 60 and older.

Among the students taking credit courses, many have entered the college needing to complete
developmental courses in English, math, or reading before they can enroll in college level
courses. Approximately 2,000 students a year take courses in English as a Second Language.

These students come from many different stages in their life. Some are starting out on their
journey of lifelong learning and are just starting careers. Others are changing jobs, pursuing new
interests, acquiring new skills, or continuing a lifelong interest in a subject. Many have the
resources fo pursue those interests wherever they might choose and choose CCBC because of its
quality, convenience, and sense of community. Many others need the incredible value of their
community college to be able to afford these opportunities. Among the latter are those whose
families sacrifice to help them pay for their courses and those who must work full time while
taking courses (Indicator E—61 percent of credit students are working more than 20 hours a
week while taking courses). The number of those needing financial support from Pell Grants and

local scholarship donors has increased each year and in 2006 almost 40 percent of students taking
credit courses received financial aid - Indicator D).

Aceessibility and Affordability

Indicators in this area examine enrollment trends, market share of various student categories,
trends in tuition levels, and trends in enrollment in online courses.

CCBC’s enrollment in credit programs has remained steady in the 28,000 range for the last four
fiscal years (Indicator 1). This enrollment has been steady despite economic and demographic
changes and increased competition for students from Baltimore County. Strategic actions to
ensure continued accessibility to CCBC have included implementation of a new organizational
structure for enroilment management and student services, a continuous examination and '
modification of policies and practices that may be barriers to student enrollment and retention,
and changes in marketing, recruitment and service strategies. The college, with the help of
Baltimore County and state capital funds, continues to take steps to expand its extension centers
in the rapidly growing Owings Mills and Hunt Valley areas of the county.

Continuing Education (CEED) enrollment has ranged between 39,000 and 41,000 over the last

four years with a benchmark of 40,000 (Indicator 1). CEED is impacted by a number of external
issues and this enrollment is expecied to vary between 35,000 fo 45,000 students per year over
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the next 5 years. Issues that impact enrollment in continuing education courses include the |
decline in new training requirements for information technology professionals, the war on
international terrorism, the closure of General Motors’ local manufacturing plant, and changes in

state budget aid and state policy toward the funding of certain types of Continuing Education
courses.

CCBC has also identified a significant trend in course taking patterns of its credit and continuing
education programs that is impacting its enrollment and costs of operations: many students are
seeking shorter, more intense courses at times and locations that fit their work and family
schedules. Students are opting for 15 hour courses rather than 45 hour courses. This has resulted
in higher cost for setting up more courses to sustain FTE enrollment. The College, already with
the largest Credit and Continuing Education enrollment among Maryland Community Colleges,

has needed to work harder, recruit more students, and offer more classes to sustain FTE
enrollment. '

Initiatives to address total credit and continuing education enrollment during the next 5 years
include increased coordination of continuing education courses and services with credit
programs. These initiatives will facilitate transitions of students from one type of course to
another type of course e.g. CEED to Credit courses) and facilitate coordination to avoid
duplication of courses and services. The CCBC Hunt Valley expansion in FY2006 provided
much needed additional classrooms for both credit and continuing education courses in a
growing area of the county. The construction of a new facility in Owings Mills, while still
several years from being completed, will provide additional classroom space to meet the demand
for courses and services in that growing area of Baltimore County.

During the next decade, Baltimore County’s population is projected to increase slowly and the
county population will continue to age. In order to respond to demographic changes, CCBC has
targeted responses to four key demographic trends: (1) development of sites closer to the growth
centers of the County including Owings Mills, Hunt Valley and aiso the Route 1 and
Northeastern corridors of the county that are likely to be impacted by BRAC; (2) increasing the
participation rate of minority populations including the immigrant population; (3) increasing the
participation rates of public and private high school students who might not have previously gone
to college; and (4) creating course schedules and online courses that accommodate our adult
students’ busy lifestyles. (Indicator 5).

Recently there has been an increasingly fierce competition among higher education institutions
for Baltimore County residents. The expansions of Towson University and The University of
Baltimore and of several private colleges are especially noteworthy changes as the competition
for first time, full time students from Baltimore County continues to intensify. CCBC’s share of

this important category of students declined from 46% in fall 2003 to 37% in fall 2006 (Indicator
2.

Over the past five years, CCBC’s market share of Baltimore County’s part time undergraduates
has also fallen from 70% to 66% as competitors have added more courses and programs for part
time students and dramatically increased their marketing to these students (Indicator 3).
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CCBC’s market share of recent high school graduates taking credit courses in Maryland has
ranged from 49.5% to 52.6%. The rate of 49.5% in Academic Year 05-06 is a cause for concern
(Indicator 4). New marketing, outreach efforts to offer dual enrollment to high school students,
and efforts to sirengthen the Tech Prep connections between the high schools and the College
have been successful in attracting student groups that have had low college participation rates in
the past. But these efforts have been less successful in keeping recent high school graduates who
might previously have enrolled at CCBC but who are now able to get dorm rooms and freshman
status at nearby four year campuses. (Indicators 2, 3, 4)

The Board of Trustees is committed to keeping CCBC affordable and accessible for Baltimore
County residents. For many years the Board has had a policy that annual tuition and fees charged
to in-county residents should not exceed 50% of the tuition and fees at the four-year public
colleges in Maryland. The rates of 44% for FY 2004, 45% for FY 2005, and 43% in FY2006
remain well on the positive side of this benchmark. (Indicator 6)

Stadent Satisfaction, Progress and Achievement

Most of the Indicators in this area were new last year, and CCBC had some difficulties collecting
information that had not been previously gathered for the 2000 and 2001 Cohorts. Systems had
not been built to store and retrieve this data in 2000 and 2001. The Indicators in this area are
now better understood and more consistent with that being collected at other community colleges

in Maryland and CCBC has now been able to retrospectively gather appropriate data for the 2000
and 2001 Cohort.

The trend in the rate of developmental completers (Indicator 9) is now more consistent from
2000 to 2001 and shows an expected increase in the most recent fall 2002 cohort. This is
consistent with our own internal evaluations of CCBC’s Title Il initiatives to strengthen the
developmental education courses and services at the three campuses.

The tracking system for the Successful-Persister Rate (Indicator 10) has also now been more
completely implemented and each of the student categories that are being tracked in this system
are now showing more consistent behavior from cohort to cohort with small positive changes in
the Success Rates for the “College Ready” category and for “All Students” in the fall 2002
cohort. The students who started as needing developmental courses and who then completed
developmental course work continue to outperform the College Ready Students on this Indicator.
And the small negative changes in the Success Rate for students who started with developmental
needs and did not complete those courses are an indication that such students are now having
more difficulty “avoiding” these requirements and still being able to persist at CCBC.

With the more complete implementation of the Degree Progress Tracking System, the Successful
Persister Rate for Minority students (Indicator 17) has also become more aligned with CCBC’s
other tracking information and shows that Africa-American students (and especially African-
American male students) are trailing other groups on this particular indicator of success. The
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College’s effort to “Close the Gap”, although it had some success at increasing course success
rates for African-American students has not yet impacted this particular Indicator,

The trends in Graduation-Transfer Rates (Indicator 11 and 17) are also now more consistent after
the further implementation of the Degree Progress Tracking System and the availability of
additional data to track each of the three cohorts for four years. The trends now indicate small but
steady positive changes for each of the four categories of students that are included in the’
Performance Accountability Reports. “College Ready” students, who enter CCBC without any
developmental course requirements and who attempt at least 18 credit hours, are now graduating
or transferring within four years at a rate of 55 percent. Students who started CCBC with
developmental course requirements and who finished these requirements are graduating or
transferring at the same rate as College Ready Students. This group has also made small positive
gains from the 2000 Cohort to the 2002 Cohort. The Graduation Transfer Rates for All Students
in the 2002 Cohort went from 42 to 46 percent.

While it is difficult to attribute causality from college initiatives to changes in these indicators,
CCBC, over this period, introduced a number of services and programs designed to engage
learners as full partners in the learning process, assist learners to participate in collaborative
learning activities, and strengthen the role of faculty. It has also designed and implemented new
data systems that permit closer tracking of students who enter with developmental educational
requirements. In the future these new data systems will also facilitate tracking of those students
who progress through the college but who may not fit into the traditional outcome categories of
earning a degree or transferring to a Maryland four year campus.

CCBC’s Developmental Education Program has recently been a finalist in the MetLife Annual
Award for Outstanding Community College Program, and the CCBC program is now one of the
few community college developmental programs that are accredited by National Association of
Developmental Education (NADE). Changes in freshman advising, course revisions, and
retention efforts in developmental courses, have begun to influence CCBC’s Successful-Persister
and Graduation-Transfer rates. Our new capability to track particular categories of students has
also been cited in recent professional literature as a best practice in providing feedback on how
students succeed and where support needs to be directed.

Satisfaction of graduates with educational goal achievement (Indicator 7) has remained over 90
percent for the last decade. In the latest survey of fiscal year 2005 Graduates, conducted in spring
2006, 95 percent of the respondents expressed satisfaction with the help they had received from
CCBC in achieving their educational goals. :

In the last survey of “non-returning students” (Indicator 8), conducted in fall 2005, a smaller
percent of former students who did not return after being enrolled in spring 2005 at CCBC
expressed satisfaction with the help they had received from CCBC concerning their education
goal attainment. Although the number of respondents to this survey has been quite small and
these respondents may not be representative of all non-returning students, there were comments
from this survey that may signal that more students are experiencing difficulty with work
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schedules, financial support for attending college, and with not being accepted into the selective
enrollment programs at CCBC.

In recent years, the percent of students who express satisfaction with preparation for transfer has
ranged between 72 to 80 percent. While few have expressed dissatisfaction with transfer
preparation it has been of some concern that 15 to 20 percent have reported that they are neutral
regarding their evaluation of that preparation and have not been willing to commnit that they were
satisfied with that preparation (Indicator 13). CCBC has identified several issues that surround
student satisfaction with transfer preparation. Using the surveys of graduates and interviews with
former students we have found that some of these “neutral” graduates report that they were
unable to transfer credit due to lack of a comparable course at the transfer campus. Additionally,
some students report that information from the transfer college had changed when they tried to
transfer. CCBC has used this type of information to examine both classroom outcomes and the
advising support services that impact transfer students, as well as in discussions with those
responsible for transfer at the four year campuses. Better tracking of student transfers is now
providing insights in how to build better partnerships with campuses receiving CCBC students.

In addition to a closer look at CCBC’s preparation of student transfers, the College has also been
working with its transfer partner colleges to ease barriers that exist in the transfer process at the
transfer college. We have found that these sometimes include complaints about tuition changes at

the four-year campuses in Maryland and the maze of rules that face students who are trying to
transfer.

In addition to the Indicators regarding Quality and Effectiveness that are provided in this
Performance Accountability Report, CCBC has a strong learning outcomes assessment process at
the course level. A course evaluation system is used to provide student evaluations of
effectiveness to the faculty and department chairs, and a comprehensive program review system
that provides trend data on enrollments, student and graduate characteristics, and course
enroliment trends at the program level. E

The College’s Continuing Education and Employment Division (CEED) has also become more
active in outcomes assessment activities and now collects and uses the results of certification
exams, instructor evaluations by students, and business satisfaction surveys to evaluate the
quality of its courses. Some of the CEED courses, designed for contracts with particular
organizations and agencies, have measurable learning outcomes built-in deliverables in the
contract.

Diversity

CCBC is proud of its ability to aitract students of color, students of all ages, international
students, and students from all of the communities that make up the Baltimore area. Minority
students have been the fastest growing segment enrolling in the College’s credit courses and now
comprise 40 percent of the students enrolled in credit programs. In comparison, minorities made
up 29 percent of all adults in the 2005 Census Estimates for Baltimore County (Indicator 14).
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Having a diverse full-time faculty (currently 14.5% from minority groups) is a goal that the
College has taken seriously but has been difficult to achieve (Indicator 15). One factor impacting
CCBC’s ability to increase this metric has been its ability to retain minority faculty. CCBC has
been successful in attracting minority faculty; however, once these faculty members have
successful teaching experience at CCBC, other institutions have been eager to recruit them.
CCBC has been only partially successful in countering that competition as changing financial
support threatens to weaken its benefit packages, competitive salaries, and opportunities for merit
pay.

The percent of minorities in the professional non-faculty category that includes Administrators

and Other Professional positions has been in the 28 to 29 percent range during the last few years
(Indicator 16). :

A critical issue in increasing the achievement and retention rates for students from minority
groups has been the Success Gap that exists as students enter the College. The initiatives the
College has undertaken as part of its effort to close that gap project are addressed in the Minority
Achievement Report submitted to MHEC June 1, 2005. From the 2000 to the 2002 cohorts the
success rates for both African-American and for white students have increased and there has been
some narrowing of the gap on these measures between white and African-American students.
The Transfer-Graduation rate for All Students in the fall 2000 Cohort, tracked for 4 years to fall
2004 was 42% while that for the more recent 2002 cohort tracked to 2006 was 46 percent. The
Transfer-Graduation rate for African-Americans in the 2000 cohort was 32 percent and had
increased to 37 percent for the most recent cohort that started in fall 2002.

Support of Regional Economic and Workforce Development

The number of degrees and certificates awarded in career programs has remained relatively stable
from FY2003 to FY2006 but there have been dramatic increases in the numbet of graduates in
the Health Professions (Indicator 19).

In our surveys of graduates conducted one year after graduation, CCBC graduates continue to
report that they are employed full time in a field related to their degree (Indicator 20) and most
express high levels of satisfaction with job preparation (Indicator 21). In surveys of their

employers, a large majority of these employers have reported satisfaction with the preparation of
the CCBC graduates who are working for them.

In addition to the triannual surveys of all graduates that are conducted one year after graduation,
there are also regular surveys of the graduates from specialized programs like nursing,
occupational therapy assistant, respiratory therapy, and radiography. Information about the
employment status and the graduates’ evaluation of their programs are obtained in these surveys
and are major criteria in the accreditation of these programs,
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Licensure pass rates for CCBC career programs are regularly monitored by each program and by
the specialized accrediting bodies for these programs. For most of these exams, over 90 percent
of the graduates pass on their first attempt. When fewer than 80 percent pass on their first
attempt the CCBC program coordinator and dean follow up to ensure that the program’s
outcomes become better aligned with certification standards. In Indicator 23 the pass rate trends
for 12 programs are provided. Most of these programs have success rates that indicate that 90
percent or more of the CCBC graduates are passing on their first attempts. Several of the
programs experience some volatility in their pass rates because of the small numbers of graduates
who take the licensure exam in a particular year, and several that experienced low pass rates last
year now have pass rates above 90 percent.

Most of the remaining indicators in this section are concerned with continuing education training
contracts, the number of Continuing Education courses and course participants, and company
satisfaction with contract training that is provided by the Continuing Education Division. CCBC
bas consistently been among the national community college leaders in the number of students in
workforce development courses and in contract training for business.

Enrollments in courses designed specifically for workforce development (Indicator 24), and in
professional development courses leading to licensure (Indicator 25) have been high and
relatively stable over the four year trend period. The ratio of unduplicated headcount of students
to course registrations (and the ratio of these to FTE) in these areas indicates that CCBC is
successfully recruiting students, and that more of these students are taking multiple courses, but
that these courses are generating fewer FTE as the demand for shorter, more intense courses
continues {0 grow.

The number of business organizations provided training and services under contract have been in
the 200 to 250 range over the period (Indicator 26). Responses to surveys of organizations that
contract with CCBC for employee training have provided important monitoring information
showing that this training is mecting their needs. For the past several years over 92 percent of
these contracts have resulted in evaluations that rated CCBC training as satisfactory or very

- satisfactory. These surveys are designed so that they also provide valuable information regarding
additional training opportunities that CCBC can provide to these orgaunizations.

The number of training courses delivered under contract to particular organizations has varied
over the last ten years and we expect this variation to continue as the local economy adjusts to
more or less emphasis on workforce training. Several large CCBC contracts for training were
carried to their successful conclusion and companies like Allison Transmission, Comcast, and
General Motors have cut back on their funding for training.

As large companies and agencies have pulled back from contracts to train their workers in
courses that CCBC designed exclusively for their workers, there has been some movement of
these employees to open-enrolled cowrses at CCBC. In general however, employer sponsorship of
training in this region is expected to be stable over the next four years. The number of
enrollments in contract and open-enrollment workforce development training courses has ranged
from 45,315 to 49,103 during the period (Indicator 27).
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CCBC expects that the number of courses and enrollment in courses restricted to the employees
of the confract company and developed for particular companies will rise when employers and
funding agencies in this area once again begin to invest in training. One exception to the decline
in employer sponsored contract training has been the continued emphasis on Workforce Literacy -
courses and courses that teach English as a Second Language to employees.

COMMUNITY OUTREACH AND IMPACT

In addition to being a major educational force in the region, CCBC is a major partner in efforts to

develop the economic base of the Baltimore Region and is proud of its role in the cultural life of
the region. '

Enrollment in community service courses and lifelong learning courses has fluctuated during this
period as changes in state aid for certain CCBC program areas has changed. Indicator 29 reflects’
these changes in state policy toward funding of courses targeted for senior citizens. In addition,
the college, after accepting responsibility for community and adult education which had
previously been managed by the public schools, has needed to consolidate those offerings and to
consolidate the sites that are available for those courses. Previously these courses were taught by

the public school system and were located in almost every high school and elementary school in
the county. '

Enrollment in adult basic skills and literacy courses continues to grow (Indicator 30). Courses in
CCBC’s Center for Adult and Family Literacy include courses in reading skills, GED
preparation, and workplace literacy. To meet the continuing demand for language training by the
growing immigrant communities in the region, CCBC teaches both credit and non-credit courses

in English as a Second language (ESOL) in these community education courses and expects
enrollment in these courses to continue to grow.

Community Education, in addition to basic education and literacy, also include courses in arts,
boating and water safety, career development, consumer awareness, history, languages, health
and safety, parenting, professional childcare, as well as some open enrolled business and
technical skills courses. These courses are held on evenings and weekends, and can be found in
neighborhood locations such as libraries and at schools throughout the region. The College’s
highly successful summer programs feature camps devoted to Spanish, visual arts, performing
arts, space exploration, and sports. CCBC continues to offer more than 1,000 different courses

targeted to seniors and the annual enrollments in these courses have exceeded 12,000 for a
number of years.

Environmental Scanning and Strategic Planning

Much of CCBC’s success at anticipating the needs for new courses, programs, and services for
the region has been facilitated by its Environmental Scanning Reporting System. These reporis
are updated periodically and examine important trends in the economy, labor force, social values,
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competition, education, technology, demographics, and politics, and then identify the
implications of these trends for CCBC. The process of developing these reports includes
literature reviews, tracking internal and external trends, and data analyses that are then shared
with a wide variety of CCBC, business, community, and state leaders for their insights. The

process of producing and sharing these scans has been very useful in identifying strategm
opportunities for the college.

Public School Parinershig S

During the last year CCBC strengthened its partnership with Baltimore County Public Schools
(BCPS). Programs for the continuing education for BCPS teachers were provided to enhance
instructional skills in mathematics and science. Summer workshops for local teachers were held
on the CCBC campuses.

CCBC now offers an Associate of Arts program in Teacher Education that provides for transfer
of this degree to teacher education programs at private and public colleges in Maryland. CCBC -
also provides an alternative pathway for provisional teachers to gain certification.

Additional collaborations with BCPS include a strong career and technology partunership that

connects career programs (Tech Prep) and a Summer Science Institute for Elementary School
Teachers.

The Coliege Readiness Program and the Upward Bound Program at CCBC provide opportunities
for high school students to become better prepared for college, and to become familiar with the
programs, faculty, students and expectations of college.

Enrollment in the College’s Parallel Enrollment Program (PEP) has grown steadily and this
program, which allows qualified high school students to enroll in CCBC courses while they are
completing high school graduation requirements. The PEP program is expected to continue to
grow in enrollment and to expand in each high school in the region. ;

Economic Development

CCBC’s works closely with the business community in the region to help companies and public
agencies identify cost effective means of providing quality training. As Baltimore County has
lost a number of its large manufacturing companies, the College has needed to find increased
opportunities in smailer and mid-sized companies. It has developed courses for health care
organizations and other fast growing human service companies that are becoming dominant in
the area and that are demanding increasingly skilled workers at all levels of care and business
operations.

The Baltimore Business Journal regularly names CCBC among the largest workforce training
organization in a wide variety of skill areas. In the area of Information Technology, CCBC trains
students in computer programming and repair, Web design, computer networking, and
multimedia development. In the last few years CCBC has added training opportunities for skills -
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needed to support Gaming software development and the Gaming software firms that are
growing in the FHunt Valley area.

CCBC continued to expand its credit and continuing education offerings to meet the demand for
health care training in the region. Courses in dental assisting, pharmacy technology, and medical
assisting have been added, and the program to train practical nurses has expanded, These
programs continued their close association with The Johns Hopkins Hospital, Franklin Square
Hospital, UMB, and others in the health industry in the Baltimore area and have worked with
professional boards to ensure superior accreditation status.

The College’s paftncrships with apprenticeship organizations — including labor unions, regional
_housing authorities, and trade associations are often cited as national models and draw visitors
from training agencies in other countries. These partnerships enroll students in carpentry,

electricity, heating, machining operations, engineering, plumbing, steam fitting, and police cadet
training.

During this past year CCBC continued to implement its $3 million National Science Foundation
grant to strengthen the local manufacturing community. The grant is being used to develop a
Maryland Center for Manufacturing Educational Excellence. Its aim is to increase the number of
qualified manufacturing technicians and develop educational prograras to build a world-class
workforce in manufacturing. The program focuses on four areas: development of flexible
educational programs; assessment of workplace skills; recruitment to manufacturing careers; and
web-based access to information and services regarding manufacturing education.

State and Local Government

CCBC provided training to public servants working in local, state, and federal agencies. The
College provided open enrollment courses that helped government workers increase their skills
and to acquire and maintain licensure and certification in a wide array of areas. The College also
assisted public service agencies with customized training in the workplace for:law enforcement,
corrections, probation and parole, prosecution, and court agencies. CCBC faculty members
developed and provided courses for clients such as the Baltimore County Police Department, the
Maryland Transportation Authority Police, and the Maryland Correctional Training Commission.

- Other Community Qutreach

In addition to offering its own courses, the college’s facilities were valuable resources for
cultural, athletic, and community events. The Catonsville, Dundalk and Essex campuses
sponsored theatrical productions, art exhibitions, musical performances, guest speakers, and high
school athletic competitions. High School graduation ceremonies, community lacrosse and

soccer competitions, and statewide academic competitions were regular occurrences on each
campus during the year.
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Effective Use of Pablic Funding

CCBC’s Board of Trustees has committed the College to operating as a single college, multi-
campus organization that works effectively to best utilize its human and financial resources. The
College’s new Strategic Plan has identified a number of objectives for reaching this vision of a
single college, to effectively engage with our communities, and to provide an organization that
excels in supporting teaching and learnin.

The College’s plan and budgets focus its resources on increasing student learning and have
consistently committed 48 to 51 percent of its unrestricted funds to instruction (Indicator 31).
This 50 percent range has been consistent with the College’s goal of focusing its resources on
teaching and learning, upgrading its classrooms and the technology that support learning, and
controlling expenditures that are less central to its teaching and learning mission. CCBC has also
been able to maintain its emphasis on instruction and academic support by committing 60 percent
of its unrestricted funds to instruction and academic support during FY2006 (Indicator 32). This
commitment has occurred despite the increasing costs of maintaining its facilities and of utilities,
and the need for increases in expenditures for health insurance.

Reallocation of Existing Resources to Support Other Programs

FY 2005 and 2006 saw the continued implementation of major structural reorganizations as
CCBC moved toward a single college model. The model of having a single president, campus
administrators instead of campus presidents, and six college wide academic deans rather than
academic deans for each program at each campus became a reality in FY2007. The college
eliminated Cabinet level positions, and established a single college wide vice president for

student services and enrollment management and a single vice president for finance and
administrative services.

Results from this reorganization into a single college organizational structure have already
“included improved coordination of class schedules and departmental activities among the three
campuses. Specific examples of program resource shifts resulting from this reorganization have
been increases in general education and science courses at Dundalk; the initiation of college-wide
department chairs; the implementation of a Practical Nursing certificate program at Dundalk; the
expansion of several campus based programs so that courses and services in these programs can
be taken at all campuses; and further consolidation of units like the Planning and Research Office
into a single office serving multiple campuses and sites. ‘

These changes permitted the College to better utilize its human resources to cover the needs at all
campuses. Catonsville and Essex faculty now have teaching responsibilities on the Dundalk
campus (and vice versa), and students at Dundalk now have access to services, faculty and
expertise from throughout the college.
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THE COMMUNITY COLLEGE OF BALTIMORE COUNTY
2007 ACCOUNTABILITY REPORT

'msss descr!ptors are not performance mnfcatms'sub_:acr fo Impmvament by the ccllage, but c.farfry lnsﬁturianaf mission and pru vide confaan‘ for

Interpreting the performance indicetors below.

Fall 2003 Fall 2004 Fall 2005 Fall 2006
A. Percent credit students enrolled part-time 84.8% 64,5% 84.1% 84.8%
B. Students with developmental! aducation needs 61.3% 62.0% 68.6% 68.0%
FY 2003 FY 2004 FY 2006 FY 2006
C. Total unduplicated headcount In English for Speakers of
Other Languages (ESOL) courses 1,718 1,573 1,840 1,910
D. Financial aid reciplents
a. Percent recelving Pell grants 22% 24% 25% 25%
b. Percent recelving any financlal ald 39% 35% 38% 38%
Sp 2004 Sp 2006 Sp 2007
E. Credit students amployed more than 20 hrs/ week 59,7 81.8
Fall 2003 Fall 2004 Fall 2005 Fall 2008
F. Sludent raclal/ethnic distrbution
a. African Amsrican 28% 30% 30% 31%
b. Asian, Pacific Islander 3% % 4% 4%
c. Hispanic 2% 2% 2% 2%
d. Native American 0% 0% 0% 0%
e, White 80% 80% 59% 57%
{. Foreign 2% 2% 2% 2%
g. Other 2% 2% 3% 3%
FY 2003 FY 2004 FY 2005 FY 2008
G. Wage growth of occupational degree graduates
a. Median income one year pricr {6 graduation 19,543 21,485 20,874
b. Median income thres years aﬂergmduahan 44418 47,078 47,132
c. Percent increase 127% 115% 126%
Benchmark
FY 2004 FY 2005 FY 2008 FY 2010
1 Annual unduplicated headcount
a. Total 67,082 85,535 87,948 66,142 66,500
b. Credit students 28,586 28,427 28,285 27,978 28,000
©. Non-credit students 40,442 38,957 41,475 39,738 40,000
Benchmark
. Fall 2003 Fali 2004 Fall 2005 Fall 2008 Fall 2010
2 Market share of firsi-Uime, full-time freshmen 48.2% 442% 39.4% 371% 40.0%
Benchmark
Fall 2003 Fali 2004 Fall 2005 Fall 2006 Fall 2010
3 Market share of part-ime undergraduates 70.8% 67.9% 67.1% §6.2% 70.0%
Benchmark
AY 0203 AY 03-04 AY 04-05 AY 0508 AY 03-10
4 Market share of recent, college-bound high school
graduates 43.5% 52.6% 51.8% 49.5% 52.0%
Benchmark
FY 2003 FY 2004 FY 2005 - FY 2008 FY 2010
5 Enroliment In onfing courses i
a. Credit 4,614 6,718 8,203 8,078
b. Non-credit 234 408 450 658 1,500
. Benchmark
FY 2004 FY 2005 FY 2006 FY 2007 FY 2011
6 Tuition and fees as a percent of tuilion and fees at
Maryland public four-year institutions 43.9% 454% 43.4% 43.1% £50.0%
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Graduate satisfaction with educational goal achievement

-]

Non-retumning student satisfaction with educational goal
achievement

0

Developmentat completers afler four years

10 Successiul-persister rate after four years
a, College-ready students
b. Developmental completers
¢, Developmental non-completers
d. All students In cohort

11 Graduation-transfer rate after four years
a. College-ready students
b, Davelopmenta! completers
¢. Developmental non-completers
d. All students In cohort

12 Performance at transfer Institutions:
a. Percent with cumulative GPA atter first year of 2.0 or
above
b. Mean GPA after first year

13 Graduate salisfaction with transfer preparation

Bt

14 Minosity student enroliment compared to service area
population
a. Percent non-white enroliment
b. Percant non-white seyvice area populallon, 18 or older
(not benchmarked}

15 Percent minorities of full-time faculty

16 Percent minerities of full-time adminisiralive and
professlonal staff

17 Successful-persister rate after four years
a. African American
b. Asian, Packic Islandar
¢, Hispanic

18 Graduation-transfer rate afier four years
a. African American
b. Asian, Pacific islander
c. Hispanic

4

Uk
Benchmark
1938 2000 2002 2005 Survey 2008
26.0% 84.0% 97.0% 85.0%
Spring 2001  Spring 2008  Spring 2006 Spring 2007  Benchmark
Cohort Cohort Cohort Cohort Spring 2008
70% 1% 58% 73%
Fafl 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2008 Cﬁ)hon
40% 8% AT% 40%
Fali 2000 Fall 2001 Fali 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
78.8% 76.4% 78.0% T4%
83.4% 85.7% B3.7% 7%
47.8% A8.4% 45.8% 42%
70.8% 71.3% 71.7% 5%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
50,6% 51.6% 54.6% 55%
490.8% 51.0% 53.3% 48%
© 223% 22.1% 24.2% 26%
41.7% 42.3% A8.1% 43%
Banchmark
AY 02-03 AY 03-04 AY 04-05 AY 05-08 AY 03-10
78% B1% 74% 80% 78%
2862 256 2.67 2.60
Alumni Survey Alumnl Survey Alumni Survey AlumniSurvey  Benchmark
1998 2000 2002 2005 Survey 2008
78% 72% 81% 72%
S FAE R 53 8
SRR ]
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2008 Fall 2010
7% 38% a9% 40% 40%
'
27% 28% 29%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2008 Fall 2010
14.5% 14.0% 14.7% 14.5% 14.0%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Falf 2010
29.0% 28.5% 28.4% 27.8% 28.0%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Gohort
62.8% 62.1% 62.3% 85%
78.8% T7.8% 80.5% 65%
53.8% 79.2% 73.2% 85%
Fall 2000 Falf 2001 Fall 2002 Benchimark
Cohort Cohort Cohort 2006 Cohort
321% 32.3% 37.1% 43%
51.1% 48.5% 615% 43%
30.8% 49.1% 57.7% 3%
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Vel

Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
19 Occupational program Associate degrees and credit .
certificates awanded by program area:
a. Business 159 162 178 160 184
b. Data Pracessing 157 116 94 87 103
c. Engineering Technology 101 154 99 96 108
d. Health Services 284 348 410 426 451
e, Natural Science 20 28 35 20 39
f. Public Service ' 180 228 208 173 229
Alumni Survey Alumnl Survey AlumniSurvey AlumnlSurvey  Benchmark
4998 20600 2002 2005 Sinyvey 2008
20 Percent of career pragram graduates emplayed full-ime In
arelated field. 84% 84% 0% B85%
. Alumni Survey Alumnl Survey AlumniSurvey AlumniSurvey Benchmark
1998 2000 2002 2005 Survey 2008
21 Graduate satisfaction with job preparation 72% B3% 28% B2%
Employer Employar Employer Employer Benchmark
Survay 1998 Survey 2000 Survey 2002  Survey 2005  Survey 2008
22
Employer satisfaction with caraer program graduales 894% 86% 92% 84%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
23 Licensure/certification exam pass rates
a, Nursing (RN} 94% 9% 85% 92% B5%
Number of Candidates 142 172 184 218
b. Nursing - Practical NA NA 85% 87% 85%
Number of Candidates - - 13 15
c. Mortuary Sclence 100% 91% 78% 85% B5%
Number of Candidates 8 22 27 13
d. Occupational Themapy 1% 100% 100% 100% 100%
Number of Candidates 7 5 8 8
e, Radiological Technology (Redlography) 100% 100% 92% 100% 100%
Number of Candidates 4 10 12 1
f. Radiation Therapy Technician NA 48% 52% 80% 75%
Number of Candidates - 24 ) 21 20
g. Veterinary Technology 8% 55% 42% 100% 92%
Number of Candidates g 1 24 12
h. Emergency Medical Tech - EMT-Basic 100% 100% 100% 99% 97%
Number of Candidales 30 87 40 81
i. Emergency Medical Tech - EMT -Paramedic 73% 88% 57% 78% 96%
Number of Candidates 1 17 7 18
J. Physlcian Assistant 85% 90% 6B% 91% 20%
Number of Candidates 33 28 31 35
k. Massage Therapy 88% 96% 100% 94% - 85%
Number of Candidales 17 27 7 17
1. Respiratory Care Theraplst 58% i B9% B83% 79% BO%
Number of Candidates 1 9 18 » 14
. Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
24
Enroliment in noncredit workforce-development courses
a. Unduplicated annual headcount . 15,371 16,880 19,320 20,160 21,000
b. Annual course enroliments 24,312 28,831 33,038 31,389 28,000
Benchmark
FY 2004 FY 2005 FY 2006 FY 2010
25
Enrollment In Continuing Professicnal Education leading to
govemment or industry-required certification or licensure,
a. Unduplicated annual headcount 1,770 3,079 3,598 3,541 3,800
b. Annuali course enroliments 4314 4616 5,781 7,083 7,500
2 Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
268 Number of business erganizations provided training and
sences under contract. 217 201 249 224 120
Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
27 Enmoliment in contract training courses
a. Undupticated annual headcount 15,232 15,0681 17,284 16,380 16,000
b. Annual course enroliments 45315 45336 49,103 45810 45,000
Benchmark
FY 2003 FY 2004 FY 2006 FY 2006 FY 2010
28 Employer satisfaction with contract fralning 95% 92% 5% o8% - 95%
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Benchmark

. 2006 . FY 2006 FY 2010
29 Enroliment in noncredit commtinity service and lifelong
leaming courses
a. Unduplicated annual headcount 8,538 8,531 8418 7.197 8,000
b. Annual course enrollments 18,451 16,750 14,958 13,747 14,500
Benchmark
FY 2003 - FY 2004 FY 2006 FY 2006 £Y 2010
30
Enrollment in noncredit basic skills and literacy courses
a. Unduplicated annual headcount 1,838 2,284 2,725 3,100 3,500
b. Annual course enrollments 2,683 3,924 5,831 6,469 7,000

FY 2003 FY 2004 FY 2085 FY 2006

31 Percentage of expendilures on instruction 50% 48% 4B% 51%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
32 Percentage of expenditures on instruction and selected
academis support 680% 5B% 58% 60% 60%
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FREDERICK COMMUNITY COLLEGE

MISSION

FCC, as a learning college, prepares individuals to meet the challenges of a diverse, global
society through quality, accessible, innovative, lifelong learning. We are a student-centered,
community-focused college.

FCC offers courses, degrees, certificates, and programs for workforce preparation, transfer, and

personal eorichment. Through these offerings, FCC enhances the quality of life and economic
vitality of our region.

Vision Statement

FCC is a premier student-centered learning college where students, faculty, and staff work
together for student success. ;

INSTITUTIONAL ASSESSMENT

As part of the newly published 2007-2010 Strategic Plan, Learning Goal 4 (i.e., Ensure the
College systems and practices support learning) was specifically established to ensure that all
methods that enhance learning and support continuous improvement are utilized. One of the
principle objectives of this goal is that “Institutional improvement is facilitated by strategic use
of assessment data.”

Community College Survey of Student Engagement

To promote institutional improvement and student learning, FCC participated in the
Community College Survey of Student Engagement (CCSSE) in the spring of 2006. CCSSE
provides data regarding educational practices that promote siundent engagement, learning, and
persistence toward academic goals. The survey also provides data about students’ college
experiences so that colleges can assess how well they are engaging students. Specifically,
the survey provides average scores on five benchmark areas that reflect areas of learning.
The survey also provides comparison data with the 2006 CCSSE national cohort, a group of
16 Maryland community colleges called the Maryland consortium, and FCC’s 2004 data.

The Outcomes Assessment, Planning and Research department developed a plan to share and
present CCSSE results with faculty. These data were shared with faculty and administrators in
a series of presentations throughout the spring of 2007. Each presentation was conducted by
two faculty members and focused on a specific aspect of student learning and engagement
called a storyline (i.e., academic challenge, active and collaborative learning, student and
faculty interaction, student effort, support for learners, and cultural inclusion). Presentations
and discussion were documented and made available on the FCC intranet.
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The Active and Collaborative Learning presentation showed that most engagement with other
FCC students and faculty occurs within the classroom and was not significantly different from
the CCSSE national cohort and Maryland consortium average scores (49, 50, and 50.2,

respectively). Discussion focused on how to improve active learning and make students feel
more comfortable and confident to actively participate in class.

The Academic Challenge presentation included data reflecting the nature and amount of
assigned academic work, the complexity of cognitive tasks, and faculty standards used to
evaluate student performance. The FCC overall performance on this benchmark was above the
CCSSE national cohort and Maryland consortium average scores (51.5, 50, and 51.4,
respectively). Suggestions focused on the need to encourage dialogue among faculty to define
academic challenge, and a need to establish the actual amount of writing required by FCC by
sampling courses.

The Student-Faculty Interaction presentation included data about the frequency and types of
interaction between students and faculty. FCC overall performance score was above the
CCSSE national cohort average score and slightly below the Maryland consortium average
scores (52.4, 50, and 52.6, respectively). Resulting suggestions included promoting events to
increase interaction (e.g., lunches, field trips), providing written guidelines for faculty to
promote these events, providing online office hours, and when possible including campus
events into coursework.

The Student Effort presentation discussed results showing the extent to which students apply
themselves toward their academic goals and engage in activities important to their success. The
FCC average score on this benchmark was not significantly different from the CCSSE national
cohort and Maryland consortium average scores (45.6, 50, and 51.5, respectively). Suggestions
included improving methods of informing students about tutorial services, possibly requiring
students to use the Writing Center (i.e., to address poor student writing), possibly requiring
young first year students to take a study skills course, and providing a more effective way of
offering help services.

The Support for Learners presentation included data about students’ perception of support
services and their frequency of use of such services. The FCC average score on this benchimark
was not significantly different from the CCSSE national cohort and Maryland consortium
average scores (47.8, 50, and 50, respectively). Discussion and feedback included increasing
efforts with first semester students (i.e., more campus activities, social activities, improve
orientation), offering online resources for students to interact, conduct focus groups among
males (i.e., to address low scores among males), and possibly making advising mandatory.

In addition to the benchmark presentations, FCC presented an overview of CCSSE data,
including items relevant to instruction, at the spring 2007 Adjunct/New Faculty Dinner and
Orientation. Also, CCSSE data revealing students’ perception of their instruction and learning
in General Education areas were shared with the General Education Committee. These
presentations resulted in interaction among the research department, administration, and faculty
to review CCSSE assessment data and discuss suggestions to improve the institution and
student learning,.
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Response to Commission’s Questions

In response to the Commission’s specific questions, FCC is providing an explanation for the
following:

A.

Percent Minorities of Full-Time Faculty

FCC is committed to increasing the diversity of its faculty and staff and has taken steps to
ensure more consistency and efficiency in its hiring processes. As of fall, 2006, the
percent of fufl-time minority faculty declined from 11% to 6%. However, FCC has hired
four new faculty of color who will begin teaching in fall 2007 and are not reflected in this
data. Please see more explanation under Diversity section.

Occupational Program Associate Degrees and Credit Certificates Awarded — Data Processing
The number of awards in data processing at FCC has decreased over the past two years

from 29 in FY2004 to 14 in FY2006. According to the Maryland Department of Labor,
Licensing and Regulations, this downward trend appears to be reflective of the IT .

industry as a whole. Their most recent report states that employment in the data

processing and related services industry has decreased by 24 % from 2002 to 2005.

Furthermore, the enrollment in Data Processing declined from 133 in fall 2002 to 107 in
fall 2006.

Occupational Program Associate Degrees and Credit Certificates Awarded — Engineering
Technology

FCC has discontinued three of the four programs in Engineering Technology. The
remaining program, Construction Management, is doing very well on enrollments and,

with the Federal grant providing tuition assistance, we expect to see many more students
and completers in this program.

Occupational Program Associated Degrees and Credit Certificates Awarded — Natural Science
Culinary Arts is currently the only Natural Science program offered at FCC. The

popularity of this program is steadily increasing as the popularity of Food TV increases.
FY2006 awards in the Natural Sciences were 7 compared with 3 in FY2005.

Accessibility and Affordability

FY 2006 Unduplicated credit enrollment revealed an increase of 2% over FY 2005
enrollment from 6,719 to 6,872, The enrollment of students of color has increased 9%
between fall 2005 and fall 2006 and 51 % since 2001. In fall 2006, 62% of credit students
were women and 62 % of the student population attended part time. The average student age
remained at 27; however, 46% of the students were traditional age (18-21).

Moreover, Unduplicated non-credit enrollment increased by 4% in FY 2006 (12,296) from
FY 2005 (11,783) representing an enroliment growth of 62% since FY 2002 (7,603).
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Overall, the annual Unduplicated credit and non-credit headcount has increased by 4%
between FY 2005 (17,823) and FY2006 (18,478).

Enrollment in credit online courses has increased 60% between FY 2005 (2,022) and FY
2006 (3,236). However, enrollment in non-credit online courses has declined 8% from 168
in FY 2005 to 155 in FY 2006. A telephone survey of online students who withdrew from
their online courses was conducted in spring 2007. The survey showed that the course
delivery mode was not the reason for the students’ withdrawal. The results demonstrated that
students’ work schedule and family circumstances were the two most important reasons for
taking an online course, and at the same time, students withdrew mainly for personal reasons.
Seventy-seven percent of the students reported a heavy work schedule as somewhat or very
important for their withdrawal. In addition, 62% reported that the combination of study and
work as somewhat or very important reason for withdrawal. Seventy-three percent of the
students will likely to register in an online course again.

B. Quality and Effectiveness: Student Satisfaction, Progress And Achievement

In each of the past four years, about 51% of new students were placed in developmental
courses. FCC offers developmental courses in English, Reading, and Math to address the
needs of under-prepared students. The College has established procedures to identify under-
prepared students through appropriate placement tests and offers necessary developmental
courses to further improve the knowledge of students. Fifty-nine percent of students who
were placed in developmental courses completed their requirements within the first four-years
after matriculation. This is 2% higher (57 %) than the 2001 cohort.

To assess the progress and achievement of students, the Maryland Community College
Research Group developed two indicator rates: Successful-Persistor and Graduation-
Transfer. The rates are calculated on a threshold of completion of 18-credit hours (including
developmental courses) within four years of matriculation. In this calcylation students are
categorized into three groups:
1. Colilege-Ready Students: Students who did not need any developmental course/s.
2. Developmental Completers: Students who were placed in one or more |
developmental courses and completed all of them within four years.
3. Developmental Non-Completers: Students who were placed in one or more
developmental courses and did not complete the assigned courses within four
years.

The figures for indicators 10 and 11 are based on this methodology. For FCC’s 2002 cohort,
the successful-persistence rate was slightly higher for our college-ready students (79%) than
for our developmental completers (75%). Thirty-one percent of the 2002 developmental non-
completers cohort successfully completed their college education or persisted after four years.
Although the number of developmental non-completers is small (fall 2000=56 or 10%, fall
2001 =49 or 8%, fall 2002=85 or 12%), we do find that students delay or have difficulty
completing their developmental math requirements. Examining the records of our
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developmental completers-and non-completers has led us to take steps to insure that students
who are not college ready (i.e., need developmental work) become college ready as soon as
possible. That work includes increased collaboration with our public high school partner
(Frederick County Public Schools), increased use and monitoring of course prerequisites,
intensified developmental sequences (e.g., the compression of the previous three-semester
mathematics sequence to a maximum two-semester sequence), and intensified communication
with incoming students and their parents about what it means to be college ready and the
importance of successfully completing developmental education early, FCC’s 2002 cohort
also showed that successful and persisting rates were higher among female students (75 %)
than male students (66%) and all students combined (71%). Male students had slightly

- higher graduation-transfer rates than female students and all students combined (57%, 56%,
and 56 %, respectively).

Through FCC’s mentoring and team building initiatives specifically geared for minority
males, the College is trying to address the lower success rate for male students. Multicultural
Student Services has built a strong relationship with the graduate chapter Alpha Lambda
Lambda Chapter of Omega Psi Phi Fraternity in Frederick County. The men in the fraternity
provide career workshops, leadership training, mentoring and team building activities at FCC
for male students on the basketball team and in the Multicultural Student Services program.
These services took place on a monthly basis and students were encouraged to check in with
their mentors weekly. The success of this program has lead the Multicultural Student Service

program to develop an I nstitute, which will improve the academic success and build
leadership skills in men of color.

The graduation-transfer rate based on the above methodology revealed that 57% of the fall
2001 cohort and 56% of the fall 2002 cohort graduated, transferred, or graduated from FCC

- and then transferred to more than 96 different institutions of higher education nationally. The
most popular transfer institutions were Towson University, followed by the University of
Maryland College Park (UMCP), and Hood College. - ,

The Graduate Follow-Up Survey, which is conducted every other year, has been one
component of a systematic statewide evaluation program since 1979. The primary purpose of
the study is to help colleges to evaluate the extent of their assistance to the students in
achieving their educational and employment goals. The 2005 statewide Graduate Follow-Up
Survey revealed that 94% of FCC students were satisfied with their transfer preparation
versus 80% of students surveyed in 2002. In addition, 95% of those graduates reported that
they were satisfied with the achievement of their educational goal.

The College has implemented three initiatives that serve all students including developmental
non-completers. The first is the use of an educational planner. This is a tool used by
advisors to plan out multiple semesters of a student's college schedule. In this way, we can
put on paper a plan for students to complete their developmental courses. The second is
increased focus to Developmental Education requirements in our First Year Advising session.
We have developed a tool "Recommended First Semester Courses”, for use by advisors when
working with incoming students. In it, prominence is given to developmental courses and



advisors are directed to address developmental requirements within the students' schedule.
Finally, we implemented in spring 2007 on a pilot basis, an Early Alert System where faculty
can send a referral to a counselor for any student who is struggling in their courses. The
advisor can then intervene with the student. We included all of the developmental English -

courses in the pilot implemented in the spring. This System will continue and expand to
other courses in the fall.

L 58 Diversity

Frederick Community College is committed to increasing the diversity of its student body,
faculty and staff. The College sirives for an inclusive environment that prepares all students

to meet the future challenges of a diverse global society through quality, accessible,
innovative and lifelong learning. .

The racial/ethnic makeup of the student body is more diverse than that of Frederick County
(15%). In fall 2006, students of color (minority students) comprise 21% of the student body,
a 9% increase from fall 2005. Of this number, 9% are African American, 5% are Hispanic,
4% are Asian, 0.6% are Native American, and 3% list themselves as “Other.”

The largest growth in the student of color population is fueled by a 118% increase in-the
Hispanic population in the last five years and a 77% increase in the Asian stodent population
since 2001. The African American population has shown a steady increase of 20% over the
last five years, though not nearly as dramatic an increase as Hispanic and Asian student
populations. FCC international students come from 68 different countries.

Two rates were developed to assess progress and achievement of students of color:
Successful-Persisting and Graduation-Transfer (see explanation for calculation on page 4).
The Accountability Guideline by MHEC suggests reporting success of each ethnic/racial
group that has enrollment of at least 50 students. In the fall 2002 cobort, there were 51
African American, 14 Asian, and 20 Hispanic students: therefore success rates were reported
only for the African American student group. The suceessful and persisting rate of African
American students for the fall 2002 cohort was 57% compared to 71% of all students
combined. The graduation-transfer rate after four years for African American students was
49% compared to 56% of all students combined. Further examination showed there was little
difference between successful and persisting rates of African American males (58%) and
females (56%), and graduation-iransfer rates of African American males (50%) and African
American females (48%).

The College remains as committed to increasing the diversity of its faculty and staff as it has
its students. Six percent of administrative positions and 6% of faculty positions are occupied
. by persons of color. Not included in these numbers are four of the eight new hires who are
faculty of color and will join the College in the coming months.

FCC has taken steps in the last year to standardize the search committee process by creating a
booklet of Search Comimittee Orientation Employee Recruitment and Selection Guidelines. A
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new orientation process for search committees has been instituted. FCC’s President or one of
the Vice Presidents addresses each committee reiterating the College’s gratitude for their
serving on the committee and the institution’s commitment to hiring a more diverse faculty
and staff. In addition, the Director of Diversity and the Recruitment Manager both address
the committee on issues of unconscious bias, specifics of the process, and legal and illegal
pre-employment inquiries. Each and every person on a search committee must attend the
search orientation prior to beginning to review applications. The College continues to strive
for more consistency and efficiency in its processes, as well as more effectiveness in its
outcomes. Results of the last eight searches (4 minority hires) give the College reason to
believe that its revised processes are bearing fruit.

D. Economic Growth and Vitality, Workforce Development

The College’s Mission includes provision for learning opportunities based on student goals,

needs for lifelong learning, and participation in society to enhance the quality of life and
economic vitality of our region.

Twenty-eight percent of credit enrollment in fall 2006 was in career programs which lead to an
A.A.S. degree, certificate, or letter of recognition and are geared to producing workforce-ready
graduates. For the past four years, the largest number of graduates in career programs is from
the health sciences followed by public service programs. Graduates in three health science
programs take licensure/certification exams. The FY 2006 pass rate for Respiratory Therapy
was 73%; Registered Nursing was 95%; and Practical Nursing was 100%. Of'the 15 students
taking the licensure exam for Respiratory Therapy, four students did not pass. These four
students have been advised to take a different review course to improve their chances of
success in their re-exams. ‘

Non-credit courses and programs also support the College’s Mission to promote lifelong
learning by offering a variety of learning experiences, including career training, professional
development, personal enrichment for adults, personal and academic earichment for children,
and specialized courses for senior citizens. The highest unduplicated enrollment in
Customized Contract Training courses grew by 105% from FY 2003 to FY 2006 (2,601 vs.
5,329). Continuing Professional Education leading to government or industry-required _
certification grew by 127% (830 vs. 1884) from FY 2003 to FY 2006. Customized Contract
Training at FCC is the major provider of on-site workforce training in Frederick County.

The number of businesses participating in Customized Contract Training was 95 in FY 2006.
This number decreased from the prior year due to a reduction in staff of 1.5 persons. In'FY
2006, 91% of employers who had a training contract were satisfied with the training provided
to their employees. The annual unduplicated enrollment in noncredit workforce development
courses increased by 44% for the same period (FY2003 to FY2006). In addition, there was a
25% increase in unduplicated enrollment in noncredit community service and lifelong
learning courses (2,448 vs. 3,067). Unduplicated, non-credit basic skills and literacy courses
have increased by one percent from 219 to 222 for the same period.
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Each credit career program has an advisory board that provides input into establishing -
program goals that are relevant to the discipline. The program advisory commitiees composed
of industry leaders from the local community provide relevant information on jobs, skills
requirements, course requirements, offerings, etc. The assistance from these advisory boards in
giving direction to the career program and FCC’s dedicated faculty has impacted career
graduate satisfaction with job preparation. Eighty-three percent of the career program
graduates wetre satisfied with their job preparation according to the latest Graduate Follow-Up
survey conducted. Moreover, eighty-six percent of the career program graduates reported they
were employed full-time in jobs related or somewhat related to their academic major. In
addition, 80% of the employers of the career program graduates rated the overall _]Ob
preparation of career program graduates as very good or good.

COMMUNITY OUTREACH AND IMPACT

As FCC’s mission states, “we are a student-centered, community-focused college”. The
College recognizes the importance of community outreach and offers educational
opportunities to Frederick County and Maryland residents enhancing the quality of life and
economic vitality of the region. We conduct periodic environmental scans to identify external
and internal trends that affect the community. The environmental scans enable the College to
assess a need; thus determining a new pro gram s potential. Assessments include
appropriateness of the program to the service area, lack of duplication within the region, and
the potential for employment upon completion of the program. A task force of relevant
community leaders is then gathered to focus on specific required skills and potential courses.

Through this process, FCC identified critical needs in the Building Trades, and applied for a
Department of Labor grant to expand the College's capabilities to fill this need. The College
received a $1.9M grant to develop a degree and certificate program in HVAC, Welding,
Electrical, Carpentry, Plumbing, and Masonry. This grant will be used to provide free
fuition to in-county and out-of-county students enrolled in the Building Trade programs.
Many organizations sponsored this grant including the Frederick County Workforce Sexvices
office and Frederick County Public Schools.

Consistent with our Learning College vision, FCC faculty and staff continue to infuse an
inclusive perspective and the importance of community outreach into all of our programs and
services. The Student Life Office involves students and its employees in dialogs and
community service, directly supporting the College’s community-focused mission.
Approximately 300 students spent more than 6,724 hours providing service learning to the *
community as part of their course curriculum. Examples include participation in such
community services as healthcare, tutoring, elderly/senior citizens, human services, mental
health, poverty prevention and assistance, mentoring youth and much more. In addition,
Student Life sponsors monthly on-campus events focused on living in a multi-cultural society,
such as learning luncheons, service projects, and living history lectures.

The Office of Diversity and Global Initiatives provides leadership in the development and

maintenance of pro-active, campus-wide diversity initiatives and practices that 1) enhance the
College community's appreciation for the many dimensions of diversity, 2) promote faculty,
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staff and student achievement of cuitural competence, and 3)support the College's
commitment to equal access and opportunity for all. This work is supported and enhanced by
a joint comunitice of community supporters and campus employees. Community members
represent the Negro Business and Professional Women's Club, Kappa Alpha Psi and Omega
Psi Phi fraternitics, NAACP, and Eliminating the Achievement Gap, Inc from the African
American community, Latino representatives from the United Latinos of Frederick County,
and South Asians from the Indian Association of Frederick County. The Office of Diversity
works with each of these communities and others to support their activities publicize their
events to the College community, and partner with them on joint activities. Last year in
collaboration with Buena Gente Magazine and the Maryland Hispanic Business Foundation,
the College held its second annual Latino Festival which drew over 1,500 College and
community members to campus and raised $10,000 for scholarships. Working closely with
Frederick County Public Schools English Language ILearning Office, Hood College, Families
Plus, Centro Hispano, and Life & Discovery Centers, The College co-sponsored in early
June the third annual Latino Conference on Higher Education.

FCC’s Office of Adult Services maintains a formal partnership with the Frederick County
Commission for Women (renewed in March 2006). This partnership established 2 Women’s
Center to provide a centralized location with information, resources and referrals for the
College and community. The Women’s Center and the Commission are co-producing a
Community Resource Directory that will be available on-line and in hard copy. The
Women’s Center sponsors special events during Women’s History Month each March.

The Anne-Lynn Gross Breast Cancer Resource Center is located within the Women’s Center.
Begun by a local breast cancer survivor, the Center provides educational workshops and
special events to promote awareness about breast cancer. A variety of print and online
resources are available at the Center. In addition to these services, a breast cancer support
group in partnership with the Frederick Regional Cancer Therapy Center meets the second
Thursday of each month. Each October, the Breast Cancer Resource Center staffs outreach
and information booths at the Pink Ribbon Project sponsored by Frederick Memorial
Healthcare System and at the Frederick County Commission for Women Golf Open. Both
events raise funds for breast cancer research. '

The Office of Adult Services also maintains formal partnerships with two programs at the
Housing Authority of the City of Frederick, Project ALIVE and Hope VI. Adult Services
provides educational case management and financial assistance to residents of public housing
who are attending FCC to increase their marketable skills. In May, Adult Services in
partnership with Project ALIVE and the FCC Continuing Education Division applied for and
received a grant from the Women’s Giving Circle, a local non-profit. The grant will be used
to begin an allied health academy for residents of public housing who need training for
careers in allied health.

Frederick Community College and the Frederick County Public Schools celebrated the ninth
year of the Collaboration Council. Founded in 1998, the council was established to
encourage, foster, and facilitate activities mutually beneficial to the two organizations and
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their students, faculty, and staff, as well as the community at large. One of the hallmarks of
the Council is its annual grant program that provides $10,000 to support collaborative
projects between the systems, most of which are faculty to faculty projects. Projects funded
in 2006-7 included a “Math Acceleration for English Language Learners, a joint project
between the College’s tutoring Office and the FCPS ESL Program; “TV Production for the
21 Century,” a collaboration between FCC’s Television Production staff and Middletown
High School staff and students; and “Building Bridges,” a multicultural awareness program
for Carroll Manor elementary school students. Funding for the grant program will more than
double next year. In addition, many other collaborative initiatives have evolved from
Council discussions including the annual Collaboration Tea that brings together the
department chairs from each FCPS academic discipline from each high school with the
academic chairs from the College and the Transition Fair, a collaboration between FCC,
FCPS, and the Department of Rehabilitation Services (DORS) that provides information of

postsecondary and workforce options for juniors and seniors with disabilities in the public
schools.
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FREDERICK COMMUNITY COLLEGE
2007 ACCOUNTABILITY REPORT

‘tiidenk BEGEEHSICSAoFHEEY = N SEE
These descriptors ara nof performancs inc bject to impr by the college, but clarify institutional mission and provide context for
Inferpreting the performancs indicafors befow. .

Fall 2003 Fall 2004 Fall 2005 Fall 2006
A. Percent credit students eprolled part-ime 82.2% 63.0% §1.5% 81.5%
B. Students with developmental education needs 51.1% 49.2% 50.1% 51.0%
FY 2003 FY 2004 FY 2005 FY 2006
C. Total unduplicated headcountin English for Speakers of
Other Languages {(ESOL) courses 281 264 256 385
D. Financial aid reciplents
a. Parcent recelving Pel grants 9.7% 8.7% 8.9% 8.4%
b. Percent receiving any finandlal aid 17.8% 18.8% 181% 19.2%
Sp 2004 Sp 2006 Sp 2007
E. Credit students employed more than 20 hrs/ week B2% 72% 58%
Fall 2003 Fall 2004 Fall 2005 Fall 2006
F. Student racial/ethnic distribution e —
a. African American 71% 7.8% 3.8% 7.6%
b. Aslan, Pacific Islander 17% 2.2% 2.2% 2.2%
<. Hispanic 2.0% 2.5% 3.1% 3.8%
d. Native American 0.5% 0.5% 0.8% 0.8%
a. White 832% 82.9% 80.8% 79.0%
. Foreign 2% 2% 3% 5%
g. Other 1% 20% 22% 2.3%
FY 2003 FY 2004 FY 2005 FY 2008
G. Wape growth of occupational degree graduates
a. Median income one year prior to graduation 515,167 $16,115 $18,278 $16,599
b. Medlan income three years after graduation $39,460 $42678 $42,740 $40,338
¢. Percent increase 180% 182% 163% 159%

Aecassibllmi AT ARSRIabIGET e
Benchmark
FY 2003 FY 2004 FY 2008 FY 2006 FY 2010
1 Annual unduplicated headcount
a, Total 14,948 16,833 17,823 18,478 22,900
b. Credit students 8,726 6,859 8718 6,872 7,400
c. Non-credit students 8,818 11,263 11,783 12,286 16,500
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2008 Fall 2010
2 Market share of first-time, fuiktime freshmen 54% 51% 53% 48% 58%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
3 Market share of part-iime undergraduates T4% T4% T4% "73% 74%
Benchmark
AY 0203 AY 03-04 AY 0405 AY 05-06 AY 0810
4 Market share of recent, coliege-bound high school
graduates 63% 63% 60% 64% 61%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
5 Enroliment in online courses e s
a, Credit 969 1414 2022 3236 4300
b. Non-credit 203 189 168 155 204
Benchmark
FY 2004 FY 2005 FY 2008 FY 2007 FY 2011
6 Tuition and fees as a parcent of tuition and fees at
Maryland public four-year institutions . 46% 43% 42% 43% 48%
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AR T, S T T

AHECSSBEFML Y X g o S
Alumni Survey AlumniSurvey AlumniSurvey Alumnl Survey Benchmark
1988 2000 2002 2005 Survey 2008
b 4
CGraduate satisfaction with educational goal achievement 5% 96% 05% 95% 95%,
Spring 2001 Spring 2003 Spring 2005 Spring 2007 Benchmark
) Cohort Cohort Gohort Cohort 2009 Cohort
8 Non-retuming student satisfaction with educational goal - ;
achlevement 83% 70% 82% 82% 75%
Fail 2000 Falt 2001 Fall 2002 Benchmark
Cohort Cahort Cohort 2006 Cohort
§ Developmental completers after four years 58% 57% 59% §7%
Fall 2000 Fall 2001 Falt 2002 Benchmark
Cohort Cohort Cchort 2008 Cohort
10 Successful-persistor rate after four years
8. Colfege-ready students 3% . 83% 79% 78%
b. Developmantat completers 82% 75% 5% 78%
¢. Developmental non-completers 2% 35% 3% 35%
d, Ali students in cohort 75% 75% 1% 75%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2008 Cohort
11 Graduation-transfer rate after four years
a. College-ready students 85% 70% 3% 68%
b, Developmental completers 83% 52% 54% 58%
¢. Devetopmental non-compieters 27% 33% 26% 30%
d. All students in tohort 83% 57% 56% 60%
Benchmark
AY 0203 -  AYO03-04 AY 0405 AY 0506 AY 03-10
12 Performance at transfer Institutions:
a. Percent with cumulative GPA after first year of 2.0 or
above 868% 81% 81% 82% 83%
b. Mean GPA after first year 2.89 268 2.88 268 279
Alumni Survey Alumni Survey AlumniSurvey AlumniSurvey  Benchmark
9938 2000 2002 2005 Survay 2008
13 Graduate satisfaction with transfer preparation 78% 88% 80% 94% 85%

Fall 2003 Fall 2004 Fali 2008 Fall 2006 Fall 2010
14 Minority student enroltment compared 1o service afea
paputation
a. Percent non-white enroliment 16% 17% 19% 21% 20%
b, Percent non-white service area population, 18 or older !
(not benchmarked) ' 13% 14% 15% 17%
Benchmark
Fall 2003 Falt 2004 Fall 2005 Fall 2006 Fall 2010
15 Percent minarities of full-time faculty 7% 8% 6% 10% 11%
Banchmark
Fall 2003 Fali 2004 Fall 2005 Fall 2008 Fall 2010
16 Percent minorities of full-time administrative and
professional staff 12% 1% 10% 8% 11%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
17 Successful-persistor rate after four years
a. African American 63% - 57% -
b. Asian, Pacific Islander - = » -
¢. Hispanic - - - =
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
18 Graduation-fransfer rate after four years
a. African American 54% - 49% -
b. Asian, Pacific Islander - - - -
c. Hispanic - - - -
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Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
Occupational program Assoclate degreas and credit
cerlificates awardad by program area:
&, Business 30 34 22 44 30
b. Data Processing 36 29 19 14 30
c. Engineering Technology 21 8 7 7 10
d. Health Services 20 126 102 127 130
e, Natural Sclence 4 0 3 7 10
f. Publlc Service 40 22 66 66 70
Alumni Survey Alumnl Survey Aiumnl Survey AlumniSurvey Benchmark
1598 2008 2002 2005 Survey 2008
Percent of career program graduates employed full-ime In
arolated field, 75% % B83% 86% 89%%
Alumni Survey  Alumni Survey  Alumni Survay Alumni Survey  Benchmark
1998 2000 2002 2005 Survey 2008
Graduate satisfaction with job preparation. B6% 83% 100% B83% 20%
Empioyer Employer Employer Employer Banchmark
Surysy 1938  Survey 2000 Survey 2002 Survay 2005  Survay 2008
Employer saftisfaction with career program graduates 100% 100% 100% 80% 100%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
Licensure/certification exam pass rates
a. Reglstared Nursing 8B% a7% 08% 85% 92%
Number of Candidates 54 67 57 a8
b. Practical Nursing 100% 100% 100% 100% 92%
Number of Candfdates 16 30 13 1
¢, Resplratory Therspy 92% 92% 0% 3% 92%
Number of Candidates 6 13 10 15
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
Enroliment in noncredit workforce development courass
a. Unduplicated annual headcount 6,465 8,908 9,340 9,327 11,820
b. Annual course enroliments . 8,668 11,504 12,543 13,869 16,008
Benchmark
FY 2604 FY 2005 FY 2006 FY 2010
Enroliment In Continuing Prefessional Education leading to
go 1t or Industry-required certification or licensure.
a. Undupilcated annual headcount 830 850 1,557 1,p84 1,887
b. Annual course ensollments 887 919 2,211 3,775 2,822
Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
Number of business organtzations provided iraining and
services under contracl. 91 89 117 85 150
Banchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
Enraliment in contract training courses
a. Unduplicated annual beadcount 2601 4,684 5,293 5329 6,755
b, Annual course enrollments 3,132 5,618 7,022 8.352 8,862
Benchmark
. FY 2603 FY 2004 FY 2005 FY 2006 FY 2010
Employer satisfaction with contract training °8% 99% 89% 91% 98%
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XA
. Benchma
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
29 Enroliment in noncredit community service and lifelong
leaming courses
a. Unduplicated annual headcount 2,448 2,480 2,591 3,087 3,152
b. Annual course enroliments 3,541 . 3,572 3,824 4,661 4,652
g Bonchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
30
Enroliment in noncredit basic skills and literacy courses
a. Undupli d annual head 218 218 157 222 173
b. Annuat course enroilments 269 273 208 208 227

SRR

Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
31 Percentage of expenditures on instruction 51% 50% 52% 50% 53%
Banchmark
FY 2003 FY 2004 FY 2085 FY 2006 FY 2010
32 Percentage of expenditures op instruction and selected
academic support 57% 57% 58% 57% 584
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GARRETT COLLEGE

MISSION

The mission of Garrett College is to provide quality higher education, lifelong learning, and access to the universe of

information so that individuals, businesses, and the community can achieve personal, entrepreneurial, and collective
success.

INSTITUTIONAL ASSESSMENT

Garrett College supports a comprehensive and diversified range of career, technical, and transfer
programs despite its small size. A consequence is a 10:1 student to facuity ratio. In addition,
Garrett County is rurally isolated, sparsely populated, and lies outside the orbit of the State’s
commercial center. Although the County has suffered chronic high unemployment, it is now
experiencing historically high employment rates albeit below the statewide average. Even
though this change augurs well, out-migration of all population cohorts other than senior citizens
continues. High school class sizes are at historic lows. The combination of out-migration,
higher employment rates, and small classes of graduating high school seniors has contributed to
a trend of declining enrollments, although this trend dramatically revetsed for FY2007, with the
College experiencing record high enrollment. This reversal was largely attributable to the
initiation of the Commissioners Scholarship Program (CSP), which covers tuition and fees at
Garrett College for all graduating Garrett County high school students. It is too soon to tell what
impact the CSP will have on future enrollment.

"These and other issues are addressed in Garrett’s 2008-2010 Strategic Plan, which will be
updated annually. The Plan is the result of an extensive environmental analysis, participation of
the entire college community, priority setting at all levels, and collective determination of the
direction Garrett is to follow as it responds to new challenges and opportunities over the next

* three years. The College will monitor and regularly assess performance outcomes of actions
taken to achieve its four strategic goals:

3

= Provide quality higher education programs and quality services to businesses and the
community.

=  Attract, retain, and motivate well-qualified personnel in order to provide high quality

programs and services through regionally competitive salaries, benefits, and quality of
work life.

= Foster a more student-centered campus.

* Maintain, improve, and expand facilities to meet the current and anticipated needs of
the College and its service area. :

These four strategic goals encompass the goals for postsecondary education outlined in the 2004
Maryland State Plan for Postsecondary Education.

Student Characteristics

More than one-third of Garrett’s credit students attend part-time, and more than half of the new
students required developmental coursework in English, reading, and/or mathematics. Over one-
third of Garrett’s students receive Pell grants, and over half receive some form of financial aid.
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In addition, nearly half of Garrett’s credit students are employed more than 20 hours per week.
The College’s student body is predominantly White as reflected by its service area. Despite this
fact, Garrett has managed to attract minorities well above its service area population. Garrett
has experienced very high percentage increases in wage growth due to the fact that Garrett’s
students are more likely to be full-time versus part-time and are therefore employed fewer hours

and make less money before they graduate. The opposite pattern is true for most of the other
Maryland community colleges.

Acceessibility and Affordability

From 1999 through 2002, Garrett College experienced credit enrollment fluctuations, and it
failed to meet its benchmark enrollment. From FY99-01, unduplicated credit headcount
enroliment increased modestly before declining sharply in FY02, FY03, and FY04. In fact,
unduplicated credit enrollment declined by 14.6% from FY01-F'Y04. These enrollment figures
are attributable to three factors cited above: out-migration, increasing employment, and -
declining numbers of high school students. The College developed three signature programs to
expand its marketplace, and it has instituted marketing strategies to bolster enrollment. It
substantially improved the appearance and navigability of its web page, and it has instituted a
new inquiry response and tracking system. In FY 2005 and FY 2006, Garrett’s period of
enrollment decline finally ended with an unduplicated enrollment increase of 9.2% and 11.1%
respectively over FY 2004. In Fall 2006, nearly three-fourths of the College’s service area
residents attending higher education in Maryland enrolled at Garrett as first-time, full-time
freshmen. In addition, Garrett enrolled more than three-fourths of the market share as part-time
undergraduates. :

The College continues to collaborate with the local school system in keeping with the 2004
Maryland State Plan for Postsecondary Education to foster a “student-centered learning system”
and to “promote student success at all levels.” The College’s market share of recent, college-
bound high school graduates decreased somewhat over the four-year window. Although Garrett
attracted a respectable 62% market share of recent, college-bound high school graduates, it is
attracting 62% of a lower number. The market share of recent, college-bound high school
graduates for AY06-07 is expected to increase due to the creation of the Commissioners
Scholarship Program, which provides tuition-free education at Garrett College for all students
graduating from Garrett County high schools in 2006.

Garrett’s Division of Continuing Education and Workforce Development provides a wide variety
of noncredit instruction. Noncredit unduplicated enrollments have risen continuously for several
years and exceeded the benchmark set in the previous accountability cycle. In fiscal year 2006,
noncredit unduplicated enroliment rose to 3,821, an increase of 20.7% over the current four-year
window. During Garrett’s period of declining credit enrollments, noncredit enrollments helped
the College offset tuition losses. In fact, over the past six years (FY 2001-FY 2006), noncredit
unduplicated enrollments have increased by 73%. The total annual unduplicated enrollment for
combined credit and noncredit students rose 21.2% over the four-year window. The State Plan
recommends increased use of distance education, especially online learning. Garrett’s enrollment
in both credit and noncredit online courses has experienced significant increases. Online credit
enrollment grew by 112.8% and noncredit by 247% from FY03-FY06.
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Due to the effect of the economic downturn on State funding in recent years, fuition revenue has
assumed greater importance. This revenue stream can be increased in two ways: raising the
tuition rate or increasing enrollment. Garrett College had been slightly above the statewide
median for in-county tuition, although its median household income remains among the lowest in
the State. Consequently, Garrett College has only imposed modest tuition and fee increases to
offset reductions in State funding. This strategy has worked. As of fall 2006, the community
college systemwide average tuition rate is $88 per credit hour while Garrett’s tuition rate is $78
per credit hour, making Garrett’s tuition rate tied for the third lowest in the State. The
community college systemwide average for combined tuition and mandatory fees is $105 per
credit hour compared to $99 for Garrett, which is the sixth lowest in the State. To retain its
competitiveness, the College will continue to suppress tuition and fee increases, putting added
pressure on local government to support the College during difficult financial times. To date the
Board of Garrett County Commissioners has been constant in its support. In addition, Garreft’s
tuition and fees as a percent of tuition and fees at Maryland public four-year institutions declined
from 46.7% in FY 04 to 43.2% in FY 07. Because the.rate of tuition rise in the four-year
institutions is outpacing Garrett’s rate of rise, the College is becoming a more affordable
alternative for transfer students. Through such efforts, Garrett College is working to achieve the
2004 Maryland State Plan for Postsecondary Education goal to “achieve a system of
postsecondary education that promotes accessibility and affordability for all Marylanders.”

Quality and Effectiveness: Student Satisfaction, Progress, and Achievement
The seven indicators in this section provide evidence that Garrett is contributing toward “quality
and effectiveness” as described in the 2004 Maryland State Plan for Postsecondary Education.
Garrett’s vision is to be a vibrant learning center of first choice for local residents. The College
believes it can best overcome barriers to obtaining a higher education by respecting and caring
for students as individuals, by defining their strengths and needs, by starting them at a point
appropriate to their skill level, by providing them with supportive programs and services, and by
“motivating and encouraging them to achieve standards of personal and academic excellence.

Students give Garrett College very high marks on key factors pertaining to academic
achievement. The survey of 2005 alumni showed that 96% were satisfied with their educational
goal achievement. A survey was conducted of students who previously enrolled in spring 2005
but failed to re-enroll in the following semester (Fall 2005). This survey showed that non-
returning student satisfaction with educational goal achievement was 92.6%. After achieving a
91% level of graduate satisfaction with the quality of transfer preparation in the previous survey,
Garrett’s graduate satisfaction decreased to 69% with the 2005 alumni survey. To address this
issue the College recently created a full-time position of Coordinator of Student Services, whose
primary responsibilities will be transfer and advising.

- Based on available data comparing the performance of community college transfer students,
Garrett College frequently outperforms all other Maryland community colleges. Its transfer
students normally hold very high cumulative averages after one year at the receiving institution.
In fact, data for AY03 indicate that Garrett’s transfer students tied with one other community
college for the highest grade point average of 2.96 (Indicator 12b). Most recently, this category
of students earned a mean GPA of 2.79, the third highest GPA among Maryland community
colleges. In AY05 82.96% of Garrett College students who transferred to a Maryland public
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four-year institution earned a cumulative GPA of 2.0 and above. In AY06 this number decreased
somewhat to 80%, which is slightly below the median for all Maryland Community Colleges.

Of the students in the entering fall 2002 cohort with at least one area of developmental need
(Indicator 9), nearly half had completed all recommended developmental course work after four
years. Indicator 10 concerns the successful-persister rate after four years for college-ready
students, developmental completers, developmental non-completers, and all students in the
cohort. A successful-persister is defined as a student in the cohort who has graduated,
transferred, completed 30 credits with a cumulative GPA of 2.0 or above, or was still enrolled
four years after entry. Garrett’s successful-persister rates for the Fall 2002 cohort increased over
the Fall 2001 cohort in all four categories of students. Three-fourths of all students in the Fall
2002 cohort were successful-persisters as compared to 92.6% of the college-ready students.
Over three-fourths (77.6%) of the developmental completers were successful-persisters. The
successful-persister rate of developmental non-completers was, as expected, lower than that of

developmental completers but increased significantly from 26.9% for the Fall 2001 cohort to
over 50% for the Fall 2002 cohort.

Indicator 11 is the graduation-transfer rate after four years for college-ready students,
developmental completers, developmental non-completers, and all students in the cohort.
Graduation-transfer rates are the percent that had graduated and/or transferred by the end of the
four-year study period. Garrett’s graduation-transfer rate for the Fall 2002 cohort increased over -
the Fall 2001 cohort in all of the above categories of students. About two-thirds (65.8%) of the
Fall 2002 cohort graduated and/or transferred. Over three-fourths (79.6%) of the college-ready
students in the Fall 2002 cohort either graduated or transferred, and nearly three-fourths (72.4%)
of the developmental completers. Less than half (39.5%) of the Fall 2002 cohort who did not
complete their development coursework graduated and/or transferred.

Diversity

Goal 3 of the 2004 Maryland State Plan for Postsecondary Education is to “ensure equal
“educational opportunity for Maryland’s diverse citizenry.” The College believes in the
importance of making its education and employment accessible to minorities and also in
exposing its students to a muiti-cultural learning experience. Since Garrett County’s population
is 98.8% white, the College must look to other geographic areas to recruit minority students,
faculty, and staff, and it must be creative in providing a multi-cultural learning experience. The
Colicge adopted a co-curricular program requiring students to attend not less than eight co-
curricular events. The co-curricular program is designed to expose students fo multi-cultural
experiences as part of their Garrett education.

Garrett College is proud that its percentages of minority student enrollment and minority
representation among its full-time faculty and administrative staff have exceeded the
representation of minorities within the service area’s population. In fact, minority student
enrollment reached a record high of 9.5% in Fall 2004 and stands at 7.1% for Fall 2006,
significantly above Garrett County’s 1.7% minority population who are 18 or older. The
relatively high percent of minority faculty (5.89%) is the result of Garrett College having one
minority full-time faculty member among its full-time faculty of seventeen. With such a small
number of full-time faculty, any fluctuation will cause the percentage of minority representation
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to swing significantly. Garrett’s loss of its one minority faculty member would reduce its
minority representation to 0.0%; a gain of one would increase its percent of representation to
11.8%, well over the new benchmark of 8% and significantly above the 1.7% minority
papulation who are 18 years or older. Given the realities of small numbers of faculty, low
turnover, almost no minority representation in the service region, Garrett’s location, and the
College’s low wage scale, the chances of recruiting additional minority facuity represents a
challenge. On the other hand, having no minority representation is unacceptable.

After years of having no minority representation in its full-time administrative/professional staff,
Garrett Coliege finally was successful in atfracting a minority administrator, raising minority
representation from 0.0% to 3.85%. The College has had difficulty in attracting minorities in the
past as it has the lowest compensation scale in the State; it has a homogeneously white
population; and its employee turnover is very low, reducing opportunities for new hiring. Given

the financial environment of recent years, the College had not been optimistic that this condition
was likely to change. - :

Economic Growth and Vitality, Workforce Development

The College continues to work towards the Stafe Plan goal to “promote economic growth and
vitality through the advancement of research and the development of a highly qualified
workforce.” To better serve and advantage a rural community with limited resources, Garrett
College installed a nationally and internationally recognized rural telecommunications system to
facilitate worldwide communications, foster lifelong learning, improve instructional
methodology, strengthen economic infrastructure, supplement allied health services, and
stimulate cultural exchange. Garrett College also uses its institutional resources to promote
regional economic development through partnerships with regional government, business,
industry, and economic agencies, public and private, in order to foster strength and prosperity in
the economic sectors of agriculture, tourism, small and big business, and industry.

Feedback from employers of recent Garrett graduates had indicated a consistent level of high
satisfaction (100% for four surveys in a row) with the career preparation that Garrett College
graduates receive. The 2005 Employer Survey resulted in a 50% level of satisfaction; however,
areview of the data indicates that there were only two respondents to this question. One
employer rated the career graduate as Very Good, while the other gave a rating of Fair, causing
this anomaly. Eighty-nine percent of Garrett’s graduates indicated that they were satisfied with

their job preparation, and 64% of graduates are employed full-time in jobs related to their
academic field.

Garrett awarded occupational program Associate degrees and credit certificates in Business, Data
Processing, Natural Science, and Public Service. Two-thirds of the awards were in Business,
which experienced a 214% increase over the current four-year window. Garrett presented its
first three awards in Data Processing in FY05 and FY06.

Workforce development courses support the State Plan’s objective of providing ongoing

~ educational programs and services that employees and employers require for upgrading skills.
Indicator 24 shows that in a community of approximately 11,000 households, Garrett College
had 5,696 enrollments in non-credit workforce development courses in FY 2006, an increase of
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70.7% from FY 2003 to FY 2006. Unduplicated annual headcount rose by 32.8% over the four-
year window. Garrett’s Continuing Education and Workforce Development Division offers
Continuing Professional Education leading to government or industry-required certification or
licensure. Annual unduplicated headcounts rose by 10.9% over the three year window, and
annual courses enrollments increased by 11.3%.

Continning Education plans courses and offerings and customizes training in response to the
needs of businesses, agencies, and organizations. The number of business organizations
provided training and services under contract increased by 72.2% over the four-year window.
Annual enrollment in contract training courses increased from 1,043 in FYO03 to 3,930 in FY06, a

276.8% rise. Unduplicated annual headcount also increased by 143.6% over the four-year
window.

Surveys indicate that employers and organizations continue to be 100% satisfied with contract

_training conducted by Garrett College, which exceeds the benchmark of 90% (Indicator 28).
Given the small number of businesses/organizations involved (26 of 31 businesses/organizations
completing the satisfaction survey for FY 2006), dissatisfaction with contract training offered to
any one business or organization could cause great fluctuation in the rate of satisfaction.

The College opened its Garrétt Information Enterprise Center in June 2002 to encourage new
information businesses to locate to Garrett County. After five years of operation, the Center now
houses 12 tenants and will be 100% occupied by September 1, 2007. In 2003, Garrett’s
Continuing Education and Workforce Development Division partnered with the Garrett County
Board of Education to form the Adult Career and Technology Academy, which uses the local
high schools to offer noncredit training to adults wishing to enter the workforce or upgrade skills.

Community Outreach and Impact

Unduplicated annual headcount in noncredit community service and lifelong learning courses
rose by 36.6% from FY 2003 to FY 2006. Duplicated annual course enrollments decreased from
FYO05 to FY06 but increased over the four-year window. Garrett had an unduplicated enroliment
of 140 students in noncredit basic skills and literacy courses and a duplicated enrollment of 240

in FY 2006. For further information on Support of Community Outreach and Impact, see
Section 3. '

Effective Use of Public Funding

Despite Garrett College’s small size and rural setting, the College continues to be highly
resourceful in providing a comprehensive program of collegiate studies. For example, the
College continues to maintain two satellite facilities for academic courses to better reach out to -
its students. The College has also fully implemented its Juvenile Justice Program. Additionally,
Garrett continues to increase its volumes in its library. Garrett College has and will continue to
follow a regimen of institutional planning and maintain a regular cycle of strategic, operational,
and financial planning, all of which feed into the College’s system of institutional self-evaluation
and accountability. The College’s percentage of expenditures on instruction and percentages of
expenditures on instruction and selected academic support for FY06 were 35.5% and 41%
respectively, which represent the lowest rate over the four-year window. Budget constraints over
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several years have not allowed the College to increase its instructional and student support
services personnel at the preferred rate.

In addition to the College’s continual system of planning from an operations standpoint, the
institution also prepares for downturas in the economy. During the past several years Garrett has
managed to increase its fund balance significantly with the understanding that difficult financial
times will occur. Conservative budgeting and continual planning allowed the College to
withstand the shortfalls in funding in both FY03 and FY04 without jeopardizing thé educational
experience for students and without jeopardizing employee jobs. Now, enrollments are
increasing and State funding appears to be breaking free to allow the institution to prosper.

Not only has the College continued to make effective use of public funding, but also has
accounted for and recorded all finances in an appropriate manner. In fact, Garrett College has
continued to receive an unqualified opinion with respect to its financial statements audit, single
audit, and CC-4 for several years.

COMMUNITY OUTREACH AND IMPACT

The following summarizes Garrett College’s main contributions to education, community
service, and economic development in fiscal year 2007.

Educational Services

Residential Facilities: Garrett College has a 60-bed residential facility, which supports
enrollment in its signature and athletic programs. Recent enrollment growth has resulted in
insufficient residential capacity. Two years ago the college began renting a nearby motel for
overflow student housing. The college commissioned a market study to determine whether the
marketplace would support additional residential facilities. The study confirmed a market need.
A new 124-bed residential facility is near completion and will open for the fall 2007 semester.
The facility will house students during the academic year and supply summer housing for the
student labor force that the tourism industry in Garrett County needs.

Learning Resources Center: The construction of Garrett’s Learning Resources Center (Library)
will be completed in July 2007 and will open in September 2007. It will provide the public
schools and the community-at-large with access to a quality research library.

Commissioners Scholarship Program: In March 2006, Garrett County’s Board of
Commissioners announced the approval of the Commissioners Scholarship Program, which
provides tuition-free education at Garrett College for all students graduating from Garrett County
high schools in 2006. The college enrolled an additional 135 students in the fall semester due to
this program and the vast majority of new students were from Garrett County. The Scholarship
Program also provides high school seniors with free tuition for taking Garrett College courses

while enrolled in high school. Retention in this program was over 90% between fall and spring
semesters.

Online Deg)'ee: The Maryland Higher Education Commission has approved Garrett College’s
request to offer an online General Studies associate degree program. The Middle States
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‘Commission on Higher Education gave its approval effective June 2005. The program has been
implemented. It offers new educational opportunities to the commumty-ai—large and to Garrett
College students.

New Articulation: Garrett College has been named a partner in Bucknell University’s recently
funded Jack Kent Cooke Scholars Program. This partnership will result in 2-3 Garrett College
students receiving full scholarships to Bucknell each year, starting in Fall 2006. Five students
were awarded scholarships for the 2006-2007 academic year. This program offers Garrett
County students an opportunity to attend an elite institution of higher education. Garrett College

also signed an articulation agreement wnth the University of Maryland University College in the
fall of 2006.

Global Education: Garrett College made the determination that it had to globalize its
educational experience to offset the insularity of life in its rural service region. The former
College President assumed the presidency of The Consortium for Mid-Atlantic/Baltic Education

. and Commerce in 2005. He has used his affiliation to engineer a special relationship between
Garrett College and the Baltic nations. Garrett’s Board of Trustees authorized the administration
to grant 10 full tuition and fee scholarships to Baltic students. To date the college has enrolled
over 20 Baltic students with six currently in attendance. In addition, the Board has authorized
two full scholarships for students from the Republic of South Africa. Presently 19 international
students from 17 countriés are enrolled at the college. Negotiations are underway for 25 Chinese

students, and an agreement with JREX is also being negotlated for 2 students from Eurasia for
fall 2007. ;

Economic Development

Mountaintop Truck Driving Institute/Northern Outreach Center: In late Spring 2004, Garrett
College (GC) opened the Mountaintop Truck Driving Institute (MTDI) as a satellite operation
located near Route I-68 in Grantsville, Maryland. MTDI offers a credit certificate program to
prepare students for CDL licensing. The instructional space has been renovated, and all
Continuing Education activities in Grantsville have been successfully integrated into the overall
operation. MTDI provides training for jobs that pay well, and it supports new educational
opportunities for residents of Garrett County’s northermn tier.

Athletic and Community Recreation Center: Inthe 2005 legislative session, the Maryland
General Assembly appropriated $12.5 million dollars to support the construction of the Garrett
College Athletic and Community Recreation Center (ACRC). Garrett County has pledged its
matching contribution of $11 miilion. In the last year the state has authorized funding for this
project and design is nearly completed. The Athletic and Community Recreation Center is '
scheduled to open in 2009. This facility will substantially enhance the quality of student life and
result in a significant expansion of curriculum. It will also provide a recreational center for '
community use and support regional tourism.

Conimum’ty Service
The Athletic and Community Recreation Center, the Learning Resources Center, and Global
Education have community service benefits as described above.
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interpreling the performance indicators below.,

A
B.

i %*.ﬁ%

Thesa descnptors are not perfunmnce Indmatars subject o improvement by the college, bur clarify institutional mission and provide contsxt fnr

. Fall 2003 Fall 2004 Fali 2005 Fall 2008
Percent credit students enrolled part-time 38.6% 41.3% 35.2% 38.7%
Students with developmental education needs 57.5% 62.2% 58.3% 54.6%
FY 2003 FY 2004 FY 2005 FY 2008
Total undupticated headcount enroliment in ESOL courses nia nfa nia na
Financial aid recipients
a. Parcent receiving Pell grants 38.0% 39.0% 35.8% 36.1%
b. Parcant receiving any financial aid 63.8% 61.4% 62.9% 57.7%
Sp 2004 Sp 2006 Sp 2007
Credit students employed more than 20 hrs/ week unknown 45% unknown
Fall 2003 Fail 2004 Fall 2005 Fall 2008
Student racial/ethnic distribution
a. African American 5.7% 75% 7.0% 46%
b. Asian, Pacific Islander 03% 0.0% 0.0% 0.4%
c. Hispanic 0.7% 1.3% 1.1% 11%
d. Nalive American 0.7% 07% 4.3% 0.7%
8. White 91.3% 88.4% 87.8% 80.4%
f. Forelgn 0.8% 15% 2.8% 2.6%
. Other 0.5% 0.7% 1.1% 1.2%
FY 2003 FY 2004 FY 2005 FY 2008

Wage prowth of occupational degree graduates
a. Medlan income one year prior to graduation
b. Median Income three years after graduation
¢, Percent mcrease

Annual unduplicated headcount
2, Total

b. Credit students

c. Non-credit students

Market share of first-time, full-ime freshmen

Market share of part-time undergraduates

Market share of recsnt, college-bound high school

graduates

Enroliment in online courses
a. Credit
b. Non-cradit

Tuition and fees as a percent of tuition and fees at
Maryland pubiic four-year institutions

$7,188
$17,480
143%

FY 2004 FY 2005 .
3,697 3,788 4321 4,479 4,800
T 748 815 828 903
3,167 3,168 3,503 3,821 4,000
Benchmark
Falt 2003 Fall 2004 Fall 2006 Fall 2006 Fal} 2010
B2.2% 58.2% 61.8% 73.7% 85.0%
Benchmark
Fali 2003 Fall 2004 Fall 2005 Fall 2008 Fall 2010
70.1% 71.0% 69.0% 786% 75.0%
Benchmark
AY 02-03 AY 0304 AY §4-05 AY 05-06 AY 08-10
64.3% 67.5% 58.0% 62.1% 64.0%
Bsachmark
FY 2003 FY 2004 FY 2005 FY 2008 Fall 2010
198 217 285 417 400
34 41 95 118 130
Benchmark
FY 2004 FY 2005 FY 2006 FY 2007 FY 2011
48.7% 44.2% 42.3% 432% 53.1%
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Graduate satlsfaction with educationat goal achlevemsnt

Non-retuming student satisfaction with educational goal
achievement

Developmental completers after four years

Suceessful-parsistor rate afler four years
a. College-ready students

b. Developmental compisters

¢. Davelepmental non-completers

d. All students in cohort

Graduation-transfer rate after four years
a. College-ready students

b. Developmental completers

c. Developmental non-compt

d. All students in cohort

Performance at transfer Institutions: ;

a. Percent with cumulative GPA after first year of 2.0 or
above

b. Mean GPA after first year

Graduate satisfaction with transfer preparation

i 2 BRI
deess anis HISHES (G A s 2
Alumni Survey Alumnl Survey Alumni Survey Alumni Survey  Benchmark
1898 2000 2002 2005 Survey 2008
91% 88% 98% 96% 5%
Spring 2001 Spring 2003 Spring 2005 Spring 2097 Benchmark
Cohort Cohort Cohort Cohort 2009 Cohort
58% 88.2% 92.6% 96.0%
Fall 2000 Fall 2601 Fall 2002 Benchmark
Cohort Cohott Cohort. 2008 Cohott
52.3% 551% 48.4% 67.0%
Falt 2000 Falt 2601 Fall 2002 Benchmark
Cohort Cohort Cohort 2008 Cohort
88.0% 83.7% 92.6% 80.0%
754% 64.7% 77.6% 78.0%
54.5% 26.8% 51.2% 40.0%
75.9% 64.3% 75.5% 70.0%
Fall 2000 Fall 2061 Fall 2002 Benchmark
Gohort Cohort Cohort 2006 Cohort
78.0% 63.3% 79.6% 76.0%
59.0% 54.4% 72.4% 65.0%
45.5% 23.1% 39.5% 35.0%
63.2% 51.7% 65.8% 65.0%
Benchmark
AY 0203 AY 0304 AY 04-05 AY 05-06 AY 08-10
90.9% 78.8% 82,9% B80.0% 90.0%
2.88 261 2.88 279 284
Alumni Survey Alumnl Survey Alumnl Survey Alumpl Survey  Benchmark
1998 2000 2002 2005 Survey 2008
85% 5% MN% 69% 80%

16

18

Minority
population
a, Percent non-white enroliment

enroliment cc 110 service area

P

b, Percent non-while service area population, 48 or older

(not benchmarked)

Percent minorities of full-time faculty

Percent minarities of full-time administrative and
professionsl staff

Successful-persistor rate after four years
a. African American

b. Asfan, Pacific Islander

c. Hispanic

Graduation-transfer rate after four years
a. African American

b. Asian, Pacific Islander

c. Hispanlc
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Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
1.2% 9.5% 84% ’7.1 % 2.0%
1.68% 1.6% 1.7% 1.7% nia

Benchmark

Fall 2003 Fall 2004 Fall 2005 Fali 2008 Fall 2010

8.25% 555% 6.25% 5.88% 8.0%
Benchmark
Fali 2003 Fail 2004 Fall 2005 Fall 2006 Fall 2010
0.0% 0.0% 4.17% 3.85% 6.0%
Fall 2000 Fall 2009 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
<50 <50 <50 na
<50 <50 <50 nfa
<50 <50 <50 n/a
Falt 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2008 Cohort
<50 <50 <50 nla
<50 <50 <50 nfa
<50 <50 <50 n/a
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WAtV

R

Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
19 Occupations! program Assoclate degrees and credit
certificates awarded by program area: :
a. Business 14 12 33 44 35
b. Data Processing 0 a 2 1 4
c. Engineering Technology 0 0 "] 0 0
d. Health Services 0 0 0 0 0
e. Natural Science 7 10 10 3 12
f. Public Service 22 22 16 17 20
Alumnl Survey AlumnlSurvey AlumniSurvey AlumnlSurvey Benchmark
1988 2000 2002 20085 Survey 2008
20 Percent of career program graduates employad full-time in
a related field, 80% 86% 70% 64% 65%
Alumni Survey AlumnlSurvey Alumni Survey Alumni Survey Benchmark
. 5 G 1908 2000 2002 2005 Survey 2008
21 Graduale safisfaction with job preparation 78% 68% 84% 89% 79%
Employer Employer . Employer Employer Benchmark
Survey 1998 Survey 2000 Survey 2002 Survey 2005 Survey 2008
22
Employer satisfaction with career program graduates 100% 100% 100% 50% 90%
Benchmark
’ FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
23 Ucensurefcertification examn pass rates . na n/a nfa nfa na
Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
24 -
Enroliment in noncredit workforce development courses
a. Unduplicated annual headcount 2,064 2,231 2,565 2,740 2,900
b. Annual course enroliments 3,336 3,608 5,218 5,696 5,850
Benchmark
FY 2004 FY 2005 FY 2006 FY 2010
25 '
Enroliment in Continuing Professional Education leading to
govemment or industry-required ceriification or icensure.
a. Unduplicated annual headecount ; 811 1,170 899 1,310
b. Annual course enroliments 833 1,217 927 1,360
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
26 Number of business organlzations provided tralning and
services under contract. 18 31 25 31 30
Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
27 Enrolimentin contract training courses .
a. Unduplicated annual headcount 794 1,665 1,752 1,934 1,860
b. Annual course sprofiments 1.043 2,093 3,500 3,930 3,780
. ¥ Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
28 Employer satisfacfion with contract training 100% 100% 100% 100% 30%
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Benchmark
FY 2003 FY 2004 2005 FY 2008 FY 2010

28 Enroliment in noncredit community service and lifelong
leaming courzes

a. Unduplicated annual headcount 737 882 992 1,007 1,410
b. Annual course enroliments 1,125 1,270 1,424 1,188 1,585
Benchmark
FY 2003 - FY 2004 FY 2005 FY 2006 FY 2010
30 2 T

Enroliment in noncredit basic skills and literacy courses

a. Unduplicated annual headeount . 203 175 129 140 138

b. Anpual course ensoliments . 302 278 228 240 240

FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
31 Percentage of expendltures on instruction 371% 38.5% 3B8% 35.5% 40.0%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
32 Percentage of expenditures on instruction and selected
academic support 43.8% 44.1% 47.9% 41.0% 50.0%
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HAGERSTOWN COMMUNITY COLLEGE

MISSION

Hagerstown Community College (HCC) offers courses and programs designed to address the
curricular functions of transfer, career entry/advancement, basic skills enhancement, general and
continuing education, student support services and community service. The College is dedicated

to delivering high quality education at a reasonable cost to meet the post-secondary educational
needs of its service area. ’

INSTITUTIONAL ASSESSMENT

The 2004 Maryland State Plan for Postsecondary Education (hereafter the State Plan) provides a
framework for HCC’s mission, goals, and strategies to achieve its goals. Several factors, which
include, but are not limited to, retention and student goal achievement; transfer success; diversity
of students and staff; accessibility and affordability; workforce development; and community
outreach are important in determining institutional effectiveness and student success. These
factors and MPAR benchmarks, along with the College’s institutional priorities and enrollment
goals, serve as driving forces for planning, budgeting and evaluation at HCC.

HCC’s campus is uniquely located in a quad-state area where the Washington County border
touches Pennsylvania, West Virginia and Virginia. Proximity to HCC makes the commuting
range for out-of-state students more practical and convenient than other education/training
options in the region. The service area has expanded through the years because of HCC’s
reputation for quality programs, affordability and personal service. Approximately 20% of all
credit students live in surrounding areas in Pennsylvania (16%) and West Virginia (4%).
Washington County residents accounted for 76% of enrollment and 3% was from other
Maryland counties, with 1% from other states. In terms of age, 65% of all credit students in Fall
2006 were 25 years of age or younger. The average age of all credit students was 26, while the
.average age of full-time students was 22 and that of non-credit students was 44.

Credit students were predominately female (63%) and Caucasian (86%). Returning students
accounted for 57% of enrollment, while first-time students accounted for 31% of enrollment, 8%
were transfers and 4% were re-admissions. Based upon declared programs of study, 59% were
enrolled in transfer programs, 27% were in career programs and 14% were undeclared. Full-time
enrollments accounted for 34% of all enrollments and almost 91% of all credit hours were
generated by degree-seeking students. The average credit load of all students who attended HCC
in Fall 2006 was 8.6 credits, with full-time students averaging 13.6 credits and part-time

students, 5.6 credits. According to previous data reported by MHEC, over 60% of students were -
employed part-time while pursuing their education, which correlates with the high number of
part-time enrollees, many of whom work more than one part-time job while attending classes.

According to the Maryland Department of Planning, Washington County’s population is likely to

grow from 141,050 (Washington County 2003 Census Update Survey) to 161,250 in 2015 and to
171,250 by 2020. The area in which the College is located is designated as an “Urban Growth
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Area.” Much of the area’s growth will be driven by the increase of its population by immigration
from the metropolitan areas such as Prince George’s and Frederick Counties, Baltimore City, and
other metropolitan areas. With a 2% increase in county population, Washington County outpaced

all but four counties in Maryland in population growth according to the most recent Census
Bureau data (2600).

The primary enrollment feeder for the College is the Washington County Public Schools
(WCPS). The WCPS projects an increase of 500 to 600 students annually over the next five
years, with high school enrollment projected to increase by nearly 700 students between 2004
and 2010. Though the largest portion of full-time students at HCC has come from a sharp rise in
high school enrollment during the first half of the decade, secondary enrollment has flattened,
but healthy increases are expected again, beginning in FY 09. During that same period, middle

. school enroliment, the primary feeder for high schools, is projected to increase. According to the
Washington County Public Schools 2005 — 2006 Annual Report, the high school graduation rate
increased from 80.4% to 90.5% from 2002 to 2005. The dropout rate decreased from 3.02% to
2.18% during that same period. Enrollment of students for whom English is not their first
language increased from 159 students to 270 students, which mirrors the unduplicated
enrollment of ESOL students at HCC.

The College’s market share of first-time, full-time freshmen increased from approximately 47%
in Fall 2005 to 62% the next fall semester. The market share of college-bound high school
graduates HCC was 78% in AY 05-06, with a benchmark of 80% by AY 09-10. To move toward
these enrollment benchmarks, the College is expanding its marketing, recruitment, and
programming efforts to attain greater penetration into this traditional age market. Coupled with
projected enrollment increases at the secondary level, HCC anticipates a concomitant growth.

The College’s 101 credit programs include 49 degree programs, 30 certificates and 22 letters of
recoguition. Most of the new programs ate in the areas of computer studies, health careers, and
liberal arts transfer options. Program development and review are essential if all of the goals of
the State Plan and the College’s mission are to be fully realized. To better respond to students’
needs and ensure proper allocation of resources, HCC programs, enrollment and curriculum are
reviewed on a regular basis through the College’s planning and evaluation process, as well as
through the Curriculum Development and Review Committee, Critical for recruitment, retention,
student success and institutional effectiveness, the curriculum assessment process facilitates a
more effective coordination of course content among faculty and academic planning, as well as
the broader use of a variety of course delivery systems.

In the next decade, use of expansion of virtual classrooms, performance indicators, curticulum
development and the use of various teaching modalities, the re-definition of faculty loads and
qualifications, and an expansion of experiential learning and credit for life experiences will
dominate higher education and impact facilities development. The College will use its data
measures, which incorporate the MPAR indicators and are contained within its Institutional
Effectiveness Plan (IEP), to present the most important indicators of accountability to the
College community, funding agencies, and accrediting bodies that are increasingly using
outcomes as a primary measure of performance.
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Curriculum expansion will likely occur in the areas of biotechnology, digital imaging,
commercial vehicle transportation, facilities maintenance, aduit education, computer gaming,
education, and business. As a result, the College expects to see continuing enrollment growth in
both credit and non-credit programs (Indicator 1).

Access and Affordability

Maintaining accessibility, a primary mission of community colleges, is critical to meeting
enrollment goals. HCC remains the most affordable among postsecondary educational and
training options in the College’s service region (State Plan: Goal 2). In FY 07, the average cost
of attending HCC was 44.6% of the cost of attending Maryland public four-year colleges and
universities, which is at the current benchmark (Indicator 6). The College continues to explore

alternatives to raising tuition so that quality in instruction, staff and service delivery will not be
jeopardized.

According to the data supplied by MHEC regarding market share of area undergraduates
(Indicator 2), the market share of first-time, full-time freshman, which has ranged from 65% in
Fall 2004 to 47% in Fall 2005 rebounded to 62% in Fall 2006. Though the number of students
enrolled in Fall 2004 and 2005 semesters remained approximately the same, the percent was
much lower because, during that same time, an independent two-year college in Hagerstown
increased its enrollment dramatically. As part of its response and concern, the Coliege hired a
Recruitment Coordinator in Spring 2006 to assist in the implementation of the enrollment
management system, with emphasis on recruitment and admissions. In addition, the College
initiated and/or expanded online student services such as: online admissions applications via
College Net, e-mail marketing through Target X, virtual orientation, and advising, electronic
forums about financial aid, and web registration. In FY 08, the College will complete the
implementation of an improved student academic advisement system that will include specific
responsibilities for student services, faculty, technology systems, and student self-advising,

The College’s market share of part-time students (Indicator 3), who account for over 60% of
enrollment, slipped slightly, while the market share of college bound high schoo! graduates
(Indicator 4) increased by 3%. These enrollment dynamics are currently under study, with much
of the increase being attributed to HCC’s successful “ESSENCE” Program (Early Support for
Students to Enter College Education), which allows high school students who are
developmentally ready and motivated to take college level courses while still in high school.
Efforts to retain these students upon high school graduation are a priority in enrollment planning
and management at HCC (State Plan: Goals 2 and 4). Another initiative that attracts high school
graduates is the Job Training Institute (JTI), established to serve “at-risk” populations by ‘
providing short-term education and training for basic entry ievel job skills in career areas with
projected job growth (State Plan: Goals 2, 3, 4, and 5).

The College uses information technology in instruction to improve learning and curricula, as
well as to increase access to higher education in the service area (State Plan: Goals 1 and 2).
Blackboard course management enhances accessibility and convenience for students and faculty.
Enrollment in credit online courses over the last three years has increased by almost 125%, while
enrollment in non-credit online courses has increased significantly (58%) as well. An
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institutional priority in FY 08 is the development of more online courses. This initiative includes
hybrid courses, which blend online and classroom instruction. Such courses are popular for
those who like the flexibility of online instruction, but also desire to have face-to-face interaction
with faculty and peers. With its commitment to increase its online offerings and the reported

trends, HCC established its benchmarks for 1,900 credit enrollments and 1,100 non-credit
enrollments by FY 10

Quality and Effectiveness: Student Satisfactiozli, Progress and Achievement »

MPAR Indicators 7 through 13 reflect student satisfaction, progress and achievement data
Degree progress indicators for minorities are not included in HCC’s MPAR report because,
according to MHEC guidelines, minority groups with less than 50 students should not be

included for analysis. The information, however, is included in the degree progress charts found
in Appendix B.

Many independent variables affect community college student success indicators such as retention,
transfer, and graduation. Employment and family responsibilities impact retention, transfer and
graduation rates of community college students. Many students take several years to meet degree
requirements or attend HCC to take one or two courses for skill enhancement and meet their
educational goals without attaining a degree. As expected, college-ready students and
developmental completers were moving toward the established benchmarks. Overall, based upon
analysis of the degree progress of the HCC Fall 2002 student cohort, the percentage of
individuals who are still enrolled, have graduated or transferred to a USM institution are
progressing toward the current benchmarks, with the exception of developmental non-
completers. These figures confirm the fact that many community college students take longer
than four or five years to achieve their educational goals and that developmental n0n~completers
are least likely to continue.

With retention as a priority in FY 08, the College will develop a student success model that
tracks students from the first point of contact through registration and the completion of course
work. Support systems will be examined and refined to improve the retention of the College’s
increasingly diverse student body. The goal will be to reduce student attrition, increase course
and program success, improve student development programs, and verify that students are
succeeding with curricula related employment or university transfer after they leave HCC. To
better meet the needs of student and to help with retention efforts, an academic advisor position
was expanded to that of “Academic Advisor/Retention Specialist.” The Academic
Advisor/Retention Specialist, who advises students in their course selection, developing
educational plans, and assisting them in the potential career and transfer possibilities, is the
liaison to the Developmental Education Division and the Enrollment Management Committee.
The Vice President of Academic Affairs and the Director of Developmental Education and
Literacy Services provide leadership to make additional improvements to the College’s student
eniry assessment and developmental studies programs and services. All of these initiatives
should move the College closer to attaining the established benchmarks, particularly those
related to developmental students/completers.
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Degree progress data for all students who transferred shows that 56% of the 2002 cohort
transferred to out-of-state institutions. This fact significantly impacts HCC’s transfer/graduation
rates as reported as part of the USM and is not included in the MPAR data provided by MHEC. .
The College’s out-of-state transfer rates are significantly impacted by its location in the tri-state
area of Maryland, Pennsylvania, and West Virginia. Shepherd University (WV) and
Shippensburg University (PA) are the two primary institutions to which HCC students and
graduates transfer. With incentives such as in-state rates and atiractive financial aid packages, -
colleges outside of Maryland are very attractive o HCC students and graduates. This trend in the
analysis of degree process is expected to continue and will impact graduation-transfer rate data.
HCC students and graduates who transfer to USM colleges and universities (Indicator 12) have
consistently throughout the MPAR reporting periods had a higher GPA than the average of all
Maryland community colleges. In AY 05-06, the GPA of HCC’s transfer students to other
Maryland institutions was 2.81 compared to the average of 2.63.

Results of the Graduate Follow-Up Survey reports have shown that an overwhelmingly majority
of HCC graduates attained their educational goal while at the College (Indicator 7). The College
has set its benchmark at the highest of the survey years (98%). Not surprisingly, non-returning
students typically shown less satisfaction related to goal attainment (Indicator 8). Yet another
measure of student satisfaction involves transfer preparation (Indicator 13), which has ranged
from 83% to 86% for the four survey years cited. The primary reason most frequently cited for
dissatisfaction with transfer is a change of major by the student, which often negatively affects
the transferability of credits. In FY 08, HCC will complete the implementation of an improved
student academic advisement system, including expanded roles for student services, faculty,

technology systems, and student self-advising. It is felt that by strengthening these supports, the
benchmark of 88% satisfaction can be met.

Diversity

The primary service area of Washington County has a minority population that is 13% of the
total population, ages 18 and older. Population growth of minorities accounted for 46% of the
County’s overall growth between 2005 and 2006, with the fastest growing ethnic group in
Washington County being that of Hispanics.

Staff

Though very committed to increasing the diversity of its workforce and student population, the
College faces several challenges. This is also an area of concern cited by MHEC because the
percent of full-time faculty who are minority has not exceeded 2% in the last four years.
Although there have been slight gains since FY 05, the lack of minority faculty to provide
positive role models for students and help create a culturally diverse college community remains
a concern. Though minorities are actively recruited regionally or nationally for employee
searches, attracting qualified minorities to the Western Maryland region is difficult. However,
with the significant westward migration out of the metropolitan areas to Washington County

because of a lower cost of living, it is expected that more minority professionals will relocate to
the College’s service area.
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As the College strives to become more culturally diverse, recruitment strategies are being’
developed to attract and hire more faculty from racially and culturally diverse backgrounds.
Some strategies/activities that are being developed include expanding employee recruitment
activities to include visitations to historically black institutions; structuring professional
development activities that focus on multicultural responsiveness, including teaching
multiculturalism; promoting multicultural sensitivity in the classroom among faculty and
students; developing interactive teaching and learning models that will expand student
knowledge of and appreciation for muiticulturalism, including faculty and student panel
discussions; incorporating Hispanic culture and language into the College’s professional
development program; and working collaboratively with the Ad Hoc Multicultural Coromittee to
enhance campus and staff diversity. Through these, as well as other strategies, HCC clearly is
committed to attaining its benchmark of 5% for minority faculty by Fall 2010.

The College has exceeded its original benchmark of 7.5% that was set for full-time
administrative and professional staff. The percent has been gradually increasing over the last four
years, with 9.4% reported in Fall 2006. Therefore, the College has established the benchmark at
13% by Fall 2010 to mirror the minority population in the service area.

Students

The College strives to provide academic programs and services to individuals who reflect racial
and ethnic diversity as stated in Goal 3 of the State Plan. In Fall 2006, the College has its highest
minority student enrollments (12.4%) in its history. Due to the gradual increase of the College’s
minority student enrollments over the last four years, HCC has set a benchmark (Indicator 14) of
13.5% for minority student enrollment by Fall 2010. The cohort for analysis regarding
persistence and graduation is less than 50 students and, per MHEC instructions, was not

reported. Therefore, no benchmarks were established as part of the MPAR for Indicators 17 and
18.

-Though African-American students comprise the largest non-white ethnic group on campus, the
Hispanic student body has dramatically increased over the last five years. In January 2004, as
part of its adult literacy program, HCC began offering ESL courses. There has been strong
enrollment growth in these courses since the initial offerings as unduplicated enrollment grew
from 80 in FY 04 to 284 in FY 06. Recognizing an opportunity and need to serve all minority
populations, HCC is hiring a Multicultural Recruiter to provide outreach in the local area.
Additional strategies to atiract, support and retain minority students include promoting
multicultural sensitivity in the classroom and on campus; implementing ESL testing for all non--
native students who seek admission to the Nursing program in FY 08; and examining and
enhancing academic support systems to enhance and improve the retention of the College’s
increasingly diverse student body. '

Economic Growth, Vitality and Workforce Development
The 2004 Maryland State Plan for Postsecondary Education strongly supports, through its goals

and objectives, the role of Maryland community colleges in economic development. In the
implementation of its mission and in support of Goal 5 of the State Plan, Hagerstown
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Community College partners with government, business and industry in a variety of ways to
develop flexible credit and continuing education programs that are responsive to the educational
and training needs of the College’s service area. The area is largely service industry based and is
a major transportation hub in the mid-Atlantic region. However, the county and city economic
development commissions are pursning technology-oriented companies with high-skill, high-
wage jobs to locate in Washington County. Strong partnerships with business and industry not
only support the College’s ability to offer degrees and certificates to meet specific needs of
employers, but also to provide targeted contract training as well, especially in the areas of
technology. As a partner in economic development of the region, HCC educates and trains a
significant portion of the regional workforce.

Local economic development initiatives and outlook for biosciences in Washington County is
positive. The addition of “wet labs” in the Technical Innovation Center (TIC) in 2008 will
greatly enhance Washington County’s ability to attract and grow a life science industry in
Western Maryland. The wet labs and the new Biotechnology curriculum that has been
implemented in Fall 2007 will provide students “hands on” experience. As an additional benefit,

there is a strong potential for synergy between the academic programs in the life sciences and
similarly focused companies in the TIC.

The FY 10 benchmark for the first time passing rate on licensure/certification examinations for
all health sciences programs (State Plan: Goals 1 and 5 and Indicator 23) ranges from 98% to
100%. Tt should be noted that students who have not passed their respective examinations on
the first try (definition of Indicator 23) did so on the second. The College’s health sciences
programs have undergone much fransition over the last few years because of faculty
retirements/turnover and curriculum changes. Program expansion was limited by lack of
facilities, as well as by funding for additional faculty, staff, materials, and instructional
equipment. HCC is currently addressed the pressing and costly need for facilities through an in-
progress renovation of the Career Programs Building, which houses the nursing and other allied
health programs. The renovation will create the largest and most sophisticated nursing training
facility in western Maryland. Exam passing rates are expected to increase as the revised RN and
PN curricula are implemented in FY 08. In addition, the College will continue to test and collect
statistical data using ATI assessment tools to determine RN and PN students’ achievement of
program outcomes. ’

The College is committed to revitalizing its career programs to better serve students and the
community. Program laddering in career areas and program options has been refined to make
certain all programs have high quality measurable outcomes and viable curriculum designs. With
these enhancements and a commitment to expand student work-place learning opportunities, as
well as career counseling and job placement services through the Career Development and
Workplace Learning Office, the College expects to reach its benchmarks for degrees and

certificates awarded, student and employer satisfaction, and employment rates of graduates
(Indicators 19 — 22). ' ‘

Offered through Continuing Education (CE), workforce development and contract training (Goal
5 and Indicators 24 — 28) are important components of the community college mission.
Employer satisfaction with training has always been high, with 100% satisfaction for the last two
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years. As part of institutional efforts for cost effectiveness and accountability, CE has undergone
many changes over the last five years as functions and processes were streamlined to better align
expenditures and revenues. High cost programs with low enrollments were eliminated. As a
result, some contract training offerings were cut back or eliminated, which accounts for the
decrease over that period in the number of businesses provided training and services under
contract (Indicator 26). In addition, it should also be noted that frequently multiple classes in
areas such as technology training, supervisory training, and performance management were
offered for a single employer, which was only counted once as a business entity for the purpose
of this report. It should be noted that unduplicated contract training enrollments (Indicator 27)
grew by 54%, which exceeded the benchmark. The current benchmark of 1,350 is 20% higher
than the FY 06 unduplicated headcount of 1,123 while annual course enroliments are progressing
toward the benchmark. Some goals that have been set for CE in FY 08 that will help move the
division toward these two benchmarks include pursuing certification in Steven Covey
Leadership/Seven Habits program and one-on-one coaching for managers as a potential market.
In addition, the aforementioned renovation of Career Programs Building, which will be
completed in FY 09, will significantly expand the CE and conference services operations to
accommodate more contract fraining.

Community Outreach and Impact

In addition to contract training and workforce development, HCC offers a variety of community
service and lifelong leaming non-credit courses. Enrollments in those courses (Indicator 29)
decreased in FY 04 as high cost lifelong learning programs with low enrollments, including
Elderhostel, were eliminated while some programs such as medical assisting and commercial
vehicle transportation shifted from non-credit status to credit. However, the most recent data
show that this area is progressing toward meeting the benchmarks established for FY 2010.

It is clearly part of the College’s mission to provide adult learners with basic skills

(Indicator 30), including reading, writing and mathematics to increase their literacy rates and/or
to prepare them for the labor market or for further educational/vocational training (State Plan:
Goals 1 and 5). Since January 2004, the College has offered the adult literacy programs in
Washington County, which includes Adult Basic Education (ABE), General Educational
Development (GED), External Diploma Program (EDP) and ESL programs. Enrollment has
grown in non-credit basic skills and literacy courses by over 300% since FY 03. The College
expects enrollment to grow by over 40% and has set related benchmarks for 2010 accerdingly.

Effective Use of Public Funding

Over the last few years, percentage of expenditures in instruction (Indicator 31) has been
consistent at 43%, which is attributable to vacancies in Academic Affairs that have occurred over
the last two years, particularly in hard-to-fill faculty areas such as Nursing and other health
sciences, Gaming and Simulation, Industrial Technology, etc.. The percentage of expenditures in
. instruction and academic support (Indicator 32) has been consistently 50-51% over the last few
years. Instruction and academic support, which includes all instructional units, the Learning
Technologies unit, the Library, tutoring, Continuing Education support, and the College’s testing
center, has stabilized at these levels based upon enroliment and funding. In addition, the College
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used des1gnated funds not included in Indicator 33 to directly support instruction and academic
affairs, including funds for instructional computers and printers.

Community Outreach and Impact

The 2004 Maryland State Plan for Postsecondary Education strongly supports, through its goals
" and objectives, the role of Maryland community colleges in economic development. In the
implementation of its mission and in support of Goal 5 of the State Plan, Hagerstown
Community College partners with government, business and industry in a variety of ways to
develop flexible credit and continuing education programs that are responsive to the educational
and training needs of the College’s service area. The area is largely service industry based and is
a major transportation hub in the mid-Atlantic region. However, the county and city economic
development commissions are pursuing technology-oriented companies with high-skill, high-
wage jobs to locate in Washington County. Strong partnerships with business and industry not
only support the College’s ability to offer degrees and certificates to meet specific needs of
employers, but also to provide targeted contract training as well, especially in the areas of
technology. As a partner in economic development of the region, HCC educates and trains a
significant portion of the regional workforce.

With Washington County’s unique location as a transportation “hub” at the junction of two
major interstate highway systems, HCC has been provided many programmatic opportunities. In
2006, HCC was awarded a three-year $1.65 million grant to expand its Commercial Vehicle
Transportation program to meet the increased workforce needs of trucking, warehousing and
manufacturing businesses in the tri-state region. Prior to this, HCC’s ability to expand the
Commercial Vehicle Transportation program was limited by a lack of facilities, equipment, and
staff. Working with Volvo PowerTrain of North America and local trucking firms to expand the
HCC truck driving program from 70 to approximately 220 graduates a year, the grant was funded
as part of the federal Community Based Job Training Grant program. The program is housed off-
_campus at the Volvo facility in Hagerstown. The College will also develop a new Associate of
Applied Science degree in Commercial Transportation Administration and will work with
Washington County Public Schools to design a new high school program in transportatlon

It is clearly part of the College’s mission to provide adult learners with basic skills

(Indicator 30), including reading, writing and mathematics to increase their literacy rates and/or
to prepare them for the labor market or for further educational/vocational training (State Plan:
Goals 1 and 5). Since January 2004, the College has offered the adult literacy programs in
Washington County, which includes Adult Basic Education (ABE), General Educational
Development (GED), External Diploma Program (EDP) and ESL programs. Enrollment in these

programs continues to grow, with minorities comprising approximately 25% of the enroliment in
those programs.

The College will continue to work to develop and strengthen partnership activities with the

Washington County Public Schools (WCPS). The successful ESSENCE Program (Early Support
for Students to Enter College Education) has allowed high school students who are
developmentally ready and motivated to take college level courses while still in high school.
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In addition, enhancement and broader application of joint programs with the WCPS will
continue, including, but not limited to Learning Communities and professional development
opportunities for area teachers. Student Leadership Hagerstown is a leadership development
program for high school and college students. Each of the local high schools selects and sends
their student council president and senior class president while the College selects leaders from
its student government and campus organizations. Consistent with the mission of providing a
smooth transition into college life, the program encourages the interaction of high school
students with college students throughout the academic year.

As Washington County’s only program for the Associate Degree in Nursing, HCC has prepared
and graduated 966 nursing students since the program’s inception in 1971. The in-progress
renovation of the Career Programs Building, which will house the nursing and other allied health
programs, will create the largest and most sophisticated nursing training facility in Western
Maryland. Prior to the renovation, the health sciences programs at HCC were limited by a lack
of facilities and equipment. Capacity was a serious issue at the College as it attempted to respond
to an area of critical shortage. From FY 02 to FY 06, the number of degrees, certificates and
letters of recognition grew from 51 to 224. Along with increasing and addressing capacity
issues, this facility will create opportunities for partnerships with the new hospital that will be

. built less than a mile from campus.

HCC’s Technical Innovation Center (TIC) is a self-sustaining entity with revenue derived from
tenant rental and administrative service fees that fosters the growth of new and expanding
businesses. The TIC is a business incubator that provides access to advanced technologies and
business development resources. Eleven wet labs will be added to the facility in FY 08 to
provide research space for start-up biotechnology firms. The College will start its biotechnology
degree program to meet regional employer needs and will continue to work with area universities
to increase and improve articulation opportunities for graduates to smoothly transfer into and
complete bachelors’ degrees.
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These descriptors are not performance Indicators subject to impmvemenf&by the collsge, but clanfy institutional mission end provide contoxt for m!arprzabng

the performance indicators below.

) Fall 2003 Fall 2004 Fall 2005 Fall 2006
A. Percent credit students enrolled part-time 63.0% 63.0% 63.0% 66.0%
B. Students with developmental education needs 58.0% 58.0% 57.0% 54.0%
) FY 2003 FY 2004 FY 2005 FY 2006
C." Total unduplicated headcount in English for Speakers of
Other Languages (ESOL) courses NA 80 173 234
D. Financial aid recipients :
a. Parcent receiving Pell grants 16.0% 16.0% 18,0% 17.0%
- b. Percent receiving any financial aid 37.0% 31.0% 36.0% 35.0%
Sp 2004 Sp 2006 Sp 2007
E. Credit students employed more than 20 hrs/ week 60.0% 64.0% not available
Fall 2003 Fall 2004 Fall 2005 -  Fall 2006
F. Student racial/ethnic distribution ]
a. African American 6.4% 6.8% 7.3% 8.0%
b. Asian, Pacific Islander 1.2% 1.3% 1.5% 1.4%
c. Hispanic 2.0% 2.0% 2.2% 26%
d. Native American 0.4% 0.5% 0.5% 0.4%
e, White 88.3% 87.3% 86.5% 86.0%
f. Forelgn 0.0% 0.0% 0.0% 0.0%
g. Other 1.9% 2.0% 2.0% 1.6%
FY 2003 FY 2004 FY 2006 FY 2008 .
G. Wage growth of occupational degree graduates
a. Median income one year prior to graduation 14,356 10,582 11,178
b. Median income thres years after graduation 34,921 31,503 41,891
c. Percant increase 143.0% 198.0% 275.0%

e

i
Benchmark

FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
1 Annual unduplicated headcount
a. Total 13,977 13,158 13,306 14,481 17,384
b. Credit students T 4,280 5,128 5,031 5,248 6,806
c. Non-credit students 10,084 8,811 B,695 9,044 10,578
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
2 Market share of first-time, full-time freshmen i 63.4% 64.6% X 46.6% 62.0% 65.0%
! Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
3 Markst share of part-ime undergraduates 80.7% 81.1% 80.3% 78.0% 83.0%
- Benchmark
¢ AY 0203 AY 03-04 AY 04-06 AY 05-08 AY 09-10
4  Market share of recent, college-bound high school
graduates 77.8% 75.2% 75.5% 78.2% 80.0%
Benchmark
FY 2003 FY 2004 FY 2006 FY 2006 FY 201D
5 Enrollment in oniine courses B
a. Credit 703 764 1,088 1,576 1,900
b. Non-credit . 461 500 685 731 1,000
Benchmark
FY 2004 FY 2005 FY 2006 FY 2007 FY 2011
6 Tuition and fees as a percent of tuition and fees at
Maryiand public four-year institutions 44.0% 44.0% '43.0% 44.6% 44.0%
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Graduate satisfaction with educational goal achievement

Non-returning student satisfaction with educational goal
achievement

Developmental completers after four years

Successtul-persistor rate after four years
a, College-ready students

b. Developmental completers

c. Developmental non-compieters

d. All students in cohart |

Graduation-transfer rate after four years
a, College-ready students

b. Developmental completers

c. Developmental non-completers

d, All students in cohort

Performance at transfer institutions:

a. Percent with cumulative GPA after first year of 2.0 or
above

b. Mean GPA after first year

Graduate satisfaction with transfer preparation

Minority student enrcliment compared to service area
population

a. Percent non-white enroliment

b. Percent non-white service area population, 18 or older
(nof benchmarked)

Parcent minorities of full-time faculty

Percent minarities of full-time administrative and
professional staff

Successful-persistor rate after four years
a. African American

b. Asian, Pacific Isfander

¢. Hispanic

Graduation-transfer rate after four years
a. African American

b. Asian, Pacific Islander

c. Hispanic

*Cohort for analysis is less than 50 sfudents.

e

JLAL e SR 2 MBS

Alumnl Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1998 2000 2002 2005 Survey 2008

95.0% §3.0% 98.0% 85,.0% 98.0%
Spring 2001 Spring 2003 Spring 2005 Spring 2007 Benchmark
Gohort Gohort Cohort Cohort Spring 2010

76.5% 73.0% 73.0% not available 80.0%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort

44.0% 43.0% 44.0% 48.0%
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohoart 2006 Cohort

82,3% 86.5% B9.8% 95.0%

95.7% 85.4% 86.8% 90.0%

69.3% 52.6% 43.9% 83.0%

84.7% 75.9% 76.3% 80.0%
Fall 2000 Fall 2001 . Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort

61.3% 69.8% 74.6% 80.0%

58.0% 67.7% 70.0% 70.0%

37.7% 37.8% 27.6% 34.0%

54.0% 59.3% 60,0% - 64.0%
Benchmark

AY 0203 AY 03.04 AY 04-05 AY 05-06 AY 09-10
87.0% - 81.0% 83.0% not available 87.0%
2.96 272 2,79 2.81 2,85

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
1598 2000 2002 2005 Survay 2008

85.0% 83.0% B2.0% 86.0% 88.0%

Z gg:giagf—%i% R
RN RS ot

Ba:hmam -

Fall 2003 Fali 2004 Fall 2005 Fall 2006 Fall 2010
1
10.0% 11.0% 11.5% 12.4% 13.5%
11.2% 11.8% 12.3% not available
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
0.0% 2.0% 0.0% 1.5% 5.0%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2008 Fall 2010
3.5% 5.0% 6.9% 9.4% 12.0%
Falt 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
- - » £ *
- - * »
Fall 2000 Fall 2601 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort

B - -
- - »

- - *
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FY 2003 FY 2004 FY 2605 FY 2006
19 Occupationsal program Associate degrees and credit
certificates awarded by program area: )
a. Business . 186 49 64 93 115
b. Data Processing 20 32 44 49 €5
c. Engineering Technology 16 13 14 8 20
d. Health Services 56 97 135 151 200
e. Natural Science 0 0 0 0 16
f. Public Servica 20 29 26 27 40
Alumni Survey Alumni Survey Alumni Survey AlumniSurvey Benchmark
1998 2000 2002 2005 Survey 2008
20 Percent of career program graduates employed full-time in
a related field. 90.0% 91.0% 100.0% 89.0% 93.0%
Alumni Survey Alumni Survey Alumnl Survay AlumniSurvey Benchmark
1838 2000 2002 2006 Survay 2008
21 Graduate satisfaction with job preparation. 77.0% 76.0% 87.5% B7.0% 90.0%
Employer Employer Employer Employer Benchmark
Survey 1998 Survey 2000 Survey 2002 Survey 2005 Survey 2008
22
Employer satisfaction with career program graduates 100.0% 100.0% 80.0% 89.0% 95.0%
Benchmark
- FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
23 Licensure/ceriification exam pass rates
a. NCLEX for Registered Nurses 98.0% 89,0% 82.0% 89.0% 28.0%
b. Cert. Exam Amer. Registry of Rad. Tech. 88.0% 95.0% B7.0% 100.0% 100.0%
a. NCLEX for Licensed Practical Nurses nfa 87.0% 91.0% 95.0% 98.0%
. Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
24
Enrofiment in noncredit workforce development courses
a. Unduplicated annual headcount 6,508 6,207 5,250 6,193 6,300
b. Annual course enroliments 10,580 9,382 7,883 8,165 9,460
Benchmark
FY 2004 FY 2005 FY 2008 FY 2010
25
Enrollment in Continuing Professional Education leading fo
government or industry-required certification or licensure.
a. Unduplicated annual headcount 3,408 3,304 4,180 5,000
b. Annual course enroiiments 5,100 4,847 6,078 7,000
: Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
26 Number of business crganizations provided training and
services under contract. 43 31 29 27 ) 45
y Benchmark
FY 2003 FY 2004 FY 2005  FY 2008 FY 2010
27 Enroliment in contract training courses
a. Unduplicated annual headcount 1,728 1,636 731 1,123 1,360
b. Anpual course enroliments 2,095 2,306 087 1,354 1,600
Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
28 - Employer satisfaction with contract training 97.0% 86.0% 100.0% 100.0% 100.0%
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iR
BelTuln]

29 Enroliment in noncredit community service and lifelong
jeaming courses
a. Unduplicated annual headcount
b. Annual caurse enrolimenis

30
Enroliment in noncredit basic skills and |iteracy courses
a. Unduplicated annual headcount
b. Annuat course enroliments

31 Percentage of expenditures on instruction

32 Percentage of expenditures on instruction and selected
academic support

o

nchmark
FY 2003 FY 2004 FY 2010
3,362 2,143 2,649 2,899 4,000
6,957 4,793 5,325 5,443 9,000
Banchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
213 461 796 852 1,260
318 622 1,276 1,422 1,700
: Bonchmark
FY 2003 - FY 2004 FY 2005 FY 2006 FY 2010
46.0% 42.0% 43.0% 43.0% §0.0%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 - FY 2010
L)
538.0% 50.0% 51.0% 50.0% 53.0%
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HARFORD COMMUNITY COLLEGE

MISSION

Harford Community College is a dynamic, open-access institution that provides high quality educational

experiences for the community. The college promotes lifelong learning, workforce development, and social and
cultural enrichment.

INSTITUTIONAL ASSESSMENT

Accessibility and Affordability

Harford Community College (HCC) is making steady progress toward reaching its benchmarks
for accessibility and affordability. Both credit and non-credit headcount is growing, as both areas
continue o see increases in online enrollments. Tuition continues to remain one of the lowest at -
community colleges in the State, allowing students from all socioeconomic levels to enroll. The
market share of first-time, full-time freshmen dipped slightly, but remains strong. Through the
“Junior Invasion” program, HCC continues to increase the numbers of high school juniors
completing the Accuplacer academic skills assessment to determine readiness for enrollment in
college-level courses. These students then register for appropriate HCC courses or remedial
courses for their senior year, depending on their level of readiness for college. Having met with
HCC admissions and advising personnel in their junior year and completing their college
preparation courses or HCC college-level courses in their senior year, these students are more
likely to enroll in college at HCC immediately following their high school graduation.

In support of the 2004 Maryland State Plan for Postsecondary Education, Goal 2 (Accessibility
and Affordability), the HCC Financial Aid Office worked closely with the Development and
Finance Offices to secure additional funding for scholarships and grants. The HCC Foundation
increased its funding 21% or by $33,554, over the previous year and the College increased its
support 46% or by $118,854, for credit students. As a result, significant increases in aid occurred -
for need-based students, merit students, non US citizens, returning adults, and military
dependents. The College also provided $80,000 for grants to need-based students enrolled in
continuing education workforce development courses and programs. Additionally, the College

provided approximately 25 refurbished computers to need-based students to support their
academic endeavors in their homes.

Quality and Effectiveness

HCC’s Office of Institutional Research (OIR) is still struggling to improve the rate of return for
both the Graduate and the Non-Returning Student Surveys. Indicators 7 and 13 (graduate
satisfaction with educational goal attainment and with preparation for transfer) saw downturns
this year. Through improved surveying methodology, the OIR expects to see improvements in
these indicators. On the progress and achievement indicators, HCC is showing overall
improvements. The developmental studies program at HCC continues to offer alternative

pathways for completing developmental coursework in a more condensed time frame, which is
more appealing to students.
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In support of the 2004 Maryland State Plan for Postsecondary Education, Goal 1 (Quality and
Effectiveness) and Goal 4 (Student Centered Learning Systems), HCC has been involved with
the leadership of the Harford County Public Schools (HCPS) to more closely examine the
academic preparedness and success of high school graduates who attend HCC, The goal of the
initiative is to “close the gap” between high school exit criteria and college entry criteria in order
to create a seamless transition from high school to college. The initiative involves administrators,

faculty and staff from both HCC and HCPS. Improvements should be in place for the fall 2008
entering students.

Diversity

The progress and achievement of African American students (indicators 17 and 18) show a great
deal of improvement over this past year. HCC continues to grow and develop the “Rites of
Passage” program to assist and support at-risk African American students. As part of the Rites of
Passage program, the Admissions Office implemented a targeted recruiting plan to make HCC
more accessible for African-Americans, males in particular. Initiatives included informal and
formal connections with the local churches and individual contacts and correspondence with
each Harford County Public Schools high school. Admissions presentations have been conducted
in several churches and an admissions specialist also has regular information sessions with -
minority students in three of the local high schools. Additionally phone calls are made to
minority students who apply but have not yet enrolled to assist them with the enrollment process.

All of these initiatives support the 2004 Maryland State Plan for Postsecondary Education,
Goal 3 (Diversity). o

The percent of minorities of the full-time faculty (indicator 15) is not making progress toward
the benchmark. The Human Resources Office is currently undergoing some structural changes to
be more focused on human resources development, which will provide more ongoing support,

development, and recognition to the employees, thereby improving the success and retention of
employees. : '

Economic Growth, Vitality, and Workforce Development '

Overall, HCC is making good progress toward reaching the economic and workforce
development benchmarks. As data were recalculated this year, a few reporting errors were
.identified and corrected and the corresponding benchmarks were also adjusted.

In support of the 2004 Maryland State Plan for Postsecondary Education, Goal 5 (Economic
Growth and Vitality), HCC is involved with the Academy of Finance signature program at
Edgewood High School, providing two members to the Academy advisory board. College
activities include speaking to a Business Strategies for Success class, job shadowing, student
professional development opportunities and paid summer internships, HICC Career Services staff
members also facilitated a Dress for Success workshop to the Academy of Finance students.

HCC is also involved with the HCPS in several other initiatives to support the State Plan by
promoting the development of a highly qualified workforce including:
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o the Fighth Annual Career Information and Job Fair where 55 employers and 200 students
from the Harford County middle, high and post-secondary schools participated;

¢ job preparation workshops to Harford Technical High School and C. Milton Wright High
School students about nursing and other health care careers;

» partnering in the Reconnecting Youth program that recruits recent high school dropouts and
works to enroll and support them in the HCC GED program.

Harford Community College personnel have continued and daily interaction with community
organizations, employers and government agencies on issues relating to the Base Realignment
and Closure (BRAC) decisions. The College has representation on many of the State and County
BRAC-related planning committees and has assisted with the dissemination of information to the
business community and populace in general.

Response to the Question Raised by the Commission Staff (Indicator 19b - Occupational
Program Associate Degree and Credit Certificates Awarded-Data Processing)

The number of awards in data processing at Harford Community College has fallen steadily from
- 31 to 16 during the past three years, below its benchmark of 25. The decline in the number of
degrees and certificates awarded in data processing corresponds to the changes that have been
experienced in the technology field since 2000. The 1990°s was considered by many to be a
technology boom, leading to an eventual technology bubble through 2000. However, the
technology/dot.com burst in spring 2000 through 2001. Consequently, a “glut” of technology
personnel was created at the same time that jobs/careers in the field contracted. The information
technology industry declined by almost 400,000 jobs from March 2001 through March 2004,
Consequently, the number of graduates declined substantially from highs of 22 in FY 2002 and
31 in FY 2003. These graduates may have started in the data processing program prior to the
industry contraction. More recently, the field appears to be experiencing additional career
opportunities and strong growth nationally, especially with the focus on network security and
homeland security. For Harford Community College, BRAC may also have a positive impact on
these career opportunities regionally. However, it should be noted that some of the specific
occupations within the career, such as computer programmers, will increase approximately 8%
through 2014 according to recent Department of Labor projections.

In response to homeland and computer security, Harford Community College’s Information
Systems Security (ISS) degree was recently approved and courses offered in spring 2007. During
the spring 2007 semester, six (6) credit students are enrolled in the ISS program and
approximately 14 students are completing the upper level programming courses leading to a
degree or certificate in the data processing field as defined by MHEC. Continued progress
toward this benchmark is expected with the new ISS degree, the improving market for
technology careers, and BRAC initiatives.

Adjustments to Daia and Benchmarks
In completing the MHEC Performance Accountability Report this year, HCC conducted a

comprehensive review of the PAR indicators, the definitions provided and the existing HCC
computer programs used to generate previous submissions. It was determined that for several
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indicators, the programs used to generate previous submissions did not accurately reflect the
definitions established by MACC and further clarified by MCCRG. Therefore, HCC has
amended the data previously submitted as follows:

Indicator 10 (Successful-persister rate afier four years) Fall 2001 and Fall 2002 cohort,

Indicator 14a (Percent non-white enrollment Fall 2005),

Indicator 15 (Percent minorities of full-time faculty) Fall 2005,

Indicator 16 (Percent minorities of full-time administrative and professional staff) Fall

2005, : :

Indicator 19 (Occupational program Associate degrees and credit certificates) FY 2005,

Indicator 20 (Percent of career graduates employed fuil-time) Alumni Survey 2002,

Indicator 21 (Graduate satisfaction with job preparation) Alumni Survey 2002,

Indicator 24 (Enrollment in noncredit workforce development courses) FY 2003-FY

2005,

Indicator 25 (Enrollment in certification/licensure courses) FY 2005,

o Indicator 27 (Enrollment in contract training courses) FY 2003-FY 2005,

¢ Indicator 29 (Enrollment in community service and lifelong learning courses) FY 2003-
FY 2005, and '

» Indicator 30 (Enrollment in basic skills and literacy courses) FY 2003-FY 2005.

The revised trend data has been used by HCC to review of the appropriateness of the
benchmarks. HCC is confident in the accuracy of the data reflected in this submission of PAR.

Indicator 5a (Enrollment in Online Credit Courses) — Considering that HCC has already almost
surpassed the benchmark for this steadily increasing population and the academic divisions
intend to continue to increase the online credit course offerings, the benchmark of 3,688 for 2010
is not high enough. HCC is adjusting this benchmark to 3,900 for FY 2010.

Indicator 20 (Percent of career program graduates employed full-time in a related ﬁeld) —HCCis
adjusting this benchmark for Survey 2008 from 75% to 80% since the performance to date has
already surpassed the 75% benchmark.

Indicator 19b (Occupational Program Associate Degree and Credit Certificates Awarded in Data
Processing) — In considering the cyclical nature of the information technology field and the
previous consolidation in the field, the initial benchmark of 25 by FY 2010 may be too ambitious
and unrealistic. HCC is adjusting this benchmark to 20 for FY 2010.

The Continuing Education and Training Division spent considerable time in review of the trend
data reported for Indicators 25-27, 29, and 30. Based on their review of the revised FY results,
adjustments have been made to the following benchmarks:

o Indicator 24a and Indicator 24b — the new benchmarks are 5,583 for Indicator 24a and
8,375 for Indicator 24b. The revisions are a direct reflection of the amended data for
these indicators.

» Indicator 25b — the benchmark has been increased to 2,395. The previous benchmark of
1980 had been reached in FY 2005.
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* Indicator 26 — the benchmark was decreased to 58. The previous benchmark of 70 was
out of bounds in relation to the observed data for FY 2003 and FY 2006.

¢ Indicator 27a and Indicator 27b — the benchmarks were revised slightly lower based on
review of the trend data. Indicator 27a will have a benchmark of 9,000 and Indicator 27b
will have a benchmark of 15,900.

¢ Indicator 30a — the benchmark has been raised to 1,700. While there was a decline in the

FY 2006 enrollments in this area, program changes for the upcoming year have been
implemented to increase enrollments. ¥

COMMUNITY OUTREACH AND IMPACT

Harford Community College collaborates effectively with employers, Harford County Public
Schools, and other organizations to provide a variety of valuable learning opportunities for
students, to serve key constituencies, and to benefit Harford County residents.

Outreach and Partnerships with Employers

To promote training and education in the health and human services fields, HCC partnered with
Citizens Care and Rehabilitation Center to offer Medicine Aide Training and joined with several
partners including the Governor’s Office for Children, the Harford County Partnership for
Families, Aberdeen Community Action Coalition, and the Disproportionate Mmonty Contract
Advisory Committee to offer a Human Services Education Series.

In cooperation with four-year academic partners, HCC hosted educational events for employers
in the field of Homeland Security (with Johns Hopkins University) and Project Management
(with University of Maryland) and College of Notre Dame provided general graduate and
undergraduate information sessions.

HCC is working very closely with area employers and the Harford County Government to
prepare for the growth and workforce changes expected related to BRAC. HCC provided Battelle
with leased office space during their building planning, partnered with Harford County
Government to house the Regional BRAC Office, and hosted TEDCO (Maryland Technology
Development Corporation) briefings over the past year.

Outreach and Partnerships with Harford County Public Schools (HCPS)

HCC sponsors Project DreamWork at Edgewood Middle School. The program provides an after-
school “Clubhouse” for studying and academic enrichment activities and in-school tutoring
support; an annual Career Expo involving many area employers; a summer career exploration
camp; and field trips to the HCC campus which include career discernment games and activities
designed and provided by the HCC Advising and Career staff. HCC also works with the Greater
Edgewood Educational Foundation, the 21% Century Learning Center and the Boyz to Men Math
and Leadership Academy to promote academic success, college readiness and career exploration.

To educate students about environmental responsibility and sustainability, HCC transported and
hosted over 200 high school students at the Mid-Atlantic Renewable Energy Expo on the HCC
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campus. The Regional Higher Education Center collaborated with the Harford County and Cecil
County Public Schools to publish graduate-level course offerings in their professional
development catalogs so that regional teachers were informed about opportunities offered in the

County. The Higher Education Center also provided space for an immunization site for Harford
County Public Schools.

The HCC Cultural Arts program recruits, trains, and hires students from Harford Technical High
School for the technical crew and other support positions for HCC theater performances,

Outreach and Partnerships with Community Organizations

HCC Advising and Career Services staff members collaborated with other Harford County
agencies (Susquehanna Workforce Network, Maryland Job Service, Aberdeen Proving Ground,
Harford County Office of Economic Development, and Department of Rehabilitation Services)
to present the Harford County Job Fair. Fifty-five employers and 800 job seekers attended this
fair. To celebrate National Career Development Day, four “International” community leaders
participated in a workshop sponsored by the HCC Advising and Career Services staff with the
theme, One World, Many Cultures, Many Careers. Panelists talked about how culture has
influenced their career choice, and how culture affects their definition of career satisfaction.

They also talked about what it is like for them to interact with people who come from different
cultural backgrounds.

The Higher Education and Conference Center was the host training site at no charge for the
Harford County Department of Social Services, the Harford County Drug Control Policy, and the
Susquehanna Workforce Network this past year. In conjunction with American Red Cross, HCC
created Family Caregiving class series and in conjunction with Northern Chesapeake Hospice
Foundation, HCC offered the seminar Decisions Near the End of Life.

The Continuing Education and Training (CET) division offered New Visions for Women, a day
long seminar with workshops, which featured keynoter Lynne Brick, of Brick Bodies Fitness
Centers, and was sponsored and supported by Upper Chesapeake Health, Américan Association
of University Women, YMCA, and Harford County Public Library. For middle school children,
the CET division offered spring training sports camps during the HCPS spring break to
accommodate day care needs for working parents.

Cultural and Leadership Programs

Through an agreement with the National Players of Olney Theater Center, America’s longest
running classical touring company, HCC’s Cultural Events and Performing Arts area hosted a
day-long event which included workshops and a performance offered to Harford and Cecil
County high school students. The workshops consisted of hands-on participation in acting

exercises, voice and movement, stage combat, and improvisation followed by a performance of
Othello.

Caledonia, featuring Celtic music and dance, was presented at the Amoss Center in February
2007, and enjoyed by an intergenerational, multi-cultural audience. A smaller group of theatre
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patrons, several of whom are members of the Harford County Highland Society, attended the
pre-show lecture conducted by Bonnie Rideout at no additional cost.

HCC worked in partnérship with V-Day Harford County to produce The Vagina Monologues
stage play to benefit two area agencies providing services for community members affected by
domestic violence and sexual abuse. HCC also partnered with the local Freedom Road Music

"Program to sponsor a fundraiser concert featuring Tanglefoot and raising money for Habitat for
Humanity.

Harford County Public Schools middle school children and their parents attended the 4/ice in
Wonderland performance. The children were members of the 21* Century Learning Center
program for disadvantaged and at-risk students. Additionally, the School Concerts Commitiee
coordinates with HCC to fund elementary, middle, and high school student tickets to HCC
cultural performances during the school year.

HCC Continuing Education and Training division offered trips to the King Tut Exhibit and The
White House which drew 350 attendees, Gettysburg, Pennsylvania, for a docent led tour of the
battlefields entitled Leadership Lessons from the Battlefield, Historic Jamestown and Colonial
Williamsburg, Virginia, and held educational events on campus co-spousored by the
Archaeological Society of the Northern Chesapeake.
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HARFORD COMMUNITY COLLEGE
2007 ACCOUNTABILITY REPORT

for interpreting the performance indicators below.

A
B

Percent credit students enrolled part-time
Students with developmental educaticn needs

Total unduplicated headcount enroliment in ESOL
courses

Financlal ald recipients
a. Percent receiving Pell grants
b. Percent receiving any financial aid

Credit students employed 20+ hrs/ week

Student racial/ethnic distribution
a. African American

b. Asian, Pacific Islander

¢. Hispanic

d. Native American

e. White

{. Foreign

g. Other

Wage growlh of occupational degree graduates
a. Medlan income cne year prior to graduation
b. Median income three years after graduation
c. Percent increase

Annual unduplicated headcount
a. Total

b. Credit students

c. Non-credit students

Market share of first-time, full-time freshmen

Market share of part-time undergraduates

Market share of recent, college-bound high school
graduates

Enroliment in online courses
a. Credit
b. Non-credit

Tultion and fees as a percent of tuition and fees at
Maryland public four-year institutions

Thess descnptors are not perfonnance mdfcators sub;ect ro :mprovsment by the oollege, but clarify mst:tuttonal m:ss:on

Pl
and provide context
Fall 2003 Fall 2004 Fall 2005 Fall 2006
80.2% 58.3% 58.0% 58.8%
71.4% 78.8% 77.1% 75.7%
FY 2003 FY 2004 FY 2005 FY 2006
215 4 250 255
12.5% 13.3% 124% 11.6%
23.7% 25.2% 24.8% 24.4%
Sp 2004 Sp 2008 Sp 2007
N/A 62.0% N/A
Fall 2003 Fall 2004 Fall 2005 Fall 20086
10.0% 10.6% 10.6% 10.5%
22% 22% 2.5% 26%
26% 2.6% 2.5% 23%
0.5% 0.3% 0.3% 0.4%
81.6% 81.5% 80.2% 79.7%
0.3% 0.3% 0.6% 0.8%
28% 2,5% 3.3% 3.9%
Benchmark
00 GR Cohort 01 GR Cohort 02 GR Cohoit 03 GR Cohort FY 2010
$13,077 $13,918 $13,848 $11,844 $13,935
$30,423 $40,261 $43,463 $36,213 $37,626
144% 133% 189% 205%  no benchmark
e B

Benchmark

FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
23,253 23,135 22,580 23,569 24,325
7,785 7,588 7607 7,708 8,195
18,343 16,352 15,710 18,713 17,000
Benchmark
Fall 2003 Fqgg_uu Fall 2006 Fall 2008 Fall 2010
54.6% 59.4% 61.6% 58.3% 62.0%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2008 Fal) 2010
74.3% 70.8% 89.8% 68.0% 74.0%
Benchmark
AY 02-03 AY 0304 AY 04-05 AY 05-06 AY 0910
69.4% 64.8% 65.8% 64.8% ' 69.0%
. Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 Fall 2010
1,885 2,816 3,110 3,623 3,800
377 438 482 588 600
s Benchmark
FY 2004 FY 2005 FY 2008 FY 2007 FY 2014
46.0% 38.0% 36.0% 36.9% 40,0%
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felec T el S

%

L S

Alumni Survey  Alumni  Alumni Survey Alumni Survey Benchmark

1998 Survey 2000 2002 2005 Survey 2008
7
Graduate satisfaction with educational goal achlevement 84.0% 94.0% 96.0% 87.8% 95.6%
Spring 2001 Spring 2003  Spring 2005  Spring 2006 Banchmatk
Cohort Cohort Cohort Cohort 2009 Cohort
8 Nonvetuming student salisfaction with educational goal
achievement 80.0% 63.0% 668.0% . N/A 70.0%
Fall 2001 Fall 2002 Benchmark
Cohort Cohort 2006 Cohort
9 Developmental completers afler four yaars 34.1% 37.7% 43.0%
Fafl 2001 Fall 2002 Benchmark
Cohort Cohort 2008 Cohort
10 Successaful-persistor rate afler four years
a, Coliege-ready studenis 87.2% 86.4% 87.0%
b. Developmental completers 85.6% 85.5% 89.0%
c. Developmental non-complaters . 53.9% 54.4% 54.0%
d. All students in cohort 73.4% 76.9% 75.0%
' Fall 2001 Fafl 2002 Benchmark
Cohort Cohort 2006 Cohort
11 Gradustion- transfer rate after four years
a. College-ready students . ) 70.68% 622% 720%
b. Developmental completers 81.1% B84.2% 62.0%
<. Developmental non-completers 42.5% 35.1% - 40.0%
d, All students in cohort 55.8% 56.5% 50.0%
: Benchmark
AY 0203 AY 03-04 AY 04-05 AY 05-08 AY 03-10
12 Performance at fransfer institutions: :
a, Percent with cumutative GPA afler first year of 2.0 or
above . B8B.5% 87.1% 83.4% B84.3% 86.0%
b. Mean GPA after first year 2.82 287 27 2.80
Alumnj Survey Alumni  Alumni Suryey Alumnl Survey Benchmark
1998 Survey 2000 2002 2005 Survey 2008
13 Graduate satisfaction with preparation for transfer 83.0% B81.0% 81.0% 72.4% 82.0%

B R

Bivarsi R

Benchmark
Fali 2003 Fall 2004 Fall 2005 Fall 2008 Fall 2010
14 Minority student enroliment compared to service area 1
population
a. Percent non-white enroliment 16.0% 17.0% 16.5% 18.4% 18.0%
b. Percent non-white service area population, 18 or older 14.2% 14.9% 15.7% 16.6% no benchmark
Benchmark
Fatl 2003 Fall 2004 - Fall 2006 Fall 2006 Fall 2019
15 Percent minorities of fulHime faculty 9.0% 9.0% 8.2% 7.0% 11.0%
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Falt 2010
16 Percent minoritles of full-ime administrative and
professional staff 13.0% 12.0% 12.0% 12.8% 14.0%
’ Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
17 Successful-persisior rate afler four years
a. Afiican American 58.8% 58.8% 86.7% 75.0%
b. Aslan, Pacific Islander ’ n<50 n<50 " n<5D
<. Hispanic n <50 n <50 n<50
Fall 2000 Fall 2001 Fall 2062 Benchmark
Cohort Cohort Cohort 2008 Cohort
18 Graduation-transfer rate efier four years
&. African American 35.8% 40.7% 4B.0% 58.0%
b. Aslan, Pacific Istander n<50 n<50 n<50

c. Hispanic n <50 n <50 n<50
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Benchmark
FY 2003 FY 2004 FY 2008 FY 2006 FY 2010
19 Occupational program Assodiate degraes and credit
cetlificates awarded by program area:
a. Business 40 41 44 38 48
b. Dala Processing 31 186 1 18 20
¢. Engineering Technology 3 6 15 6 8
d. Health Sclences 78 100 86 100 1098
a. Nalural Science 4 2 7 3 5
{. Public Senice 31 38 42 30 43
Alumni Survey  Alumal  Alumni Survey Alumni Survey Benchmark
1998 Survey 2000 2002 2005 Survey 2008
20 percent of career program graduates employed full-time
in a related fieid. 78.0% 79.0% 86.4% 87.8% 80.0%
Alumint Survey Alumni Alumni Survey Alumni Survey Benchmark
1998 Suryey 2000 2002 2005 Survey 2008
21 Graduale satistaction with job preparation 66.0% 78.0% 81.0% 71.1% 80.0%
Employer Employer Employer Employer Benchmark
Survey 1998  Survey 2000  Survey 2002  Survey 2006 Survey 2008
22 Employer satisfaction with career program graduates 85.0% 100.0% 100.0% 90.1% 95.0%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
23 Licensure/certificaiion exam pass rates
8. Program NCLEX RN 78.0% B82.0% B8.0% 87.0% 88.0%
Number of Candidates n=101 n=100 n=90 n=77 '
b, Program NCLEX PN 100,0% 100.0% 100.0% 100.0% 90.0%
Number of Candidates n=7 n=2 n=4 n=10
c. Program :
Number of Candidiates
B Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
a Enrolimant in noncradit workforce development courses
a. Unduplicated annual headecunt 4,113 4,076 4,070 4,584 5,583
b. Annual course enrollments 5,712 5,810 6,148 7,075 8,375
Benchmark
FY 2004 FY 2005 FY 2006 FY 2010
B 25 Enrollment in Continuing Professlonal Education leading :
to govemment or Industry-required certification or
licensure.
) a. Unduplicated annual headcount 1112 1,337 1112 1,320
b. Annual course enroliments 1519 2477 2,163 2,385
’ ¢ Benchmark
. FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
26 Number of business organizations provided training and
services under contract. 51 48 51 50 58
= Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2610
- 27 Enrolimentin contract tralning courses
a. Unduplicated annual headcount 2,184 2735 2287 2,482 2,882
b. Annual course enrollments 3,241 3914 3,367 3,624 4,348
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
28 Employer satisfaction with conlract training 100.0% 95.0% 100.0% 95.0% £8.0%

Benchmark
FY 2004 FY 2005 FY 2006 FY 2010
29 Enrollment in noncredit cor ity service and lifelong
leaming courses
) a. Unduplicated annual headcount 8,232 7375 7,395 7817 9,000
b. Annual course enrollments 14,923 13,859 13,277 13,949 15900
Benchmark
FY 2003 FY 2004 FY 2005 FY 2606 FY 2010
30 Enroliment In noncredit basic skills and literacy courses
a. Undupiicated annual headcount 1,707 1,736 1,711 1,541 1,700
b. Annuel course enroilments 5,258 4,994 5,028 4349 4,500
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i FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
31 Percentage of expenditures on instruction 43,0% 43.0% 41.0% 41.9% 44.0%
. _ Benchmark  FY
FY 2003 FY 2004 FY 2005 FY 2006 2010
32 Percentage of expenditures on instruction and selected
academic support 54.0% 54.0% 58.0% 55.8% §5.0%
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HOWARD COMMUNITY COLLEGE
MISSION

Howard Community College creates an environment that inspires leaming and the lifelong pursuit of personal and
professional goals. The college provides open access and innovative learning systems to respond to the ever-
changing needs and interests of a diverse and dynamic community. As a vital partner, HCC is a major force in the
inteilectual, cultural and economic life of its community.

INSTITUTIONAL ASSESSMENT
Academic, Demographic and Financial Trends I

Howard Community College (HCC) continued to experience significant growth in headcount and
FTEs in FY07. Fall credit headcount and FTE were up 4.7 percent and 5.4 percent, respectively.
Spring credit FTE enroliment increased 6.7 percent and headcount increased 4.8 percent. The
highest portion of credit students are in the 18-23 year old age group, with transfer programs the
largest area of growth. Credit enrollment is projected to continue to grow at the rate of three
percent a year. In FY06, the college added accelerated and mid-year programs to help address the
nursing shortage; however, space limitations in the nursing program as well as the need for
additional science labs have limited growth and resulted in waiting lists. The impending
termination by MSDE of credit count teacher education certification for career changers is also of
concern and will impact more than 4,000 career changers pursuing this pathway at Maryland
community colleges. For many of these students, enrolling in graduate programs at four-year
institutions is not an option, and they will be lost to the teaching profession. Continuing
education has continued to see considerable growth in adult basic education and English as a
second language courses. Noncredit offerings in open enrollment classes, kids on campus
programs, anid motorcycle safety have produced significant growth in this division, with renewed
interest in management and supervisory courses including project management, entry-level allied
health careers, and languages such as workplace Spanish.

Although the college is pleased with this growth, enrollment has outpaced the growth in fuli-time
faculty each year, causing a reduction in the percentage of courses taught by full-time faculty
versus part-time faculty. Due to cuts by the state and county in prior years, FY06 was the first
time in several years that the college was able to address shortfalls in facuity and staff. The full-
time/part-time faculty ratio improved from 40/60 in the fall 2005 to 41/59 in fall 2006. Fifteen
new faculty positions have been added in the FY08 budget to improve this ratio. During the
budget process, the first areas to be addressed continue to be indicators relating to the percentage
of expenditures on instruction and the percentage of expenditures on selected academic support.

In FY07, the college completed three major construction projects. The Horowitz Visual and
Performing Arts (HPVPA) building added 78,090 square feet to the campus, including visual and
performing arts teaching spaces, a professional art gallery, faculty offices, a recital hall and a
black box theatre. The college will over time raise 25 percent of the funds for this building,
reducing the county’s required local contribution by half. The new 103,770 square foot Rouse
Company Foundation Student Services Hall (RCFSSH) houses admissions and advising, records
and registration, academic support services, counseling and career services, financial aid, the test
center, the finance office, the bookstore, dining services, the welcome center and security.
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Together these buildings increased campus space by 39 percent. To address a parking shortfall, a
500-space parking garage was constructed and paid for with student fees. Even with this new
construction, delays in the McCuan administration building renovation and the failure of the
legislature to approve funds for the renovation of the Clark library building mean that the college
will begin the fall 2007 semester with a deficit of lecture classroom space. The effect of the
capital gains bubble has dissipated, and the local economy has participated in the national
economic expansion. While economic conditions have stabilized, a slowing real estate market
challenges state and local government budgets. The demands for additional spending, particularly
in education and public safety, have not slowed. In addition, there is the requirement to begin
funding the county’s “Other Past Employment Benefits” (OPEB) by a new accounting standard
(GASB 45). The two largest revenue sources in Howard County are property taxes and income
taxes. In Howard County the property tax base is strong, with an anticipated 17.9 percent

_ increase in the total assessable base. However, because of the phase-in growth limit of 5 percent,
revenues from property taxes are projected to grow by 6.8 percent. Personal income in the county
is anticipated to grow by 6.3 percent in FY07 and 6.75 percent in FY08. The county is predicting
a strong growth rate in FY08 and agreed to give the college a 16 percent increase to assist in
funding the second half of FY08 operating costs. for the two new buildings and garage.

The FY08 state budget submitted by the governor was only 2.5 percent greater than the FY07
budget. After the budget passed, the governor asked all state agencies to reduce funding by a total
of $200 million. Target reductions to FY08 budgets averaged 2.5 percent across the board. In
FYO06, the state legislature passed a revised Cade formula and funding to community colleges is
anticipated to grow from 25.5 percent in FYO08 to 30 percent by 2013. However, since the
formula is based on the four-year institutions’ FTE rate, the increases could be miniscule or non-
existent if the four-year institutions’ funding is reduced. Because the state reduced revenue with a
tax cut in 2002 and then increased government spending by $1.3 billion in the same year with the
Thornton funding, the structural budget deficit will have a dramatic impact on all state activities
in the near term. The college must continue to be prudent in its spending practices and slow or
reduce spending in FYO08 until the legislature takes final action on this deficit.

‘With the opening of the two new buildings and the parking garage this year, a tuition increase

was needed to help defray increased operating costs and needed faculty positions. Tuition will
increase four dollars per credit hour or 3.6 percent for FY08, bringing tuition to $114 per credit
hour. Three dollars of this $114 will be used to fund the cost of the Horowitz Visual and
Performing Arts Building, and the remaining $111 dollars will go toward operations. With the
FY07 tuition increase, HCC’s indicator for tuition and fees as a percentage of tuition and fees at
Maryland public four-year institutions exceeded the benchmark limit by one percentage point. .
The impact on tuition levels in FY08 and beyond will be determined by county and state funding. |

To help manage growth and its accompanying challenges, the college continues efforts to improve
through self-assessment. After earning the Maryland Performance Excellence Awards Program
bronze award for two years, the college was recognized this year with the silver award. HCCis
the first Maryland community college to receive these distingnished awards. The college uses the
feedback from trained examiners to improve the college’s management system and services.
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Benchmark Assessment’

Howard Community College is committed to the goals identified in the 2004 Maryland State Plan
Jfor Postsecondary Education and MHEC’s accountability process for community colleges and
aligns with these goals its own strategic initiatives: learning community, access and affordability,
economic and workforce development, organizational excelience, and accommodating growth and
change. Each year these initiatives drive the annual plans (institutional, core work unit, and
individual) and budgets, and the college’s board of trustees has found the MHEC community
college indicators to be particularly useful in guiding these plans.

Access and Affordability

The college is committed to attracting and retaining a rich diversity of students to its programs
and learning communities, eliminating barriers to learning, and responding quickly to the evolving
needs of the community it serves. To this end, HCC provides open access and innovative learning
systems, along with a number of continuing and new programs that address issues of access, to
meet the changing needs and interests of a diverse and dynamic community, Efforts to support
institutional goals for growth in enrollment have resulted in good progress toward the benchmarks
for annual unduplicated headcount. Annual unduplicated credit headcount has shown consistent
growth in each of the four years reported, while non-credit headcount, after declining somewhat
in FY05, moved toward the benchmark in FY06. The college’s market share of first-time, full-
time freshmen and market share of part-time undergraduates remained stable in FY06. The
market share of recent college-bound high school graduates in the service area consistently
moved toward the benchmark over the last four years. Institutional data show that the college’s
applicant pool continues to strengthen; however, due to the affluence of service area residents and
the services these students seek and can afford, the college’s recruitment efforts continue to be
challenged when competing with nearby four-year institutions. HCC continues to expand
educational opportunities by increasing programs, delivery methods, sections and space, and
analyzes the impact of these improvements to ensure effectiveness. HCC delivers programs in a
variety of flexible formats to enable students to accelerate course completion, and credit
enrollment in online courses continued to grow this year to within seven students of the
benchmark, while non-credit enrollment in online courses declined in FY06.

The college uses technology to support instruction, learning, student services, and business
processes. The academic use of technology is driven by faculty initiatives, instructional and
certification requirements, competition, and access to electronic learning resources for credit and
noncredit students. The newly opened RCFSSH and the HVPA buildings provide the latest in
technology architecture and learning support systems, such as wireless Internet capability,
increased bandwidth to individual desktops, and installation of a new Internet café. The college’s
new website utilizes a customizable content management system (CMS) that provides convenient
access to information, online tools, and learning resources. Funding for-this project was made
possible through the State’s Innovative Partnership for Technology Program, which provided
matching funds for donations from private and public organizations.

Additionally, the college maintains 70 computer labs to assist with the instruction of English,
math, science, multimedia, computer certifications, health care, and business training. Using
integrated technology, the college provides web access to registration, grades, financial aid,
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schedule information, and communication, and the college’s business processes and operations
are managed through a centratized administrative management database. The college’s
Technology Advisory Board, consisting of Howard County business and technology leaders,
provides input for planning programs and campus technology initiatives, developing partnerships,
and securing resources. ’ '

Other major technology initiatives this year included the expansion of document imaging,
increased network storage for students and staff, and migration of Novell servers to Microsoft.
Based upon the college’s technology plan, forthcoming initiatives include the implementation of
Datatel’s Colleague Release 18, upgrade to WebCT version 6, deployment of smart card
technology, and development of a student portal. Together, these initiatives and improvements
enrich students’ learning experiences and enhance the college’s business processes. HCC was
recently named as one of 2007’s top tech-savvy cornmunity colleges by the Center for Digital
Education and the American Association of Community Colleges.

To improve affordability and minimize financial barriers to higher education, HCC processed
more than $6.9 million in funding, consisting of grants, scholarships, and student loans, to over
2,600 students in FY06. At least $594,000 came from institutional operating funds allocated for
need-based grants. In addition to funding from the U.S. Department of Education, the college
provided over $58,000 to fund student employment opportunities, and the HCC Educational
Foundation provided over $259,000 for student scholarships.

Quality and Effectiveness: Student Satisfaction, Progress and Achievement_

The college is dedicated to inspiring learning and providing opportunities for the lifelong pursuit
of personal and professional goals. An important measure of successful learning is goal
achievement, and rates of graduate satisfaction with educational goal achievement have been
high, ranging from 94 t0 98 percent. After four years, 38.7 percent of the fall 2002 cohort
requiring developmental coursework had completed this coursework. Based on recommendations -
of the college’s Retention and Developmental Education teams, a number of programs are in place
to improve developmental completion. For example, the Step UP mentoring program helps a
cohort of at-risk students take a more active role in their academic progress and feel connected to
HCC, thereby improving success and retention. The impact of this program and all of these
strategies is evident in the successful persistor rate after four years, where developmental
completers achieved rates that met the 90 percent benchmark, out-performing students who were
college-ready or had not completed their developmental requirements.

With a goal of eliminating barriers and facilitating smooth transfer to four-year institutions, the -
college has undertaken initiatives to improve the graduation/transfer rate after four years of
college-ready students, developmental completers, and non-completers alike. The college’s
advising website provides general transfer information as well as information about limited
enrollment programs, transfer requirements for institutions in and outside of Maryland, and
transfer events and activities. In addition to fall and spring transfer fairs, college representatives
conducted programs on campus, and students visited a number of regional campuses. With a goal
to increase retention, transfer, and graduation rates of low income, first generation, and/or students
with disabilities, the college’s Student Support Services program offers academic advising,
personal and career counseling services, individualized tutoring, and assistance by academic
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specialists. Last year the program resulted in 100 percent of participants either persisting at HCC,
transferring, or earning a degree or certificate from a postsecondary institution. The college
monitors National Student Clearinghouse output to help discern how many students are
transferring to private Maryland or out-of-state institutions and continues to watch the fransfer rate
to Maryland public institutions. Students transferring to USM campuses from HCC continued to do
well, with a mean GPA after the first year between 2.6 and 2.7. Graduate satisfaction with transfer
preparation increased, exceeding the benchmark for 2005 graduates.

Diversity

HCC values the significant contributions of a diverse population, encourages the celebration of
diversity, and provides varied and inclusive programs and support for all constituencies of the
community. In fall 2006 the minority student enrollment as a percent of service area population
remained above the service area-based benchmark. HCC is committed to diversity in its
curriculum by pursuing a multidisciplinary approach to issues, with a focus on global history,
culture, contributions, and perspectives. To provide students with first-hand access to other
cultures, HCC offers study-abroad opportunities for students and community members in China,
Mexico, Italy, Greece, Turkey, Denmark, and Scotland.

The board of trustees committed HCC to expand equality of opportunity and efforts to recruit
minority faculty and staff. To this end, the college vigorously pursued activities and expanded
relationships, such as enhancing EEO reporting capabilities of the college-wide recruitment and
applicant tracking system, increasing the number of partnerships with local minority
organizations, advertising all full-time faculty positions nationally and in diverse publications, and
expanding faculty and staff training initiatives related to smart hiring practices. The percent
minorities of full-time faculty declined slightly in fall 2006, while the percent minorities of full-
time administrative and professional staff nearly approached the benchmark. The college
continues to monifor these indicators and assesses strategies to improve diversity on campus.

The successful persistor rate after four years of African American students continued to improve
from 56 percent for the 2000 cohort to 63 percent for the 2002 cohort, while the graduation/
transfer rate after four years decreased slightly. The successful persistor rate and
graduation/transfer rate after four years for the 2002 Asian/ Pacific Islander cohort was 88
percent and 70 percent, respectively, and exceeded the benchmark. The college continues to

~ closely watch the success rates of all students and has implemented a series of initiatives to
positively impact these rates. Among them is the Silas Craft Collegians program, a unique
learning community that provides transfer and career preparation, academic advising, tutoring,
mentoring, internships, and a variety of cultural experiences, extracurricular activities, and
scholarship opportunities targeted to the retention and success of at-risk students. Another
strategy adopted to improve persistor and transfer/graduation rates of minority and all students is
mandatory tutoring for third-time developmental math or English repeaters, which has resuited in
a 4050 percent successful pass rate for students who had been repeatedly unsuccessful. In
addition, trained faculty and staff participate in a mentoring and coaching program, Step UP,
which extends many of the successful strategies of the Silas Craft Collegians program to a
different cohort of students. There are a number of other programs designed to increase success
rates, and these programs have a high rate of minority student participation. Two of the longest

157



running programs are the Learning Assistance Center’s tutoring services and specialized ESL
support in writing. The FYE program has increased success and retention rates for students in
classes with FYE objectives over stand-alone sections. The availability of on-campus child care
at the Children’s Learning Center and mandatory study halls for athletic program participants
also support student success and retention.

Economic Growth and Vitality

HCC is committed to a leadership role in workforce training and in supporting economic and
workforce development efforts within the courity. Using the expert recommendations of civic and
business leaders on the college’s Commission on the Future, HCC plans ways to better serve the
area’s higher education needs. To develop a highly qualified workforce and to respond effectively
to shifting workforce needs, HCC continues to expand programs identified as high demand and
workforce shortage areas in Maryland. The numbers of health services occupational program
associate degrees and credit certificates awarded by program area increased by 32 percent in
FY06 to exceed the benchmark, while remaining stable or decreasing for other program areas.

Dependent on the availability of training dollars and the needs of the organizations served, the
" number of business organizations provided training and services under contract and enrollment
in contract training courses decreased in FY06. Employer satisfaction with contract training met
the benchmark of 100 percent over the past three years; however, because 80 percent of Howard
County businesses have fewer than ten employees, the client base and training needs are limited.
" Unduplicated headcount and annual course enroliment in noncredit workforce development
. courses moved toward benchmark levels in FY06. Employers continued to rate their satisfaction
high and HCC graduates well-prepared for employment. Because of the very small number of
responses to the statewide follow-up survey and the resulting large variations in ratings, the
college continues to consider alternative ways to monitor employer satisfaction with career
program graduates, which increased to 83 percent for employers of 2005 graduates. Eighty-nine
percent of 2005 career program graduates were employed full-time in a related field, surpassing
the benchmark. With 100 percent graduate satisfaction with job preparation, the benchmark for
2005 graduates was exceeded. Unduplicated enrollment in continuing professional education

leading to government or industry-required certzﬁcatzon or licensure increased slightly in FY06,
while annual course enrollments decreased.

As a result of a number of initiatives taken in prior years to promote successful program
completion and increase the licensure/certification exam pass rates for the NCLEX-RN and PN,
the rates for both increased to exceed benchmark levels in FY06. The licensure/certification exam
pass rates for the EMT-Basic exam increased to 100 percent in FY06.

Community Outreach and Impact

HCC is an agile institution, responsive to the needs of the community it serves. A summary of
how the college serves its key constituencies is included in the Community Outreach and Impact
section below. Unduplicated headcount and annual course enrollment in noncredit community
service and lifelong learning courses remained high in FY06, although at somewhat lower levels

than in FY05. Annual course enrollments in noncredit basic skzlls and literacy courses increased
toward the benchmark in FY06.
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Effective Use of Public Funding

The college values and believes in responsible fiscal management of the college’s resources from
local and state government. In two indicators of cost effectiveness, the percentage of expenditures

on instruction and the percentage of expenditures on instruction and selected academic support,
the college remained above benchmark levels in FY06.

RESPONSE TO COMMISSION QUESTION

Occupaﬁonal Program Associate Degrees and Credit Certificates Awarded — Data
Processing

There has been a steady decline in the number of data processing awards at Howard during the
past four years from 16 to 10, dropping the college below its benchmark of 13.

Most of the degree activity in Data Processing has been in information technology. Neither the
industry nor enrollments in this area have rebounded to activity levels before the crash. It appears
that the IT industry has restructured itself and that the diminished number of the “pure” IT

professions that existed in this category, as opposed to bioinformatics or forensics, is permanent.
The college has revised the benchmark for this program area to 10.

COMMUNITY OUTREACH AND IMPACT

Howard Community College is dedicated to establishing strong community connections and
prides itself in being a vital partner in the intellectual, cultural, and economic life of the
community. The college takes a leading role in workforce training and in supporting economic
development efforts within the county by nurturing community, business, and educational
partnerships, and by cultivating positive relationships with all segments of the community.

Collaboration with Other Educational Organizations

HCC has entered into partnerships with local and distant four-year institutions, other Maryland
community colleges, and the Howard County Public School System (HCPSS) to help leamners
move easily through the system by providing diverse programs strengthened by collaboration,
smooth transfer of knowledge, improved utilization of resources, staff development, and
workforce readiness. The college continues to seek other partnerships to maximize resources and
provide concrete benefits for students and community members.

To enhance educational opportunities for stakeholders in the area, HCC continues its partnerships at
the Laurel College Center (LCC) to provide noncredit occupational and personal enrichment classes
and credit courses with associate degrees in applied information technology, business administration,
criminal justice, and general studies. HCC continues to partner with Carroll and Frederick community
colleges to share high-cost allied health programs through the Mid-Maryland Allied Healthcare
Education Consortium, and these colleges are currently exploring the idea of a joint facility.
Opportunities for faculty visits, international studies, and exchanges linked to programs at
international institutions were available as a result of the college’s partnerships with foreign and local
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institutions. This year, 150 HCC students studied abroad.

With representation from a broad range of public and private, in-state and out-of-state colleges
and universities, HCC held general and specialized transfer fairs in fall and spring. In fall 2006
representatives from more than 70 institutions were available for the 850 students and other
community members who sought first-hand information about transfer opportunities.

The college partners with four-year institutions and public high schools to enhance its student-
centered teacher education learning system in support of a statewide initiative. In fall 2007 the
College of Notre Dame will partner with HCC at the LCC to offer Liberal Arts/Elementary
Education with dual certification in Special Education. In addition, HCC partners with the
Howard County Public School System (HCPSS) to provide over 400 students each year with field
~ experience required for teacher education courses. For the fifth year, HCC invited 75 students
from ten county high schools to learn about the early childhood development and teacher
education programs on campus. In summer 2006, HCC began offering the Alternative Teacher
Preparation Program (formerly Resident Teacher Certificate) for the HCPSS, and in the fall HCC
will accept up to six articulated credits for students who complete the high school teacher
academy or early childhood development course work and then enroll as a teacher education
major.

The college’s executive team and senior staff meet regularly with the HCPSS leadership team to
address issues of common concern and to identify strategic collaborative initiatives. In one
initiative to increase the number of Americans learning critical need languages, 74 Howard
County high school students participated in HCC’s World Languages Program in summer 2007.
Between 200 and 300 high school students concurrently enroll at HCC each year.

Designed to facilitate the transition of high school students with disabilities to postsecondary
education and to increase the success rate and retention of HCC students with disabilities, the
college’s Project Access program sponsored a college fair, which provided information about
admissions procedures and disability support services from 30 two- and four-year institutions and
career schools. The program also held a conference for parents and professionals to improve the
outcomes of postsecondary education for individuals with disabilities. Beyond the summer
institute, which offers instruction in reading, writing, math, study skiils, college survival skills,
and drama, the program also offers year-round mentoring to participants.

Collaboration with Business and Industry

As a central player in Howard County’s economy, HCC continues and strengthens its
collaboration with the business community. HCC has formed partnerships with numerous
organizations, including the Howard County Chamber of Commerce, Howard County
Government, Howard County General Hospital, and the Columbia Association. The college
continues to plan for and implement the recommendations of its Commission on the Future, a
group of civic and business leaders who provide a community perspective about how the college
can better serve the area’s higher education needs.

~ As part of a cooperative effort with all Maryland community college, HCC continues to host the
Maryland Community Colleges’ Business Training Network, providing businesses access to
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every workforce training course at all Maryland community colleges and contributing to a
favorable environment for economic development and a well-trained workforce. To increase

efficiency and ease of use, the college is looking forward to upgrading to a web-based system
dependent on state funds available.

Each fall and spring more than 80 government agencies, large corporations, small businesses, and
non-profit organizations participate in HCC’s community job and career fairs. HCC Jobs Online,
a web-based system designed to help job seekers find career opportunities and employers find
potential employees, expanded placement opportunities this year.

The college has been approached by the Howard County Police Department and Howard County
Fire and Rescue about the joint development of a police academy program and a fire science
program, respectively. The college is undertaking these initiatives with a target date of fall 2008.

Community Conmnection

- HCC is dedicated to joining its many community partners to ensure a valuable contribution to the
learning needs of all citizens. On campus and off, the college continuously seeks opportunities to
be involved in the community’s life and to cultivate positive relationships with all segments of
the community. The college is encouraged by the number and variety of community stakeholders
engaging the college in the discussion of their educational needs. Faculty and staff are
encouraged to participate in the county’s Board Bank to provide service for local arts,
educational, and human services nonprofit organizations, and many serve on the college’s
Speaker’s Bureau, providing expert speakers for community meetings and special events.

Each year the college sponsors a number of joint community and cultural events on topics such
as ethics, communication across cultures, and wellness. This year the Orn Campus series,
sponsored by Howard Bank, offered more than three dozen events featuring speakers, seminars,
workshops, exhibits and performances for students and community members. As part of an
ongoing community inifiative in Howard County, a “Choose Civility” forum, led by the Howard
County Library, was held at HCC to promote respect, empathy, consideration and tolerance. One
major art exhibit in the college’s newly opened Rouse Company Foundation Gallery featured
unique works from the “Russian Realism: Stfalin to Perestroika 1935-1989” collection. Other
events included a family sky watch, concerts, theme dinners, and classes on topics such as
English afternoon tea and holiday entertaining at the Belmont Conference Center.

The Mediation and Conflict Resolution Center (MCRC) at HCC promotes peaceful resolution of -
conflicts by providing mediation and conflict resolution education and training for the college |
community and for the community of Howard County. This year the MCRC helped more than
200 individuals resolve their conflicts through mediation. The MCRC planned and co-sponsored
Maryland’s First Annual Conference on Restorative Justice, which was held on campus. The

Center has established a partnership with the Howard County District Court to offer mediation as
an alternative to court hearings.

A number of campus and community events were centered on HCC’s third Book Connection
project. The Kite Runner engaged the college community in reading and participating in a variety
of shared learning experiences based upon issues and ideas raised by the book’s content. .
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Students, faculty, staff, and community members attended events to promote productive
dialogue, critical thinking, and intellectual enrichment in an effort to foster greater understanding
and appreciation of diverse perspectives and world views.

HCC collaborates with the community to create meaningful service experiences that extend
classroom learning and encourage civic engagement, community awareness and personal
development. Over 360 students engaged in curricular and co-curricular service learning projects
this year. Conversation Partners, pairing English composition students with students learning
English in the college’s English Language Institute (ELI), provided opportunities for students
studying Spanish to tutor Hispanic children in after-school programs as well as adults learning
English at community centers, and interior design students to update a residential home for adults
with developmental disabilities. In addition to outreach in the community, HCC’s Alternative
Break program, in partnership with national and international communities, provided training
and immersed students in service experiences designed to enhance mutual awareness and lifelong
learning. During holiday breaks, HCC students and advisors helped to rebuild homes in the gulf
states and volunteered with community agencies in Florida. In recognition of the civic
engagement of students, faculty and staff, HCC was one of 8 colleges and universities in

- Maryland to be named to the first President’s Higher Education Community Service Honor Roll.

The college’s commitment to local businesses and the community exiends beyond the classroom
by providing meeting and event space for local educational, business, and community groups.
Support of community non-profits on a college-wide basis includes the United Way, student
Thanksgiving food drive, the college’s Helping Hands Fund, and the holiday giving tree.
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These dascriptors ara nol performance indicalars subject to improvement by the college, but clarify instituional mis:

Interprating the performante indicators beiow.

Fall 2003 Fall 2004 Fall 2005 Fall 2008
A. Percent credit students enrolled part-time 84.7 837 81 613 .
B. Students with developmental aducation needs 65.7 628 63.6 85.7
FY 2003 FY 2004 FY 2005 FY 20086
C. : ""
Tota! unduplicated headcount enroliment in ESOL courses 1619 1730 1854 1930
D. Financial ald reciplents
a. Percent raceiving Pell granis 10,2 127 1.2 108
b. Parcent receiving eny financial ald 217 ) 283 ) 276 264
Sp 2004 Sp 2008 Sp 2007
E. Credit students amployed more than 20 hrs/ week nfa 53 na
Fall 2003 Fall 2004 Fall 2006 Fall 2008
F. Student racialfethnic distribufion
a. Afrlcan American 198 21.0 20.8 202
b, Aslan, Pacific islander 8.0 86 93 8.7
c. Hispanic 36 37 3.7 39
d. Native American 04 03 * 08 0.6
e. White 618 601 585 55.1
f. Forelgn 14 60 6.0 55
g. Other 18 13 1.2 8.0
FY 2003 FY 2004 FY 2005 FY 2006
G, Wage growth of occupational degree gmduates
a. Medlan Income one year prior to graduation 16,620 15,854 16,128 19,477
b. Median income three years after graduation 48,037 48,238 52,419 47758
c. Percent increase 188 204 247 145

Benchmark

FY 2004 FY 2005 FY 2010
1 Annual unduplicated headcount
a. Total 22,312 23,751 23,548 23,729 26,642
b. Credit students 9,262 9,545 8,950 10,135 11,535
c. Non-credit students 13,640 14,722 14,221 14,253 15,701
Benchmark
Fall 2003 Fall 2004 Falt 2005 Fall 2008 Fall 2010
2 Market shere of first-time, full-ime freshmen 40.3% 37.5% 42.5% 42.4% 45.0%
Benchmark
Fall 2003 Fall 2004 Fall 20056 Fall 2006 Fall 2010
3 Market share of part-time undergraduates 67.1% 67.0% 66.7% _ 86.5% 70.0%
Benchmark
AY 02-03 AY 03-04 AY 04-05 AY 05-06 * AY 0910
4 . Market share of recent, college-bound high school
graduales 39.6% 40.8% 41.6% 43.8% 45.0%
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 Fall 2010
5 Enrollment in online courses
a, Credit 2,268 2,319 2,439 2,555 2,562
b, Non-credit 462 536 584 392 623
Benchmark
FY 2004 FY 2005 FY 2006 FY 2007 FY 2011
6 Tullon and fees a3 a percent of tultion and feas at
Maryland public four-year institutions 51.3% 528% 52.4% 56.0% 550%
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¢ sz 19V e AR -
Alumni Suivey Alumnl Survey. AlumnlSurvey AlumniSurvey Benchmark
1998 2000 2002 2005 Survey 2008
7
Graduate satisfaction with educational goal achievement 58 23 94 94 98%
Spring 2001 Spring 2003 Spring 2005 Spring 2007 Benchmark
. Cohort Cohort Cohort Cohort 2008 Cohort
8 Non-etuming student satisfaction with educational goa!
achlavement 7 75 609 nfa 75
Fall 2000 Fall 2001 Fall 2002 Beanchmark
Cohort Cohort Cohort 2006 Cohort
8 Developmental completers after four years 387 373 38.7 40
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cechort Cohort 2006 Cohort
10 Successful-persistor rate after four years -
a. Cotlege-ready students 94.8 B5.3 83.1 80
b. Developmental completers B9.1 89.3 80,8 80
¢. Develop NoN-Comy§: i 55 524 527 60
. All students In cohort 76.8 74.5 75 80
Fall 2000 Fall 2001 Fali 2002 Benchmark
s Cohort Cohort Cohort 2008 Cohort
411 Graduation-transfer rate after four years
a. College-ready students 752 727 887 80
b. Developmental completers 85 64.9 86.8 70
c. Developrmental non-completers 374 35 8.7 35
d. All studants in cohort 58 56 58.6 60
Benchmark
AY 02.03 AY 03.04 AY 04-05 AY 05-08 AY 0810
12 Pesformancs at transfer instilutions: .
a. Percent with cumulative GPA after firsi year of 2.0 or
above 873 834 78.9 834 85
b. Mean GPA afier first year 273 2.74 255 273 2.74
Alumni Survey AlumniSurvey AlumniSurvey AlumniSurvey  Benchmark
1998 2000 2002 2005 Survey 2008
13 Graduate sali tion with fer preparalion 807 524 7686 88.3 83

el U2

Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
14 Minority student enrcliment comparad to service area
population
a. Percent non-white enroliment 319 336 343 355 35
b. Percent non-while service area population, 18 or older ¢
{not benchmarked) 202 304 31.8 "333 nia
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fall 2006 Fall 2010
15 Percenl minorities of full-ime faculty 18.8 20.5 20 189 23
Benchmark
Fall 2003 Fall 2004 Fall 2005 Fail 2006 Fall 2010
16 Percent minorities of full-tme administrative and .
professional staff 247 22 228 228 23
Fall 2600 Fail 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
17 Successful-persistor rate afler four years
a, African American 658 59.3 62.8 85
b. Asian, Pacific Islander 76 70.2 88.1 75
c. Hispanic . n<50 n<50 n<50° nfa
Fall 2000 Fall 2001 Fall 2002 Benchmark
Cohort Cohort Cohort 2006 Cohort
18 Graduation-transfer rate after four years
a: Afrlcan American 40 449 38.1 50
b. Aslan, Pacific Islander 858 524 68.7 &0
c, Hispanic n<50 n<50 n<50 nja
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18 Occupational program Associate degrees and credit,
certfficates awarded by program area:
a. Business
b. Data Processing
c. Engineering Technology
d. Health Services
e. Nafura! Sclence
f. Public Service

20 Percent of career program graduates employed full-time In
arelated field.

21 Graduate satisfaction with job preparation

Employer satisfaction with career program graduates

23 Licensure/cerfification exam pass rates
a.NCLEX -RN
Number of Candidales
b. NCLEX -PN
Number of Candidates
c. EMT-B
Number of Candldates

24
Enroliment in noncredit woridorce davelopment courses
a. Undupficated annual headcount
b. Annual course enroliments

25

Enroliment in Continuing Professional Education leeding to

government or industy-required cerlification or ficensure.
a. Unduplicated annual headcount
b. Annual course enroliments

28 Number of business organizalions provided training and
sefnvices under contract.

27 Enroliment in contract training courses
a. Unduplicated annual headcount
b. Annual course enroliments

28 Employes satisfaction with contract training

8 17 17 10 20
15 ® 16 10 10 10
7 1 14 i0 14
78 82 106 148 110
0 0 0 0 0
5 10 6 3 8
Aluntni Survey Alumnl Survey Alumni Survey AlumniSurvey  Benchmark
1993 2600 2002 2005 Survey 2008
75 a9 85 89 85
Alumni Survey Alumnl Survey Alumnl Survey AlumniSurvey  Banchmark
1988 2000 2022 2005 Survey 2003
85 B84 85 100 20
Employer Employer Employer Employer Banchmark
Survey 1888 Survey 2000 Survey 2002  Survay 2005  Survey 2008
100 91 80 83 80
: Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
98 04 1] 942 a3
49 52 43 €9
100 100 92 100 a7
18 24 24 15
81 7 94 100 85
31 21 17 20
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
6,421 7.708 7,010 7,172 7,740
9,347 10,282 £,830 10,150 10,964
Benchmark
FY 2004 FY 2005 FY 2006 FY 2010
3,869 4,025 4,088 4,444
4,984 4974 4,862 5,492
Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
63 66 61 45 65
: Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
4,803 5,942 5,154 4,458 5,690
7,402 7.948 7311 8,441 8,072
: Benchmark
FY 2003 FY 2004 FY 2005 FY 2008 FY 2010
84.6 100 100 100 1006
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N

3k B
Benchmark
FY 2004 FY 2005 FY 2006 FY 2019
29 Enrollment in noncredit community service and lifelong
leaming courses
a. Unduplicated annua! headcount 4,897 5,375 5,352 5,307 5,809
b. Annual course enroliments 9,650 10,305 10,248 9,908 1,315
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
30
Enroliment in noncredit basic skiis and literacy courses
a. Unduplicated annual headcount 2,172 2171 2,368 2,279 2814
b. Annual coarse enroflments 4,312 4,185 4572 4,869 5,048

s
. : Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
31 Percentage of expenditures on instruction 515 538 53.8 532 50
Benchmark
FY 2003 FY 2004 FY 2005 FY 2006 FY 2010
32 Percentage of expenditures on instruction and selected
academic support 58.9 60.8 B1.4 80.1 58
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MONTGOMERY COLLEGE

MISSION

| Montgomery College (College) is a two-year multi-campus institution of higher education that is dedicated to
academic excellence in teaching and learning with a primary focus on the success of its students. The mission of
Montgomery College is incorporated in the following proactive statements:

CHANGING LIVES

We are in the business of changing lives. Students are the center of our universe. We gncourage continuous
learning for our students, our faculty, our staff, and our community.

ENRICHING OUR COMMUNITY ,

We are the community’s college. We are the place for intellectual, cultural, social, and political dialogue.
We serve a global community.

HOLDING OURSELVES ACCOUNTABLE
We are accountable for key results centered around learning. We will be known for academic excellence by every

high school student and community member. We inspire intellectual development through a commitment to the
arts and sciences. We léad in meeting economic and workforce development needs.

WE WILL TEND TO OUR INTERNAL SPIRIT

INSTITUTIONAL ASSESSMENT

Significant Academic Trends

As stated above in the College’s mission statement, changing lives and enriching the lives of the
Montgomery County community, by way of access to exemplary educational and cultural
experiences, are the primary roles of Montgomery College. The College is a gateway to endless
possibilities — and upon entry to Montgomery College, students, the majority of whom are
residents of Montgomery County, prepare for success in the broadest context. In other words,
students who attend Montgomery College acquire the skills, knowledge, and experience that are
necessary to succeed academically, socio-culturally and professionally in the broader community.

Students attend Montgomery College for a wide range of reasons — from transfer preparation to
the acquisition of a degree; from personal enrichment to updating job skills. In fact, more than . .
half of the student body in fall 2006 was enrolled in transfer programs. Therefore, it is reasonable
to suggest that many students attend the College in preparation for transfer to a senior college or
university. When academic success trends are examined, serious consideration must be given to
measures that go beyond the degree seeking perspectives. Student intent and the mission of
Montgomery College go well beyond that perspective.

Degree Progress Model
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A reasonable approach to assess the College on a measure of student success is the degree
progress model which examines the degree to which students progress or persist toward a degree
and/ or transfer to a four-year college or university. The model incorporates a cohort analysis of
first-time students who attempted 18 credits over a two-year period. From this perspective,
students who fit this criterion are perceived to be serious about pursuing a degree, have a desire
to transfer to a four-year college/university or prepare for employment in some area of interest. In
addition to measuring the success of all students that meet the general cohort description
collectively, the persistence or progress of three distinct student groups also are examined: (1)
students who entered the college academically prepared for college level work, (2) students who
completed all recommended developmental courses and (3) students who did not complete all of
the recommended developmental courses.

Graduation, Transfer and Persistence

In general, many students attend Montgomery College with the intention to graduate and/or
transfer to four-year colleges and universities: some students graduate then transfer; but most
transfer without the benefit of an award. Data on three entering cohort groups (fall 2000, fall
2001 and fall 2003) revealed that 47 to 49 percent of the students in these groups graduated
and/or transferred to a four-year college or university within four years of entering Montgomery
College. College-ready students (51.1 to 61.8 percent) were much more likely to graduate and/or
transfer within four years than were students who had completely addressed their developmental
needs (43.4 to 48.7 percent) and those who did not complete their developmental course work
(29 to 37.6 percent). When data for all student groups were combined, not considering degree of
college readiness, and examined by race/ethnicity, Afiican-American (46.1 to 52.4 percent) and
Hispanic (35.3 to 38.1 percent) students were far less likely to graduate and/or transfer within
four years than white (51.6 percent to 53.2 percent) and Asian (51.2 to 53.3 percent) students —
and that phenomenon was true across all cohort groups.

Clearly, not all students graduate or transfer within four years. Many other students continue to
persevere on the path of success for a stretch of time that goes beyond the four-year mark. It must
be noted that many factors impact students’ trek toward the successful completion of their goal.
For example, more than 62 percent of the students enroll on a part-time basis. A large number of
students enter the College with developmental education and English language needs that must
be addressed before they can move forward. In addition, many students are employed. A recent
survey revealed that almost 60 percent of credit students were employed for more than 20 hours a
week which strongly suggest that the demands of employment and family responsibilities might
very well create yet another obstacle to success for some students. Hence, when these factors are
realistically considered, it is more than plausible to argue that four years is not necessarily
enough time for many students to accomplish their educational goal. Consequently, persistence
beyond that four-year mark is not uncommon for many community college students. An interim
‘measure of success is the completion of 30 or more credits with a minimum cumulative grade
point average of 2.0. This measure of success characterizes students who are earnestly persisting
toward their goal. When this measure is taken into account along with the graduation/transfer
rates, it revealed that 74.8 percent of the 2000 cohort, 71.8 percent of the 2001 cohort and 73
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percent of the 2002 cohort had persisted academically toward their goal after four years of entry.

Differences in persistence rates emerge when the data are disaggregated by race/ethnicity. Across
cohort groups, the data has consistently shown that Hispanic (59.9 to 64.6 percent) and African-
American (65.1 to 70 percent) students lag behind in the successful-persistence rate of Asian
(75.3 to 80.1 percent) and white (68.9 to 77.2 percent) students. For the most recent data, the
disparity in success is as much as 15.6 percentage points. It is very difficult to set benchmarks for
the degree progress indicators because there is very little the College can do to impact the success
of students in the earlier cohort groups (fiscal 2000 through 2003). However, there is still a
window of opportunity to effect change in the lives of students in the latter groups. The
benchmarks that have been set for the degree progress indicators represent a commitment on the
part of the college to improve the success of African and Hispanic American students.

Transfer Success

According to an article in the New York Times (April 27, 2006), Montgomery College is
considered to be one of 10 community colleges in the country most frequently cited as successful
in preparing its students for fransfer. In fact, “interviews with more than a dozen scholars who
have examined the practices and results of two-year colleges...” revealed that Montgomery
College was... “among those frequently named as models.” A large number of students transfer
with great promise each year to other institutions of higher education. In fiscal 2006, almost
5,000 students who had earned at least 12 credit hours had transferred to a senior college or
university. To ease the transition to senior institutions, the College makes use of numerous
support programs or activities to help students in the transfer process. Some of the efforts the
College employs to strengthen the educational processes and opportunities that influence
graduation and transfer success of Montgomery College students include:

e Providing workshops and transfer days throughout the year and inviting local and regional
colleges to come to the College to provide students with information;

e Helping students with transfer applications at the College’s career and transfer centers;

e Working with the University of Maryland College Park and other colleges in the state to
increase the transfer success through improved processes, shared resources and new
partnerships; and :

» Establishing program related articulation agreements with four-year Colleges and
Universities, in and out of state.

When students make the decision to transfer, they attend colieges and universities all over the

country (e.g., the University of Maryland, American University, Boston University, Comell,

Howard University, Temple, Yale, Morehouse, George Mason, Georgetown, Harvard, MIT, Pratt

Institute, Stanford, and Clark Atlanta University).

Academic Performance and Goal Achievement

Montgomery College students who transferred to Maryland public four-year colleges and
universities have consistently been in good academic standing at the transfer institutions. Data
_ from the University System of Maryland show that one year after transfer, these students
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generally perform at an above average level with a collective grade point average (GPA) that
ranged from 2.63 to 2.82. In fact, the most recent data revealed that more than 81 percent of the
students earned cumulative grade point averages at or above 2.0 with a range of 79.8 to 83.5 over
a four year period. The College anticipates the academic performance of its students at transfer
institutions will show continuous improvement as reflected in the benchmarks set for these
indicators.

Students® perception about their educational experience and preparation is important feedback to
the College. It provides a gauge on which the College can assess its effectiveness through the
lenses of its students. In addition to the factual information like student GPA, survey data
provides information, from a student’s perspective, on how well the College performs in specific
areas of interest. For example, a triennial survey has time and again shown that graduates are
quite satisfied with their educational goal achievement upon graduation from Montgomery
College: 93 to 99 percent of respondents reported that they were satisfied or very satisfied. A
large percentage of respondents also reported that they were satisfied with the academic
preparation for transfer to four-year colleges and universities (79 to 91 percent).

Data from another recent survey revealed that 82 percent of non-retuning students were
reasonably satisfied with the degree to which they achieved their educational goal. In other
words, students who were enrolled in the spring and did not reenroll the subsequent fall semester
reported that even though they had not returned to the College, they were satisfied with their
accomplishments. The College has no influence on external factors that impact a student’s
decision to return. However, the College is responsible for providing students with educational
experiences that lay the foundation for success. As such, the College will hold itself accountable
to an 85 to 92 percent range in satisfaction ratings on all survey related data.
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* Academic Preparation for Employment

While attending Montgomery College, students acquire knowledge that is transformed into
academic and life skiils that are adaptable to the world that goes beyond the boundaries of the
campuses. Four years of survey data support that statement. For example, survey data has
revealed that many career program graduates (74 to 83 percent) were employed full-time in
occupations associated with their academic program areas; and they were generally satisfied with
the preparation for employment (76 percent to 93 percent) they acquired while attending
Montgomery College. In addition, employers of the College’s graduates have consistently
reported that they were satisfied (83 to 100 percent) with the level of academic and skill
preparation that Montgomery College graduates brought to the workplace. The perceptions of
graduates and employers confirm the quality of education that Montgomery College provides its
students as well as the life skills that students take with them to the employment arena. These
valued-added outcomes validate the importance of acquiring knowledge and skill sets that can
only be obtained through exposure to higher education. Consequently, graduates and employers

will continue to express their satisfaction with graduates’ job preparation as reflected by the
targeted benchmarks in this area. :

Academic preparation for employment also influences income. A recent analysis of wage data
revealed that on average, students who earned a degree in occupational programs at Montgomery
College earned more than $20,000 in additional wages three years after graduation compared to

their earnings the year prior to graduation. This analysis suggests that earning a degree makes a
substantial difference in income potential.

' Licensure Passing Rates

Graduates in the Radiologic Technology and Physical Therapy Assistant (PTA) programs were
academically prepared for the certification exam as reflected by the 100 percent pass rate in fiscal
2006: One hundred percent of the Radiologic Technology graduates who sat for the licensure
exam passed on the first attempt for four consecutive years (fiscal 2003 through fiscal 2006). In
fiscal 2006, the performance of Physical Therapy graduates who sat for the exam rose to 100
percent following a 75 percent pass rate during the previous year. Eighty-seven percent of the
nursing graduates who sat for the licensure exam in Maryland during fiscal 2006 passed on their
first attempt, which is a sign of significant improvement compared to the performance over the
past three years (85 to 78 percent). However, the first-time passing rates for all FY 2006
Montgomery College nursing graduates, regardless of where in the country they took the exam, '
was 93 percent. The data suggest that the improvement in the performance of nursing graduates
can be attributed to the various efforts that were instituted over the past couple of years.

Faculty in the health science programs, including physical therapy and nursing, have taken a
closer look at the academic performance in prerequisite courses like anatomy and physiology and
English as predictors of success. Data have shown that students who do well in these and similar
courses have a much better chance of being retained and succeeding in the health science
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programs. In the fall 2006 semester, student performance in these courses was used as a factor of
consideration for admission in the PTA program. In the area of Nursing, students are allowed to
move to the succeeding course with a minimum course average of 75 percent. Examination.
questions for all nursing courses were revised. Also, the addition of Meds Publishing On-line
NCLEX review has contributed to the recent rise in performance. Implementation of these
changes has placed the College in a sironger position to help students perform better on the
licensure examinations and consequently help the College achieve the goals that have been set
for each of these areas. It should be noted that the nursing/allied health area was identified as one
of six critical shortage areas in a report entitled Addressing Maryland’s Critical Workforce
Shortages: A Strategic Vision from Maryland’s Community Colleges. In light of the State’s need
to address this shortage area, it is vitally important that MC students perform in these program
areas. Therefore, the College has set benchmarks according to how well it expects its students to
perform on these licensure exams, which are substantially higher than those required by the
licensing bodies for each of these career areas.

Significant Demographic Trends

Montgomery College is a multi-ethnic institution that, in a real sense, serves a global community.
There were 174 countries of origin represented by non-US citizens within the student body in the
fall semester of 2006, whereby international students represented about 32 percent of the
enroliment. In fact, the Chronicle of Education reports that, in terms of global diversity,
Montgomery College is proportionately one of the most diverse community colleges in the
country. Montgomery County is very diverse both ethnically and culturally -- and the number and
percentage of non-white residents with various cultural backgrounds are rapidly increasing.
Actually, the College is more diverse than the county jurisdiction in which it resides. The most
recent census information (2006) revealed that 42.9 percent of county residents who were 18
years of age or older were non-white. Hispanic or Latino residents are the fasting-growing
segment of the population in the county — and have been since 1990. Consequently, the change in
the race/ethnic demographics and characteristics of Montgomery County has progressively
impacted and will continue to impact the diversity of Montgomery College’s 'student body.
Following are some demographic highlights:

Credit Enrollment

When market share data over a four year period (fall 2003 to fall 2006) was examined — that is,
when college enrollment data about residents of Montgomery County was examined, it revealed
that on average, 45 percent of all first-time full-time students and approximately 73 percent of
first-time part-time students who enrolled at any Maryland college or university enrolled at
Montgomery College. In addition, Montgomery Coliege typically enrolls about 60 percent of
recent Montgomery County public high school graduates who attend any college in Maryland.
Following are some demographic descriptors of Montgomery College’s student body:
» In fall 2006, non-white students represented 53.5 percent of the student body; 38.3 percent
were white, while the remaining 8.2 percent were foreign. African American or Black
students were the largest single non-white group at Montgomery College, and accounted for
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more than a quarter of the student body. Hispanic and Astan American students, 13.6 and
13.5 percent, respectively, accounted for an almost equal proportion of the student body.

*  More than half of the students (58 percent) worked more than 20 hours a week.

»  Almost two thirds of Montgomery College students attended on a part-time basis.

e  There were 8,639 enrollments in English for speakers of other languages (ESOL) in fiscal
2006 — an 18.3 percent increase above the figure for fiscal 2005 and a 52.6 percent increase
over three years.

e  On average, nearly forty percent of first-time credit students enter the College with one or
more developmental needs. .

e  On-line enrollment in credit courses has almost doubled over three years (4,014 in fiscal 2003
to 7,971 in fiscal 2006). ‘

e  The number of individual students enrolled at the College was relatively stable over the past

two fiscal years. In fiscal 2006, the College enrolled 32,922 individual students compared to
32,881 in fiscal 2005.

Non—Credit Enrollment

Under the direction of Workforce Development and Continuing Education (WD&CE), the
College offers a wide range of non-credit courses. Over the past few years, WD&CE has
extended its reach deeper into the community by increasing the availability of course offerings at
locations that are most convenient to the general public in Montgomery County. In fiscal 2006,
the number of students enrolied in courses through WD&CE increased 5.6 percent above the
figure in fiscal 2005 and almost 68 percent above fiscal 2003. More specifically, there were
25,114 individual students enrolled in courses through WD&CE in fiscal 2006 compared to the
23,783 student enroliment in fiscal 2005 and 14,969 in fiscal 2003. It should be noted that in
fiscal 2005, WD&CE took over a grant from the Montgomery County Public Schools which
funded three programs: Adult Basic Education, General Education Diploma and Adult ESOL.
Transference of these grant programs resulted in a 55 percent increase in non-credit enrollment in
one year. As the need for programs such as these increase, the expectation is that enrollment in
these programs will increase as well. '

Access and Affordability

Enrollment growth coupled with the growing concern about access, capacity and affordability
equate to an increased demand on higher education. Access and affordability to higher education
is a priority at Montgomery College specifically and in Maryland in general. According to the
2004 State Plan on Postsecondary Education, Maryland is committed to “achieving a system of
post secondary education that promotes accessibility and affordability for all Marylanders.” To
assure that access to higher education is attainable, it is critical that the College remains an
affordable opportunity for the community. The cost of higher education has risen faster than
income levels. The cost to attend Montgomery College in fiscal 2007 was 53.9 percent of the
cost to attend the average public four-year college or university in Maryland — a cost savings of
more than $3,100 in one academic year comparatively. This cost savings is crucial, because a
considerable proportion of students need and receive financial aid in order to attend Montgomery

173



College. The percent of the student body that received Pell grants ranged from 12.3 percent in
14.5 percent over the four most recent years; and more than a quarter (23.2 to 26.4 percent) of the
student body received some type of aid to attend the College, including loans and scholarships.
To diminish the hardship of the cost of education, the College has also increased the amoumt of
institutional financial aid for its students. The amount of aid in the form of Board of Trustee
grants increased more than 18 percent in fiscal 2006 compared to the previous year and almost 75
percent above the total dollars awarded in fiscal 2002. Also to support this endeavor,
Montgomery County provided a level of support to the College in fiscal 2007 that enabled the
Coliege to freeze the tuition rates at the fiscal 2006 level. This freeze in tuition allowed

- Montgomery College to remain financially accessible to a broad range of students, especially
those with limited financial resources. Such efforts are aligned with the 2004 Maryland State
Plan for Postsecondary Education which states, “To fully address issues of affordability, the State
and institutions of higher education must work together to ensure that financial aid from all
sources effectively reaches the student, that it adequately addresses student financial needs,
especially among low- and moderate- income students, and that it minimizes loan debt.” 1t is
important to the College, the County and the State that access to higher education remains
affordable to its residents, while concurrently providing the best that education can offer. The
Coliege will make every effort to support the State’s goal on access and affordability by holding
tuition costs to no more than 56 percent of the average cost to attend four-year public colleges or
universities in Maryland. '

Fe_lculty and Professional Staff

The state of Maryland has expressed a commitment to improving the diversity of faculty/staff
and governing/advising boards at the state’s colleges and universities. As expressed in the
Maryland State Plan, “...if is imperative that colleges and universities — and their programs,
Sfaculty, staff and infrastructure — foster a friendly, supportive, and attractive environment for
students from different races and cultures, one that promotes high expectations for the success of
all students.” The diversity of faculty and staff is correlated with the academic and social
structure of the College, which impacts the capacity to which students, within the College
environment, can successfully integrate. Hence, in light of the diversity of the College’s student
body, the diversity of faculty and staff to which students are exposed, is vital. Racial and ethnic
diversity enhance the learning and critical thinking of students, valuable perspectives are
represented on the campuses and in the classrooms, and role models are available for a diverse
student body — all of which will positively impact student success.

The most recent data, fall 2006, showed that the proportion of non-white or minority full-time
faculty declined slightly to 25.2 percent following two years of relative stability (26.4 in fall 2004
and 26.6 in the fall of2005). On the other hand, administrative and professional staff has
become increasingly more diverse. Currently, the proportion is 38.6 percent, which is three

percentage points higher than the previous year’s data and at the precipice of the 39 percent
benchmark.

A change in the diversity of facuilty is a slow process and it has not increased/changed as rapidly
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as the student body. When faculty positions open, the College must put more effort into the
development and implementation of strategies to recruit a diverse mix of qualified faculty to fiil
vacancies. The most recent data show that the College’s outcome on this measure has regressed
slightly. However, the College will exert every effort to reverse the recent decline and increase
the diversity of its faculty by 20 percent over the next three years, while staying on track with the
diversity of the administrative and professional staff.

Significant Financial Trends

Over the past three to four years, the financial atmosphere at Montgomery College, in
Montgomery County and the state of Maryland in general, has been somewhat unstable. Asa
result, the College is very attentive to efforts that are focused on ensuring its financial health.
While the relationship bétween the College and its County government is very good, the County
Executive and County Council carefully analyze the spending affordability guidelines and
College budget requests. Therefore, being financially vigilant is critical. An examination of the
“data in the area of “effective uses of public funding” validates the College’s efforts for prudence
in financial affairs. According to the trend data in this area, on average, 41 percent of the
College’s expenditures are in the area of instruction, while more than half (51 percent) of
expenditures are in a combination of instruction and selected academic support areas. The
percentages in both areas have stabilized over the three most recent reporting years.

The growth in students also has resulted in expending additional resources in the operations and
plant maintenance area to address student capacity issues as well as matters of deferred
maintenance and building cleanliness. Even though the costs that are associated with
instructional and academic computing have continued to rise, the percentages of expenditures for
instruction and academic support have not risen. As the College continues its capital expansion
projects, new buildings will be constructed and opened each year over the next several years.
Consequently, more money will be devoted to the areas of facilities and inforination technology.
Furthermore, the constant change in student needs and pedagogical approaches in higher
education place additional demands on the budget. A major part of the College’s budget is
devoted to student services which includes counseling, advising, and assessment, which is part of
the student support function of the College. The College will continue to examine its resources
and be mindful of its spending as it continues to be fiscally responsible. At the same time,
‘priority needs a