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ALLEGANY COLLEGE OF MARYLAND
MISSION -

Allegany College of Maryland is a lifelong learning community dedicated to excellence in
education and responsive to the changing needs of the communities we serve.

INSTITUTIONAL ASSESSMENT

Allegany College of Maryland experienced its fifth consecutive year of credit enrollment growth in
fall 2004 with total headcount climbing to record levels. Continuing education registrations also
increased during FY 2003. MHEC projects both credit and continuing education enrollments to
increase over the next year.

Credit students at Allegany are mostly traditional, female (67%), white (92%), and take classes on a
full-time basis (57%). Half reside in Maryland. However, if present trends continue, the College
should attract an even higher proportion of young, female, and out-of-state students from its tri-state
service region. These changes will be driven by College marketing strategies as well as regional
economics and demographics. According to the U.S. Census Bureau, the economies and
populations of Allegany and neighboring counties in West Virginia and Pennsylvania will grow
only slowly during the next few years. This slow growth means that the College must market itself
regionally to maintain the critical mass required to sustain programs.

The College will continue to offer competitive programs for transfer to institutions in Maryland and
elsewhere. However, the bulk of new growth is expected in career programs targeted on emerging
industrial sectors, including technology, telecommunications, criminal justice, travel and tourism,
and allied health. Pending Board of Trustees and MHEC approval, the College hopes to offer new
programs in FY 2005. These include two programs in the construction trades, an Applied Technical
Studies AAS degree and an industrial/building technology certificate.

The location of the College in the narrow neck of the Western part of the State places it in a unique
situation regarding its service area. Pennsylvania is only two miles to the North and West Virginia
is a mile to the South. Thus, the majority of the typical service region for commuting students is out
of state. Because of the shape of Allegany County and the geographic orientation of its mountains,
its economic and social systems trend North and South and are thus tri-state in nature. The
expansion of regional recruitment and marketing strategies coupled with the availability of student
housing adjacent to the campus beginning in fall 2001 semester has increased the attractiveness of
the College throughout the State and region. The 240-unit student housing complex has achieved a
near 100% occupancy during its last two years of operation. In order to better integrate students
into the college environment, the College assumed management of the complex during F'Y 2004.

Because the College is located in an economically lagging region, its financial situation is more
acute than other community colleges in the state. The College has limited local resources and state
and county funding has remained relatively flat. Therefore, the College must continue to draw on
revenues contributed by student tuition and fees for the majority of its operations. Recent

enrollment increases and cost savings measures have enabled the College to maintain its in-county



tuition levels over the past five years while many competing public and private institutions have had
to raise their tuition. The College has also developed initiatives in the areas of regional marketing,
grants writing, recruitment, scholarships, curriculum, learning support services, and job placement
to ensure that it maintains and increases its service levels to the region.

Long-term planning plays a critical role in the College's efforts to provide a quality environment.
Information obtained from MHEC indicators is useful in measuring the progress of the College in
achieving these goals. The College's biggest challenges continue to be funding and countering
local population loss by regional student recruitment efforts. Major strategies being implemented
to deal with these and other challenges are organized into the Accountability Report themes of
Accessibility and affordability, Learner-centered focus for student success, Diversity, Support of
regional economic and workforce development, Effective use of public funding, and Community
outreach and service.

Accessibility and Affordability

Five indicators are included in this category. Taken together, they show that the College is
contributing towards the state goal of providing “affordable and equitable access for every qualified
Maryland citizen” described in the 2002 Update of the Maryland State Plan for Postsecondary
Education.

The first indicator has two components, number of credit and noncredit students. The first
component increased to another record level while non-credit enrollment began to expand again
after a one year decline. Both components exceed benchmarks and are expected to increase into
next year. The second indicator, market share of county population, continued to increase, in part
because of the huge increase in enrollment of non-traditional adults in pre-Allied Health programs.
Its value exceeds its benchmark. The third indicator, market share of recent public high school
graduates, decreased slightly. The College continues to seek new ways to improve local
recruitment and is currently working on a system of financial aid and degree offerings to improve
recruitment of low-income, first-generation college students.

Indicator #4, percent of students transferring to Maryland public four-year institutions recovered
from a steep decline the previous year but remained slightly below its benchmark value. The
college is piloting the use of the National Student Loan Data System (NSLDS) to track transfers to
out-of-state institutions and hopes to begin reporting this supplementary information in next year’s
support. A new performance accountability initiative by the Maryland Association of Community
Colleges (MACC) may result in the College further upgrading to the National Student
Clearninghouse enrollment verification system for tracking transfer success. Since such an
unusually large percentage of ACM students reside outside of the State of Maryland, they are more
likely to transfer to out-of-state institutions as well. Therefore, the MHEC TSS (Transfer Student
System) is a far less accurate measure of student transfer for this college than other community
colleges in the state.

The final indicator (#5), tuition and fees as a % of tuition at Maryland public four-year institutions,
has continued its drop and lies well below its benchmark. Although most Maryland public four-
year institutions made significant tuition increases last year, the College’s FY 2004 budget kept
tuition and fees the same. In FY 2005, tuition will remain the same. The only increase will be for



the technology fee which will increase from $3 to $4 per credit hour (maximum of $32 per
semester). With such a relatively small increase and continued cost pressures elsewhere in higher
education, the college’s performance is anticipated to improve on this measure and should fall
below 45%.

Learner Centered Focus for Student Success

Seven indicators are included in this category. Together with the five indicators in the category of
“diversity,” they provide evidence that the college is continuing to contribute toward the state goal
of providing “high quality academic programs for a population of increasingly diverse students”
described in the 2002 Update of the Maryland State Plan for Postsecondary Education.

Two of the indicators in this category (indicator #9, Graduate satisfaction with educational goal
achievement, and indicator #11, Student satisfaction with quality of transfer preparation) are based
on the biennial graduate survey. With 2002 data available now, one indicator is shown to have
increased (#11) while the other decreased slightly (#9). Both indicators, however, remain above

established benchmarks.

Three student success indicators (indicator #6, second year retention rate; indicator #7, four-year
transfer/graduation rate of full-time students; and indicator #3, six-year transfer/graduation rate)
increased over the last year. However, two (#7 and #8) remain slightly below benchmark levels.
The college has implemented several new initiatives, including a new sequence of student
development coursework and the hiring of a Director of Student Life and Counselor to aid student
retention. It also piloted a revised General Education Program in English and Mathematics during
FY 04 and will add the areas of Science and Behavioral Sciences during FY 05. In FY 05, a new
ESL (English as a Second Language) course for the growing number of international students who
are not proficient in English will be added. Lastly, because student transfer statistics based on in-
state transfer data from MHEC s Transfer Student System (TSS) tend to undercount the college’s
growing number of out-of-state student transfers, the college is piloting a student tracking system
that utilizes the National Student Loan Data System to identify out-of-state student transfers.
Beginning next year, student success indicators should show an improvement.

The remaining two indicators (#10, Graduate satisfaction with educational goal achievement and
#12, Academic performance at institutions of transfer: GPA after 1* year) are off from high levels
reported in last year’s report and now lie below benchmark levels. However, indicator #12 is only
slightly lower than its benchmark level. The methodology used for measuring indicator #10 varied
from previous years—non-returning student surveys were mailed during the fall semester instead of
one year later (in the spring) resulting in a significantly higher response rate. The indicator value
may be an anomaly that resulted from differences in the composition of survey participants.

Diversity

The College has established a benchmark for minority representation based on the demographic
makeup of its non-institutionalized service area population. Minority enrollments are comparable to
the percentage minority residents reported in the 2000 Census (see Indicator #13, Minority student
enrollment as % of service area population) even though a large portion of the county minority
population consists of prison inmates at local federal and state prisons. The College saw



improvement on Indicator #17 (six-year transfer/graduation rate of all minority students) and
Indicator #16 (Four-year transfer/graduation rate of full-time minority students). Indicator #17
remains slightly below its benchmark level. Caution should be used in interpreting these figures,
however, because of the relatively small number of students included in each cohort.

Although these performance measures are encouraging, the College continues to take a pro-active
stance toward minority academic achievement and graduation/transfer success. In the near future,
the College will: (a) introduce a new ESL (English as a Second Language) course to improve
international student retention and success, (b) hold seminars and training for staff, faculty, and
students on reducing prejudice to be conducted by the Southern Poverty Law Center, (c) upgrade a
newly introduced “Friday after 5: Welcome Back for Students” with multiple activities in
Downtown Cumberland as a way to make non-local students comfortable with their new residence,
and (d) conduct a Community Awareness Day in which local agencies set up tables and booths at
the College to introduce students to services available in the community (e.g., Health Department,
YMCA, Family Crisis Center, Volunteer Center).

During fall 2003, the College employed one minority faculty member (an African American male)
who served as head of the Physical Therapist Assistant Program. The college currently employs
no minorities in administrative or professional staff positions. Detailed descriptions of plans made
by the College to enhance minority employment can be found in the 2003 report to MHEC entitled
Campus Action Plan on Minority Achievement.

Support of Regional Economic and Workforce Development

This category consists of eight indicators which demonstrate the College’s contribution toward the
state goal of contributing to “the further development of Maryland’s Economic Health and
Vitality.” Three of the measures (Indicator #18, Employer satisfaction with community college
career program graduates, Indicator #20, Student satisfaction with job preparation, and Indicator
#24. Percent of career program graduates employed full-time in related area) are derived from
biennial graduate and employer follow-up surveys. With 2002 graduate and employer follow-up
now available, two indicators (#18 and #24) have increased and lie above benchmark levels.

Indicators #19 (employer/organization satisfaction with community college contract training), #21
(number of contract training courses offered), #22 (number of businesses and organizations served
in contract training), and #23 (number of participants in contract training) are continuing education
measures. Satisfaction with contract training increased to perfect 100% and above the benchmark
level of 96%. While the number of businesses and organizations served in contract training
increased slightly, the number of courses offered and participants decreased. Each of these three
indicators remained above benchmark levels.

The final indicator consists of first-time pass rates for licensure exams in selected Allied Health
programs at the college. Pass rates improved in all but two programs (Respiratory Therapy and
Occupational Therapy Assistant). Three programs (Respiratory Therapy, Occupational Therapy
Assistant, and MLT) pass rates fell short of their corresponding benchmarks. However, these pass
rates can sometimes be misleading. As reported in last year’s submission, the Respiratory Therapy
exam has underwent substantive changes. The credentials for Respiratory Therapists changed from
CRTT - Certified Respiratory Therapy Technician to CRT - Certified Respiratory Therapist and the
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accrediting body changed the matrix to include higher level questions. Therefore, the benchmark
for this program may no longer be realistic and may need to be revised downward in the future.

Effective Use of Public Funding

The two indicators (Indicator 26, Percentage of expenditures on instruction, and Indicator 27,
Percentage of expenditures on instruction and selected academic support) decreased over the past
year. Indicator #26 now lies below its benchmark. These indicators declined slightly for FY 2003
because of large one-time increases in the area of furniture and equipment expenditures to meet
needs for new vehicles such as automobiles in the college automobile pool and a new bus.

Community OQutreach and Impact

This category contains two continuing education indicators: #28 (enrollment in workforce
development courses) and #29 (senior adult enrollment in non-credit courses). Both indicators
decreased in FY 2003 but lie above benchmark levels. Additional information on how the college is
meeting its obligations to serve and benefit the community is included in the following section.

COMMUNITY OUTREACH AND IMPACT

Service to the community is an important part of the college’s mission. This section reports on new
initiatives introduced during the past fiscal year or ongoing programs that were not reported in last
year’s Accountability Report. Initiatives are divided into the following categories: Economic
Development/Business Partnerships, Local School Partnerships, and Community Services.

(1) Economic Development/Business Partnerships

e Enrollment Increases. The College experienced record enrollments during the fall 2003 and
Spring 2004 semesters.

e Workforce Development Workgroup. The College participated in Workforce Development
Summit efforts to create a G2B (Government to Business) resource guide, website, and
workshop entitled “Workforce Connections” to connect local businesses to government and
educational resources.

e New Programs. The Curriculum Committee and Professional College Staff approved two new
career programs in the construction trades for next year. The first program was created in
partnership with the local Electrical Apprenticeship Training Program. The training program
has been reviewed for credit by the American Council of Education. The curriculum will be an
Applied Technical Studies AAS Degree, which will included 30 credits based in ACE review
and 30 hours of general education courses, along with selected courses from business
administration and computer science technology. The second program is a one-year certificate
in industrial/building technology to be offered at the Bedford County Technical Center.

e New Grants. The College was successful in obtaining grant funding for a variety of equipment
purchases that will assist in workforce training efforts. These grants included a USDA rural
development grant of $70,300 to provide computer software and hardware for small business
training, $65,000 from USDA for welding equipment, and $25,868 from the Appalachian
Regional Commission for a transmission dynamometer to be used by the College’s automotive
technology program.



Economic Impact Study. The College participated in a study of community college economic
impacts coordinated by the Maryland Association of Community Colleges (MACC) by the
economics consultant firm CCBenefits, Inc. Presentations were made throughout the region in
the form of press conferences and talks to various civic organizations (including the Allegany
County Chamber of Commerce Education Committee, Leadership Allegany, and the
Cumberland Rotary Club). Stories about the impact study appeared in the Cumberland Times-
News, the Johnstown Tribune-Democrat, the Altoona Mirror, the Bedford Gazette and were
broadcast on WCBC (Cumberland), WTBO (Cumberland), and WHAG-TV (Hagerstown).

(2) Local School Partnerships

Grant Assistance. College staff assisted the Allegany County Board of Education in
continuation grants writing for a Technology Literacy Challenge Fund grant, a Judith P. Hoyer
Early Child Care and Education Center grant, a Carol M. White Physical Education Program
Grant, and Teaching American History Grant. In addition, the College housed the Allegany
County Board of Education’s Technology Infusion Program for a fifth consecutive year and
produced an evaluation report for the project.

Early College. The college created a new Early College program for Allegany High School
that will make course offerings available on site. ’

Tech Prep. The College is working with the Allegany County Board of Education to align the
public school system Business Education program with the College’s Office Technologies,
Business and Computer Technology, and Teacher Education Programs.

(3) Community Services
e Allegany Arts Council. The Continuing Education department began a partnership with the

Allegany Arts Council to realize the vision of a “community alive with the arts.” As part of this
effort, the College and Arts Council began to offer a wide variety of offerings that included
tours of local historical attractions, workshops with local artists, and a “lunch with the arts”
series.

Physical Education Building Renovation. The College began design work on its Physical
Education Building in FY 2003. This facility is used heavily by the community as well as by
non-credit and credit programs at the College.

Volunteer Website. The College is collaborating with Americorps and the Allegany County
Volunteer Center on a website to enhance recruitment of student volunteers for community

work.



ALLEGANY COLLEGE OF MARYLAND
2004 ACCOUNTABILITY REPORT

Benchmark
Mission Mand Perfi Indicator FY 2000 FY 2001 FY 2002 FY 2003 2004-2005
Accessibility and Affordability
1 Number of credit students enrolled 3,355 3,499 3,864 4,264 3,458
Number of noncredit students enrolled 6,464 7,442 6,268 7.561 7,479
Benchmark Fall
Fall 2000 Fall 2001 Fall 2002 Fall 2003 2005
2 Market share of service area undergraduates 50.7% 51.7% 53.4% 56.2% 50.8%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
3 Market share of recent public high school graduates in
service area 56.5% 61.5% 61.4% 59.4% 60.3%
Benchmark
1896 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
4 Percent of students transfeming to Maryland pubiic four-year
institutions 22.5% 23.8% 13.2% 21.7% 22.0%
Benchmark
FY 2001 FY 2002 FY 2003 FY 2004 2006
5 Tuition and fees as a % of tuition and fees at Maryland
public four-year institutions 58.5% 55.6% 50.3% 45.5% 58.7%
Learner C d Focus for S tS
Benchmark
1999 Cohort 2000 Cohort 2001 Cohort 2002 Cohort 2004
6 Second year retention rate 60.9% 63.9% 61.6% 84.4% 62.5%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
7 Four-year transfer/graduation rate of fuil-time students 36.8% 38.8% 33.6% 38.0% 39.4%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1999
8 Six-year transfer/graduation rate 36.9% 39.8% 36.3% 39.7% 40.2%
Alumni Survey Alumni Survey Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
9 Graduate satisfaction with educational goal achievement 82% 93% 96% 95% 90%
Spring 2000 Spring 2001 Spring 2002 Spring 2003 Benchmark
Cohort Cohort Cohort Cohort 2005
10 Non-retuming student satisfaction with educational goal
achievement 69% 69% 72% 65% 69%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
11 Student satisfaction with quality of transfer preparation 72% 82% 82% 91% 80%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
12 ‘Academic performance at institutions of transfer. GPA after
1st year 2.86 2.69 3.02 2.74 275
Diversity
Benchmark Fall
Fall 2000 Fall 2001 Fall 2002 Fall 2003 2005
3 Minority student enroliment as % of service area population
13a Percent minority student enrollment 4.9% 5.3% 5.2% 6.8% 5.3%
13b Percent minority population of service area, 18 or
older) 7.2% 7.2% 7.1% 71%
14 Percent minorities of full-time faculty 0.0% 0.0% 1.0% 0.9% 1.0%
15 Percent minorities of full-time administrative/professional
staff 0.0% 0.0% 0.0% 0.0% 1.0%
Benchmark
1996 Cohort 1897 Cohort 1998 Cohort 1999 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of full-time minority
students 35.7% 44.5% 27.2% 66.7% 33.2%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of alt minority students 25.0% 21.6% 22.2% 27.6% 28.3%
9



ALLEGANY COLLEGE OF MARYLAND

2004 ACCOUNTABILITY REPORT

Support of Regional Economicand Workforce Development

Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
18 pioy ion with cc ity college career
program graduates 85% 92% 87% 94% 89%
FY 2001 FY 2002 FY 2003 FY 2005
19 Employ ion satit jon with community college .
contract training 96% 93% 100% 96%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
20 Student sati ion with job prep 92% 92% 7% 76% 87%
FY 2000 FY 2001 FY 2002 FY 2003 FY 2005
21 Number of contract training courses offered 388 549 530 388
22 Number of businesses and organizations served in contract
training 74 102 105 74
23 Number of participants in contract training 5,014 6,935 5,933 5,014
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
24 Percent of career program graduates empioyed full-time in
related area 70% 70% 76% 87% 71%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
25 Licensure exams passing rate
Registered Nursing Licensure Exam 87% 77% 93% 94% 89%
Practical Nursing - Licensure Exam 100% 90% 100% 100% 97%
Dental Hygiene - National Board Exam 100% 100% 100% 100% 9%8%
National MLT Registry 100% 80% 71% 88% 91%
Radiologic Technology - Cert. Exam 100% 87% 100% 100% 97%
Respiratory Therapy-Certification Exam 7% 92% 73% 71% 91%
Occupational Therapy Assistant-Cert. Exam 82% 86% 86% 80% 92%
Physical Therapist Assistant-Cert, Exam 70% 73% 72% 88% 73%
Effective Use of Public Funding
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
26 Parcentage of expenditures on instruction 39.9% 43.7% 44.2% 42.8% 43.6%
27 Percentage of expenditures on instruction and selected
academic support 48.5% 54.4% 55.4% 54.9% 53.9%
Community Outreach and iImpact
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
28 Enrollment in workforce development courses 6,020 6,722 6,425 6,020
29 Senior adult enroliment in.non-credit courses 2136 2,226 2,506 2,230 2,119
10
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ANNE ARUNDEL COMMUNITY COLLEGE
MISSION

With learning as its central mission, Anne Arundel Community College strives to embody the basic
convictions of the American democratic ideal: that individuals be given full opportunity to discover
and develop their talents, energy and interests, to pursue their unique potentials, and to achieve an
intellectually, culturally, and economically satisfying relationship with society. Such opportunity
should be easily available and readily accessible to all Anne Arundel County residents.

INSTITUTIONAL ASSESSMENT

Over the past three years Anne Arundel Community College has built a comprehensive and
systematic Institutional Assessment process with well-defined procedures and clearly established
timelines. This process is part of a comprehensive, integrated system of planning, budgeting, and
assessment that allows the college to evaluate its effectiveness in achieving its strategic priorities.
The comprehensive process involves the collection of quantitative and qualitative data, organization
and analysis of the data and reporting of the results for use by the college community as a basis for
decision-making.

To strengthen and solidify institutional assessment at the college, a Process Model for Institutional
Assessment was approved by the Strategic Planning Council (SPC) and implemented by the
Institutional Assessment Team (IAT). The model, among other things, provides the cycle and
timeline for executing and maintaining the institutional assessment process. It specifies the process
for generating and using assessment results, identifies major tasks to be competed, and incorporates
a process for evaluating the effectiveness of the assessment plan. Further, it identifies the group or
unit responsible for carrying out and maintaining the plan.

The college also spent a considerable amount of time revising its strategic plan. The revised plan
continues to place great emphasis on accountability and maintains a built-in feature that monitors
the achievement of the Strategic Plan’s expected outcomes. Evaluation occurs as instructional and
administrative leaders report in writing on progress made by their respective units in achieving the
major implementation actions they submitted as part of their operational plans. Major
implementation actions that have not been achieved are resubmitted during the subsequent planning
cycle. The cycle culminates in two reports: a mid year progress report and an end-of-year progress
report to the college community. The college has achieved great success in its institutional
assessment process within the past three years.

In addition, major institutional research projects that support institutional assessment were
completed this past year. Among these include a major retention study that tracked several first time
cohorts to understand fall to spring and fall to fall retention / attrition patterns over time and a
developmental student tracking study that examined the success of developmental students in both
developmental and college level courses.

Another crucial assessment piece was also completed this past year. In May 2003, the Personal
Assessment of the College Environment (PACE) survey was administered to all of the 765 regular
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employees of the college. The purpose of the survey was to assess the college climate along six
climate categories developed by the National Initiative for Leadership and Institutional
Effectiveness (NILIE) and compare the results to the baseline data established three years ago using
the same instrument. At AACC, the overall results from the PACE survey indicated a healthy
climate.

This past year the college also administered the Community College Survey of Student Engagement
(CCSSE). The survey covers areas such as institutional practices and behaviors that are highly
correlated with learning and retention. The results will be presented to the college community at
regularly scheduled meetings.

As in previous years, the college’s Institutional Assessment Team, which is made up of faculty,
staff and administrators, continues to play an active role in establishing performance indicators,
developing expected outcomes, and monitoring progress. This past year, the team implemented the
process model for institutional assessment. This twelve-month cyclical process assures that decision
makers are provided with the most current information that will help them assess institutional
effectiveness. The team also spent a considerable amount of time revising institutional effectiveness
indicators and developing new ones to cover new expected outcomes that emanated from the
revised strategic plan. The college currently uses 79 performance indicators with clearly defined
expected outcomes linked to the strategic plan.

As part of the evaluation process, the Institutional Assessment Team will continue to prepare an
annual assessment report for use throughout the institution. This report becomes a direct piece of
evidence to be used by the Strategic Planning Council to identify challenges and opportunities for
the coming years.

Access and Affordability

Anne Arundel Community College’s commitment to provide affordable and quality education is
evidenced by the increasing number of students it continues to serve year after year. Credit
headcount enrollment reached a record high of 14,290 in fall 2003. This figure is 3.4% above fall
2002. In the five-year period, 1998-2003, fall term credit enrollment increased by 17.9 % or an
average increase of 3.5% per year.

Fiscal year enrollment also increased from 19,154 in FY 2002 to 20,479 in FY 2003. This puts the
college within striking distance of the FY 2004-2005 benchmark of 20, 800. The number of county
residents attending the college also continues to show steady progress toward the established
benchmark. The college’s market share of county residents enrolled in higher education increased
from 59.8% in fall 2002 to 60.3% in fall 2003. This figure is above both the community college
system average and that of AACC’s peer institutions.

The proportion of recent public high school graduates from the service region that choose AACC as
the institution of choice to further their education also continues to surge. In academic year 2002-
2003 the college attracted 68.9% of this group. The market share figure, once again, is higher than
the community college average and that achieved by our peers.
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A much welcome reversal of the downward trend that began with the 1996 cohort, the percent of
transfer program students going to Maryland public institutions jumped from 30.1% for the 1998

cohort to 34.6% for the 1999 cohort, AACC’s rate is higher than its peers and the system average.
Despite the recent increases in tuition, the cost of education at Anne Arundel Community College
still remains a bargain. AACC’s tuition and fees as percent of tuition and fees at Maryland public
four-year institutions is below the Maryland state average and peer community colleges.

All the indicators in the access and affordability category clearly demonstrate that AACC is
committed to quality affordable education. AACC is fully aware of the growing college
phenomenon and proactively responding to meet the challenge through innovative scheduling and
delivery of services. This past year the college opened AACC@ Arundel Mills to meet the
educational needs of residents in the western portion of the county. Credit enrollment at the 77,000
square-foot state of the art education facility has increased from 2,010 in fall 2003 to 2,294 in spring

2004.

Learner Centered Focus for Student Success

Anne Arundel Community College prides itself in its comprehensive program of academic support
services designed to enhance student learning and success. A good example of one such program is
the SASP program. The Student Achievement and Success Program is designed to offer
approximately 200 under-prepared students a retention and student success program. The program,
based on the TRIO student support service model, offers intensive services to students who may be
academically at risk, including first generation, low income, developmental or minority students.
SASP integrates academic support services with personal support programs to expand students
network of available resources and goal setting activities. An evaluation of the effectiveness SASP
shows that participants are retained at a higher rate than comparable students who do not participate
in the program. In Spring 2004, the Middle States visiting team sited SASP as a commendation in

its report.

AAAC students also benefit from the tutoring services provided by the Academic Support Center.
Students can make appointments or drop in to work with a tutor on the courses they need assistance
in. This past year, the tutoring program received national certification from The College Reading
and Learning Association’s International Tutor Certificate Program.

The college continues to place increased emphasis on the value of assessment to improve the quality
of its program offerings. As AACC continues to pursue the vision of “a premier learning
community whose students and graduates are among the best prepared citizens and workers of the
world,” it strives to understand the needs of the learner through a variety of methods. Learning
Outcomes Assessment is one method that helps to focus the attention of each academic program on
the expectations that students must meet if they are to become successful once they leave the
college. During academic year 2003-2004 the Office of Learning Outcomes Assessment was
engaged in several activities related to learning outcomes assessment. Just to mention a few, the
office:
e Working with a faculty assessment team and the Office of Planning and Research, developed
and administered an online faculty survey to establish a baseline to determine the extent of
infusion of information literacy and research in the classroom;
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e Working with a Faculty assessment team refined the rubric for effective writing that will be
used in assessing student-writing skills;

e Worked with departments in the school of business, computing and technical studies to develop
program outcomes documents for 15 different degree options;

o Offered a web-based eight week session on learning assessment basics;

e Provided training/assistance to departments to develop program outcomes.

All these activities help the college improve teaching, learning and delivery of services to our
students.

Mirroring the demographic transformation of the service region, AACC’s student body has become
more diverse. The college serves students with varying backgrounds in terms of academic
preparation, socioeconomic status, age, immigration status and mastery of the English language.
The aspirations of our student body are also varied. Some come to the college with the goal of
completing the first two years of college and transferring to a four-year college or university. Others
seek us out to help them prepare for an occupation, retrain for a job, update their skills, prepare to
start a business, or pursue some other special interest. Whatever their aspirations and however they
define success, the college is committed to helping students achieve their goals. Every performance
indicator in the area of student success clearly shows that AACC has demonstrated steady and
consistent progress in advancing this important mission mandate.

Anne Arundel Community College’s second year retention rate has ranged from a low of 69.1% in
1999 to a high of 71.4% in 2001. The 69.5% rate for the 2002 cohort is lower than the rate reported
in last year’s report. However, this rate is higher than both the community college system average
and that of its peer institutions. The four-year transfer/graduation rate of first-time full time students
also continues to move in the right direction. The 38.7% rate of the 1999 cohort is not only an
improvement over the 1998 cohort rate, but also higher than that of our peers and the community
college system average. The six-year transfer/graduation rate is also moving in the right direction.
After remaining under 30% for the past six years, this rate has gone up to 32.2% for the 1997
cohort. This rate is higher than the target established for the 1999 cohort and above the averages for

its peer institutions.

To supplement the transfer/graduation data provided by the Commission, AACC gets additional
data from the National Student Clearing house. AACC also conducts an annual survey of non-
returning students to get a better understanding of the reasons why student fail to return in
subsequent semesters. The information from these two additional sources is used to better serve our

students.

The college also assesses the satisfaction of currently enrolled students and graduates to assure that
their needs are met and that they are completely satisfied with the achievement of their goal. The
most recent graduate follow-up study shows that close to 96% of the respondents were satisfied
with their goal educational achievement as a result of attending AACC. Respondents also indicated
satisfaction with the quality of the transfer preparation they received while attending the college.
More than 4 out of every 5 transfer program graduates have consistently reported their satisfaction
with this aspect of their AACC experience. Data from our most recent non-returner survey also
shows that 65% of the respondents were satisfied with their educational goal achievement. When
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asked how well the college met their needs while they were enrolled, 80.3% answered very well. It
is also interesting to note that personal reasons were cited as the number one reason for not
returning to the college in a subsequent term. AACC transfers also perform well at the four-year
institutions. The first year GPA of 2.76 of the most recent group of transfer students is the highest
GPA of community college transfer students after their first year of enrollment at four-year
colleges.

AACC’s enrollment reflects the demographic transition that is currently taking place in the service
region. In fall 2003, the number of students from ethnically diverse backgrounds made up 18% of
the total student body.

The college continues to strive for a workforce that is reflective of the student body and the
college’s service area. In fall 2003, minorities made up 12.2% of the full time faculty. The
percentage of minorities among full time administrative/professional employees increased 2.3
percentage points from fall 2002 to fall 2003 to 15.6%. The college is committed to the diversity of
its workforce.

AACC provides a comprehensive program of academic support services designed to facilitate
student learning and narrow the performance gap between minority students and the general student
population. As reported last year, the four-year transfer/graduation rate of full time minority
students showed considerable improvement for the 1998 cohort. The 28.8% reported last year was
an all time high. However, the rate for the 1999 cohort has dropped below the community college
system average and that of our peers. This is of major concern to the college. On the other hand, the
six-year transfer/graduation rate of all minority students jumped from 17.1% reported last year to
25 4% for the 1997 cohort. This rate is an all time high for the college and above that of our peers
and community college system average.

COMMUNITY OUTREACH AND IMPACT

AACC’s community outreach includes a broad range of activities designed to serve communities in
the college’s service region. AACC’s community outreach programs help improve the quality of
life in the areas the college serves. The college continues to provide residents of its service region
with access to hundreds of exciting educational opportunities through an extensive range of
offerings for individuals seeking career advancement or personal enrichment. AACC is ranked at
the top among Maryland community colleges both in terms of percentage of county population
served and percentage of county residents enrolled as undergraduates attending community
colleges. Despite the current economic constraints enrollment in workforce development courses
remained above 45,000 in FY 2003. At 24,767 senior adult enrollments in non-credit courses were
slightly under the 25,000 benchmark set for 2005.

Other areas of involvement, with significant impact on the community include the following:
¢ Kids in College and the Gifted and Talented programs for county youth in the Maryland system.
Last year about 2,217 county residents were enrolled in the two programs.

Teacher Education: 7,225 enrollments
e Continuing Professional Education: 3,225 enrollments
e Adult Lifelong Learning: 7,683 enrollments
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e Child Care Training Institute: 1,471 enrollments
e Basic Skills: 3,968 enrollments
e Basic Skills Detention: 632 enrollments

The numbers clearly show that Anne Arundel Community College continues to be an integral part
of the community with significant impact. :

Many changes in the physical appearance of the Arnold campus have taken place. The changes
enhance the learner-centered experience by improving programs, convenience and aesthetics. A
new, attractive Student Services Center, located next to the Student Union building is now fully
operational, strategically locating essential student services into a one-stop center for the
convenience of learners. Beginning in August 2003, AACC started offering classes at the new
facility at Arundel Mills. This full service educational facility with complete administrative and
student services, allows the college to better meet the educational needs of residents and employers
in the western portion of the county.

Construction of the new Center for Applied Learning and Technology (CALT) is progressing very
well with scheduled completion of August 2004. The new building will have 23 classrooms, 24
labs, a large lecture hall as well as two student lounges. The building will house credit programs
leading to associate degrees, certificates, or transfer to a four-year institution or a career in areas
including architecture and interior design, computer and information technologies, electronics,
engineering, telecommunications, continuing professional education certification and licensure, and

occupational skills training.
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ANNE ARUNDEL COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Benchmark
Mission Mand Perfor Indi FY 2000 FY 2001 FY 2002 FY 2003 2004-2005
Accessibility and Affordability
1 Number of credit students enrolled - 18,375 17,256 19,154 20,479 20,800
Number of noncredit students enrciled 32,099 34,832 38,015 33,895 35,000
Benchmark
Fall 2000 Fall 2001 Fall 2002 Fall 2003 Fall 2005
2 Market share of service area undergraduates 58.7% 58.9% 59.8% 60.3% 60.0%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
3 Market share of recent public high school graduates in
service area 66.3% 68.2% 66.7% 68.9% 66.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
4 Percent of students transferring to Maryland public four-year
institutions 31.2% 32.8% 30.1% 34.6% 34.0%
Benchmark
FY 2001 FY 2002 FY 2003 FY 2004 2006
5 Tuition and fees as a % of tuition and fees at Maryland
public four-year institutions 41.0% 39.5% 36.8% 35.3% 41.0%
Leamer Centered Focus for Student Success
Benchmark
1999 Cohort 2000 Cohort 2001 Cohort 2002 Cohort 2004
6 Second year retention rate 69.1% 70.3% 71.4% 69.5% 73.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
7 Four-year transfer/graduation rate of full-ime students 33.6% 36.7% 37.7% 38.8% 38.7%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999
8 Six-year transfer/graduation rate 25.0% 29.4% 27.2% 32.2% 30.0%
Alumni Survey  Alumni Survey  Alumni Survey  Alumni Survey  Benchmark
1994 1998 2000 2002 2004
9 Graduate satisfaction with educationat goat achievement 96% 96% 94% 96% 96%
Spring 2000 Spring 2001 Spring 2002 Spring 2003 Benchmark
Cohort Cohort Cohort Cohort 2005
10 Non-retuming student satisfaction with educational goal
achievement 78% 72% 74.1% 64.5% 75%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2004
11 Student satisfaction with quality of transfer preparation 82% 85% 81% 89% 85%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
12 Academic performance at institutions of transfer. GPA after
1st year 2.80 2.84 279 276 2.80
Diversity
Benchmark Fall
Fall 2000 Fall 2001 Fall 2002 Fall 2003 2005
13 Minority student enroliment as % of service area population
13a Percent minority student enrofiment 18.6% 21.1% 20.4% 21.6% 22.0%
13b Percent minority population of service area, 18 or
older) 18.8% 18.6% 18.7%
Benchmark Fall
Fall 2000 Fall 2001 Fali 2002 Fall 2003 2005
4 Percent minarities of fuil-time facuity 12.1% 12.0% 12.7% 12.2% 15.0%
15 Percent minorities of full-time administrative/professional
staff 9.7% 12.2% 13.3% 15.6% 16.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of full-time minority
students 19.6% 25.9% 28.8% 22.6% 30.0%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of all minority students 14.6% 24.4% 17.1% 25.4% 22.0%
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ANNE ARUNDEL COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Support of Regional Economicand Workforce Development

Alumni Survey  Alumni Survey  Alumni Survey  Alumni Survey Benchmark

1996 1998 2000 2002 2004
18 ploy 1 with ity college career
program graduates 93% 95% 96% 89% 97%
Benchmark FY
FY 2001 FY 2002 FY 2003 2005
19 Employer/organization satisfaction with community college .
contract training 85.7% 96.9% 80.7% 100%
Ajumni Survey  Alumni Survey  Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2004
20 Student satisfaction with job preparati 86% 86% 85% 85% 87%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
21 Number of contract training courses offered 4,773 4,200 4,339 3,994 5,000
22 Number of businesses and organizations served in contract
training 55 66 80 83 75
23 Number of participants in contract training 42,180 47,527 46,073 44724 45,000
Alumni Survey  Alumni Survey  Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 N 2002 2004
24 Percent of career program graduates employed full-time in
related area 7% 87% 82% 85% 83%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
25 Licansure exams passing rate
EMT-Basic* 100% 85% 98% 76% 100%
EMT-First Respander Not Available 100% Not Available Not Available 100%
EMT-Paramedic 66% 80% 80% 70% 80%
Nursing-RN 90% 90% 91% 96% 90%
Physical Therapy Assistant 100% 100% 100% 88% 90%
Physician Assistant 90% 91% 9% 100% 95%
Radiological Technology 100% 95% 92% 100% 100%
Therapeutic Massage Not Available 100% 100% 96% 100%
Medical Assisting-Certificate Not Available 90% 100% 60% 100%
Medical Assisting-Degree Not Available 100% 100% 100% 100%
Pharmacy Technician Not Available 100% Not Available 100% 100%
Effective Use of Public Funding
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
26 Percentage of expenditures on instruction 55.3% 55.4% 54.3% 50.8% 55.0%
27 Percentage of expenditures on instruction and seiected
academic support 68.0% 87.9% 67.5% 65.1% 68.0%
Community Outreach and Impact
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
28 Enroliment in workforce development courses 39,238 46,035 49,217 39,948 50,000
29 Senior adult enroliment in non-credit courses 19,956 23,525 26,453 24,767 25,000

*EMT - Ambulance is now called EMT - Basic
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ANNE ARUNDEL COMMUNITY COLLEGE

2004 ACCOUNTABILITY REPORT

Campus Specific Indi
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001 Cohort
10 Percent of students transferring to an independent institution -
(optional) . 1.0% 0.8% 1.0% 1.0% 0.8%
31 Percant of students transfering to an out-of-state four-year
institution (optional) 7.4% 5.5% 8.1% 6.3% 7.0%
a2 Four-year transfer/graduation rate at Maryland Independent
Institutions of full-time students (optional) 0.9% 0.6% 1.1% 0.8% 0.8%
a3 Four-year transfer/graduation rate at out-of-state four-year )
institutions of full-time students (optional) 6.3% 4.6% 5.5% 5.8% 6.0%
24 Four-year transfer/graduation rate of fuil-time minority
students at Maryland Independent Institutions (optional) 0.0% 1.3% 1.4% 0.4% 0.0%
ag Four-year transfer/graduation rate of full-time minority
students at out-of-state four-year institutions (optional) 2.5% 4.5% 4.6% 4.9% 4.0%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999 Cohort
36 Six-year transfer/graduation rate at Maryland independent
Institutions (optional) 0.7% 0.6% 0.7% 2.0% 0.7%
a7 Six-year transfer/graduation rate at out-of-state four-year
institutions (optional) 6.7% 8.1% 51% 11.1% 6.5%
Six-year transfer/graduation rate of all minority students at
38 Maryland Independent Institutions (optional) 0.0% 0.3% 0.7% 0.8% 0.0%
39 Six-year transfer/graduation rate of all minority students at
out-of-state four-year institutions (optional) 6.9% 7.3% 8.3% 4.0% 6.0%
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BALTIMORE CITY COMMUNITY COLLEGE
MISSION
Mission Statement: To educate and train a world-class workforce for Baltimore.

The mission of Baltimore City Community College is to provide the citizens of Baltimore with
quality, accessible, and affordable education and skills-training that will allow them to achieve their
full potential, become liberally educated, appreciate contemporary issues, earn a living wage, and
become productive and socially engaged citizens of their time. To achieve these goals, BCCC
provides transfer preparation in the arts and sciences, business, computer science, and engineering
so that its graduates may continue their education at any public or private four-year college or
university. The College also provides technical, liberal arts, science, and skill-based education in a
user-friendly environment for life-long continuing education by which students may upgrade their
knowledge, change careers, and master critical thinking skills. Associate degree programs,
certificate programs, specific skills training, and national and industry certification programs are
developed to meet both the present and future needs of citizens, industries, and businesses.

INSTITUTIONAL ASSESSMENT

This section includes references to specific goals, objectives, and strategies from in the 2000
Maryland State Plan for Post-Secondary Education (MSPPSE) and the 2002 Update as required in
the guidelines. References appear in parenthesis throughout this section.

Access and Affordability

Enrollment.

BCCC’s unduplicated credit headcount for FY 2003 was 10,883, which represents an 11.6% from
FY 2002 and far surpasses its benchmark of 9,230. (Indicator 1a) The unduplicated non-credit
headcount increased 4.2% over the same time period. (Indicator 1b) This increase represents 538
additional students bringing total non-credit enrollment to 13,362. This continued growth speaks to
the increasingly crucial function that the College’s Business and Continuing Education Center
(BCEC) has in addressing the evolving workforce and training needs of the City. BCEC offers day,
evening, and weekend courses for contract training and the general public at sites throughout the
City. In addition to the Harbor and Liberty campuses, the Reisterstown Plaza Center, and the
Emerging Technology Center, there are 88 off-campus Adult Education sites including schools,
churches, and community centers. Programming to accommodate senior citizens was reintroduced
in Fall 2001 and continued to expand in FY 2003 with over 300 class sections offered at 20
locations.  (This is discussed in greater detail in the Community Outreach and Impact portion of
this section.) Additionally, on-line course offerings have been expanded. Self-paced on-line courses
were introduced in the following areas: Internet, computer skills, writing, business management,
and testing. On-line courses continued in the following disciplines: paralegal, small business
management, nursing, information technology, and personal enrichment. (MSPPSE 2.31) Also,
Credit/Continuing Education Shared courses allowed students enroll in selected credit courses
without having to be admitted as credit students. Some of the new programs that BCEC developed
in response to the needs of Baltimore’s workforce include: customer service training and
supervisory training for employees of Baltimore Forest Products Terminals (BALTERM) in the
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Port of Baltimore, satellite communications technology training in cooperation with Dish Network
and Echostar Communications Corporation, a long-term program with MEDO Industries to help
employees who are New Americans learn English and adjust to living in Baltimore, computer and
small business courses to selected businesses in Baltimore in cooperation with the Department of
Business and Economic Development (DBED), workplace safety training for Spanish-speaking
workers in Cianbro Construction Company and Joe Corbi Wholesale Pizza site; and customized
training courses for employees of three Marriott Hotels in Baltimore. (These and other partnership
initiatives are discussed in greater detail in Section III, Community Outreach). With steady
enrollment growth and continuing opportunities to serve the City, the College is well on its way to
meeting its benchmark of 15,000 for AY 2004-2005.

Market Share
BCCC is proud of its 33% “market share” of the City population (Indicator 2) as well as its 32%
share of the recent high school graduates. (Indicator 3) Baltimore City has many colleges and
universities and BCCC enrolls the highest percentage of undergraduate residents of any Maryland
institution. In keeping with the College’s commitment to provide accessibility to all City residents,
BCCC implemented a “Weekend College” in Fall 1998 at the Harbor Campus to help meet the
needs of the City’s working adult population who often have child care concerns during the week.
The College is planning process of expanding its evening and weekend services at the Liberty and
Harbor Campuses as well as all of the student services at the Reisterstown Plaza Center (MSPPSE
2.42, 6.44) The Reisterstown Plaza Center opened in Fall 2001 with over 10,000 square feet of
classroom, computer lab, and administrative space and offers free parking and easy access to the
City’s subway and bus system. Currently, courses are offered on Friday evenings and Saturdays;
the College will continue to survey students to determine their preferred times and locations.
During the last year, the Evening/Weekend Office in the Division of Learning was merged with the
Evening Services Center in the Student Affairs Division. The newly combined center is called the
Evening Weekend Student Services Center (EWSSC). The EWSCC will be able provide more
comprehensive and better-coordinated services for students and increased instructional support for
faculty. In particular, a focus is on greater assistance to part-time adult students. EWSCC services
will be provided to applicants, students, and faculty at the Liberty and Harbor campuses as well as
the Samuel Banks Professional Development Center and the Fifth Regiment Armory. BCCC has
_many initiatives underway designed to increase high school students and graduates enrollment in
BCCC and facilitate their transition to the College. The Student Affairs Division has an Early
Enrollment Program and an Early College Institute in place. The Early Enrollment program brings
in BCPSS high school juniors and seniors to earn college credit at BCCC while still in high school.
The Early College Institute is bridging the middle school and high school programs and preparing
these students to enroll at BCCC. Linkage programs like Upward Bound and Talent Search target
middle and high school students. In FY 2002, the Granville T. Woods (GTW) Scholars Program
was implemented. It offers merit scholarships, small classes and opportunities to study abroad for
academically talented students. (MSPPSE 5.41, 5.42, 5.43) The first cohort of students began in Fall
2002 and all of them graduated at BCCC’s May commencement. All of the GTW graduates have
been offered scholarships to colleges and universities throughout the City and the country.
Additionally, the College hosts and Annual Recruitment Luncheon for BCPSS honor students to
learn about BCCC scholarship opportunities. The College’s Business and Technology Expo brings
Career and Technology students from the BCPSS on campus. BCCC’s commitment to implement
the Middle College has received financial supported by the Melinda and Bill Gates foundation to
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begin in Fall 2005. In terms of the market share related to working adults, the Research Office’s
surveys tell us that 44% of our students are employed full-time and another 28% are employed part-
time; 33% of students have annual household incomes of $20,000 or less. In order to assist these
working adults, the BCCC Foundation has continued its campaign to raise funds for Workforce
Scholarships. These scholarships are a “50/50” financial proposition: the students pay 50% of the
costs and the Foundation pays 50%. The Foundation’s ultimate goal is to be able to help 100
students per year through these scholarships through its endowment fund. (MSPPSE 2.22)

Marketing
BCCC’s continues to coordinate its recruitment, advertising, marketing, and outreach initiatives.

The Executive Director of Public Information is now responsible for the oversight of the following
units: public relations, publications, marketing, advertising, and community relations. Additionally,
the College has a Community Outreach Coordinating Council (COCC) to coordinate College
community outreach activities. The COCC is composed of faculty and staff members who
represent programs and services that the College offers to the citizens and families of Baltimore.
(The COCC is discussed in greater detail in Section III. Community Outreach and Impact.) These
initiatives have provided new ways to market BCCC and attract students from all sectors of the
City. Evidence of this lies in the 6% increase in the Fall 2003 credit headcount (MSPPSE 3.11).

Customer Service

In conjunction with the new marketing efforts, the College is committed to improving its customer
service. In keeping with the expansion of students services discussed in the Market Share portion of
this section above, the College provides evening and weekend students access to one office at each
campus where students can obtain services from the Office of Admissions, Testing, Registrar,
Counseling, Financial Aid, and Student Accounting. Other steps taken to increase access to courses
and services include expanded services, more flexible scheduling options, and more on-line courses.
In Fall 2003, BCCC offered 47 online courses that enrolled 1,033 students. In Spring 2004, there
were 60 on-line courses with 1,441 students. (MSPPSE 3.15, 6.44) The College is also continuing
to increase its number of distance education courses through such initiatives as Maryland Online.
(MSPPSE 2.31) Improving customer service through technology remains a top priority. After an
extensive planning process, the College has completely redesigned its website to make it more
customer-friendly and useful. The College invested significant resources to upgrade its technology
resources in the classroom as well. The Internet and remote access to college and student
information enables BCCC to reach a larger audience and provide improved services to all groups
committed to student success. The use of technology also enables the faculty and staff to improve
services, the enabling the learning process to be more flexible and effective.

Transfer

BCCC’s percentage of transfer program students transferring to Maryland public four-year
institutions increased to 15.0%, which surpasses the College’s benchmark of 12.0% (Indicator 4).
BCCC continues to face unique challenges in terms of its service population — primarily the lack of
preparedness for college-level coursework upon entry to BCCC. Of the Baltimore City Public High
School AY 1999-2000 graduates (who were enrolled in a college-preparatory program) who entered
BCCC in AY 2000-2001, 68% required remediation in mathematics, 68% required remediation in
English, and 68% required remediation in reading. Typically, two-thirds of our students are
enrolled part-time; therefore, they face years of developmental coursework before they can even
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begin college-level classes. We lose many students before they complete their remedial classes,
thereby making transfer to a senior-institution a nearly impossible dream for most. In light of these
challenges, BCCC has become even more committed to improving this rate even though we have
surpassed our benchmark. The College’s internal program evaluation process uses several measures
to identify specific programs where improvement should be sought (MSPPSE 8.51). Additionally,
a Transfer Student Outcomes Committee has been formed to determine the best ways to help
students learn about and pursue transfer opportunities. It is hoped that transfer articulation
agreements and other initiatives designed to improve retention (discussed in the “Learner-Centered
Focus for Student Success” section) will improve transfer preparation and performance. The
College hopes to see success similar to that of the Granville T. Woods (GTW) Scholars for more of
our students. BCCC recently signed an articulation agreement with Morgan State University to
provide a seamless transfer of credits from BCCC to Morgan to all GTW Scholars. GTW Scholars
have been accepted into the University of Maryland at College Park, the University of Maryland at
Baltimore County, Towson State University, Bowie State University, American University,
Hampton University, Temple University, Utica College, and Atlanta University.

Accessibility and Affordability

BCCC’s commitment to accessibility and affordability is illustrated in the percentage of our tuition
and fees as a percent of those at Maryland public four-year institutions and in our attempts to
expand offerings in areas throughout the City. (Indicator 5) (MSPPSE 2.1) As aresult of funding
legislation in the 1998 General Assembly, the College’s funding was linked to the State aid
provided to public four-year colleges and universities for fiscal years 1999 through 2002. In FY
2003, BCCC received a fixed 4.6% increase of $1.6 million in new State funding. However, due to
the mid-year Budget Reconciliation Financing Act adjustment of $1.3 million, the resulting FY
2003 State appropriation of $29.9 million represented an increase of only $300,000 when compared
to FY 2002. The State appropriation in FY 2004 and FY 2005 decreased by $4.8 million and $3.5
million, respectively, when compared to the original appropriations. BCCC held the credit tuition
rate steady for five years from FY 1998 to FY 2002 at $60 per credit hour. BCCC increased the
credit tuition rate for in-state and out-of-state tuition by three dollars in FY 2003 and by six dollars
in FY 2004 to $69 and $159, respectively. The tuition will remain at this rate in FY 2005. A
committee has been established to address the current tuition and fee structure and it is anticipated
that they will make a recommendation for additional increases in FY 2006.

Learner Centered Focus for Student Success

Retention/Transfer/Graduation

BCCC’s second-year retention rate of full-time students increased to 58.6% (Indicator 6), the four-
year transfer/graduation rate of full-time students decreased to 9.9% (Indicator 7), and its six-year
transfer/graduation rate of full- and part-time students increased to 17.3% (Indicator 8). Improving
student retention has been the College’s number 1 strategic priority for over 10 years and the
College has many activities underway to address student retention (MSPPSE 1.23, 6.11). To ensure
that our students have the assistance that they need to succeed in the classroom, our student support
services have undergone substantial changes. The academic advisement Reform Committee has
engaged in a College-wide review of student academic-advisement needs. Innovations scheduled
for Fall 2004 include expanded opportunities for faculty/staff academic advisement training, the
development of a better academic advisement process which includes a new Academic Advisement
Manual, and the creation of an advisement web-page that will provide a self- directed process,
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thereby facilitating more self-directed learning. The majority of BCCC students are single working
women with dependent children. Given the demands these students face, this new advisement
process will enable them to pursue advising without as much time away from work and family.

Developmental Education

The vast majority of BCCC students require at least one level of remediation upon-entering BCCC.
To better serve the needs of our students, we have restructured the academic departments at BCCC.
As of Fall 2003, 2 new academic departments were created: Developmental Mathematics and
Developmental English. Innovative new teaching methodologies coupled with new instructional
technologies were incorporated into the curriculum. State-of-the-art technology resources have
been brought into the classroom for all instruction. Developmental mathematics has traditionally a
tremendous retention barrier for a majority of students. New teaching methodologies in the
Developmental Mathematics curricula includes the introduction of intensive coaching classes for
students, individual and group tutorial assistance, and individualized instructional plans to address
the diverse learning styles of the students. Professional development opportunities for our faculty
have increased to provide them maximum training in the most current and best teaching strategies.
As a result of these changes, our passing rates in developmental mathematics have substantially
improved as compared to the previous 5-year trend. For Fall 2003, the passing rate in MAT 80
(BCCC’s lowest level of developmental mathematics) increased from an average of 32% to 53%.
The passing rate in MAT 81 increased from the previous 5-year average of 31% to 62%. MAT 82
passing rates increased from 41% to 71%. The restructuring of the Developmental English and
Reading courses has blended the courses with technologically assisted instruction and integrates
reading into all of the developmental English courses. In all of the newly formatted Developmental
English 80, 81, and 82 courses, there is an emphasis on the writing processes including student
portfolio compilation. As a result, the passing rate for English 82 climbed from the 5-year average
of 56% to 64%.

Support Services

Specialized support services are provided to new career and technical education (CTE) students
through the Personal Management Program in the Student Affairs Division. The program focuses
on learning strategies and personal habits for success through class and office visits, learning
groups, academic success workshops, and personalized advising and schedule building. Project
FISH (Focused Intensive Support and Help) is an outreach initiative of Vocational Support Services
for new CTE students on academic probation. Retention Specialists give students intensive support
in learning strategies and personal habits for success. Students also receive counseling and referrals
as appropriate. Other specialized support services include the Positive Men and Women of Strength
programs and the Retention Services Center (RSC). The Positive Men and Women of Strength
programs have expanded to include peer-mentoring groups. For example, the Women of Strength
group enlists the College’s Allied Human Services more experienced students to mentor less
experienced students. The Positive Men group has a mentoring program at BCPSS’s Douglass
High School. The RSC focuses on increasing the retention of high-risk students in selected career
programs through specialized counseling, academic advising, personal development seminars, and
faculty consultations. Other initiatives from the College’s Student Development Unit include
personal and case management programs. Additionally, grant-funded programs such as the Student
Support Services (SSS) program offer academic and personal support to 200 low-income, first-
generation college students; this program’s fall-to-fall retention rate is typically about 70% which is
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substantially higher than that of the College’s total population. The SSS staff provides personal
counseling, tutoring, academic advising, career counseling, transfer information/counseling,
financial aid counseling, and educational/cultural enrichment activities. These programs offer more
intensive and individualized services to this high-risk group than would otherwise be available to
them. The ‘Clarence Blount Child Development Center,’ at the Liberty Campus is an added
convenience to students with children. (MSPPSE 6.44) Survey data tells us that childcare services
were important to nearly half of the students. The Center’s hours are built around BCCC’s class
schedule and students enrolled in the Early Childhood Education program assist the Center’s staff
enabling them to fulfill their ‘laboratory” requirement on campus. These collaborations provide
increased support to students in addressing their many challenges. (MSPPSE 6.11)

Academic Support

At BCCC, successful completion of all required developmental courses is the greatest challenge in
terms of retention and graduation. As discussed in the “Accessibility and Affordability” section, an
extremely high proportion of entering students require extensive developmental coursework - in
most cases, many semesters. Therefore, the majority of BCCC students need more than two years
to complete an Associate degree thereby decreasing the likelihood of graduation and/or transfer.
Given these challenges, BCCC implemented special summer initiatives to prepare these students
who need to develop their skills in English, mathematics, and reading. BCCC’s Summer Academic
Institute (SAI) provides course work in English or reading, mathematics, computer literacy, and
PRE 100 (the College’s freshman orientation course). (MSPPSE 1.23, 6.11, 6.44) Through the SAL
these entering first-year students go into the Fall semester with two required college-level courses
completed and the highest level of a developmental course completed. These students also develop
a support system through the establishment of a learning community. BCCC also offers the
services of the Academic Learning Center. This Learning Center is a developmental lab that
provides academic support in all disciplines with free tutoring services available to all BCCC
students. It offers individual, small group, and computerized tutoring services in various subjects.
(MSPPSE 7.1) In a typical Fall semester, over 700 students receive tutoring assistance in the
Academic Learning Center.

Graduates
BCCC’s graduates are largely satisfied with their educational goal achievement; 97.6% of 2000

graduates indicated satisfaction. (Indicator 9) This is an increase of over 7% from the 2000
graduates’ ratings and surpasses our benchmark of 90%. The 2000 transfer program graduates’
ratings of satisfaction with transfer preparation declined slightly to 76.2%. (Indicator 11) BCCC’s
transfer student GPA declined slightly to 2.44 for AY 2002-03. (Indicator 12) BCCC hopes the
retention efforts mentioned above combined with new articulation agreements will increase our
retention and transfer/graduation rates and our graduates’ satisfaction and performance. (MSPPSE
1.2, 5.21) Because improving transfer performance is of such great importance, the work of the
Transfer Student Outcomes Committee will be studied very closely.

Diversity

Students and Staff

BCCC’s student body reflects a relatively stable proportion of students who are minorities, ranging
from 91% to 95% for the past four fall semesters (Indicator 13a). (MSPPSE 6.1) The percent of
full-time faculty who are minorities (Indicator 14) increased to 61% while the percent of full-time
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administrative/professional staff (Indicator 15) declined slightly to 72.5% for Fall 2003. (MSPPSE
6.2) '

Transfer/Graduation

The four-year transfer/graduation rate of full-time minority students has declined slightly (Indicator
16) whereas the six-year transfer/graduation rate of full- and part-time minorities has increased
slightly (Indicator 17). Major initiatives underway to enhance these students’ success include
enhanced support services, the re-establishment of the Task Force on the Recruitment and Retention
of African American Males, and other retention initiatives described above in the “Learner Centered
Focus for Student Success” section. (MSPPSE 6.11, 8.2) The Task Force’s name has been changed
to the Ad Hoc Committee on the Recruitment and Retention of African American Males. The
charges of this committee are: to establish recruitment and retention activities that address the
academic, transfer, career, financial aid, student activities, and support services needs of African
American males, while assisting them in becoming acclimated to the College; to develop, in
cooperation with the entire College community, activities that educate faculty, staff, and students to
the issues that directly relate to African American males; and to strengthen community support
African American males in addition to African American male support of their own communities.
Objectives for the Ad Hoc Committee for FY 2005 are: to research why current African American
male students enroll at BCCC; to examine the student data collected when they complete the
Accuplacer placement exam; to produce a report that describes African American males enrolled at
BCCC; determine their academic goals and; to use this data to determine risk factors for BCCC

African American male enrollees.

Awareness
BCCC promotes campus-wide diversity awareness through its Institute for Inter-Cultural

Understanding whose membership includes students, faculty, and staff. (MSPPSE 1.14)
Support of Regional Economic and Workforce Development

Training

While the numbers of contract training courses and numbers of business and organizations served in
contract training decreased (Indicators 21 and 23), the number of participants in contract training
increased by 22% to 9,609. (Indicator 22) (MSPPSE 3.12, 3.14, 3.15, 3.19, 3.21,3.23)
Employer/Organization satisfaction with BCCC’s contract training increased to 100%. (Indicator

19).

Employment
Employer satisfaction with BCCC graduates remained extremely high at 100% (Indicator 18).

BCCC graduates tend to be satisfied with their job preparation; 76% of the 2002 career program
graduates rated their preparation as “Very Good" or “Good” (Indicator 20). The percent of career
program graduates employed full-time in a related or somewhat related field decreased from 2000
to 2002 (Indicator 24). It remains BCCC’s goal to increase the employment rate to 85% as reflected
in our benchmark. (MSPPSE 3.1, 3.14)

Licensing

__27_



BCCC, through a program evaluation process that is currently being revised, seeks to continually
improve its passing rates for licensing exams in the Allied Health fields (Indicator 25). In 2003,
BCCC’s passing rate for the RN licensing exam increased to 92%. BCCC’s Dental Hygiene,
Respiratory Care, and Surgical Technology graduates maintained passing rates of 100% on their
respective licensing exams. The Health Information Technology passing rate declined to 75% and
Surgical Technology programs’ passing rates achieved 100% in 2002. The Physical Therapy
program’s rate was 80%. The Emergency Medical Services rate increased to 50%. This represents
1 of 2 graduates who took the exam, with one of the graduate’s results still pending. (MSPPSE 3.1,
3.11)

Effective Use of Public Funding

Academic Budget

The total dollar expenditure on instruction increased by $900,000 from $17.3 million in FY 2002 to
$18.2 million in FY 2003 (Indicator 26). The corresponding percentage expenditure on instruction
in the operating budget increased from 40.1% in FY 2002 and to 40.6% in FY 2003. This is due to
an overall increase in expenditures of $1.5 million, which was primarily allocated to fund
instructional delivery costs for the College’s increasing enrollment. The total dollar expenditure on
instruction and selected academic support increased by $450,000 from $23.2 million in FY 2002 to
$23.6 million in FY 2003. (MSPPSE 8.3) However, the percentage expenditure on instruction and
selected academic support in the operating budget declined slightly from 53.7% in FY 2002 to
52.8% in FY 2003. (Indicator 27) This is also due to the overall increase of $1.5 million, which was
allocated to fund student services, personnel costs, and deferred maintenance initiatives in support
of the College’s Strategic Plan. BCCC remains committed to attaining Goal 8 of the MSPPE:
Achieve a cost-effective and accountable system of delivering high quality post-secondary
education.

Community Outreach and Impact

Continuing Education Enrollment

BCCC is pleased with its continued growth in enrollment in workforce development courses.
(Indicator 28) Workforce development enrollment increased by 25% to 10,798. (MSPPSE 3.12,
3.13, 3.14, 3.15, 3.16) Senior adult enrollment experienced tremendous growth from AY 2001-2002
to AY 2002-2003 reaching 5,198 (Indicator 29). Courses tailored to meet the needs of senior
citizens expanded to include new areas of study such as Homeland Security Training for Senior
Companions in cooperation with the Baltimore City Health Department. Courses offered in art,
financial and estate planning, computer skills, and the history of Baltimore are offered in Senior
Centers throughout the City. (MSPPSE 6.4, 6.44) It should be noted that because we did not have
significant senior programming at the beginning of FY 2004, senior enrollments and participants
were not included in the number of contract training enrollments or contract training participants.
To be consistent in our data reporting, senior enrollments and participants are still excluded from
contract training enrollment and participant data, however, senior centers with which we have
contractual relationships are included in the number of businesses and organizations served. Senior
enrollment and participant data will be captured in the next year’s data.
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A Time of Transition

The Board of Trustees of BCCC announced that the President submitted a letter of resignation,
effective May 24, 2004. Dr. McKay resigned to pursue other opportunities. The Board immediately
began the process of searching for an Interim President and will embark on a search for a permanent
replacement. To guide the College during this time of transition while continuing to fulfill our
mission, the Board has appointed the College’s three top administrators to share oversight of the
institution and maintain progress during the transition to an Interim President. The Leadership
Team is comprised of the Vice President for Student Affairs, the Vice President for Learning, and
the Vice President for Business and Finance.

COMMUNITY OUTREACH AND IMPACT
Strategic Priority
One of the College’s strategic priorities is to continue to improve its responsiveness to community
needs. BCCC continues to be a catalyst for the improvement of the service population in Baltimore
City. The College’s dedicated faculty and staff provide their expertise to better serve Baltimore’s
citizens, community and neighborhood organizations, area employers, and the Baltimore City
Public School System (BCPSS). The Office of Community Relations is located within the Public
Information Unit of the College’s Division of Institutional Advancement; however, the entire
College community is actively involved in serving the needs of Baltimore City.

Advisory Committee on Linkages

The BCCC Linkages Committee was formed in 1996 to focus on ways to provide a strong link
between the BCPSS and BCCC to develop enrollment and outreach partnerships. The Linkages
Committee was reconstituted into the Advisory Committee on Linkages (ACOL) with a broadened
scope to increase its partnerships with BCPSS, two- and four-year colleges and universities, faith-
based organizations, community organizations, City and State agencies, recreational groups, private
and business institutions, and members of the healthcare industry. The Committee meets quarterly.
The Committee is co-chaired by the Vice President for Student Affairs and a member of the BCCC
Board of Trustees. Members include, but are not limited to, the Vice President for Learning, the
Vice President for Business and Continuing Education, clergy, Baltimore City Public School
System representative(s), and community representatives. Members are expected to become
knowledgeable of BCCC and the program with which affiliated, keep the ACOL informed of new
developments, participate in an annual review of program initiatives, and identify partners to
support the ACOL.

Faculty and Staff Involvement

The Community Outreach Coordinating Council (COCC) serves as a coordinating body for the
College’s community outreach efforts in order to best meet the needs of the community and
efficiently utilize staff resources. In this regard, it relies heavily on the work of the ACOL for its.
The Director of Community Relations and the Executive Director of Off-Campus Student Services
and Housing co-chair the committee, which has faculty and staff members. Each member
represents programs and services that the College offers to Baltimore’s citizens and families. This
year the COCC began surveying faculty and staff about their community connections, affiliations,
and outreach initiatives so that new outreach opportunities may be explored. Faculty and staff
currently participate in many community service activities on an individual basis in addition to
through their College programs. Organizations that benefit from the dedication and expertise of
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faculty and staff include Career Connections Health and Bioscience Advisory Board for Baltimore
City Public Schools Health and Bioscience Academies, Westside Youth Opportunity Community
Center Advisory Board, American Heart Association, Second Chance Project, NAACP, Belair-
Edison Neighborhoods Incorporated, Metropolitan Transitional Center at the Department of
Corrections, Girl Scouts of America, Community Relations Council for Woodstock Job Corp,
Advisory Board for the Aquarium on Wheels program through the National Aquarium, Boys and
Girls Clubs of America, Alpha Phi Alpha Fraternity, the Greater Mondawmin Education
Consortium, Baltimore Metropolitan Pan-Hellenic Council, Alpha Kappa Alpha Sorority, the
Greater Mondawmin Coordination Council, and the Greater Northwest Coordination Council.
Faculty and staff also engage the community through the Speakers Bureau. As a free service to the
community, faculty and staff speak on a wide range of topics to community organizations, church
and civic groups, schools, and professional associations. BCCC also provides marketing
presentations to advisory boards, recruitment audiences, and other key constituencies.

Student Involvement
BCCC’s students are actively involved in community outreach activities. The Student Governance

Board plans free lectures, concerts, and activities surrounding such events as Women’s History
Month and African American History Month. Respiratory Care program students assist with Camp
Super Kids activities and many volunteer to help with the Special Olympics. The Dental Hygiene
Clinic provides free cleanings to community children and senior citizens. Also available to
residents are free seminars on parenting strategies, ethics, and cultural programs. Through the
College’s counseling and support groups, BCCC students reach out to various BCPSS high schools
students.

Business Organizations

BCCC is a member of many business organizations that play key roles in the City’s economic
development including the Greater Baltimore Committee, the Greater Baltimore Alliance, and the
Downtown Partnership. The College’s participation on the Governor’s Workforce Investment
Board and the Baltimore Workforce Investment Board enables us to communicate our presence to a
wider community audience in need of our programs and services. These Boards are established
groups that play key roles in meeting local and state workforce needs and BCCC’s programmatic
offerings are a strong match with the critical skill shortage areas they have identified. Additionally,
the Community Relations Office has forged relationships with many Baltimore business groups
including International Association of Administrative Professionals Poetic Java Publishing,
National Association of University Women, American Express Financial Services, and the Greater
Homewood Community Corporation.

BCEC Off-Campus Programs and Partnerships

The College’s Business and Continuing Education Center (BCEC) has a long history of partnerships
and affiliations with business, industry, community, public schools, and government organizations.
Much of this programming takes place off-campus throughout the City. Adult and Community
Education (ACE) programs continue to be the largest literacy provider in Baltimore City. More
than 300 free Pre-GED, GED, English as a Second Language (ESL), and Youth Empowerment
courses are offered at 88 City sites. The NOVEL program has grown rapidly, celebrating 50
graduates. Training to meet the needs of senior citizens continues to expand and includes a number
of new locations in senior centers across Baltimore City such as the Hatton Senior Center, Harford
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Senior Center, John Booth senior Center, Roland Park Place, Cherry Hill Senior Manor, and
Concord Apartments. Additionally, BCCC partners with a number of City and State organizations
to offer educational activities to their employees or constituents. BCEC’s established partnerships
include, the Mayor’s Office of Employment Development (MOED), Maryland Office for New
Americans, Maryland State Department of Education (MSDE), Housing Authority of Baltimore
City, Department of Social Services, School @ Work Program, The Johns Hopkins Hospital (JHH),
Baltimore City Fire Department, Maryland State Highway Administration, Baltimore City
Department of Personnel, Maryland Tourism Council, and Employee Development and Training
Institute. Planning is in process for a new Center for Environmental Applications with the BCPSS
and community and governmental groups. The goal is to provide career paths to and professional
development for Environmental Applications. In the STEP program, under the leadership of the
City’s Workforce Investment Board, BCCC and MOED continue with STEP III (focusing on entry
level healthcare workers). The College’s contract training partners include Maryland Center for
Arts and Technology, Genesis Health Ventures, Enterprise Foundation, Advanced Radiology,
Toyota Glen Burnie, and St. Veronica’s Damascus Education.

Faith-Based Affiliations

BCCC’s Community Relations Office has relationships and partnerships with a multitude of faith-
based organizations. Affiliations include the Agape Miracle Church, Project ARISA, Douglas
Memorial, New Christian Memorial, Wayland Baptist Church, Greater Faith Baptist Church After
School Program, Women In Christ, Unity United Methodist Church, Porter Baptist Church, Greater
Faith Baptist Church, New Life Methodist Church, Mt. Lebonan Baptist Church, St. Bernadine’s,
Mit. Olive Evangelical Church, Second English Lutheran Church, Mt. Zion United Methodist
Church, Interdenominational Ministerial Alliance, Victory Ministries, Keystone Church of Christ,
New Christian Memorial Church, Christ United Methodist Church, Greater Paradise Christian
Center, New Bethlehem Baptist Church, City Temple Baptist Church, and Baltimore Blacks and
Jews Organizations. The relationships range from providing speakers from our Speakers Bureau, to
coordinating events, to the use of our facilities, to providing technical or planning assistance.

Community Events, Fairs, and Festivals

BCCC’s outreach also extends to actively supporting public events. Such events include Radio
One’s Stone Soul Picnic which attracts a crowd of 200,000 people, the Baltimore Times Talent
Show at Mondawmin Mall, Downtown Partnership luncheon events, the African-American
Heritage Festival, the Greater Baltimore Technology Council’s Tech Night, Congressman Elijah
Cummings’ Annual Job Fair which BCCC co-sponsors, and a variety of fairs and festivals. Fairs
and festivals include the Baltimore Book Festival, Careers in Teaching, Maryland Association of
Counselors, Maryland Legislative Black Caucus Weekend, Praise Fest, Career Council Spring
College Festival, Kunte Kinte Festival, Hispanic Festival, and the Ashburton Community Festival.
BCCC hopes to reinstitute its Annual Community-Wide Scholarship Breakfast to support
community outreach and fundraising efforts. Prior Breakfasts have had attendance of over 400
people from the College and community.

BCPSS Workforce Needs: Teacher Education

BCCC’s Center for Teacher Excellence is a model of comprehensive strategies designed to prepare
BCPSS teachers for certification courses as well as provide a strong connection between BCCC and
BCPSS. In response to the critical need for certified teachers in Baltimore City, where 30 percent
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of teachers are provisionally certified, BCCC has designed a program that will help these teachers
complete the courses they need to teach under Maryland law. Hundreds of provisionally certified
BCPSS teachers have taken courses in reading, PRAXIS preparation, psychology, education,
information technology, and other content courses through our Summer Institute. The Center for
Teacher Excellence, through the Maryland Teacher Certification Pathway, also offers a non-degree,
non-certificate conferring course of study to teachers with a Bachelor’s Degree who want to meet
MSDE teacher certification requirements. Over 400 students were enrolled in Spring 2004.

Employer Workforce Needs: Health Occupations Workforce Initiative

In FY 2003 BCCC launched the Health Occupations Workforce Initiative to address critical
workforce shortages in the healthcare field. BCCC works with area healthcare organization to
determine the industry’s workforce needs and help to meet those needs by enhancing its allied
health programs and expanding workforce training and employment preparation for Baltimore’s
healthcare workers. BCCC has worked with Bon Secours Baltimore Health System, Franklin
Square Hospital Center, Empower Baltimore Management Corporation, Greater Baltimore Medical
Center Healthcare, Inc., Health Care Financing Administration, Johns Hopkins Health System,
Kennedy Krieger Institute, Sinai Hospital, Sheppard Pratt Health System, St. Agnes Healthcare, and
The Association of Maryland Hospitals and Health Systems.

Emplover Workforce Needs: Construction Supervision

The Construction Supervision Certificate and Degree programs were introduced in Fall 2001 in
response to the construction industry’s workforce needs. A new partnership resulted where these
students served as interns in the Lockwood Place development thus providing them with work
experience and the developer with a workforce. The College is currently pursuing the acquisition
of space to be used especially for students in this program.

Science Is For Everyone

BCCC’s award-winning Science Is for Everyone (SIFE) program represents an innovative approach
to serving the community. SIFE is a partnership between BCCC and Baltimore City churches
designed to encourage children, ages 7 to 12, to pursue careers in technology, science, and
mathematics. Program partners include the National Aquarium and the Baltimore Zoo.

Publications ’
In order to reach as many constituents as possible, the BCCC Community Events Calendar

bimonthly is sent to more than 8,000 community organizations, churches, schools, fraternities and
sororities, alumni, businesses, and friends of the College. It is also posted on the BCCC website.
Publications about BCCC are also available at the Mondawmin Motor Vehicle Administration, the
State Office Building, Baltimore City Neighborhood Service Centers, community buildings,
libraries, and Adult-Learning sites. Speakers Bureau brochures are distributed at all community and
advisory board presentations. The Alumni Connections Newsletter is published each semester and
mailed to over 10,000 alumni. It highlights BCCC news, services available for alumni, and
community events. BCEC publishes Partners in Training, a quarterly newsletter that is mailed to
over 200 businesses and agencies.
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College Radio Station

Housed at BCCC, WBIJC radio station has been the leading classical music station for the
Baltimore/Washington Metro area for over 50 years and reaches 170,000 listeners weekly across
Maryland, Washington, D.C., and portions of surrounding states. The listeners tend to be mature,
affluent, and influential in the Baltimore region. WBJC is ideal for promoting community events.

Goal
In keeping with our strategic priority to be responsive to community needs, the most recent

Marketing Plan included a goal to reach out to new community groups. The COCC will be taking
recommendations from the ACOL on how best to reach out to various community groups and form

new partnerships.
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BALTIMORE CITY COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Benchmark
Mission Mandate Performance Indicator FY 2000 FY 2001 FY 2002 FY 2003 2004-2005
Accessibility and Affordability
1 Number of credit students enrofled 8,866 8,767 9,754 10,883 9,230
Number of noncredit students enroiled 8,895 12,474 12,824 13,362 15,000
Benchmark Fall
Fall 2000 Fall 2001 Fall 2002 Fall 2003 2005
2 Market share of service area undergraduates 30.4% 30.0% 31.7% 33.4% 32.0%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
3 Market share of recent public high school graduates in
service area 37.4% 36.7% 36.7% 32.4% 40.0%
Benchmark
1896 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
4 Percent of students transferring to Maryland public four-year
institutions 10.1% 10.5% 12.4% 15.0% 12.0%
Benchmark
FY 2001 FY 2002 FY 2003 FY 2004 2006
5 Tuition and fees as a % of tuition and fees at Maryland
public four-year institutions 42.7% 39.3% 37.2% 42.2% 40.0%
Learner Centered Focus for Student Success
Benchmark
1999 Cohort 2000 Cohort 2001 Cohort 2002 Cohort 2004
6 Second year retention rate 45.0% 51.4% 53.5% 58.6% 60.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
7 Four-year transfer/graduation rate of full-time students 13.1% 13.1% 13.5% 9.9% 18.0%
Benchmark
1994 Cohort 1985 Cohort 1996 Cohort 1997 Cohort 1999
8 Six-year transfer/graduation rate 19.6% 16.0% 15.1% 17.3% 22.0%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
9 Graduate sati: ion with educati goal achi t 88% 88% 90% 97.6% 90%
Spring 2000 Spring 2001 Spring 2002 Benchmark
Cohort Cohort Cohort 2005
10 Non-retuming student satisfaction with educational goal
achievement 45% 78% 59% 53%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
1996 1998 2000 2002 2006
11 Student satisfaction with quality of transfer preparation 93% 90% 79% 76.2% 95%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
12 Academic performance at institutions of transfer: GPA after
1st year 2.49 263 2.58 244 2.70
Diversity
Benchmark Fall
Fall 2000 Fall 2001 Fail 2002 Fall 2003 2005
13 Minority student enroliment as % of service area population 91.0% 91.2% 91.3% 94.7% 90%
13a Percent minority student enrollment
13b Percent minority population of service area, 18 or
older}
14 Percent minorities of full-time faculty 51.7% 50.8% 52.0% 61.0% Not Submmitting in 2002
15 Percent minorities of fuli-time administrative/professional Not Submitting in 2002
staff 70.8% 73.8% 72.5%
Benchmark
19896 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of full-time minority
students 11.0% 12.0% 13.2% 8.2% 18.0%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999 Cohort
17 Six-year trar graduation rate of all minority students 18.0% 13.7% 13.0% 15.4% 22.0%
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BALTIMORE CITY COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Support of Regional Economicand Workforce Development

Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
18 Empioyer satisfaction with community college career
program graduates NA* 100% 100% 100% 100%
(NA™ - Less than 5 respondents)
Benchmark
FY 2001 FY 2002 FY 2003 Insert Year
18 Empioyer/c ization sati ion with community college -
contract training 100% 97.1% 100.0% 100%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
1996 1998 2000 2002 2006
20 Student sati ion with job preparation 98% 100% 81% 76.2% 100%
Benchmark
FY 2000 FY 2001 FY 2002 FY 2003 Insert Year
21 Number of contract training courses offered 853 730 703 900
2 Number of businesses and organizations served in contract
training 42 72 59 80
23 Number of participants in cantract training 4,964 9,984 7,847 9,609 15,000
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
24 Percent of career program graduates employed full-time in
related area 89% 82% 83% 69.00% 85%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
25 Licensure exams passing rate
Emergency Medical Services - EMT-P 75% 83% 25% 50% 75%
Health information Technotogy - AMRA 75% 0% 100% 75% 75%
Respiratory Therapy-MD-Entry Levetl Exam 100% 100% 100% 100% 90%
Nursing- National Council 97% 94% 88% 92% 95%
Physical Therapy - Assassment Systems 92% 75% 83% 80% 90%
Surgicat Technology-Asc Surg Tech Exam 100% NA* 100% 100% 75%
Dental Hygiene - National (Written) Board 100% 100% 100% 100% 95%
NA* - No students sat for exam that year.
NA** - Respiratory Therapy was pended; it was reactivated in Sept. 1997.
NA** - Program was restructured in 1997 - no graduates from the new structure sat for the exam.
Effective Use of Public Funding
FY 2000 FY 2001 FY 2002 FY 2003 2005
26 Percentage of expenditures on instruction 40.5% 41.7% 40.1% 40.6% 50%
27 Percentage of expenditures on instruction and selected
academic support 53.8% 54.7% 53.7% 52.8% 59.0%
Community Qutreach and impact
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
28 Enroliment in workforce development courses 11,425 8,636 10,798 9,000
29 Senior adult enrollment in non-credit courses 897 457 3,767 5,198 1,900
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CARROLL COMMUNITY COLLEGE
MISSION

Carroll Community College is an innovative center of learning that focuses on the intellectual and
personal development needs of the learner; promotes effective teaching; responds to and embraces
an increasingly diverse and changing world; establishes a sense of community for students and
those who support the student; uses institutional resources effectively; and values and promotes

lifelong learning.
INSTITUTIONAL ASSESSMENT

Carroll Community College is proud of its performance in serving students and meeting the needs
of Carroll County for postsecondary education, business and workforce development, and cultural
enrichment. The college is committed to ongoing assessment and evaluation of its programs and
services and to public documentation of institutional effectiveness to provide accountability to its

stakeholders.

Commission staff identified two performance indicators requiring an explanation. For most of the
remaining 27 indicators, the college either exceeds the associated benchmark or the trend is toward
reaching the benchmark. In the few cases where this is not true, the data are typically unstable due
to small cell sizes, resulting in substantial variability in the performance indicator.

Indicator 1: Number of noncredit students enrolled. At the time the college set the goal of 9,000
noncredit students as its annual unduplicated headcount benchmark, enrollment had averaged less
than 6,800. Thus the college challenged itself to increase noncredit headcount over 30 percent. The
trend has been for increasing enrollment in continuing education, though headcount did dip slightly
in FY2002. Annual unduplicated noncredit headcount reached an all-time high of 8,158 in FY2003.
The college remains committed to meeting the benchmark in 2004-2005.

Indicator 29: Senior adult enrollment in noncredit courses. At the time the benchmark of 2,800 was
established, enrollment of seniors in noncredit courses was averaging less than 2,400 per year. The
college set a goal of increasing senior enrollment 16 percent. Expansion exceeding this was not
considered, since Maryland senior citizens are exempt from tuition by state law. (For example, an
art class priced at $175 may be taken by a Maryland resident age 60 and above for $25.) Enrollment
of seniors in noncredit courses has declined since FY2000, partly due to more emphasis being
placed on other priorities and partly due to staff turnover in the position responsible for seniors
programming. The expectation is that senior enrollment will grow and meet the benchmark in

FY2005.

In addition to the above two indicators identified by Commission staff, the college is concerned
about the benchmark for indicator 22: number of businesses and organizations served in contract
training. Carroll County is a rural county where small businesses predominate. These firms often
lack the need or the resources for customized training under contract, instead filling their employee
training needs through open enrollment courses. Larger firms that do contract with the college tend
to do so sporadically, rather than continuously year after year. Thus, while the college gains new
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contract clients each year, others drop out. Given the staff resources available to develop contract
training partnerships, the college feels its benchmark of serving 100 clients annually was set too
high. Contract clients have averaged 65 in recent years. The college is requesting that its benchmark
for indicator 22 be set at 75 clients annually—a ten percent increase from the current level.

Carroll Community College is committed to supporting the goals in the Maryland State Plan for
Postsecondary Education. The following sections highlight activities and accomplishments of
Carroll Community College grouped under selected goals in the state plan.

GOAL 1: ACHIEVE AND SUSTAIN A PREEMINENT STATEWIDE ARRAY OF
POSTSECONDARY EDUCATIONAL INSTITUTIONS THAT ARE RECOGNIZED FOR
THEIR DISTINCTIVENESS AND THEIR EXCELLENCE NATIONALLY AND
INTERNATIONALLY

Produce a liberally educated citizenry with the knowledge and skills to be socially engaged
participants who contribute to a diverse and democratic society.

In addition to its General Education course requirements, Carroll Community College has
established “core competencies across the curriculum” to ensure that students acquire the higher-
order skills expected of college graduates. In the course of completing an academic degree, students
will focus on developing competencies in the following core skill areas: technological application,
information literacy, oral communication, written communication, mathematics, reading,
metacognition, reasoning and problem solving, and social, cultural, and aesthetic awareness.

To assess if these competencies are being acquired, the college utilizes a variety of assessment
tools. These include standardized assessments, placement tests, faculty-developed evaluations,
focus group sessions, and surveys. The college believes such input supports excellence in student
learning and faculty instruction. Class time may be used to incorporate these activities.
Confidentiality of responses in completing assessment activities is assured. The Academic Profile
Outcome Assessment Examination is being used to assess the core competency skill levels of
entering freshmen and graduating students.

GOAL 2: PROVIDE AFFORDABLE AND EQUITABLE ACCESS FOR EVERY QUALIFIED
MARYLAND CITIZEN

With an ever-larger number of jobs requiring two or more years of postsecondary education, the
value and necessity of postsecondary education for individual achievement and the State’s
economic and social welfare has been recognized throughout Maryland, resulting in significantly
greater numbers of residents pursuing postsecondary education. With this increase in students, the
State has witnessed a growing diversity in the composition of the student body and, subsequently, a
greater need for both financial aid and convenient, geographic access to academic programs.

As state support has decreased as a proportion of higher education budgets, the percentage of costs
that students bear has increased.

The complex work, home, and school schedules of many students today demand more flexibility in
the location and times of classes, the nature and format of programs, the availability of faculty, and
the provision of services. To meet the unique needs of the growing numbers of non-traditional
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students, postsecondary education must provide access through expansion in the use of technology
as a delivery method and in the number and nature of outreach programs and regional facilities.
Access can be provided as well through the development of additional collaborative programs
between institutions both within and outside of the State.

Because of county and state support, plus efficiency of operations, Carroll Community College is
able to maintain tuition and fees at comparatively low levels. A year at Carroll Community College
is half the cost of a University of Maryland campus, and a fourth to a seventh the cost of a private

college.

However, for some, even the modest tuition charged by the community college is a barrier to
attendance. A recent institutional research study found that students had over $1 million in unmet
financial need. The college’s first major gifts campaign, Partners, seeks both current and endowed
scholarship funds to ensure all Carroll Countians the opportunity to obtain the education and

training they need.

Community colleges are known for their convenient and flexible scheduling, and Carroll is
committed to this part of its mission. Though limited somewhat in the variety of formats offered for
specific courses due to its relatively small enrollment, the college provides educational
opportunities in a wide array of scheduling options. Courses are offered in the morning, afternoon,
and evening, on Saturdays, and via distance learning. “Hybrid” courses incorporating on-campus
classroom instruction with web-based assignments were introduced in fall 2002. Short-duration
courses are offered in the summer and winter.

Enrollment in distance learning courses continues to increase. In fiscal year 2003, the college
offered 195 online courses, generating 910 enrollments. A total of 652 students took a credit or
noncredit course online. One in seven credit students took at least one class online.

GOAL 3: CONTRIBUTE TO THE FURTHER DEVELOPMENT OF MARYLAND’S
ECONOMIC HEALTH AND VITALITY

Maryland's postsecondary institutions have an obligation to ensure that graduates possess the
competencies required by employers and that the continuing education and job-training needs of
workers in the State are met. The academic fields for which employers have strong demand but
insufficient numbers of applicants to fill job openings must be identified and developed.

The future prosperity of the State and the well being of its citizens are fundamentally tied to a
strong partnership between business and postsecondary education.

Carroll, like most community colleges, has strong ties to its local business community. The
college’s Continuing Education and Training area is active in the Carroll County Chamber of
Commerce and partners with the Chamber to promote leadership and workforce development in the
county. In recent years, the Business Training and Services division of the Continuing Education
and Training area has provided customized training under contract to 60-80 businesses and
organizations annually. In FY2003 non-degree workforce training courses generated nearly 9,000
enrollments.
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The college has responded to the great need for nurses and allied health personnel by expanding its
credit and noncredit programming and constructing a new Nursing and Allied Health Building.
Groundbreaking took place April 3, 2003, and the new building is expected to be in use in fall 2004.
Carroll has also joined Frederick Community College and Howard Community College to create the
Mid-Maryland Allied Healthcare Education Consortium. This innovative collaboration allows
students to enter selected programs at any of the three colleges. Students are advised at their home
institutions, where they also complete the majority of their pre-clinical courses. A negotiated
number of seats for each school eliminates any in-county preference for acceptance. Once accepted
into a program, tuition at the transfer institution is at the in-county rate. Programs currently
available include cardiovascular technology, emergency medical services, nursing, physical
therapist assistant, respiratory therapy, and surgical technician.

The college has included a Nursing and Allied Health Equipment Fund in its new Partners
fundraising campaign to ensure that students will learn in laboratory settings similar to those they
will encounter in the workplace, that the college will be able to keep up with advances in medical
technology, and that the college will be able to introduce new health care programs to meet
emerging local and regional workforce shortages.

To respond to the need for law enforcement personnel, the college introduced an Associate of
Applied Science degree in Law Enforcement. The college has entered into an articulation agreement
with the Maryland Police and Correctional Training Commissions to award 33 college credits by
prior learning to students who have successfully completed Police Academy training.

GOAL 5: STRENGTHEN TEACHER PREPARATION AND IMPROVE THE READINESS OF
STUDENTS FOR POSTSECONDARY EDUCATION

‘Solving the problem of the teacher shortage and improving the quality of teachers in partnership
with other stakeholders are among the highest priorities of higher education

Carroll Community College provides several programs and courses to contribute to the supply of
teachers in the state. In addition to Associate of Arts (A.A.) transfer programs in teacher education
and early childhood education, the college offers the Associate of Arts in Teaching (A.A.T.) degree
in elementary education, Associate of Applied Science (A.A.S.) degree, certificate, and letter of
recognition in early childhood education, plus a teacher’s aide letter of recognition.

Student interest in teaching programs is increasing rapidly. The number of students majoring in a
teacher education program increased from 79 in FY1999 to 261 in FY2004.

The college has a close working relationship with Carroll County Public Schools to provide courses
to teachers to maintain their certifications. The college has also established a partnership with
Frederick County Public Schools, Frederick Community College, and Hagerstown Community
College to provide a menu of courses for provisional teachers—teachers with degrees but not
certification.

GOAL 6: PROVIDE HIGH QUALITY ACADEMIC PROGRAMS FOR A POPULATION OF
INCREASINGLY DIVERSE STUDENTS
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The demographic composition of Maryland’s institutions will be altered by the growing racial and
ethnic diversity of student populations, the increased participation by working adults and senior
citizens, the rising number of women students and the leveling off of enrollment among white men,
and the anticipated surge of new full-time freshmen through at least 2008. These and other changes
will necessitate a fresh look at the academic and student-support programs, services, and facilities
provided by postsecondary institutions. :

With a fourth of its credit students age 30 or older, and women accounting for 63 percent, Carroll
Community College has a record of serving what used to be termed “non-traditional” students. An
average of a thousand senior citizens (age 60 and older) are served in Continuing Education and
Training courses each year.

At 6.9 percent, the proportion of students from minority racial/ethnic groups exceeds the proportion
in the county population.

GOAL 7: ESTABLISH MARYLAND AS ONE OF THE MOST ADVANCED STATES IN THE
USE OF INFORMATION TECHNOLOGY TO IMPROVE LEARNING AND ACCESS
Encourage the instructional use of technology, as appropriate, at all institutions to improve learning
and curricula.

Make high quality postsecondary education available to all citizens by distance learning using
electronic media.

Make electronic library services and materials available to the faculty and students of all Maryland
postsecondary institutions in a cost-effective manner.

With support from the county and private donors, the college has built an impressive technology
infrastructure to support student learning. Technology is an integral part of classroom instruction in
almost all disciplines. However, keeping pace with technological change is an ongoing challenge.
The college’s first major gifts campaign, Partners, includes Instructional Technology among its four
projects to help raise funds to keep the campus current.

One of every seven Carroll Community College students enrolled in a distance learning course in
FY2003, and the college has made a commitment to convert all of its instructional spaces to “smart
classroom” technologies.

The college library is committed to utilizing technology to increase its effectiveness. The college
has upgraded the library’s automated systems, expanded online periodical databases, and
participated in the Maryland Digital Library. The college’s major gifts campaign, Partners, includes
a Library/Leamning Resources Endowment Fund among its four projects. The goal is to establish an
endowment to fund subscription fees to electronic databases and expand other multimedia
collections.

GOAL 8: ACHIEVE A COST EFFECTIVE AND ACCOUNTABLE SYSTEM OF DELIVERING
HIGH QUALITY POSTSECONDARY EDUCATION

Maryland’s institutions must be willing to demonstrate fiscal responsibility and their value to the
citizens of the State. Accountability will be measured through performance outcomes that identify
how efficiently and effectively higher education is serving the State by preparing high quality
professionals, skilled workers, and educated citizens.
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Included among the college’s Board-approved statement of purposes is the following: “Carroll
Community College is committed to ongoing assessment and evaluation of its programs and
services and to public documentation of institutional effectiveness to provide accountability to its
stakeholders.”

At the direction of the president of the college, during 1999 the college’s Planning. Advisory
Council developed a comprehensive program of institutional effectiveness assessment. This
included a set of 72 indicators of institutional effectiveness, grouped under seven assessment
domains: access and opportunity, student development and learning, baccalaureate preparation,
workforce development, the teaching and learning environment, community outreach and lifelong
learning, and resource development and use. The indicators were adopted by the Board of Trustees
on June 21, 1999. In November 2003, the Planning Advisory Council reviewed the indicators and
recommended deletion of eight indicators (primarily due to data collection problems) and addition
of three new indicators. The president approved the changes, which were adopted by the Board of
Trustees on December 17, 2003. The Board of Trustees receives an annual report on these
Institutional Effectiveness Assessment Measures every January. The report is reviewed by the
college’s Planning Advisory Council and available on campus to students, staff, and visitors.

Carroll Community College is a cost-effective institution of higher learning, as shown by analyses
of comparative costs-per-student. Research completed during the college’s Middle States Self-study
found that Carroll had fewer administrative, professional, and support staff than peer colleges of
similar size. To better track its cost effectiveness, the college conducts periodic discipline cost
analyses. Results of these studies are shared with the Board of Trustees and used in college
planning.

COMMUNITY OUTREACH AND IMPACT

The statement of purpose in Carroll Community College’s catalog states that the institution provides
an environment that “meets individual and county workforce development needs; develops
partnerships with business, industry, government, and nonprofit organizations to further economic
development; assists county adults in acquiring literacy and other skills to become effective
citizens; and serves as a resource for community enrichment.” The institution’s commitment to this
stated purpose is exemplified by the numerous activities and events that have occurred during the
year.

During fiscal year 2003, the Continuing Education and Training area served over 8,000 individuals
in a variety of courses and training, producing over 13,000 enrollments, an increase of 14 percent
over the prior fiscal year. Sixty-eight percent of noncredit enrollments were in workforce
development courses and 32 percent were in community development courses.

In addition to the many individuals served, Continuing Education and Training is an active
participant in economic development activities in Carroll County. The Miller Small Business
Resource Center expanded this year to serve entrepreneurs and small business owners with
individual assistance and group seminars. New business owners have used the Miller Center for
mentor counseling, creation of databases, meeting with employees and clients, conducting on-line
research, and attending web-based seminars. A strategic partnership with Start-up Carroll has
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enhanced the services available. The college is a member of the Central Maryland SBA and works
closely with the SBA Office located within the Carroll County Office of Economic Development.

Continuing Education and Training is a lead training provider in nursing and allied health in the
county. The college and Carroll Hospital Center partnered with the Maryland Critical Care and
Perinatal Consortiums to offer training in these specialty areas. Ninety-eight nurses from 13
hospitals participated in the Chesapeake Critical Care Consortium, attending the Basic Critical Care
course; 84 nurses from ten hospitals participated in the Basic Perinatal Nursing training. These
training opportunities provided the basic orientation required for newly hired nurses in these
specialty areas. Continuing Education and Training has also served as lead college for two statewide
nursing and allied health initiatives. The first was a curriculum development grant to develop ten
competency-based information technology courses for nursing and allied health professionals. The
second initiative involved a project for the Bioterrorism Education and Training Partnership to
develop training in three areas: bioterrorism and emergency preparedness training, Smallpox
Regional Vaccine Clinic Training, and training for public health offices to meet requirements of
Center for Disease Control grant priorities.

The college continues to forge partnerships with a diverse group of organizations to provide
economic, workforce, and community development opportunities. Listed below are examples of
events or activities that exemplify Carroll’s commitment to economic and community development.

e In a unique collaborative effort between the college and Carroll County law enforcement
agencies, a new program was launched to provide professional development to law enforcement
personnel serving municipalities and college campuses.

e The East Coast Animal Control Officer Academy was initiated in partnership with the Maryland
Police and Correctional Training Commission, the Professional Animal Workers of Maryland,
Inc., and the Humane Society of the United States. This program provided entry level training to
new animal control officers from the east-cost region.

e The Office of Economic Development and Continuing Education and Training partnered to
provide the University of lowa’s web-based Advanced Grain Marketing course at the request of
the Carroll County Grain Marketing Club.

e Through the joint efforts of the college, IntelliTech Inc., the Carroll County Office of Economic
Development, and the Maryland Department of Business and Economic Development, the
college hosted the Maryland ISO Consortium. This was a yearlong program to assist businesses
with the process of applying for ISO certification.

e The college collaborated with the Alliance Project (Partnership for a Healthier Carroll) to host a
training event focused on the role of community agencies in fostering strong youth who grow
into responsible adults.

Carroll Community College recently established the Center for Service-learning and has hired a
coordinator to lead the college’s efforts. Service-learning activities benefit students by enhancing
academic and interpersonal skills, by fostering a greater sense of civic and social responsibility, and
by promoting greater understanding of people with backgrounds different from one’s own. Through
the partnerships established by this program, community agencies benefit through an expanded
network of trained volunteers. During the spring 2004 term, 14 course sections offered a service-
learning option, 76 students selected the service-learning option, and 20 community agencies were
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served by student volunteers. The agencies served included: Human Services Programs of Carroll
County, ARC of Carroll County, Meals on Wheels, Bureau of Aging, Carroll County Farm
Museum, CHANGE Inc., Therapeutic Riding Program, Habitat for Humanity, and the Carroll
County Arts Council. A ‘

The college has an active relationship with the staff of Carroll County Public Schools and strives to
maintain open, on-going interaction. The college’s advising and admissions staff encourages regular
dialog with the high schools’ guidance staffs and, on occasion, participates in guidance staff
development activities. The coordinator of admissions sends a newsletter to all guidance staff to
address issues relevant to college preparation and admissions. College staff are involved in an effort
with middle school parents to inform them early about such things as concurrent enrollment,
financial aid, and preparation for college. During this past year, the college’s staff made four well-
attended presentations to middle school parents. High school juniors involved in the Career
Connections program visit our campus during their junior year to take placement tests, tour the
campus, and learn about articulation opportunities. Our relationship with the local secondary
schools continues to grow with a focus on sharing information with both staff and students. The
evidence of the success of our efforts is shown in the increasing percentage of recent high school
graduates that select Carroll Community College for their freshman year.

A member of Carroll’s faculty initiated the Academic Challenge, an academic team competition
among the county high schools utilizing software developed by the college’s faculty. The Carroll
faculty member contacted high school faculty and worked with them to develop and prepare teams.
This competition utilized the college’s technology infrastructure and faculty-developed software. A
significant number of college staff supported this endeavor by acting as competition judges,
developing questions, and providing technological support during the event. This event fostered a
great deal of enthusiasm on campus and at the local high schools.

Carroll Community College dedicated the Scott Center for the Fine and Performing Arts in the fall
of 2002. During this past fiscal year, the college’s offerings of community arts events have grown
tremendously and have included musical events, art exhibits, and film series. The college brought
the work of regionally and nationally celebrated visual artists to campus and the events represented
a wide variety of media and styles. The Gallery in the Scott Center hosted opening receptions,
inviting the public and the college community to meet artists and attend lectures free of charge.
Over 150 art students and connoisseurs gathered for “A Compassionate Brush: Hiram Williams
Remembered.” The retrospective exhibition of works drawn from the college’s collection of 171 art
works, honored the painter who died last year. Musical events included a concert by the US Air
Force Band that filled the 400-seat theater, classical musical concerts in collaboration with
McDaniel College, and two free film series for students and community members. Carroll County
has limited venues for arts events and the community college is quickly becoming one of the
primary providers of local cultural activities.

Carroll Community College is proud of its role in developing and sustaining the economic base of
Carroll County. Many partnerships have been established in an effort to enhance the development of
the local workforce and strengthen of community organizations. The college is particularly pleased
with its expanding role in the cultural life of the region. The institution is committed to providing
student learning and development that promotes civic and social responsibility, and enhances

greater cultural awareness.
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CARROLL COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Benchmark
Mission Mandate Performance Indicator FY 2000 FY 2001 FY 2002 FY 2003 2004-2005
Accessibility and Affordability .
1 Number of credit students enrolied 3,402 3,515 3,747 3913 3,650
Number of noncredit students enrolled 7.581 7,688 7,405 8,158 9,000
Benchmark Fall
Fall 2000 Fall 2001 Fall 2002 Fall 2003 2005
2 Market share of service area undergraduates 46.2% 47.1% 46.8% 47.8% 48.0%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
3 Market $hare of recent public high schoot graduates in
service area 51.3% 52.6% 52.8% 55.5% 52.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
4 Percent of students transferring to Maryland public four-year
institutions 27.1% 30.0% 27.3% 31.2% 31.0%
Benchmark
FY 2001 FY 2002 FY 2003 FY 2004 2006
5 Tuition and fees as a % of tuition and fees at Maryland public
four-year institutions 54.1% 54.2% 51.5% 48.3% 60.0%
Learner Centered Focus for Student Success
Benchmark
1999 Cohort 2000 Cohort 2001 Cohort 2002 Cohort 2004
6 Second year retention rate 69.3% 67.8% 69.4% 71.0% 70.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
7 Four-year transfer/graduation rate of full-time students 34.9% 40.2% 38.2% 39.9% 42.0%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999
8 Six-year transfer/graduation rate 33.0% 30.6% 28.3% 34.1% 33.0%
Alumni Survey  Alumni Survey Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
9 Graduate satisfaction with educational goal achievement 93% 96% 99% 99% 96%
Spring 2000 Spring 2001 Spring 2002 Spring 2003 Benchmark
Cohort Cohort Cohort Cohort 2005
10 Non-retuming student satisfaction with educational goal
achievement 66% 60% 68.0% 76.6% 70%
Alumni Survey Alumni Survey  Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
11 Student satisfaction with quality of transfer preparation 76% 75% 70% 79% 80%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
12 Academic performance at institutions of transfer: GPA after
1st year 238 27 2.7 2.9 238
Diversity
Benchmark Fall
Fall 1999 Fall 2000 Fail 2001 Fall 2002 2005
13 Percent minority enroliment vs. service area population
13a Percent minority student enroliment 4.8% 5.5% 6.3% 5.9% 6.0%
13b Percent minority population, 18 or oider 4.6%
14 Percent minorities of full-time faculty 2.3% 0.0% 0.0% 0.0% 6.0%
15
Percent minorities of full-time administrative/professional staff 2.0% 4.0% 4.8% 6.9% 6.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001 Cohort
16 Four-year transferfgraduation rate of full-time minority
students 0.0% 15.4% 44.4% 44 4% 33.0%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of all minority students 27.8% 26.3% 7.7% 22.2% 30.0%
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CARROLL COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Support of Regional Economic and Workforce Development

Alumni Surve\f Alumni Survey  Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
18 Employer satisfaction with community college career program
graduates 89% 83% 100% 100% 95%
Benchmark
FY 2001 FY 2002 FY 2003 2006
19 Employer/organization satisfaction with community coliege
confract training 96% 100% 98% 95%
Alumni Survey  Alumni Survey  Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
20 Student satisfaction with job preparation 95% 83% 100% 80% 95%
Benchmark
FY 2000 FY 2001 FY 2002 FY 2003 FY2005
21 Number of contract training courses offered 493 423 477 500
22 Number of businesses and organizations served in contract
training 76 63 68 75
23 Number of participants in contract training 5,663 4,882 6,463 6,000
Alumni Survey  Alumni Survey  Alumni Survey Alumni Survey Benchmark
. . 1996 1998 2000 2002 2006
24 Percent of career program graduates employed full-time in
related area N% 75% 78% 83% 80%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
25 Licensure exams passing rate
Physical Therapist Assistant 63% 89% 100% 100% 90%
LPN 90% 96%
Effective Use of Public Funding
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
26 Percentage of expenditures on instruction 41.7% 39.8% 41.1% 40.6% 42.0%
27 Percentage of expenditures on instruction and selected
academic support 57.3% 56.3% 51.2% 51.0% 58.0%
Community Outreach and {mpact
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
28 Enroliment in workforce development courses 6,907 6,344 7.392 7,500
29 Senior aduit enroliment in non-credit courses 2,516 2,455 2,184 2,201 2,800
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CECIL COMMUNITY COLLEGE
MISSION

Cecil Community College is a small, publicly funded, open-access institution, which promotes
educational, cultural and economic development in a changing county in rural northeastern
Maryland. The faculty and staff are dedicated to providing an optimal education in an environment
which fosters social responsibility and appreciation for cultural diversity. Cecil Community
College offers high-quality transfer, career credit, and continuing education courses and programs,
which are designed for college preparation, for the acquisition and upgrading of employment skills,
and for personal enrichment. A variety of student services are available to help students formulate
and achieve their goals.

INSTITUTIONAL ASSESSMENT

Cecil Community College is in the fourth-year of its five-year Strategic Plan (2000-2005). The three
main themes of the College’s strategic plan are: academic excellence and student success;
enrollment growth in credit and noncredit programs; and marshalling resources. The College’s
strategic initiatives are consistent with the Maryland State Plan for Postsecondary Education (2000)
whose goals are to ensure quality education, equitable access, economic development, diversity,
teacher preparation, learning-oriented use of information technology, and accountability. The
success of implementing the College’s strategic plan forms the basis for assessing the institution’s
performance accountability.

Cecil Community College has consistently increased its enrollment growth in degree/certificate and
continuing education programs in the past four years, making it one of the fastest growing
community colleges in the State. The College has expanded its teacher education programs to meet
critical workforce shortage in the State. To facilitate seamless transfers, articulation agreements
have been signed with Wilmington College and Towson University, and partnerships are being
pursued with other 4-year institutions. The College’s goal is to become a regional center for
professional education development, training, and preparation.

The College is one of ten pilot sites nationwide for the transportation, distribution and logistics
career cluster and received an award from the U.S. Department of Education for its contribution to
this national initiative. The United States Department of Education Career Cluster Initiative is a
national, public-private partnership of federal, state and local government agencies, employers,
industry groups, high schools and two-year and four-year colleges. The Mid-Atlantic Transportation
and Logistics Institute (MATLI), the College’s signature program, offers the Associate of Applied
Sciences (AAS) Degree in Transportation and Logistics and its courses are offered both as online
and traditional courses. MATLI held its fourth annual Transportation and Logistics Symposium in
November 2003, which featured distinguished speakers from government and industry.

This year the College established a Cyber Crime Institute to support the needs of local law

enforcement agencies, businesses, and the Department of Homeland Security. The institute offers
custom-tailored classes that address a variety of cyber crimes by training criminal investigators and
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corporate technology executives how to combat computer crimes. The program can lead to a
computer forensics specialist certification. Also, a Mid-Atlantic Equine Institute started this year to
offer training in equine farm/facility management to professionals and students in the tri-state area.
The Mid-Atlantic Equine Institute offers certificate programs and non-credit personal enrichment
classes. These new program developments signify the diversity of courses/programs available and
the sensitivity of the College to the training needs in its environment. :

The 2002 Update to the 2000 Maryland State Plan for Postsecondary Education is concerned with
the assessment of student learning at higher education institutions throughout the State. In line with
the 2002 Update, Cecil Community College has developed an integrated assessment plan for
measuring student learning outcomes and administrative effectiveness. The assessment plan links
student learning and administrative effectiveness to the College’s strategic plan and budgeting
processes. Reflecting its commitment to academic excellence, the performance (measured by grade
point average) of Cecil Community College students one year after transferring to Maryland 4-year
institutions in academic year 2003 was above the State average for community colleges.
Subsequent discussions below will explain the successes and challenges of the institution during the

year.

Accessibility and Affordability

Cecil Community College has sustained a significant enrollment growth in the past four years. The
number of credit students enrolled at the College increased from 1,905 in academic year (AY) 2000
to 2,511 in AY 2003, representing a 32% Increase. Over the same period, the number of non-credit
students enrolled increased from 4,660 to 4,947. This growth pattern has made the College one of
the fastest growing community colleges in the State. Continuing progress in credit and non-credit
enrollment growth has resulted in revised 2004-2005 benchmarks, respectively, to 2,600 and 5,363
last year. Although the College’s market share of the service area for undergraduates and recent
public high school graduates in the county slightly declined in 2003 from the preceding year, the
College still remains a very strong higher education provider in the county. The College currently
enrolls at least three in five of the county’s undergraduates and recent high school graduates. The
goal is to enroll two out of three undergraduate students from its service area. This is an ambitious
goal to pursue, but a survey of Fall 2003 first-time students showed that the College is a favorite
choice because of its proximity to home and relatively low tuition cost.

The percentage of students transferring to Maryland public four-year institutions from the College
increased from a low point of 16.4% for the 1998 cohort to 20.0% for the 1999 cohort. Although
20% may still be considered unimpressive, reported transfer rates for the College do not accurately
reflect all transfers because the figures exclude students who transferred out-of-state. Because of its
geographic location, Cecil Community College has articulation agreements with out-of-state four-
year institutions, such as the University of Delaware and Wilmington College and these institutions
offer scholarships and out-of-state tuition waiver for Cecil students, which make them a competitive
transfer option with Maryland public institutions. The 1998 cohort was the first group of Cecil
students to become eligible to participate in the articulation and scholarship arrangements with the
University of Delaware and Wilmington College.

Cecil Community College partners with the Cecil County Public Schools to offer career pathway in
transportation and logistics to the county’s high school students. The Career Cluster partnership
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establishes a framework to enable high school students to explore possible career options while
strengthening their academic and technical skills. There are sixteen Career Clusters that provide
pathways for secondary school students to obtain the knowledge and skills necessary for transition
to two-year and four-year college programs and the workplace. As a result, students are able to
continue their education and to obtain jobs within a career field upon graduation. The College,
through MATLI, has developed a career cluster in transportation, distribution, and logistics with the
Cecil County Public School system and other higher education partners to create a comprehensive
network of programs to meet workforce needs. Students who choose the transportation and
logistics pathway in the business, finance and logistics career cluster earn college credits while in
high school. Beginning in fall 2003, Cecil County Public Schools freshmen were offered a seminar
to explore career opportunities. The transportation and logistics career pathway has already been
piloted at Bohemia Manor and Perryville high schools.

Ensuring affordability, Cecil Community College remains one of the “best value for money”
education providers in the State. In spite of the budget squeeze at the state and county levels, the
College’s tuition is very competitive. The College’s percentage tuition increase was less than the
average increase at Maryland public four-year institutions. In absolute terms the College increased
its tuition, but tuition and fees at the College as a percentage of tuition and fees at Maryland public
four-year institutions fell from 44.4% in FY 2003 to 42.7% in FY 2004. In a survey of F all 2003
first-time students conducted at the College, 81% of respondents thought the cost of attending CCC
was reasonable. Thus, the College remains one of the most affordable community colleges in the

State.

The College Bound Tuition Reduction Program is a great opportunity for high school juniors and
seniors to earn college credit from Cecil Community College while still in high school. This
program provides a 50-percent tuition scholarship for all qualified Cecil County public high
schools, Elkton Christian School and Tome School students. Participation in this program provides
students with exposure to college experience at a subsidized price and may shorten the time it takes
to earn a degree. From FY ‘01 to FY ‘03, student participation rate has doubled.

Learner-Centered Focus for Success

The College’s second year retention rate increased from 54.1% for the 2000 cohort to 58.6% for the
2002 cohort. The 4-year transfer/graduation rate of full-time students surpassed the rates for the
three preceding years, rising from a low of 22.9% for the 1997 cohort to 29.3% for the 1999 cohort.
Although the six-year transfer/graduation rate slightly declined from 23.7% for the 1996 cohort to
21.7% for the 1997 cohort, the dynamics affecting the 4-year transfers also apply to the 6-year
transfers. Transfers to out-of-state, four-year institutions are not accounted for, but they constitute
viable financial and programmatic options for CCC student transfers. Students’ success, expressed
in terms of transfer/graduation rates, is a high priority for the College. Commitment to this priority
has been demonstrated through the recent implementation of the online retention system for all
students. Not only is the College tracking academic progress, individualized interventions are made
available to students who are experiencing difficulty. Early indications show that these
interventions are producing positive improvements on student performance.

The survey of 2002 Alumni showed that 97% of respondents were satistied with their educational
goal achievement at the College. Results for the three preceding cobort groups ranged from 94% to
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95%, indicating that Cecil Alumni are very pleased with the quality of education received from the
College. Similarly, a survey of students who previously enrolled at the College in Spring 2003 but
failed to re-enroll the following semester (Fall 2003) was conducted to determine if they achieved
their educational objectives. Eighty one percent of respondents indicated that they partly or
completely attained their educational objectives, and 80% indicated that there was nothing the
College could have done to make them return the following semester. Seventy eight percent of
2002 alumni survey respondents indicated that they were satisfied with the quality of their transfer
preparation, a big drop from 92% for the 2000 alumni survey results. However, Cecil students’
performance at institutions of transfer (measured by GPA after first year) showed a great
improvement from 2.59 in A'Y 2002 to 2.75 in AY 2003.

An online retention system is maintained for monitoring at-risk students before they fall behind.
This system is accessible to all full-time and adjunct faculty to report student’s attendance or
academic problems as an early warning system. Based on feedback from faculty, at-risk students
may receive warnings by mail or a call from an advisor. As retention is time-sensitive, this
intervention aims to acquaint students with academic support services that can enhance their success
at the College. Free services provided to students include a reading and writing lab, a math lab, a
series of academic success workshops, and individualized advisement.

The College organizes a series of workshops designed to enable students reach their academic and
career goals. For example, one of the workshops organized in spring 2003 was “Career Planning:
Using College to Reach My Goals.” The career center helps students to match their interests and
experience with desired careers, and students can set their own goals and chart their paths under the
supervision of career counselors.

The College is implementing student learning outcomes assessment plans that put academic
excellence and student success at the forefront. Each academic department has written an
assessment plan for each degree program offered at the College through which student learning

outcomes are documented.

Diversity

Minority student enrollment at CCC continues to grow at a fast pace. Minority enrollment has risen
from 7.5% in fall 2000 to 11.2% in fall 2003. The 2000 Census data showed that the minority
population of 18 years or older in Cecil county was 6.0%, but the rapid growth of minority student
enrollment at the College resulted in a revised benchmark last year to 10%.

Similarly, the proportion of full-time minority employees as a percentage of full-time
administrative/professional staff at the College rose from 4.8% in fall 2000 to 13.0% by fall 2003.
The College’s Diversity Plan (2001-2003) recognized the need for minority employee
representation at the College to mirror the county’s profile, and staff recruitment practices were
revised to more aggressively target minorities. The College began to use informal networks to
recruit qualified candidates in fall 2001. By spring 2002, advertisements used to recruit
faculty/professional staff were reviewed to ensure that minority candidates apply for openings.
From fall 2002, the search processes were reviewed to establish a protocol for determining that
adequate pools of diverse candidates and finalists are short-listed. The Human Resources Director
meets with each search committee to instill awareness of the College’s diversity goals.
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The College has made significant gains in attracting and retaining minority employees in all
employment categories except full-time faculty. However, in fall 2003 the College reversed the
declining percent of minority full-time faculty. Due to retirement and other organizational
restructuring at the College, some full-time faculty positions were filled, which included an African
American. Thus, the percentage of minority full-time faculty increased from 5.1% in fall 2002 to
7.9% in fall 2003.

The College’s Diversity Plan explicitly stated that minority employment would be 10% of all staff
and faculty by fall 2005. The College’s commitment to making sure that minority representation
mirrors the county profile by fall 2003 has been met, and the College presses on to ensure that the
full-time minority as a percentage of total full-time faculty reaches an acceptable level before fall
2005. The fall 2005 benchmark (7.5%) for full-time minority as a percentage of full-time faculty is
also on track.

The four-year transfer/graduation rate of full-time minority students for the 1999 cohort group
reached an unprecedented level of 34.7%, a rate almost twice that of the 1998 cohort group
(17.6%). Similarly, the six-year transfer/graduation rate of all minority students for the 1997 cohort
group jumped to 23.3% from 13.0% for the 1996 cohort group. While out-of-state transfer
explanations have been made for the low and fluctuating transfer/graduation rate of the College’s
students in previous years, some remarkable improvements are found in the number of minority
students graduating/transferring to Maryland 4-year institutions.

CCC is committed to advancing an organizational climate that values diversity and promotes
multicultural awareness. The Office of Minority Affairs at the College, in collaboration with
several Cecil County Committees, organizes activities to encourage minority students to pursue
college education as an option. The College annually organizes a Minority Recruitment Day for
students from Cecil County Public Schools. The theme of the Martin Luther King Day celebration
at the College this year focused on a question: “The Expectation of Brown vs. Board of Education

(1954-2004)—Are We There?”

Support of Regional Economic & Workforce Development

Employer satisfaction with the College’s career program graduates has always been favorable. In
the employer survey conducted in 2003, 100% of respondents expressed full satisfaction with the
College’s career program graduates. The survey of 2002 graduates suggested that student
satisfaction with job preparation has been declining, from 88% in 1998 to 75% in 2002. The low
response rate from this survey diminishes its reliability as a true signal. The solid reputation of the
College’s nursing program is affirmed by the licensure examination-passing rate in the National
Council Licensure Exam (NCLEX). In FY 2002, the pass rate was 100% but declined to 88% in
FY 2003 (i.e., 30 out of 34 students who took the exam passed). The percent of career program
graduates employed full time in related areas has widely fluctuated, and the 2002 Alumni survey
showed the rate to be 77%, which was slightly above the targeted benchmark of 76% for 2006.

Through the College’s workforce and professional development efforts, area employees learn

various skills that allow them to become more productive and flexible. These skills include
attaining industry or state/national certifications, continuing education to retain professional
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licensure or certification, learning new skills to gain employment, and customized training to
improve specific skill levels (e.g., computers, welding, business writing, statistics, etc.).

The Mid-Atlantic Transportation and Logistics Institute (MATLI), the College’s signature program,
continues to make considerable impact in providing educational and career development programs
in transportation. MATLI provides the transportation, distribution, and logistics sector with trained
employees. In addition to associate degrees and certificates, the program provides students with
technical and licensure preparation and professional development courses that include: American
Production and Inventory Control, Certification in Production and Inventory Management (CPIM),
Private Pilot, Instrument, Commercial Pilot training, Logistics and Supply Chain Management,
Warehouse Distribution and Forklift Certification.

MATLI has established itself as a national training provider by completing one year of leadership
training for AMTRAK at sites across the country. Partnerships were formed with the American
Boat and Yacht Council (ABYC)-Maritime through which MATLI offers an AA degree and a
certificate program in Small Craft and Yacht Design. Courses in supply chain management were
set up for UPS Supply Chain Solutions to train warehouse workers.

During the year, MATLI recruited new high school graduates, unemployed and underemployed
individuals in the community for training in transportation, distribution, and logistics. Through
cooperation with GENCO, a third party logistics provider for IKEA at Perryville, MATLI delivered
a four-week training academy for six college credits. Upon completion of the program, the students
were readily employed by GENCO/IKEA. Also MATLI provided training to the Maryland
Transportation Authority Police.

The Business and Industry Training section of the College received favorable ratings from its
clients in the FY 2003 annual survey of the organizations that participated in contract training.
Thirteen organizations responded and all of them indicated that the contract training met their needs
and that they would use Cecil Community College’s contract training services again. All
respondents indicated that they were very satisfied or satisfied. In the three years that the survey
has been conducted, Cecil Community College’s Business and Industry Training section received a
100% satisfaction score every year for its contract training services.

Cecil’s Business and Industry Training offered 178 contract-training courses in FY 2003, up from
160 in FY 2002 and 135 in FY 2001. In the past three years, the number of businesses and
organizations served in contract training has increased, from 14 in FY 2001 to 28 in FY 2003. The
overall number of participants in contract training also increased by 7.5% from the previous year.
The College continuously evaluates its programs to meet the business and industry training needs in

the county.

Strategically positioning its programs, the College is repackaging and remarketing its course
offerings as a way of creating new demand. Co-listing of courses integrates continuing education
courses with credit courses. Co-listed courses allow the continuing education and credit divisions to
collaborate in their efforts to enroll students from both divisions in some selected courses without
compromising the academic integrity and technical competencies required in those courses. Cross-
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listing continuing education and credit courses has removed some traditional barriers and permits
students to select their enrollment status.

COMMUNITY OUTREACH AND IMPACT

Cecil Community College continues to impact the lives of county residents and its-environment
through a variety of outreach programs provided to both the young and the old. Some of the
community outreach programs are the Adult Education Program, the Job Start Program and the
Family Education Center.

The Adult Education Program provides individual literacy tutoring for beginning readers,
ABE/GED courses, and basic and advanced courses in English for Speakers of Other Languages
(ESOL). Approximately, 28% of the out of school population in Cecil County is in need of a high
school credential and/or basic skills instruction. In FY 2003, the program served 612 students; 67
earned a high school diploma, and 202 advanced at least one academic level as documented in the
MSDE program reports. The ESOL Program enrollment was 84 in FY 03, a 6% increase from the
previous year. All grant-funded classes also included a focus on job skill goals such as obtaining
and/or retaining employment, as well as advancing on the job.

The Job Start Program provides pre-employment and life skills workshops and services to
Temporary Cash Assistance (TCA) applicants and recipients, all of whom are referred to the
College by the Cecil County Department of Social Services. Individual and group counseling, van
transportation, access to a twelve-step program called Emotions Anonymous, employment follow-
up and out of pocket expenses are only some of the many services provided by the Job Start
program to its customers. The objective of the Job Start program is to secure employment leading
to self-sufficiency or work experience until employment becomes a possibility. In FY *03 Job Start,
along with Cecil County Department of Social Services, achieved the State’s job placement goal.

The Family Education Center is the first childcare center in Cecil County to have full accreditation
by the Maryland State Department of Education, having met all the requirements for providing
quality early childhood education. The Family Education Center, a program of Cecil Community
College, is a family support center affiliated with the Friends of the Family. Services at the Center
are provided through the Early Head Start program and the Judy Hoyer Center Partnership,
including the parents of Maryland Rural Development Corporation (MRDC) Head Start children in
pre-kindergarten and kindergarten at Holly Hall Elementary School. Parents may participate in
adult basic education, ESOL, computer literacy, parenting education, case management Services,
developmental child care, career development and job skills training, and educational activities
designed to help parents participate fully as their child’s first teacher.

Parents are supported in their adult education efforts with free childcare while they attend school,
and with transportation to and from school, and assistance with obtaining employment. Formal and
informal parenting education familiarizes parents with the Maryland Model for School Readiness
(MMSR), Garner’s multiple intelligence and individual learning styles.

Staff at the Family Education Center work together with Cecil Community College’s Adult
Education program to provide efficient and effective services without duplicating effort. ~Parents
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who complete their GED are encouraged to attend the College and are assisted with registration and
financial aid applications. The Family Education Center is committed to improving the skills of
childcare staff throughout Cecil County and to obtaining grants for supporting those who enter the
Early Childhood Education degree program.

The 60+ Programs at Cecil Community College provide several educational opportunities for
lifelong learning. For one membership fee per semester, seniors may join the Senior Education
Network, which provides an array of classes specifically tailored to their interests. Credit classes
are also open to persons age 60+ with tuition waiver. On-line classes have recently been added, in
order to meet the needs of a diverse elderly population. As a means of attracting out-of-state
seniors, the Senior Computer Club was added to the learning options. On a fee-based schedule,
beginner through advanced computer classes are offered.

Qenior adult enrollments in non-credit courses have steadily declined from 2,839 in FY "01 to 1,253
in FY ’03. A number of reasons could be advanced for this decline, including de-funding of high
enrollment classes, decline in the value of an FTE, insufficient funding to underwrite the program,
and a shift of focus from the original community services model of the program. To stem the
decline, a year-long study was conducted, involving internal and external analyses and focus
groups, to identify program alternatives. Thus, the revised model will build enrollment by offering
non-FTE-generating classes as requested by this population group. In this ever-changing
environment, program options will continue to be modified to suit the elderly population.
Additional marketing strategies will also be built into the program.

The Lifelong Learning program serves the community by offering courses for students in
elementary school through retirement. The courses offered to adults, as well as children, focus on
educational enhancement and personal growth. Courses range in topic from Creative Arts,
Languages, Music, History, and Humanities to Photography, Health, Finance, Literature and
Computer Skills.

The Youth Educational Services program serves youth by offering summer camps, after school
classes, and grant-funded workshops. The “Kids in Kollege” camp provides four weeks of
programming, which offers interactive, educational classes focusing on developing creative
thinking, teamwork, and hands-on experience. The Summer 2003 camp had a 9% increase in
enrollment and offered a variety of new classes while managing to blend age groups in a productive
manner. The camp hosts between 90—100 children a week, and students may participate from one
to four weeks. A Foreign Language Academy has been established as an after school program for
children in grades 3—5. Four schools in Cecil County participated in the program. The Challenge
Program, an educational partnership between the College and the Cecil County Public Schools,
expanded its offerings to include a Middle School Robotics Challenge course. A new Elementary
School Challenge class, Explorations Through Flight, was extended to include students in grades 1—
3. The Learning for Independence program, in partnership with the Cecil County Public Schools,
was designed and implemented for developmentally disabled high school students from Elkton and
Perryville schools. The course allows the students to take part in an educational program at the
college, which offers basic computer skills, as well as a look at college life.
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The Young People’s Theatre Program (YPTP) serves youth from kindergarten through high School.
Two main groups, Places Everyone (age 5-12) and Actor’s Apprentice (12-18) are further broken
down to offer developmentally appropriate activities to students at all levels of experience. The
programs offer open enrollment classes that cover all aspects of the theatre arts, including
playwriting, music and lyric composition, dancing, singing, set and costume design, set building,
production and performance. Each comprehensive class series culminates in major performances
on the final weekend. Up to 8 different productions are scheduled each year. These productions
range from a series of one-act dramas, musical reviews, and original musical productions to full-
scale Shakespearean plays. Enrollment held steady for the summer 2003 YPTP programs. The
program continues to use public school facilities. YPTP is currently developing after school
programs in partnership with the Cecil County Public Schools System, providing enrichment

- opportunities and creative drama workshops to elementary and middle school students throughout
the county and region.

Cecil Leadership Institute is a community development project co-sponsored by the College, the
Cecil County Office of Economic Development and the Cecil County Chamber of Commerce. The
Institute is designed to promote the development of existing and emerging leaders and to create a
committed, involved and diverse network of leaders in Cecil County. The program has grown from
13 participants the first year to 29 participants this year.

Cecil Community College hosts a series of academic competitions, which bring Cecil County public
and private school children and parents to the campus. Annually a math bee is organized for
elementary, middle, and high school students. A spelling bee contest is arranged for elementary and
middle school students, while a discussion tournament is organized for high school students on a
topic of relevance to the community.

The long-time Director of Institutional Advancement at the College moved on to a new position,
and a new Director was hired in January 2004. The College reaches many segments of the region’s
population through outreach programs by the Alumni Association and the Alumni Office, the
Cultural Center, the Gallery, the Milburn Stone Memorial Theater, and the Cecil Community
College Foundation, Inc. These activities focus on the cultural life of the community and “friend-
raising” activities, which focus on the mission and goals of the College.

The Alumni Association and the Alumni office provide numerous and diverse opportunities for
alumni to support, strengthen, and grow the College. There is an alumni presence on all academic
advisory boards, the Cultural Center advisory board, and CCC Foundation. The Alumni
Association is actively working to increase institutional awareness among the 3,000 alumni living in
the county in order to increase participation rates in giving and involvement.

The Cultural Center is undergoing infrastructural improvements designed to create a volunteer
organization that will focus on three main activities: private sector fundraising, increased public
awareness, and marketing of the Center’s programs and services. The long-term plan for the Center
is to further integrate its programs into the mainstream programming of the College to allow more
student and faculty participation in the organization, while simultaneously expanding the awareness
to a broader audience in Cecil County and the surrounding region.
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The Cecil Community College Foundation, Inc. continues to expand its mission to raise private
dollars for supporting the College’s mission and goals. The Foundation accepted its largest single
donation ever, in the amount of $105,000, from the Pythian Sisters of Delaware to fund an endowed
scholarship to be awarded to full-time students from Maryland or Delaware. All the Foundation
Board members made generous donations to the College, and a comprehensive campaign to raise $3
million over a two-year period is in the pipeline. Through a comprehensive feasibility study, the
campaign has identified three priority areas to be funded, including technology enhancements,
workforce development, and student support.
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CECIL COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Benchmark
Mission Mandate Perfor Indi FY 2000 FY 2001 FY 2002 FY 2003 2004-2005
Accessibility and Affordability i
1 Number of credit students enrolled 1,905 1,956 2,190 2,511 2,600
Number of noncredit students enrolied 4,660 4,885 4,951 4,947 5,363
Benchmark Fall
Fall 2000 Fall 2001 Fall 2002 Fall 2003 2005
2 Market share of service area undergraduates 64.7% 64.6% 63.7% 62.3% 66.6%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
3 Market share of recent public high school graduates in
service area 60.8% 64.6% 64.1% 63.1% 66.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
4 Percent of students transferring to Maryland public four-year
institutions 17.1% 28.6% 16.4% 20.0% 17.8%
Benchmark
FY 2001 FY 2002 FY 2003 FY 2004 2006
5 Tuition and fees as a % of tuition and fees at Maryland public
four-year institutions 43.2% 44.8% 44.4% 42.7% 60.0%
"Learner Centered Focus for Student Success
Benchmark
1999 Cohort 2000 Cohort 2001 Cohort 2002 Cohort 2004
6 Second year retention rate 57.3% 54.1% 54.7% 58.6% 57.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
7 Four-year transfer/graduation rate of fuil-ime students 28.0% 26.9% 22.9% 20.3% 27.8%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1998
8 Six-year transfer/graduation rate 15.1% 22.1% 23.7% 21.7% 232%
Alumni Survey  Alumni Survey Alumni Survey. Alumni Survey Benchmark
1996 1998 2000 2002 2006
9 Graduate satisfaction with educational goat achievement 95% 94% 94% 97% 90%
Spring 2000 Spring 2001 Spring 2002 Spring 2003 Benchmark
Cohort Cohort Cohort Cohort 2005
10 Non-retuming student satisfaction with educational goal
achievement 52% 53% NA 81% 52%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
11 Student satisfaction with quality of transfer preparation 83% 73% 92% 78% 80%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
12 Academic performance at institutions of transfer. GPA after
1st year . 2.59 2.89 2.59 275 265
Diversity
Benchmark Fall
Fall 2000 Fall 2001 Fall 2002 Fall 2003 2005
13 Minority student enroiiment as % of service area popuiation
13a Percent minority student enroflment 7.5% 10.1% 10.9% 11.2% 10.0%
13b Percent minority population of service area, 18 or
older) 6.0% 6.2% 6.2%
14 Percent minorities of full-time faculty 5.4% 54% 51% 7.9% 7.5%
15
Percent minorities of full-time administrative/professional staff 4.8% 7.5% 9.5% 13.0% 10.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of fuil-time minority
students ' 15.8% 22.2% 17.6% 34.7% 16.8%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of aii minority students 6.3% 6.3% 13.0% 23.3% 19.0%
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CECIL COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Support of Regional Economicand Workforce Development

AlumniSurvey‘ Alumni Survey Alumni Survey Alumni Survey Benchmark

1996 1998 2000 2002 2006
18 Employer satisfaction with community college career program
graduates 100% 94% 82% 100% 0%
Benchmark FY
FY 2001 FY 2002 FY 2003 2005
19 Employer/organization satisfaction with community college
contract training 100% 100% 100% 100%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
20 Student satisfaction with job preparation 81% 88% 82% 75% 86%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
21 Number of contract training courses .offered 154 135 160 178 170
22 Number of businesses and organizations served in contract
training 15 14 23 28 16
23 Number of participants in contract training 1,797 1,494 1,818 1,954 1,800
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
24 Percent of career program graduates employed full-time in
related area 94% 62% 83% 7% 76%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
25 Licensure exams passing rate
National Councit Licensure (Nursing) 92% 90% 100% 88% 90%
Effective Use of Public Funding
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
26 Percentage of expenditures on instruction 53.0% 47.0% 46.0% 46.0% 50.0%
27 Percentage of expenditures on instruction and selected
academic support 57.0% 54.0% 54.0% 52.5% 55.0%
Community Outreach and Impact
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
28 Enroliment in workforce development courses 3,854 3,333 3,652 4,561 3,300
29 Senior adult enroliment in non-credit courses 2,212 2,839 2,230 1,253 2,800
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CHESAPEAKE COLLEGE
MISSION

Chesapeake College is a comprehensive public two-year regional community college serving the
educational needs of the residents of Caroline, Dorchester, Kent, Queen Anne's and Talbot counties
on Maryland's Upper Eastern Shore. The College's mission is to provide a learner-centered
environment that provides affordable, quality, educational experiences and support services, a focus
on student achievement, choice in instructional delivery, and innovative use of instructional
technology. This environment maximizes students' potential for intellectual and personal growth.

INSTITUTIONAL ASSESSMENT

The 2000 Maryland State Plan for Postsecondary Education and the 2002 Update discuss
Maryland’s present and future postsecondary capabilities and sets eight statewide goals: excellence,
access, economic development, research, teacher education, diversity, information technology, and
accountability. This section of Chesapeake College’s 2004 Performance Accountability Report
links these goals with community college accountability indicators approved by the Maryland
Higher Education Commission (MHEC) and shown in Part IV. Part IV also contains trend data and
Chesapeake’s benchmark for each indicator. A one-page chart summarizes the relation between the
statewide goals and accountability indicators in Appendix A.

This section discusses Chesapeake’s progress on achieving the performance indicators as they relate
to eight goals from the State Plan. Furthermore, the section addresses two performance indicators
whose progress MHEC has concerns with. Those indicators, along with the location in which they

are addressed in this section follows:

Indicator # | Related Community College Accountability Indicator Location

16 Four-year transfer/graduation rate of full-time minority students Diversity

23 Licensure Exams Passing Rate - American Registry of Radiologic Tech | Economic Development
Quality

A major goal of the State Plan is to achieve distinctiveness and excellence among higher education
institutions. As an open admissions institution, Chesapeake, like other community colleges,
provides an open door for residents with diverse educational backgrounds and goals and an
environment where they may engage in studies that expand liberal learning, personal development,
and career opportunities — all within a high quality educational experience.

Accountability indicators that pertain to this goal, summarized in the following chart, reflect student

goal achievement, including graduation and transfer rates, and student satisfaction with the quality
of the educational experience. The indicator number is from the table shown in Part IV.
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State Goal Indicator # | Related Community College Accountability Indicator
Distinctiveness 6 Second year retention rate of full-time degree-seeking students
and Excellence 7 Four-year transfer/graduation rate of full-time students
(Quality) 8 Six-year transfer/graduation rate

9 Graduate satisfaction with educational goal achievement

10 Non-returning student satisfaction with goal achievement

11 Student satisfaction with quality of transfer preparation

12 Academic performance at institutions of transfer: GPA after 1 year

The common theme of these indicators is that they are ‘learner-centered’ — focusing on outcomes
that illustrate student satisfaction and fulfillment of goals. In order to assist its learners, Chesapeake
provides a committed and caring faculty and many supportive services including a writing center,
learning resource center, tutoring services and other student services to help students meet their
goals. These services are in process of being strengthened further through an intensive Enrollment

Management initiative.

Chesapeake has surpassed three ‘learner-centered” benchmarks. This includes a six-year
transfer/graduation rate of 36% (1997 cohort), which was four-percent higher than the State’s small’
community college average and five-percent higher than the benchmark. In addition, non-returning
student satisfaction with educational goal achievement increased for the third consecutive year to
71% (2003 cohort), which is two-percent higher than the benchmark. Also, graduate satisfaction
with educational goal achievement surpassed it’s benchmark by two-percent at 97% (2002 cohort).

Chesapeake has made progress on reaching two other ‘learner-centered’ benchmarks. Student
academic performance at institutions of transfer increased to its highest rate in four years at 2.76
(02-03). This almost duplicates the 2.77 benchmark. The four-year transfer/graduation rate
increased to 35% (1999 cohort), which equals the small community college average but is four-

percent below the benchmark.

There are indicators where Chesapeake is seeking improvement. After surpassing its benchmark for
the 2001 cohort, the second-year retention rate decreased to 62% (2002 cohort). A new pilot
program aimed at increasing student retention and academic success should help improve this rate.
The program, SAIL (Success and Interactive Learning), provides first-time full-time students with
opportunities for student enrichment and assistance throughout the academic year. Participating
students, who complete the program and earn a minimum grade point average, will be awarded a
small stipend for the following semester.

Despite efforts to assist students with transfer preparation, student satisfaction with quality of
transfer preparation has decreased to 57% (2002 cohort). The college plans to survey students in
this cohort to determine the sources of their dissatisfaction.

! Colleges identified as ‘small’ include Allegany, Carroll, Cecil, Chesapeake, Garrett, Hagerstown, and Wor-Wic

-60-




Access and Affordability

Since Chesapeake serves such a large area (almost 20% of the State’s land mass), it has always had
a proactive program of outreach to its five counties, and access and affordability are primary goals
as expressed in its mission. The College actively promotes access by providing a wide variety of
choices in course location (centers in Easton and Cambridge in addition to the main campus, and
sites in high schools and community centers), scheduling options, and instructional delivery. The
indicators in this category are listed below and revolve around credit and noncredit enrollments,
market share, transfers, and tuition and fees.

State Goal Indicator# | Related Community College Accountability Indicator
Access and la Number of credit students enrolled
Affordability 1b Number of noncredit students enrolled
2 Market share of service area undergraduates
3 Market share of recent public high school graduates in service area
4 Percent of students transferring to Maryland public four-year institutions
5 Tuition and fees as a % of tuition and fees at Maryland public four-year institutions

Chesapeake’s tuition and fees were only 43% (FY 2004) of the Maryland public four-year
institution average. This rate has decreased for three consecutive years and remains comfortably
within benchmark status. Additionally, in FY 2003 the College had the second lowest percentage
among small community colleges in the state.

Chesapeake’s unduplicated credit enroliment continues to grow. The College increased credit
enrollment to 3238 in FY 2003, 3% higher than FY 2002. More impressively, preliminary data
shows that enrollment increased another 6% in FY 2004 to 3443, surpassing the benchmark. Much
of this can be attributed to growth in full-time enroliment, which has increased five consecutive fall
semesters and 52% over that span. In addition, full-time enrollment has increased four consecutive
spring semesters and 34% over that span. 2

Chesapeake made progress toward reaching the benchmark for service area market share of
undergraduates, which increased to 55% (Fall 2003). However, market share of recent public high
school graduates decreased to 49% (AY 2002-2003). This percentage is expected to rebound for
the AY 2003-2004 cohort, as the number of service area high school recent graduates attending
Chesapeake increased 25% from Fall 2002 (268) to Fall 2003 (3 34)3

The percentage of transfer program students transferring to Maryland public four-year institutions
fell to 32% (1998 cohort). Despite the decrease, it remains second highest rate among small
community colleges in the state.

Unfortunately unduplicated noncredit enrollment continues to decline. It dipped to 9,545 in FY
2003 and is projected to be lower in FY 2004. This trend reflects the decreased availability of funds
for training that has resulted from manufacturer and government agencies cutting back their contract

2 Source: Chesapeake College Spring 2004 Data Book
’ Ibid
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training efforts. Providentially, many manufacturing companies have stopped cutting back and
have started to re-employ some workers, which should provide a boost to the manufacturing
workforce and Chesapeake’s noncredit enrollment in FY 2005.

Economic Development

Chesapeake promotes economic and community development initiatives, offers career-related
programs and serves as a catalyst in shaping programs and services to benefit the region, its
citizens, and employers. Community college indicators that pertain to this State goal include those
that reflect employer satisfaction, student satisfaction with job preparation, workforce development,
graduate employment, and licensure exam pass rates. The indicators are listed below:

State Goal | Indicator # | Related Community College Accountability Indicator
Economic 18 Employer satisfaction with community college career program graduates
Development 19 Employer/organization satisfaction with community college contract training
20 Student satisfaction with job preparation
21 Number of contract training courses offered
22 Number of businesses and organizations served in contract training
23 Number of participants in contract training
24 Percent of career program graduates employed full-time in related area
25 Licensure exams passing rate
28 Enrollment in workforce development courses

Two of three Economic development benchmarks associated with the 2002 Alumni Survey have
shown improvement. Employer satisfaction with career program graduates surpassed its benchmark
with 100%, while student satisfaction with job preparation increased to 78%. However, the
percentage of career program graduates employed full-time in related area decreased to 77%.

As mentioned in the previous section, the decreasing manufacturing workforce has negatively
impacted Chesapeake’s noncredit enrollment. This development has even greater impact on
contract training and its relative performance indicators. Despite this, the number of contract
training courses offered remained above its benchmark at 546 (FY 2003) and Employer/organization
satisfaction with community college contract training was just shy of its benchmark with 97% (FY
2003). However, the number of businesses and organizations served in contract training and the
number of participants in contract training both declined to 80 (FY 2003) and 8,241 (FY 2003),
respectively. The College looks for each of these indicators to improve in the future.

Chesapeake surpassed its benchmarks in four of the six applicable FY 2003 licensure exam passing
rates. This included the American Registry of Radiologic Tech (100%), Physical Therapy Assistant
(100%), NCLEX-PN (100%), and NCLEX-RN (91%). However, two rates fell below the
benchmark, which were in State Protocol - EMT-CRT (70%) and National Registry- EMT-I (70%).
MHEC has asked the College to address the FY 2002 licensure exam passing rate for American
Registry of Radiologic Tech, which was 67%. This rate included only three individuals, one of
which failing. The individual who failed subsequently re-tested and passed. It should also be noted
that the FY 2003 rate was 100%.
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Research

Even though there are no community college indicators that pertain to ‘basic and applied research,’
Chesapeake still contributes in many ways to improving peoples’ lives and helping them deal with
societal problems. It should also be noted that the faculty members at the College and other
community colleges publish their research and present their work to regional and national

audiences.

Teacher Education

While there are no community college indicators for this State Plan goal, Chesapeake is engaged in
numerous initiatives that coincide with the State’s objectives and strategies for Teacher Education.
Chesapeake currently offers an Associate of Arts in Teaching degree, Elementary Education
Option, which is outcomes-based and designed to be a fully articulated program in teacher
education to any Maryland four-year teacher education program. In addition, the College is
constantly expanding offerings in Teacher Education. The College is actively preparing to develop
Secondary Education AAT degree options and will have faculty representatives working on
statewide discipline committees who will help draft the competencies/outcomes-based objectives
for specific discipline focus. The College offered in cooperation with MSDE and Queen Anne’s
County the 90-clock hour training for the RTC (Resident Teacher Certification) program in the
Spring of 2004. The College is also working closely with Salisbury University, which is in the
process of offering a Masters of Education degree program in the Higher Education Center that was
recently constructed on the Chesapeake College campus. The higher education center partnership
has also facilitated an educational doctorate in educational leadership offered by UMES. The first
cohort started in the Fall of 2003 and a second cohort will start in August of 2004.

Diversity

The State goal focuses on educating and graduating a student population that reflects the diversity
of the State, and Chesapeake has been successful in attracting minority students representative of its
service area. The community colleges have also established indicators that reflect statewide goals

as follows:

State Goal Indicator # | Related Community College Accountability Indicator
Diversity 13a/b Percent minority student enrollment/service area population (18 or older)
14 Percent minorities of full-time faculty
15 Percent minorities of full-time administrative/professional staff
16 Four-year transfer/graduation rate of full-time minority students
17 Six-year transfer/graduation rate of all minority students
29 Senior adult enrollment in non-credit courses

Chesapeake reached or exceeded four of six diversity indicator benchmarks. They include the Fall
2003 percentage of minority student enrollment (21%), minorities of full-time faculty (10%), and
minorities of full-time administrative/professional staff (12%). The faculty and staff percentages
were higher than all other small community colleges in the State. In addition, the six-year
transfer/graduation rate of minority students was 23% (1997 cohort), remained above its benchmark
and three-percent higher than the small community college average.
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One of the diversity indicators not reaching its benchmark was the four-year graduation/transfer rate
of full-time minority students. Chesapeake was asked to address this indicator, which was only
20% for the 1998 cohort. However, the 1999 cohort was much higher at 24% and only three
percent shy of its benchmark. The College anticipates future cohorts to show higher rates of
graduation and transfer with the introduction of the previously mentioned SAIL program.

Information Technology

While the community college indicators do not specifically cover information technology,
Chesapeake’s Vision Statement reads that the College will prepare students as "independent
learners who are intellectually competent, technologically proficient, skilled in the application of
learning, and who share the values and common goals of our civic culture.” The statement
concludes with the affirmation that learning will not be limited by the geographic location of the
students. The effective use of new and existing technology is an essential component in the
accomplishment of the College vision and involves training of faculty, staff, and students.

Chesapeake is involved in many activities related to the Vision cited above and the State Plan. The
College has worked vigorously to provide students with choice in their educational opportunities.
At Chesapeake, our students truly have access to anytime, anyplace learning. Since 1999, the
College has developed over 40 different online courses. It has also developed courses in hybrid
formats combining online with traditional face to face instruction. The College also continues to
support MarylandOnline and the Dean of Technology and Instructional Support Services serves on
the Board for MOL. In addition, the College has identified a set of technology competencies for
students and for faculty. These competencies are being integrated into the college's general
education program. In order to help instructors use technology effectively in their online or
traditional classes, the college established a Faculty Development Center and provides technical
support, instructional design, and multimedia development services for all faculty.

Cost Effectiveness and Accountability

Chesapeake strives to use its collective resources efficiently and to meet its obligations to be fiscally
responsible and accountable. The following are the community college indicators on ‘effective use
of public funding.’

State Goal Indicator # | Related Community College Accountability Indicator

Cost-effective and 26 Percent of expenditures on instruction
Accountable System 27 Percent of expenditures on instruction & selected academic support

In terms of ensuring accountability, Chesapeake utilizes many methods including student evaluation
of instruction, employee performance evaluations, and financial auditing as well as external
reporting in such areas as crime statistics and graduation rates. And, of course, the College
participates in the State’s accountability system that includes this report and others on minority
achievement and student learning outcomes. The College’s strategic planning process calls for
accountability at the unit/departmental level whereby cost center managers must link their budget
requests to Strategic Plan priorities and develop and report on achievement of unit/departmental

benchmarks and action plans each year.
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Effective expenditures on instruction are key in improving the learning environment, and the
percent of expenditures on instruction equaled its benchmark of 50%. Last year, Chesapeake
ranked the highest among small community colleges. The College also had the second highest
percentage of expenditures on instruction & selected academic support last year at 55%. This
percentage has grown even further to 56%, which is only one percent shy of its benchmark.

COMMUNITY OUTREACH AND IMPACT

As stated in the Chesapeake College Strategic Plan, the College is committed to developing its role
as a regional learning center and serving citizens and businesses through its educational offerings,
partnership activities, community events, economic and workforce development initiatives, cultural
programming and community service, and fund-raising efforts.

Educational Offerings

Change has become a part of the fabric of our lives, and Chesapeake strives to recognize and meet
changing community needs. For a variety of reasons, many prospective and current students are not
able to enroll in traditional two-semester courses, and in response, the College has developed course
formats and modes of delivery that better fit varied lifestyles and time constraints, examples of
which follow:

Multiple Sites Across the Community
In addition to the main Wye Mills campus, and satellite sites in Easton and in Cambridge, courses
are offered at high schools, community and senior centers, and other locations across the five

counties.

Distance-Learning

Numerous easy-access delivery systems include the Internet, interactive video, telecourses, guided
self-instruction and Maryland Online course offerings. Chesapeake has developed over 40 different
Internet-based classes since 1999 and has an additional 10 courses in development.

Lifelong Learning

Through the Office of Continuing Education and Workforce Training, Chesapeake offers programs
to Shore residents of all ages. For example, Chesapeake hosts a number of programs designed
specifically for senior citizens (age 60 and over) including enrichment courses and programs on

health issues.

Community Partnerships

In FY 2004, Chesapeake expansive initiatives have resulted in stronger partnerships with various
groups in the community, including K-12 and the Workforce Investment Board. The Dual
Enrollment Program is a perfect example of this, in which area high school and home-schooled
students earn college credits as high school juniors and seniors. They take courses at the Wye Mills
campus, the Cambridge Center, the Center for Allied Health in Easton, or at their home high school.
Classes at the high schools are offered through distance learning or as dedicated sections. Many
other programs and events are conducted with the goal of strengthening partnerships with area
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schools, businesses, and the community. Examples of these programs and events include the
following:

Elementary, Middle, and High Schobl Students Events

College Presentations and Campus Tours for Kent County Leaders’ Club Members
Health Career Day for High School Students :
Healthcare Career Day for Kent County High School Students

College Awareness Presentation & Campus Tour for Centreville Middle School students
“What are Your Plans After High School Graduation?” College awareness event for minority
high school students and their parents in Queen Anne’s County

North Dorchester Middle School Student Career Day

College Awareness presentation for Centreville Middle School minority students

Dual Enrollment Advising and Registration Sessions

Outreach and Visits at various high schools

Registration Sessions at various high schools

Annual Counselors Day

Kent Island High School Pilot Project

Testing/Advising/Registration/College Presentation for Caesar Rodney High School Dual
Enrollment prospects

Campus Tour & College Presentation for students from Arcadia High School

Skipjack Recruitment Day

Annual Open House for High Schools Students

College Information Night at Kent County High School

Information literacy instruction for the Wye River High School

Area Businesses and Community Events

Talbot County Fair

Kent County Fair

Caroline County Fair

Queen Anne’s County Fair

Caroline Summerfest

World Culture Day

College Presentation for “Black Charities” (a minority civic organization) in Dorchester County
Dixon Valve & Coupling, Inc. Benefits Fair

College Information/Registration Session: Chester River Hospital Center
College Information/Registration Session: Memorial Hospital at Easton
Finance Academy Open House at Easton High School

Caroline County CSAFE Community Program Potluck Dinner

Talbot County Community Resource Fair

Caroline County CSAFE 4th Annual Job Fair

Chestertown Tea Party

Other Events

Testing/Recruitment/Advising & FA03 Registration Sessions
Super Saturday!
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Career Changers Workshop

Regional College Night

Kent Family Center Outreach Session

College Information Night for Dorchester County Residents

College Information/Testing/Advising/Registration Session at Grasonville Families First
College Presentations to Caroline County Adult Education Classes '

Surgical Services Career Open House at Chester River Hospital Center

Holiday story times for the Early Childhood Center

Building tour for the William Hill Manor residents

Other Campus Tours & College Information Sessions

Economic and Workforce Development Initiatives

Chesapeake has strong partnerships that foster economic development and workforce training initiatives
through the Office of Continuing Education and Workforce Training:

The College is a member of the Rapid Response Team and continues to respond to the closing
of the Black & Decker, Easton plant. This facility was the largest private employer in the region
and employed over 1,300 employees. Asa member of the Team, along with the Upper Shore
Workforce Investment Board, the Chamber of Commerce, the Department of Social Service and
the Eastern Shore Area Health Education Center, the college continues to coordinate training
and retraining for the displaced workers.

Chesapeake partners with the Upper Shore Departments of Social Service (DSS) to provide
training and services to DSS clients including basic and life skills and occupational skills
preparation.

The College is a member of the Maryland Community Colleges’ Business Training Network, a
cooperative effort among sixteen community colleges to provide quality training to the business
community throughout the State on a variety of topics and in a variety of formats.

_Chesapeake hosts the Upper Shore Workforce Investment Board, The Upper Shore

Manufacturing & Business Council, the regional Small Business Development Center and the
Child Care Resource and Referral Center on its Wye Mills campus. Each of these organizations
addresses the economic development and business needs of the region in partnership with the
College. ‘

_The College provides customized training for area employers, preparation for occupational

certification, apprenticeship programs, contract courses for State and local governmental
agencies, technology training and personal enrichment courses to the citizens of the Upper
Shore.

Performing Arts and Cultural Programming

Through the Rufus M and Loraine Hall Todd Performing Arts Center, Chesapeake College has
continued to enrich the lives of the people of our five-county region with the rich array of programming
it has become known for presenting. A few highlights include:

Over 26,000 individuals visited the Todd Performing Arts Center for artistic, musical, theatre,
and educational events and conferences. '
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The Children’s Theatre component of the Center continues to entertain children from all over
the five-county region. The children’s Theatre program has continually played to over 7,100
children each of it 7 years running '

National and International attractions have appeared at Todd Performing Arts Center thus
carrying out its mission of diversifying and enhancing cultural opportunities for the Upper
Shore. Recently the internationally acclaimed Peking Acrobats performed to three sold out
houses. Lyn Dillies, America's Premier Female Illusionist performed to a wonderful Eastern
Shore audience. Michael Martin Murphey, acclaimed country cowboy singer and balladeer,
appeared at Todd PAC for his only concert in the State of Maryland during a recent, Spring
2004, East Coast Tour.

The Mid Shore Symphony Society continues to host the Baltimore Symphony Orchestra at the
Center bringing splendid evening of classical music to our region. '

The Chesapeake College Foundation has raised over $1.2 million for its Mezzanine Campaign.
Construction will begin on June 1, 2004, to add a mezzanine to the theatre. Through this
addition and a reconfiguration of seats on the floor, 311 seats will be added to the 600-seat
theatre. There will also be significant improvements to the acoustics and overall theatre
experience. This makes the Todd Performing Arts Center one of the largest regional theatre
facilities on Delmarva.

The Visual Art Gallery enjoyed over seven major exhibits each for a six-week period. A
highlight was the September annual College show, and the late Spring Student Art Exhibit.
Chautauqua 2004 was presented by the Maryland Humanities Council, with support from the
National Endowment for the Humanities and the Maryland Division of Historical and Cultural
Programs. Chautauqua programs continue to bring new audiences to campus during the
summer and are free and open to the public.
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CHESAPEAKE COMMUNITY COLLEGE

2004 ACCOUNTABILITY REPORT

Benchmark
Mission Mandate Performance Indicator FY 2000 FY 2001 FY 2002 FY 2003 2004-2005
Accessibility and Affordability
1 Number of credit students enrolied 3,083 2,997 3,140 3,238 3,414
Number of noncredit students enrolled 11,674 11,423 11,342 9,545 12,000
Benchmark Fall
Fall 2000 Fall 2001 Fall 2002 Fall 2003 2005
2 Market share of service area undergraduates 55.0% 53.0% 53.0% 55.0% 58.0%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
3 Market share of recent public high school graduates in
service area 57.0% 53.0% 56.0% 49.0% 57.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
4 Percent of students transfeming to Maryland public four-year
institutions 26.0% 38.0% 35.0% 32.0% 35.0%
Benchmark
FY 2001 FY 2002 FY 2003 FY 2004 2006
5 Tuition and fees as a % of tuition and fees at Maryland pubtic
four-year institutions 48.0% 46.0% 44.0% 43.0% Not to Exceed 54%
Learner Centered Focus for Student Success
Benchmark
1999 Cohort 2000 Cohort 2001 Cohort 2002 Cohort 2004
8 Second year retention rate 62.0% 61.0% 68.0% 62.0% 65.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
7 Four-year transfer/graduation rate of full-ime students 34.0% 43.0% 34.0% 35.0% 39.0%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1998
8 Six-year transfer/graduation rate 30.0% 31.0% 26.0% 36.0% 31.0%
Alumni Survey Alumni Survey  Alumni Survey Alumni Survey Benchmark
1994 1998 2000 2002 2006
9 Graduate satisfaction with educational goal achievement 91% 96% 90% 97% 95%
Spring 2000 Spring 2001 Spring 2002  Spring 2003 Benchmark
Cohort Cohort Cohort Cohort 2005
10 Non-returning student satisfaction with educational goal
achievement 65% 68% 68% 71% 69%
Alumni Survey  Alumni Survey  Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
1 Student satisfaction with quality of transfer preparation 68% 78% 72% 57% 78%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
12 Academic performance at institutions of transfer: GPA after
1st year 269 272 2.58 276 277
Diversity
Benchmark Fall
Fail 2000 Fall 2001 Fall 2002 Fall 2003 2005
13 Minority student enrollment as % of service area population
13a Percent minority student enroliment 18% 20% 19% 21% 20%
13b Percent minority population of service area, 18 or
older) 18.0% 18.0% 18% 18%
14 Percent minorities of full-time faculty 8.0% 8.0% 9.0% 10.0% 10.0%
15
Percent minorities of fuil-time administrative/professional staff 11.0% 10.0% 11.0% 12.0% 12.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of full-time minority
students 31.0% 33.0% 20.0% 24.0% 27.0%
. Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of all minority students 16.0% 17.0% 27.0% 23.0% 19.0%
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CHESAPEAKE COMMUNITY COLLEGE

2004 ACCOUNTABILITY REPORT

Support of Regional Economicand Workforce Development

Alumni Survey” Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
18 ploy isfaction with ity college career program
graduates 100% 100% 86% 100% 95%
Benchmark
FY2001 FY2002 FY2003 2005
19 Employer/organization satisfaction with community college
contract training 96% 100% 97% 88%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
20 Student satisfaction with job preparation 77% 90% 7% 78% 83%
Benchmark
FY 2000 FY 2001 FY 2002 FY 2003 2005
21 Number of contract training courses offered 478 605 546 500
22 Number of businesses and organizations served in contract
training 145 160 80 150
23 Number of participants in contract training 9,767 11,344 8,241 10,000
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
24 Percent of career program graduates employed full-time in
related area 83% 68% 84% 77% 84%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
25 Licensure exams passing rate
American Registry of Radiologic Tech 100% 100% 67% 100% 90%
National Registry Exam (EMT-P) 100% 90% NM% 90%
NCLEX-RN 89% 79% 95% 91% 90%
NCLEX-PN 100% 100% 100% 100% 90%
Physical Therapist Assistant 100% 100% 100% 100% 90%
State Protocol (EMT-CRT) 100% 100% 75% 70% 90%
State Protocol (EMT-P) 100% 100% 9% 90%
National Registry (EMT-1) 100% 92% 75% 70% 90%
Effective Use of Public Funding - Awaiting clarification on definition
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
26 Percentage of expenditures on instruction 49.0% 50.0% 51.0% 50.0% 50.0%
27 Percentage of expenditures on instruction and selected
academic support 55.0% 53.0% 55.0% 56.0% 57.0%
Community Outreach and impact
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
28 Enrollment in workforce development courses 11,239 11,595 10,883 9,830 11,625
29 Senior aduit enroliment in non-credit courses 7.733 7.927 7122 6,999 7,800
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COMMUNITY COLLEGE OF BALTIMORE COUNTY
MISSION |

The Community College of Baltimore County (CCBC) is a learning-centered public college that
anticipates and responds to the educational, training and employment needs of the community by
offering a broad array of general education, transfer, and career programs, student support services,
and economic and community development activities. The College serves its diverse community as
a center for lifelong learning to improve the quality of life in Baltimore County and the region in a
time of rapid societal and technological change. The Community College of Baltimore County
commits to the optimal use of available resources in a responsive and responsible manner.
INSTITUTIONAL ASSESSMENT

During FY 2004 The Community College of Baltimore County remained focused upon
implementing and integrating programs and services that enhance the success and performance of
all CCBC students. The College’s new Strategic Plan LearningFirst 2.0 was adopted by the Board
of Trustees after extensive internal and external review by CCBC stakeholders. This 5 year plan
focuses on outcomes for the College and provides clear strategic directions to guide faculty, staff,
administrators, and students. It builds on our earlier strategy that measurable outcomes are crucial to
course improvement, effective programs and an effective organization. CCBC’s contributions to
education, employee training, and workforce development are reflected in the accolades from
employers and government agencies and also in the quantitative trends in student learning outcomes
and institutional effectiveness indicators.

CCBC’s LearningFirst 2.0, continues the College’s commitment to its core strategic direction of
student learning. Eight other strategic directions support student learning: building learning
support; creating a learning college; infusing technology throughout the organization; creating
organizational excellence; valuing diversity; building community relations; building enrollment;
and establishing more effective communications. Each of these strategic directions supports the
goals in the Maryland Higher Education Commission’s 2000 Maryland State Plan for
Postsecondary Education. There is clear alignment with the MHECs seven goals of “excellence”,
“access and affordability”, “economic development”, “teacher preparation”, “student preparedness”,
“quality academic programs meeting the needs of diverse students”, and “educational access
through technology and accountability”. This FY 2004 Performance Accountability Report
identifies activities and programs that are having an impact on the achievement of CCBC’s

accountability benchmarks.

Accessibility and Affordability

Indicators in this area examine enrollment trends including market share of various student
categories, trends in transfer rates, and tuition levels.

CCBC(’s credit student enrollment in FY 2003 increased to 28,566 students. Between FY 2002 and
FY 2003 the increase in FTE generated in credit courses was 610 (+6%), and the increase in
unduplicated students was 674 (+2%). Based on year-to-date enrollment CCBC anticipates a
similar 2 to 4% increase in credit enrollment. A sustained increase over the last three years has been
due to strategic actions taken by the College to establish a new structure for enrollment
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management, to examine and modify policies and practices that were barriers to student enrollment
and retention, and to marketing, recruitment and customer service strategies. The FY 2003
enrollment exceeded the benchmark set for FY 2005.

From FY 2002 to FY 2003 there was a decrease in continuing education enrollments. The
unduplicated number of continuing education students decreased from 47,168 to 40,422. Training
contracts with businesses and government agencies were impacted by cutbacks in training budgets.
Programs like the Federal Work Force Investment Act (WIA) failed to deliver support for students
seeking training. And a number of important extension sites in schools and senior centers became
unavailable when state and county fiscal issues forced these sites to cut back on their hours of
operations. Enrollment during FY 2004, although not yet completed, indicates that new contracts,
several new sites, and increased funding of training by local companies are now positively
impacting continuing education enrollments. The ability to increase continuing education
enrollments throughout FY 2004 and into FY 2005 will be a struggle dependent on increases in
training contracts from businesses and government agencies.

During the next decade Baltimore County’s population is not projected to grow appreciably and the
county population will continue to age. In order to respond to these demographic changes, CCBC
has targeted three key demographic trends: increasing the participation rate of minority
populations, and increasing the college’s participation rate at each high school, and attracting adult
students with busy schedules. During FY 2003, 51 percent of the Baltimore County residents who
were undergraduates in Maryland were enrolled at CCBC and the absolute number of Baltimore
County residents at CCBC increased.

During this same time period CCBC’s market share of Baltimore County recent high school
graduates taking credit courses in Maryland decreased from 54% to 50%. CCBC did not lose this
market share to any single provider of undergraduate education within Maryland, but several
proprietary schools do appear to have been successful in attracting students who had not previously
been going to college. In response to such changes CCBC has continued its effort to closely tie its
credit and non-credit programs together to be more attractive to residents who are interested in
additional training opportunities that include credit toward a college degree. Marketing, outreach
efforts, and the Tech Prep connections between the high schools and the College are being
developed to improve the market share of recent high school graduates from Baltimore County.

The percentage of transfer students enrolling in a Maryland public four-year institution within 4
years of starting at CCBC continues to be of concern. CCBC has undertaken major learning
outcome projects for its general education courses. And, in addition, the College is closely
monitoring student success in core transfer oriented courses to identify patterns in the number of
credit hours earned, GPA, and demographic characteristics that may help to explain why a smaller
percent of students are transferring to colleges within Maryland. The College continues to increase
its efforts on transfer student advising and counseling, and is also tracking the number of student
transfers as part of its internal institutional effectiveness system. In addition to the search for CCBC
related reasons for this decrease in transfer is the concern that community college students are now
experiencing more barriers, including high tuition, at the four-year campuses in Maryland. Along
with other colleges CCBC is closely examining the study conducted for the Maryland Community
College Presidents regarding ways to improve transfer in Maryland (The “Tschechtelin” Report).
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In response to current economic conditions and government budget actions, the College’s Board of
Trustees approved a tuition increase of $10 per credit hour for in-county students for FY 2004. The
Board of Trustees has worked hard to ensure that CCBC remains affordable and accessible for
Baltimore County residents. The Board has a benchmark that the annual tuition and fees charged to
in-county residents should not exceed 50% of the four-year public institution tuition and fees. The
rate of 44% for FY 2004 remains well below the benchmark of not exceeding 50% of the tuition
charged at the four-year public campuses.

Learner Centered Focus for Student Success

Indicators in this area include retention rate trends, graduation and transfer rate trends, GPA after
transfer, and student evaluations of their preparation for work and transfer.

As a Learning College, CCBC strives to create change in individual learners, engage learners as full
partners in the learning process, offer as many options for learning as possible, assist learners to
participate in collaborative learning activities, and to strengthen the role of faculty as learning
facilitators.

CCBC believes that a learning college succeeds best when improved learning can be documented
and there are measurable outcomes that can identify areas that might need to be improved. In
CCBC’s recent accreditation process the visiting team singled out CCBC for its outcomes
assessment program and for the significant steps the College has made to ensure faculty and staff
participation, good planning, targeted resources, and strong leadership in the learning outcomes

program.

CCBC, like other community colleges, has worked hard to move several measures of student
success. However, retention and graduation rates have been difficult to move in the last few years.
Second year retention rates for first-time, full-time students remain in the 63 to 65% range after
previously moving up from 59%.

Four-year graduation/transfer rates of first-time, full-time, degree-seeking students have fluctuated
between 27 percent and 31 percent since the early 1990’s. The 29 percent rate for the 1999 cohort
(tracked until 2003) remains in this range and is higher than this rate for the 1998 cohort. Rates for
the 2000, 2001, and 2002 entering cohorts will be watched carefully as these cohorts will be those
most impacted by recent changes in student support systems. It is expected that changes in freshman
advising, and the retention efforts in developmental courses and in general education courses will
also begin to impact this graduation/transfer rate measure as the more recent entering cohorts are
tracked.

Six-year graduation/transfer rates of first-time full- and part-time students at CCBC have also been
steady with a range between 23 and 24 percent. In the cohort that started in Fall 997 and was
tracked until Fall 2003 this rate was 24 percent. The benchmark for the 1999 cohort, which will be
tracked until Fall 2005 is 24%.

For the last decade a large majority of CCBC graduates (94 to 97%) have expressed satisfaction
with their educational goal attainment. Surveys of students who have attended CCBC but have not

_73_



returned, likewise have a high percent (71%) who report they were satisfied that they had attained
their educational goal. Among the remaining 29% of non-returning students some reported that
they had not yet attained that educational goal, and only a very few reported that they were not '
satisfied with CCBC’s support for attaining that goal.

From 2001 to 2002 the GPA of CCBC transfers increased from 2.68 to 2.73 and exceeded the
statewide average and CCBC’s benchmark. The GPA during the first year after transfer for those
students who transferred during 2002-2003 dropped to 2.62 and this drop is being investigated. The
GPA reported from most of the transfer colleges remained at previous levels except for the GPA
reported by Morgan State University. The grades for CCBC transfers at that campus dropped from
2.59 to 2.17 and need to be investigated.

CCBC has identified a number of issues that surround student satisfaction with transfer preparation.
In the two most recent surveys approximately twenty percent of the graduates have reported that
they were unable to transfer credit due to lack of a comparable course at the four year transfer
campus; 9 percent earned more than 60 credits at CCBC and could not transfer the extra credits; and
4 percent lost credits because they had changed majors. CCBC has used these survey results to
examine both classroom outcomes and support services that impact transfer students. Since the Fall
2001 term, CCBC has been revising its general education program to offer a more coherent program
for the achievement of transfer goals. The program’s goals are defined under six skill categories:
learning; discovery; thinking; personal growth; wellness; and communication skills. It is too early
to evaluate the full influence of these changes on transfer GPA and transfer rates, but 81 percent of
the 2002 graduates who were surveyed in Spring 2003 reported they were satisfied with the transfer
preparation they received at CCBC. This student evaluation was up from the 72% expressing
satisfaction with transfer preparation in the previous survey of graduates in 2001.

During the past year CCBC renewed its efforts to work with the University of Maryland campuses
and a number of private four year campuses to facilitate the transition of students to these campuses.
CCBC panels have included transfer coordinators from CCBC and from major transfer campuses
and have also featured students who had recently transferred to these campuses. These discussions
have been particularly helpful in identifying transfer issues. The Enrollment Management Team has
also brought nationally recognized experts to campus to provide insight into successful models for
facilitating transfer and for tracking the transfer process.

During FY 2004, the College continued to develop its Student Success Centers, expanded its on-line
tutoring and on-line testing and advising, and expanded the number of learning options available for
under-prepared students. These options now include working within learning communities. The
faculty recently completed an outcomes assessment project for developmental education that
examined pre- and post-test evaluations of student skills and student learning styles. This outcomes
assessment project has resulted in a number of proposed changes in the delivery of courses for
students who enter CCBC needing to take developmental courses before taking college level
courses.

During FY 2004 CCBC’s College Readiness Program gained national recognition for its efforts to
partner with the Baltimore County Public Schools. The American Association of Community
Colleges and the National Council for Student Development gave CCBC their Best Practices
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Award for this program. That program has three major components: early assessment, early
intervention, and professional development of CCBC and high school faculty. It is aimed at high
school students who are currently below the top twenty percent in class standing and who are
behind in the skills needed to be college ready when they graduate from high school. For the early
assessment component, CCBC, in cooperation with The College Board, administers its own
placement test to high school sophomores and juniors. High school counselors then use the results
of this placement testing to encourage students to either participate in Advanced Placement Courses
and CCBC’s Parallel Enrollment Program, or to see their counselor for enrichment plans. Since
1999 this program has tested over 2000 students in 20 of the 25 public high schools in the county as
well as in a number of parochial schools. CCBC and the high schools have developed a number of
interventions designed to help students develop college success skills. These have included a
curriculum alignment project, the Parallel Enrollment Program, the Pre-College Institute, Career
Days on the CCBC campuses, and Summer Math Camps. The third component of the College
Readiness Program has been providing professional development opportunities for college and high
school faculty to address issues related to student achievement and college attendance. These
professional development opportunities have included meetings of English Department faculty with
high school faculty to discuss the placement test results, CCBC’s course expectations, and the
language arts curriculum in the high schools.

The College has a strong learning outcomes assessment process at the course level, and a
comprehensive program review system at the program level that provide feedback to faculty and
departments. CCBC uses the College Board’s SIR-II course evaluation system to allow students in
each course to evaluate that course. Course evaluations used in faculty improvement plans.

The College’s Continuing Education and Employment Division (CEED) has also been active in
outcomes assessment activities and regularly collects and uses the results of certification exams, in-
course evaluations, instructor evaluations by program coordinators, and business satisfaction
surveys to evaluate the quality of learning outcomes. Many of these courses, designed to address
contracts with particular companies or in response to grants from public agencies, have built-in
deliverables for measurable learning outcomes.

Diversity

CCBC’s new LearningFirst 2.0 Strategic Plan continues the College’s commitment to attracting and
retaining a diverse faculty, staff, and student community, and to promoting a learning environment
that values diversity.

CCBC is proud of its ability to attract students of color, students of all ages, and students from all of
the neighborhoods that make up the Baltimore area. Minority students have been the fastest
growing segment in the College’s credit student body and now comprise 35 percent of the students
enrolled in credit programs. In comparison, minorities made up 23 percent of all adults during the
2000 Census of Baltimore County. The benchmark for credit students of 33 percent minority
enrollment was met in Fall 2002.

Having a diverse full-time faculty (currently 15% from minority groups) and diversity within its
administrative/ professional occupational category (currently 29% from minorities) are goals the
College takes seriously. The benchmark of 15 percent minority for the full-time faculty and 28
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percent minority for the administrative/professional staff were both met in Fall 2002 and these
levels have been sustained in the latest updates to these indicators.

One factor impacting CCBC’s ability to maintain these measures until the benchmark year will be
its ability to retain minority faculty. CCBC has recently been successful in attracting minority
faculty in the face of stiff competition for these scholars. However, once minority faculty members
have successful teaching experience at CCBC, other institutions have been eager to recruit them.
CCBC has been only partially successful in countering that competition as changing financial
support threatens to weaken its benefit packages, competitive salaries, opportunities for merit pay,
and its educational assistance program.

Another critical issue in developing a diverse learning environment will be the College’s success in
increasing the achievement and retention rates for students from minority groups. The College has
developed a ten-year “Closing the Gap” project that addresses the current gaps between African-
American students and white students on outcome measures such as retention, graduation, and
transfer rates. The transfer/graduation for all students (Indicator 7) had been approximately 10
percentage points above the similar rate for minorities (Indicator 16). CCBC’s goal for the four-
year transfer/graduation rate of minorities is to close the gap to 6 percentage points by Fall 2005 and
to eliminate any gap by 2010. In the most recent cohort of full-time students the gap between these
two indicators was 7 percentage points. And the rate for both African-American and all students had
increased from the previous cohort. In addition to the indicators included here, the College also
tracks pass rates in a variety of different courses, retention rates at the program level, cumulative
credit hours earned, and learning outcomes in course assessment projects in order to determine if
there are differences in outcomes by ethnicity. These rates are shared with deans and faculty and are
used in college and department discussions to examine strategies regarding how these differences
will be eliminated.

The College has also set a goal of closing the gap in learning outcomes for cohorts of part-time and
full-time students whose transfer/graduation rates are tracked for six years from time of entry. The
rate for both African-American students and all students has increased in the most recent cohort and
the gap between the two groups has decreased from six percentage points to four percentage points.
(see Indicators 8 and 17). One of the major activities in this area during the past several years has
been the College’s success in using a Title III grant from the U.S. Department of Education. The
three-year grant was initiated in Fall 2001 and now includes coordinated efforts to improve
retention and learning outcomes for all students with a special focus on supporting the achievement
of students who are not prepared for college work when they enter CCBC.

CCBC provides professional development to faculty to help them better meet the needs of diverse
learners. Courses, symposia and special professional development efforts at the college and
division level have resulted in a number of initiatives. Examples include the creating Success
Strategists to work with students and faculty, new Writing Centers to provide tutorials and support
for student writing projects, the College’s Council on Innovation and Student Learning (CISL), and
its Centers for Learning and Teaching Excellence that provide professional development
opportunities for faculty.
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In addition to these efforts CCBC has had a special emphasis to encourage all students to take
responsibility for their own learning. The College has included, as part of its student development
course, a requirement for individual learning plans that encourage students to be more purposeful
and responsible for their own learning and for the completion of their program.

Support of Regional Economic and Workforce Development

There are nine indicators describing the college’s support of economic and workforce development.
Four of these indicators are concerned with continuing education training contracts, courses, course
participants, and company satisfaction with contract training. The College has consistently been
among the national leaders in community colleges in developing contract training for business, in
the number of students in workforce development courses, and in the rate of contract renewals from
private and public organizations. Examples of CCBC activities in support of these four issues are
also provided in the “community outreach and impact” narrative portion of this report.

The remaining five indicators in this section are employer satisfaction with college graduates;
graduate satisfaction with job preparation; career graduates employment in a field related to their
program; and licensure pass rates. Employers of graduates, responding to the College’s biannual
survey, continue to express high levels of satisfaction with the preparation of CCBC career program
graduates. And in the last two surveys of graduates, CCBC graduates have expressed higher levels
of satisfaction with job preparation. Employment in a field related to their program major has also
been relatively high for graduates and increased to 90 percent in the latest survey. Each year, in
addition to the biannual survey of all graduates that is conducted one year after graduation there are
surveys of nursing, occupational therapy assistant, respiratory therapy, and radiography graduates.
Information about the graduate’s employment status and the graduate’s evaluation of their programs
are obtained in these surveys and high evaluations from graduates are a major component in the
accreditation of these programs.

Licensure pass rates for a number of CCBC career programs are regularly monitored by each
program and also by the specialized accrediting bodies for these programs. For most of the licensure
exams that CCBC provides in its Performance Accountability Report, over 90 percent of the
graduates pass these exams on their first attempt.

The pass rate for the state exam for the Veterinarian Technician Board has, for the past several
years, not been this high although the past rate on the National Exam has been in the 90 to 100
percent range each year. The CCBC Veterinarian Technician program director is currently
working with the Director of the Maryland State Veterinarian Board to discuss better ways to
prepare students for the state technician exam. Under discussion are the development of a study
guide for the test, improved test construction, and internships that would help students to prepare for
the state exam.

Effective Use of Public Funding

CCBC’s Board of Trustees has committed the College to operating as a single college, multi-
campus organization that works cooperatively, effectively, and efficiently in utilizing its human and
fiscal resources. The College’s Strategic Plan has identified a number of objectives for reaching this
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vision of a single college and, in addition to the two MHEC indicators involved with using
resources effectively, the College tracks eight additional indicators of organizational excellence.

The College’s budget reflects a commitment to focus its resources on increasing student learning.
CCBC has consistently committed over 58 percent of its unrestricted funds to instruction and
academic support. This amount exceeds the national level (51% from the FY2000.data for similar
sized colleges in the IPEDS Peer Analysis System). Maintaining this emphasis on instruction will
be difficult given the rising costs for employee health insurance and the increasing costs of
maintaining aging buildings.

In addition to performing well on these budget allocation measures, the College is held responsible
for quality and efficiency by its students and by its local government. And each day it is held
accountable for delivering quality education, for meeting commitments to suppliers, for responsible
use of Baltimore County funding, for the fulfillment of its contractual responsibilities for
governmental training grants, and for contracts to deliver training to business and industry.

The Chancellor’s Operational Plan for FY 2004 outlined a number of objectives aimed at sustaining
the progress the College has made to become a single college, multi-campus college. Structural
changes during the past year have included eliminating the roles of campus academic deans and
implementing college-wide deans who have responsibility for programs and faculty at all sites. An
administrative staffing reorganization combined the Presidential offices of the Dundalk and Essex

Campuses.

COMMUNITY OUTREACH AND IMPACT

Partnerships with local colleges, public schools, area health care facilities, businesses, and other
organizations are key elements in CCBC’s strategy for building upon a strong presence in the
Baltimore County community. The two MHEC indicators in this category relate to enrollments in
workforce development courses and the number of senior citizens enrolled in continuing education
courses. Benchmarks for these indicators took into consideration the funding and agreements that
were available in the late 1990s. The College has traditionally performed very well on both of these
indicators and has led community colleges in Maryland in developing contracts for business training
and in providing learning opportunities for senior citizens. In FY 2002 and FY 2003 enrollment in
workforce development courses experienced decreases as several long-standing business and
government contracts for training were completed, and new contracts for training were severely
impacted by the economy.

The number of senior citizens enrolled decreased in FY 2003 as local funding from partnering
agencies was impacted by the economy, governmental program cutbacks, and the College lost
several sites. Despite these cutbacks, CCBC continued to offer more than 1,000 different courses
targeted to seniors and the enrollments in these courses exceeded 24,000 students. And CCBC
continued to develop new courses on such issues as the Middle East and Islam.

Despite the recent downturn in the two indicators associated with this area, CCBC continued to

have a large and positive impact on the region. During FY 2003 and FY 2004 CCBC has been an
active member of its larger community and has continued its leading role in workforce training and
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support of economic and community development efforts. Recent contracts have been signed with
H & S Bakery to provide management training. A Leadership Development Program was created
and delivered to Berry Plastics to train its front-line supervisors. CCBC developed a partnership to
provide training to the member institutions of the Maryland Bankers Association. Pall Corporation’s
Filtrite Division is running its fourth iteration of a 12 course Leadership Institute that was developed
and delivered by CCBC. CCBC delivered a specialized training project to Comcast Cablevision to
train field technicians and phone support personnel. GM’s Allison Transmission partnership with
CCBC continues with CCBC support for the on-site GM-UAW Skills Center. CCBC, with support
from a State of Maryland Workforce Quality Grant, provides training to Vulcan-Hart as it moves
toward team-based manufacturing. The College continues to provide the Baltimore County Police
Academy with customized courses in computer technology and in-service training, and provides
basic training for correctional officers in cooperation with the Maryland Police and Correctional
Training Commissions. Contracts with the Maryland Aviation Administration and with the
Baltimore County Department of Social Services continue powerful partnerships to provide a
variety of skill training to employees and to clients of these agencies.

Public School Partnerships

During FY 2004 CCBC strengthened its partnership with Baltimore County Public Schools (BCPS)
to provide continuing education for BCPS teachers. These programs are designed to develop skills
in adopting a learning-centered environment to K-12 classrooms and to enhance instructional skills
in mathematics and science. The College provided re-certification and professional development
opportunities to local teachers through both credit and non-credit offerings.

CCBC offers the Associate of Arts program in Elementary Education. This program provides for
seamless transfer to all private and public four-year teacher education programs in Maryland and
has articulation agreements in Early Childhood Education with Villa Julie College and in Special
Education with Coppin State. Additional collaboration with BCPS include: a cohort program to
recruit and prepare students to enter teacher education BA programs; a strong career and technology
partnership that connects career programs at both levels; and a Summer Science Institute for
Elementary Teachers. Because CCBC has a significant number of African American students in its
teacher education programs these programs are working closely with BCPS to ensure that there are
multiple options to becoming a teacher. In addition to its AA and AAT programs in education
CCBC also provides an alternative pathway for provisional teachers to gain certification by the
Maryland State Department of Education.

The College’s Readiness Program, described earlier in this report as a major strategy for helping to
impact the college preparedness of the students entering CCBC, has become a very successful
partnership between CCBC, the Baltimore County Public School System, and The College Board.

The College’s Upward Bound Program recruits economically disadvantaged high school students
and the College’s Talent Search Program introduces economically disadvantaged middle school

students to college.

Enrollment in the College’s Parallel Enrollment Program (PEP) has grown steadily over the last
four years. This program allows qualified high school students to enroll in a limited number of
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CCBC courses while they are completing high school graduation requirements. These students
receive a 50 percent tuition reduction waiver while they complete college level courses.

The College’s annual Mathematics Competition for the high schools sponsored by the Computer
Science, Engineering and Mathematics departments, continues to promote mathematical excellence
among high school students.

Economic Development

The College’s Continuing Education and Economic Development (CEED) division addresses the
needs of employers, employees, and citizens through workforce development, community
education, and occupational training. The reputation of these programs and their proven track
record in placing students in employment are well known in the community and among employers.

CCBC is the regional leader in workforce training and partnerships and is a major player in
Baltimore County’s economic and community development efforts. The Baltimore Business
Journal regularly names CCBC among the largest workforce training organization in a wide variety
of skill areas. For instance, in the area of Information Technology CCBC trains students in
computer programming and repair, Web design, computer networking, and multimedia
development. In other workforce areas CCBC added new training opportunities ranging from
metrics and teamwork to gaming. Toyota Motor Sales recognized CCBC for implementing
accelerated training courses that provide technicians to regional dealerships.

CCBC also continued to expand its credit and continuing education offerings to meet the demand
for health care training in the region. Courses in dental assisting, pharmacy tech, and medical
assisting were added, and a new program was implemented to train Practical Nursing students.
These programs continued their close association with the health industry in the Baltimore area and
worked with professional boards to ensure superior accreditation status.

The College continued its partnerships with apprenticeship organizations — including labor unions,
regional housing authorities, and trade associations. These partnerships have students enrolled in
carpentry, electricity, heating, machining operations engineering, plumbing, steam fitting, police
cadet training, sheet metal, and ventilation and air conditioning programs. The Maryland
Apprenticeship and Training Council accredits these apprenticeship programs.

During FY 2004 CCBC created three new Schools to serve particular industry segments more
effectively. Programs from the credit information technologies are now coordinated with continuing
education offerings in a new School of Applied and Information Technology. The School of Health
Professions now coordinates credit allied health programs and continuing education courses
provided to health related industries. And a new School of Justice coordinates credit programs in
criminal justice and continuing education training programs offered to police, correctional, and
transportation agencies in the region.

Also, during this past year CCBC won a $3 million National Science Foundation grant to strengthen
the local manufacturing community. The grant will be used to develop a Maryland Center for
Manufacturing Educational Excellence that will increase the number of qualified manufacturing
technicians and develop educational programs that will build a world-class workforce. The
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program will focus its efforts in four areas: development of flexible educational programs;
assessment of workplace skills; recruitment to manufacturing careers; and web-based access to
information and services regarding manufacturing education.

State and Local Government

CCBC continued to provide training to public servants working in local, state, and federal agencies.
And through training contracts with local and state government agencies to provide training to
unemployed and underemployed workers. The College’s Continuing Education Division-CEED
provided training that helped government workers to increase skills and to acquire and maintain
licensure and certification. The College assisted public service agencies with customized training in
the workplace. The College provided courses in law enforcement, corrections, probation and
parole, prosecution, and court liaison. Faculty developed and provided courses for clients such as
the Baltimore County Police Department, the Maryland Transportation Authority Police, and the
Maryland Correctional Training Commission. CCBC hosted pre-retirement planning seminars for
over 3,500 Maryland State Employees.

Community Outreach

Throughout the last year, CCBC continued its efforts to put the “college in every neighborhood.”
Community Education courses included basic education and literacy, the arts, career development,
consumer awareness, history, languages, tours, outdoor activities, health and safety, parenting,
professional childcare, family education, practical home skills, and business and technical skills.
These courses are held on evenings and weekends and at neighborhood locations such as libraries
and at the county’s high schools.

CCBC(C’s Center for Adult and Family Literacy also provided courses in reading skills, GED
preparation and workplace literacy services. These programs served more than 3,000 students with
classes at the College’s main campuses and extension centers, at six Literacy Works Learning
Centers, and at community sites. To meet the continuing demand by the growing immigrant
communities in the region, CCBC taught both credit and non-credit English as a Second language
(ESOL) courses, and contracted with area businesses to teach ESOL courses at their worksites.

In addition to these workforce literacy and language training courses, CCBC offered courses
ranging from boating safety to watercolor painting throughout the county.

The College’s highly successful summer youth programs featured camps devoted to Spanish, visual
arts, performing arts, space exploration, hospital medicine, and sports.

Exemplifying the importance of lifelong learning, the participants in CCBC’s Senior programs took
popular classes ranging from health to computer technology.

In addition to offering its own courses, CCBC facilities were resources for cultural, athletic, and

community events. The Catonsville, Dundalk and Essex campuses sponsored theatrical productions,
art exhibitions, musical performances, guest speakers, high school and community athletic
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competitions, blood drives, and other events. Community organizations continued to be able to use
College facilities for their meetings and events.

The efforts mentioned in this reportAillustrate the reality behind the numbers in the Performance

Accountability Report. CCBC is a major partner in efforts to develop the economic base of the
Baltimore Region and is proud of its role in the cultural life of the region.
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THE COMMUNITY COLLEGE OF BALTIMORE COUNTY
2004 ACCOUNTABILITY REPORT

Benchmark
Mission M. Perfe indi FY 2000 FY 2001 FY 2002 FY 2003 2004-2005
Accessibility and Affordability X
1 Number of credit students enrolled 26,685 26,606 27,892 28,566 28,000
Number of noncredit students enroiled 45,835 46,393 47,168 40,442 48,600
Benchmark Fall
Fall 2000 Fall 2001 Fall 2002 Fall 2003 2005
2 Market share of service area undergraduates 49.0% 50.0% 49.0% 51.0% 52.0%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
3 Market share of recent public high school graduates in
sefvice area 47.0% 53.0% 54.0% 50.0% 53.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
4 Percent of students transferring to Maryland public four-year
institutions 26.3% 27.0% 24.0% 23.0% 28.0%
Benchmark
FY 2001 FY 2002 FY 2003 FY 2004 2006
5 Tuition and fees as a % of tuition and fees at Maryland public
four-year institutions 47.5% 48.2% 451% 43.7% 50.0%
Learner Centered Focus for Student Success
Benchmark
1999 Cohort 2000 Cohort 2001 Cohort 2002 Cohort 2004
[} Second year retention rate 58.7% 65.0% 66.0% 63.3% 67.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
7 Four-year transfer/graduation rate of full-time students 26.6% 29.0% 27.0% 29.0% 31.0%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999
8 Six-year transfer/graduation rate 23.0% 24.0% 23.0% 24.0% 24.0%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
9 Graduate satisfaction with educational goal achievement 95.0% 96.0% 94.0% 97.0% 95%
Spring 2000 Spring 2001 Spring 2003 Benchmark
Cohort Cohort Cohort 2005
10 Non-returning student satisfaction with educational goal
achievement 71% 70% 71% 73%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
11 Student satisfaction with quality of transfer preparation 82.0% 78.0% 72.0% 81.0% 82.0%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
12 Academic performance at institutions of transfer. GPA after
1st year . 264 2.68 273 262 271
Diversity
Benchmark Fall
Falt 2000 Fall 2001 Fall 2002 Fall 2003 2005
13 Minority student enroliment as % of service area popuiation
13a Percent minority student enroliment 30.0% 31.0% 33.0% 35.0% 33.0%
13b Percent minority population of service area, 18 or 23.0%
older)
14 Percent minorities of fuli-ime faculty 12.9% 13.3% 15.0% 15.0% 15.0%
15
Percent minorities of full-time administrative/professional staff 22.0% 25.5% 29.0% 29.0% 28.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of fuil-ime minority
students 18.3% 19.8% 21.0% 22.0% 25.0%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of all minority students 18.0% 18.1% 18.0% 20.0% 22.0%
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THE COMMUNITY COLLEGE OF BALTIMORE COUNTY
2004 ACCOUNTABILITY REPORT

Support of Regional Economicand Workforce Development

Alumni Surve\; Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
18 Employer satisfaction with community college career program
graduates 86% 94% 96% 92% 85%
Benchmark FY
FY 2001 FY 2002 FY 2003 2005
19 Employerforganization satisfaction with community college
contract training 94% 99% 92% 95%
Alumni Survey  Alumni Survey  Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
20 Student satisfaction with job preparation 76% 72% 83% 88% 85%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
21 Number of contract training courses offered 799 77 732 840
22 Number of businesses and organizations served in contract
training 103 105 103 110
23 Number of participants in contract training 18,250 17,611 18,151 19,000
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
24 Percent of career program graduates employed full-time in
related area 83% 84% 84% 90% 85%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
25 Licensure exams passing rate
Nursing 93% 93% 91% 94% 94%
Mortuary Science 80% 92% 100% 100% 85%
Occupational Therapy 96% 96% 100% 71% 100%
Radiological Technology 100% 100% 100% 100% 100%
Veterinary Technology 100% 67% 75% 78% 92%
Emergency Medical Tech - EMT-A 100% 100% 100% 100% 97%
Emergency Medical Tech - EMT-CRT 100% 100% 100% nfa 98%
Emergency Medical Tech - EMT - P 82% 81% 100% 73% 96%
Physician's Assistant 100% 100% 7% 100% 95%
Effective Use of Public Funding
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
26 Percentage of expenditures on instruction 46.0% 49.0% 50.0% 50.0% 50.0%
27 Percentage of expenditures on instruction and selected
academic support 57.0% 60.0% 60.0% 60.0% 60.0%
Cc ty O h and Imy
Benchmark FY
FY 1999 FY.2001 FY 2002 FY 2003 2005
28 Enroliment in workforce development courses 47,110 43,352 41,900 49,000
29 Senior adult enrollment in non-credit courses 27,994 24,624 18,011 29,000
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FREDERICK COMMUNITY COLLEGE

MISSION

FCC prepares students to meet the challenges of a diverse, global society through quality,
accessible, innovative, lifelong learning. We are a student-centered, community focused college.
FCC offers degrees, certificates, and programs for workforce preparation, transfer, and personal
enrichment to enhance the quality of life and economic vitality of our region.

INSTITUTIONAL ASSESSMENT
Strategic Action Plan

FCC has made significant progress in achieving its strategic goals and objectives and institution-
wide renewal. Beginning in 2002 with a campus-wide Visioning Day, the College transitioned to a
Learning College model. In 2003, one of the most significant activities completed was the
reshaping of the FCC organization. The college was reorganized to reflect Learning College
principles. Core student learning functions are centered in Learning, which includes credit and non-
credit curricula, Student Development, Center for Teaching and Learning, and Outcomes
Assessment, Planning & Research. Learning Support includes Admissions, Enrollment
Management, Financial Aid, Athletics, Information Technology, and Risk Management.
Administration includes Finance, Human Resources, Children Center, and Facilities. Community
Partnerships/Grants provides coordination and leadership in the area of the outreach.

In order to measure the strategic plan's implementation, a detailed assessment structure was
developed. The first annual report of the assessment initiatives of the Strategic Action Plan will be
prepared annually beginning on July 1, 2004. Assessment results reveal to the College its
effectiveness in meeting its strategic goals and objectives and point to areas in need of improvement
such as teaching, learning and the delivery of services to our students. This report will provide an
opportunity to incorporate performance assessment into institutional improvement and planning and
future resource allocation decisions.

Institutional Effectiveness Assessment Plan

In May 2004, FCC’s Institutional Effectiveness Assessment Plan was written and is intended to
provide an ongoing review of the effectiveness of the College’s mission, vision, strategic plan and
assessment of student learning. Specifically, the Plan focuses on the assessment initiatives in the
Strategic Action Plan, and is a guide for conducting any institutional research and assessment
activities at FCC. Beside the four student surveys conducted to report the status of four indicators in
the MHEC accountability report (Graduate Follow-Up Survey, Employer Survey, Barriers to
Continued Enrollment, and Contract Training survey), the College has conducted two student
surveys (Noel-Levitz and Community College Survey of Student Engagement) and two employee
surveys (Personal Assessment of the College Environment and Evaluation of Planning Process) in
2004 to assess the College’s effectiveness.

In order to be a premier learning institution, as stated in its vision, FCC will enhance its’ well
respected reputation by improving both student learning and the student experience using data from
its Institutional Effectiveness Assessment Plan. The purpose of an assessment plan as emphasized
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With a new strategic plan, assessment processes, and organizational structure, FCC has changed
greatly since last year’s performance report. This progress will continue as the Learning College
evolves, as assessment data drive improvements, and as the external environment changes.

Accessibility and Affordability

Credit Enrollment

Duplicated credit enrollment increased 3.5% from 10,894 to 11,276 and unduplicated headcount
showed a 1% decrease in FY 2003 (6,726) from FY 2002 (6,797). The decline in unduplicated
headcount is an indication of higher retention rate compared to the prior years. The fall 2002 to
spring 2003 retention rate was 70% indicating a high return rate of students. In fall 2003, a total of
4,736 students were enrolled in credit courses, representing a 2.3% increase over the fall 2002
enrollment. Total full-time equivalent (FTE) was 1,330, representing 6% increase for the same
period. Sixty-three percent of credit students were women and 62% of the student population
attended part time. Although the average student age was 27, 43% of the students were traditional
age (18-21).

Non-credit Enrollment

Duplicated non-credit enrollment increased by 13% from 11,057 to 12,484 and unduplicated non-
credit enrollment increased by 16% in FY 2003 (8,816) from FY 2002 (7,603) representing a rate of
enrollment growth of 40% since FY 1999 (6,286). In FY 2003, 80% of non-credit students were
women. The average student age was 38 and the largest single age group enrolled was the 44-49
year group.

Accessibility
FCC enjoys a good reputation for being accessible to Frederick County residents. Over the past four years,

approximately 60% of undergraduates in Maryland public institutions of higher education attended FCC.
Also, market share of recent public high school graduates has been in the range of 57% to 63% from FY
1999 - 2002.

Frederick County’s immigrant population is projected to increase by 22% during the 2000-2005
timeframe. This growing diversity in Frederick County is validated by the 4% increase in English
for Speakers of Other Languages (ESOL) enrollment from FY 2002 to FY 2003. A total of 281
students were enrolled in credit and non-credit ESOL courses in FY 2003. In FY 2003, the
enrollment increased 185% or three times higher than in 1997 from 100 to 281 students.

Over the past four years, MHEC reports show that between 22% and 27% of FCC students transfer
to Maryland public four-year institutions. Each semester FCC collects data from the National
Student Clearinghouse on the transfer pattern of FCC students to nationwide public and private
higher education institutions. Since fall 1997, Clearinghouse data reveals that an average of 42% of
FCC students transfer to out-of-state higher education institutions and an average of 58% transfer to
Maryland higher education institutions (i.e., public and private).

Learner Centered Focus for Student Success

Student Retention
The second-year retention rate of first-time, full-time, degree-seeking FCC students has been
consistently higher (69%, 70%, 67%, and 68%) than the state (63%, 65%, 66% and 67%) average
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between 1999 and 2002 cohorts respectively. FCC’s average retention rate (68%) exceeds the
average for all Maryland community colleges (67%) for the 2002 cohort.

Four-year transfer/graduation rate of FCC’s students to in-state public higher education institutions
is higher (41%, 38%, 37%, and 41%) compared to the state average of 31-33% for cohorts 1996-
1999. Also, the six-year transfer/graduation rate of FCC students (33%, 32%, 34% and 31%) is
higher than the state (30%, 27%, 27% and 28%) for the 1994-1997 cohorts respectively. Again the
recent transfer data received from the National Student Clearinghouse shows that FCC students also
transfer to out-of-state and in-state private institutions which are not reported in the four-year
transfer rate provided by MHEC and reported in this report.

Programs to Assist Students

The Center for Teaching and Learning was reorganized in FY 2003 so that support for students with
disabilities and mentoring of multicultural students became part of student development. These
include programs that focus on improving learning and assisting students through effective teaching
(e.g., library services, distance learning, writing center support, and tutorial services). Assisting
students through enhancing support for teaching were also included such as professional
development of full and part-time faculty, learning technologies, faculty evaluation procedures, and
testing center services.

FCC offers various distance-education credit courses to meet the diverse scheduling needs and
learning preferences of the students. The number of online courses offered in fall 2003 was 19 with
an enrollment of 611 students. This represents a 59% increase over the number of students enrolled
in fall 2002 (384 students). Of the total fall 2003 online enrollment, 93 students were enrolled in
more than one online course. Quality of distance learning courses was the focus of the FIPSE grant
awarded to Maryland community colleges including FCC. FCC’s Director of Distance Learning
provides leadership on this FIPSE supported peer review process which establishes high-quality
standards of online course design.

In 2002-2003, the GPA (2.89) of FCC students after the first year of transferring to a Maryland
public four-year institution was higher than the state average GPA (2.70). In addition, more than
80% of those enrolled in the College’s programs successfully completed their coursework with a
grade of C or higher. Students’ performance on licensing examinations continues to exceed the FY
2005 benchmarks. The FY 2003 pass rate for Respiratory Therapy was 92%, Registered Nursing
was 98%, Practical Nursing was 100% and Aviation was 85%.

The 2002 Graduate Follow-up Survey reported that 95% of FCC graduates completely or partly
achieved their education goal at the time of graduation. In addition, 80% of graduates were very
satisfied with the quality of transfer preparation.

Diversity

One of the College’s goals in the 2002-2005 Strategic Plan is to “foster a climate of respect among
students, faculty and staff with diverse backgrounds, ideas, and perspectives.” To meet that goal,
the College intends to “prepare students to meet the challenges of a diverse, global society through
quality, accessible, innovative, lifelong learning” through a variety of initiatives.
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Student Diversity

Currently the ethnic make-up of the college population is more varied than that of the county it
serves. Unlike current national trends, Frederick County (the College’s service area), demographics
remained fairly stable during the last decade. Today, the county minority population is 12%, while
FCC’s minority enrollment has steadily increased to 16%. During the last four years, the number of
minority students has increased from 642 in fall 1999 to 763 in fall 2003 (+19%). The highest
proportion of the increase was attributed to the enrollment of Hispanic students. Hispanic student
enrollment increased by 61% from 72 students in fall 1999 to 116 students in fall 2003. Currently,
FCC minority students are comprised of 7% African American (349), 2.4% Asian (115),2.4%
Hispanic (116) and .05% Native American (23). In addition, 3.4% (160) of the students identified
themselves as “other” ethnic/racial groups. The percentage of African Americans in Frederick
County is 6%, Asian 1.7%, and Hispanics 2.4%.

During FY 03, the tutorial services were certified by the College Reading and Learning
Association’s Tutor Certification program. Eight tutors completed intensive training and became
the College’s first certified tutors. Identification of a gap in African American success rates (95%
course pass rate in 1:1 tutoring for non-African American students vs. 54% course pass rate for
African American students) led to special pilot programs and research to improve effectiveness of
services for African American students including a collaboration of the Writing Center and Tutorial
Services to provide improved services for writing across the curriculum.

Closing The Gap And Foundations Of Multiculturalism

The four-year transfer/graduation rate of minorities is up from 25% for the 1998 cohort to 32% for
the 1999 cohort. The six-year transfer/graduation rate of minorities remains the same (22%) for the
1996 and 1997 cohort, respectively.

In fall of 2003, FCC joined a community college coalition of four other Maryland community
colleges to plan a statewide campaign to close the achievement gap of African American and
Hispanic students. The coalition shared best practices and compared data related to the statewide
performance gap of African American and Hispanic students. During spring of 2004, the coalition
submitted a FIPSE grant proposing statewide professional development and enhanced institutional
programs designed to close the achievement gap of African-American and Hispanic students.

Staff Diversity
FCC continues to make efforts to increase the diversity of faculty and staff. The percentage of minorities

" in budgeted positions has increased from 8% to 11.2% in one year. Frederick county demographics reflect
that approximately 12% of citizens are minority, but FCC recruits nationally for most faculty positions and
a few administration positions.

Ten percent of all full-time and 13% of part-time support personnel are persons of color. Ten percent of
full-time administrators are persons of color. The diversity of full-time credit instructional faculty is 7%
and part-time is 8%. The diversity of full-time “other” professionals stands at 11% while part-time “other”
professionals is at 33%.

Faculty turnover at FCC last year was 0%. There are few opportunities to hire new faculty, except upon
retirement of long-time employees. At the present time, 34% of budgeted employees at FCC are 55 and
older. Within 5 years, a number of employees will reach retirement age.
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Diversity Initiatives

The College’s Office of Diversity and Global Initiatives collaborates with all areas of the college to
provide new activities during this past year that enhances diversity within the college. Please refer to notes
section at the end of this document to see activities initiated this year.

Support Of Regional Economic And Workforce Development

Customized Training ,

Customized Training (CT) at FCC is the major provider of on-site workforce training in Frederick
County. FCC’s CT programs provide the marketplace with solutions for the workforce
development challenges faced by Frederick County businesses. The majority of non-credit courses
offered support Frederick County’s economic and workforce development. On-site academic credit
classes are also offered for several local businesses which provide customers with a unique
opportunity to obtain credits to complete their degree in a nontraditional method. The number of
businesses participating in CT increased by 63% in 2003 from 54 to 88 businesses; however, there
was a 3% decrease in the number of employees (4,546 vs. 4,704) participating in CT courses
offered by FCC. The number of contract training courses increased by 27% from 212 in 2002 to 270
in 2003. Students enrolled in CT classes during the 2002-2003 timeframe were given a student
survey evaluating the training they received from FCC. A total of 1,484 students completed the CT
survey giving a 99% satisfaction rating on the overall effectives of the training courses. Also, 95%
reported that the training absolutely met their objectives and 100% said they would use FCC’s CT
services again.

Continuing Education

Continuing Education (CE) is on pace to meet or exceed all of its benchmark numbers for FY04. These
include Reimbursable FTE (goal of 268 vs. actual of 286.86); Enrollment (goal of 9,357 vs. actual of
8,816); Student Satisfaction (goal of 95% excellent-to-good vs. actual of 96%), and net profitability
(exceeding its goal of $100,000). Although no specific goals for grants and/or donations were established,
CE has also secured significant external funding. This includes $14,000 Gifted and Talented Summer
Center program grant through MSDE, $3,000 in donations for an Elder Abuse conference run by the
Institute for Learning in Retirement (ILR). The ILR was also cited as a factor in a private gift of $10,000
to FCC.
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COMMUNITY OUTREACH AND IMPACT

The College strives to reach out to public and private organizations throughout Frederick County
and the region to provide high quality learning opportunities in serving specific educational needs.
Through the College’s reorganization, a new position was created to focus on ways that the college
can: a) remain at the community’s center; b) build a modern and model workforce; c)demonstrate
our value; d)extend our reach; and, e)support a diverse community. The Vice President for
Community Partnership and Grants assumed responsibility for carrying out this endeavor. During
the past year, an extensive study was completed to assess “Challenges & Opportunities: The Next

Ten Years.”

The Community Education Council (CEC), made up of community leaders, conducted a
“Community Forum,” where representatives from numerous segments of the community were
invited to present current and future educational needs, particularly in the fields of Vocational-
Technical and Information-Technology training. The CEC Council is following up on the study by
analyzing the challenges and opportunities facing Frederick Community College.

A joint curricular venture was signed with Hood College, to:

e Enhance articulation agreements, especially in workforce preparation programs;

e Provide dual admission for students;

e Jointly offer professional learning programs at the Hood campus; and

e Arrange for housing of FCC students at the Hood campus, particularly international and out-of-
state students.

The College is also actively pursuing articulation agreements with both neighboring and University System
of Maryland institutions. Recent agreements include:

e Bachelor of Technology/Professional Studies (BTPS) in Criminal Justice with Frostburg State
University and Hagerstown Community College, May 2004

BTPS in Allied Health with Towson University, May 2004

University of Maryland College Park, Business Administration and Biological Sciences

University of Maryland, Baltimore County, Social Work

University of Maryland, Eastern Shore, Hospitality Management

FCC is committed to developing closer working relationships with public and private organizations and
businesses by expanding its educational and leadership opportunities through networking community
resources and building partnerships with business, industry, government and professional organizations.
The College continues to be a major participant on the Workforce Development Board of Frederick
County, as well as with the One-Stop Employment Council and at the newly created Business Employment
Center (BEC). The BEC houses the Job Services (DLLR), the Job Training Agency (JTA) of Frederick
County and the Office of Economic Development (OED) of Frederick County. The one-stop Business and
Employment Center enables students to use the computer to register for classes, and pick up information
about FCC, etc. Through the One-Stop Employment Council, FCC obtained funding for the One-Stop
Employment Manager for the next three years from a state grant focusing on disabled workers.

The College has created partnerships with State Farm Insurance, YMCA and Head Start to offer
credit courses on site to the employees of these organizations. Upcoming programs are being
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planned for Ft. Detrick and the Business and Employment Center. The College has also partnered
with Howard and Carroll Community Colleges to develop an Allied Health Consortium offering
Cardiovascular Technology and Physical Therapy Assistant Programs.

Community Qutreach

As a "community" college, FCC’s programs create an opportunity to build relationships and
understanding both on and off campus. The Office of Student Life has underwritten, sponsored
and/or supported a host of programs that enhance diversity through the arts, music, lecture, and
student engagement within the community.

Living History Lectures have focused on the roles of minorities in military combat. Other lectures have
included the Tuskegee Airmen, the Women Air Service Pilots, the Navajo Code Talkers, and Asian
American veterans. Monthly musical programs, coined our “Multi-cultural Musical Lunch Series” have
featured Latino, German, Native American, African, African American, Japanese, Irish, and Jamaican
musicians.

In addition, the Office has planned and sponsored multi-cultural luncheons as an accompaniment to an
interdisciplinary “multi-cultural class,” featuring foods from Brazil, India, Ireland, Poland, Thailand, Italy,
and Mexico; organized voter registration drives targeting minority populations on campus; co-sponsored a
campus and community celebration of Martin Luther King, Jr.; co-sponsored and provided logistical
planning for the Frederick County Public Schools Peer Mediation Conference; underwrote an African
American Fraternity/Sorority Step Show (to raise money for the mentor program’s book fund; underwrote
student participation in the Hood College, Brown vs. Board of Education symposium and special events;
and, participated in International Education Week — sending student speakers to the Rotary International
lunch and lecture.

FCC continues to offer a host of campus clubs and organizations that offer opportunities for students to
participate in events and activities that expose them to unique ideas, cultures, and beliefs. Efforts have
been focused on:

e Advocates for Homeless Families

Back to School Book Drive for needy children

The Religious Coalition for Emergency Need

The American Red Cross

The Veterans of Foreign Wars

AARP - Living History Project

The United Negro College Fund

Open houses were held for specific career program areas, such as allied health (respiratory therapy,
surgical technology, nursing, EMS), culinary arts and legal assisting.

The College also sponsored booths at the Frederick County Fair, the Frederick Keys Baseball stadium, the
Keys Expo community event, The Homeshow Expo, Ft. Detrick, and attended benefits fairs at several local

businesses (MAMSI, State Farm, and Citicorp).

Approximately $35,000 was spent on diversity program funding, campus club and organization allocation
for diverse interests, and in community outreach. '
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High School Outreach

Enrollment at FCC during the FY 2004 by Frederick County public high school students increased by
1.4%, to 30.1%. All nine county high schools were visited 3-4 times per semester by the Enrollment
Management Team to discuss college admissions, open campus (dual enrollment) opportunities, etc. FCC
staff also visited all private schools and the Maryland School for the Deaf, in addition to presenting college

nights outside of the county and state.

The College invited high school and middle school guidance counselors and high school principals to meet
with FCC enrollment staff on campus during this past year, and FCC was represented at parent open
houses hosed by most of the high schools and two middle schools in the county. FCC sponsored two adult
student information events for non-traditional students, attended by 200 potential and new students. The
Financial Aid Office made presentations at all of the county public high schools and at all on-campus open

house events.

FCC has been working to increase and update articulation agreements with Frederick County Public
Schools (FCPS) with over 20 FCPS courses that articulate with FCC programs, allowing students to
earn college credit while still in high school. FCC has worked with FCPS this year to market this
program, so that more students will be able to take advantage of this outstanding program.
Currently, the College is collaborating on a pilot project with FCPS to identify capable and first
generation college students to concurrently enroll at FCC and FCPS to earn 30 college credits upon

high school graduation.

Adult Services Outreach

The College’s strategic plan states that it will provide access to learning for all in the community.
To ensure that FCC remains very active in the community and broadens accessibility to higher
education for Frederick County residents, FCC’s Office of Adult Services is involved in various

projects.

Project ALIVE: The Housing Authority of the City of Frederick continues its partnership (Project
ALIVE) with Frederick Community College’s Office of Adult Services. This partnership is
designed to assist families who reside in public housing in Frederick City develop and achieve
educational and employment goals leading to self-sufficiency. The Office of Adult Services
provides public housing residents with career counseling, academic advising, and educational case
management. In FY 2004, 21 public housing residents/students received assistance through Adult
Services’ Project ALIVE program.

HOPE VI: The Office of Adult Services expanded outreach efforts this year to include services to public
housing residents who are transitioning from public housing. A grant received from the United States
Department of Housing and Urban Development by the Housing Authority is improving public housing in
Frederick City. Adult Services provides outreach and educational case management to transitioning
residents.

Advocates for Homeless Families: The Office of Adult Services is the initial point of contact for
participants of Advocates for Homeless Families. This community organization operates two programs:
Families Forward and Transitional Housing. Participants in both programs are referred to FCC’s Adult
Services for counseling, academic advising and educational case management. For FY 2004, Adult
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Services programs provided educational case management to 20 students from Advocates for Homeless
Families, Inc.

Frederick Memorial Healthcare System’s Women’s and Children’s Program: The Women’s Center at
the Office of Adult Services and the FMH Women’s and Children’s Program planned and co-sponsored
two co-curricular events this year for students and community members: Breast Cancer Awareness: What
You Need to Know and A Celebration of Wellness for Women.

Other Outreach Programs by Adult Services: FCC also provides outreach and services to the following
community organizations:

e Frederick County Job Training Agency

The Family Partnership of Frederick County

Heartly House (Center for Survivors of Domestic Violence)

Frederick County Adult Education

Frederick County Department of Social Services

Beacon House (provides shelter, basic needs and education/vocational opportunities for men)
Upcounty Family Partnership

Division of Rehabilitation Services

CAMPUS RESPONSE TO MHEC QUESTIONS ON SPECIFIC INDICATORS

Number of Non-credit Students Enrolled
MHEC has asked FCC to provide an explanation as to why non-credit student enrollment fell to

7,603 in FY 2002.

FCC’s benchmark for non-credit student enrollment is 9,357. In FY 2002, non-credit student
enrollment had declined by six percent. In FY 2003, however, enrollment of non-credit students
has increased by 16% to 8,816 students. The addition of many new courses of interest for the
various CE programs (e.g., Institute for Learning in Retirement, Kids on Campus, Personal
Enrichment, IT Institute, etc.,), the college believes that trend in increasing enrollment will
continue.

Percent Minority Student Enrollment
Provide an explanation as to why has the percent of minority student enrollment fluctuated between

15% and 17% during the past four years.

FCC’s minority student enrollment has increased by 1% to 16% in FY 2003, still shy of its 19%
benchmark. The college believes that this enrollment will continue to increase as the Hispanic
population in Frederick County increases.

The college offers a number of programs aimed at strengthening the academic performance and
retention of special populations. Students in two of these programs, Services for Students with
Disabilities, and the Multicultural Student Support Services program, have demonstrated retention
rates that equal or exceed that of the general college population. Students participating in the
Services for Students with Disabilities program demonstrated a 78% fall to spring retention rate
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during the FY 03, while participants in the Multicultural Student Support Services program
demonstrated an 80% fall to spring retention rate.

The Office of Multicultural Student Support Services (MSSS) is designed to enhance the transition
of minority students to higher education and provide support for those who choose to continue their
education at FCC. In the 2003 academic year, 64 student mentees participated in the program.
Three of them graduated and transferred and the other two transferred without earning a degree
from FCC.

The following are initiatives began this year to increase diversity among students:

e Students can participate in the Black Student Union and International Students’ Club as part of
the SGA.

e College employees participated in the Personal Assessment of the College Environment in
October 2003. The results show that the College has a healthy highly consultative environment.
While pleased with these results, the College continues to look for ways to improve the climate.
Minority scores were slightly lower, but still indicative of a highly consultative environment.
The small number of persons of color surveyed requires great care in interpreting the results.

e Students were given a survey of campus climate and a survey of student engagement in spring
2004. Results are not yet back, but they will be used for continuous improvement and as
baseline scores for the future.

Initiatives that the College continues in order to expand diversity on campus are:

e Diversity/multiculturalism is a performance indicator on the performance evaluation for
administrators and support personnel.

Diversity in the arts is presented in the musical lunch series, plays and art.

e The College offers a London Study Abroad program that provides an opportunity for FCC
students to study, live and work in London while experiencing cultural immersion and
improving global awareness. FCC also continues to encourage students to consider other study
abroad opportunities. During International Education Week in November, FCC brings
representatives from Peace Corps, CIA, and the State Department to campus to discuss career
opportunities.

e The College continues to network with minority communities.

Percent Minority Student Enrollment
Why hasn’t the proportion of minorities among FCC’s full-time faculty exceeded 8% in the last four

years?

FCC continues to make efforts to increase the diversity of faculty and staff. The percentage of
minorities in budgeted positions has increased from 8% to 11.2% in one year. Our county
demographics reflect that approximately 12% of citizens are minority, but FCC recruits nationally
for most faculty positions and a few administration positions. FCC continues to make efforts to
increase the diversity of faculty and staff.

In addition to continually researching and utilizing minority recruitment sources, the College has moved to

a web-based application system that has created a single, streamlined, documented procedure for all
employee recruitment, application, and screening (benefited, part-time, hourly, adjunct, etc.). The system
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provides the College with accurate and easily attainable figures on the diversity of the applicant pool. A
more diverse applicant pool should eventually lead to increased numbers of minorities hired.

The current diversity of the applicant pool is as follows for each of the groups listed:
e Adjunct faculty - 17%

e Benefited Faculty (4 positions) —27%

e Benefited Administrators/Support — 19%

e Hourly — 18% ‘

e Total — budgeted and hourly positions — 19%

The Human Resources Office recommends that all search committees include a person of color to
put candidates at ease and demonstrate that FCC is an environment that welcomes candidates of
color. The Diversity Director is a part of each faculty search committee and conveys the benefits of
diversity to the committee as a participant in the process rather than as presenter in a professional
development class. She has noted anecdotally there is considerable support among the faculty with
whom she has served for increasing diversity.

The following initiative began this year to increase diversity among faculty:

e The Office of Diversity has created an Intranet site available to all staff and faculty offering a
wide range of information such as: a multicultural calendar, articles on the benefits of diversity,
diversity definitions, Diversity Committee information, guidelines for completing the diversity
portion of the performance evaluation, etc.

Four-Year Transfer/Graduation Rate of Full-Time Minority Students
Why hasn’t the four-year transfer/graduation rate of full-time minority students exceeded 31% in
any of the past four cohorts?

FCC has seen a 69% increase in the four-year transfer/graduation rate of full-time minority students
from the 1996 cohort (19%) to the 1999 cohort (32%) and is implementing initiatives to improve
this rate until the college reaches its benchmark of 41%. The Office of Multicultural Student
Support Services (MSSS) is designed to enhance the transition of minority students to higher
education and provide support for those who choose to continue their education at FCC.

Six-Year Transfer/Graduation Rate of All Minority Students
Why hasn’t the six-year transfer/graduation rate of all minority students come close to the 33%
benchmark in the past four cohorts (fluctuating between 20% and 22%).

FCC’s six-year transfer/graduation rate for all minority students still remains at 22% for the 1997
cohort, representing a 0% increase from the previous cohort. Two endeavors are in place to
increase its six-year transfer/graduation rate for minorities. They include the MSSS mentoring
program, designed to enhance the transition of minority students to higher education and provide
support for those who choose to continue their education at FCC. All students who participate in
the Mentoring Program are tracked and given needed support throughout their FCC career. The
program continues to develop effective steps to assist students with goal development and planning.
The other program is FCC’s ESOL program, which has increased from one course in 1996 to six
courses in fall 2003 and has a 4% increase in student enrollment in FY 2003.
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FREDERICK COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Benchmark
Mission M Performance Indicator FY 2000 FY 2001 FY 2002 FY 2003 2004-2005
Accessibility and Affordability .
1 Number of credit students enroited 6,942 7,008 8,797 8,726 7,636
Number of noncredit students enrolled 7,426 8,090 7,603 8,816 9,357
Benchmark Fall
Fall 2000 Fall 2001 Fall 2002 Fail 2003 2005
2 Market share of service area undergraduates 59% 81% 58% 56% 61%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
3 Market share of recent public high school graduates in 57% 60% 61% 63% 61%
service area
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
Percent of students transferring to Maryland public four-year 24% 22% 22% 27% 25%
4 institutions
Benchmark
FY 2001 FY 2002 FY 2003 FY 2004 2006
5 Tuition and fees as a % of tuition and fees at Maryland 53% 51% 48% 46% 58%
pubiic four-year institutions
Learner Centered Focus for Student Success
Benchmark
1999 Cohort 2000 Cohort 2001 Cohort 2002 Cohort 2004
8 Second year retention rate 69% 70% 87% 88% 71%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
7 Four-year transfer/graduation rate of full-time students 41% 38% 37% 41% 41%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999
8 Six-year transfer/graduation rate 33% 32% 34% 31% 33%.
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1994 1998 2000 2002 2008
9 Graduate satisfaction with educational goal achievement 93% 95% 96% 95% 95%
Spring 2000 Spring 2001 Spring 2002 Benchmark
Cohort Cohort Cohort 2005
10 Non-retuming student satisfaction with educationai goal 69% 83% 70% 75%
achievement
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
11 Student satisfaction with quality of transfer preparation 83% 79% 88% 80% 85%
AY AY AY AY Benchmark
: 1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
12 Academic performance at institutions of transfer. GPA after 2.79 2.75 288 2.89 279
1st year
Diversity
Benchmark Fall
Fall 2000 Fall 2001 Fall 2002 Fall 2003 2005
3 Minority student enroliment as % of service area popuiation
13a Percent minority. student enroliment 17% 17% 16% 16% 19%
13b Percent minority population of service area, 18 or 1% 1% 1% 12%
older)
14 Percent minoritias of full-time faculty (Suggest changing from 7% 8% 8% 7% 11%
12% to 11% to mirror the County's minority population)
15 Percent minorities of full-time administrative/professional 8% 7% 10% 12% 1%
staff (Definition is changed this year)
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of full-time minority 19% 31% 25% 32% 41%
students
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of all minority students 21% 20% 22% 22% 33%
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FREDERICK COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Support of Regional Economic and Workforce Development

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
1996 1998 2000 2001 2006
18 Employer satisfaction with community college career 100% 100% 100% 100% 100%
program graduates
Benchmark FY
FY2001 FY2002 FY2003 2005
19 Employer/organization satisfaction with community coliege 98% 97% 98% 98%
contract training
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
1996 1998 2000 2002 2006
20 Student satisfaction with job prep ion 88% 88% 83% 100% 88%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
21 Number of contract training courses offered 137 148 212 270 248
22 Number of businessas and organizations served in contract 43 58 54 88 92
training
23 Number of participants in contract training 2,814 3,518 4,704 4,546 5,131
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
24 Percent of career prog graduat ployed full-time in 87% 75% 91% 83% 89%
related area
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
25 Licensure exams passing rate
Registered Nursing 100% 100% 100% 98% 90%
Practical Nursing 100% 100% 100% 100% 90%
Respiratory Therapy 100% 100% 100% 92% 85%
Aviation 100% 100% 100% 85% 97%
Effective Use of Public Funding
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
26 Percentage of expenditures on instruction 53% 53% 54% 51% 53%
27 Percentage of expenditures on instruction and selected 57% 57% 59% 57% 58%
academic support (Definitions are changed this year)
Community OQutreach and Impact
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
Enroliment in (Data for this 6,902 6,685 6,698 7,028 7.242
28 indicator was not available [ast year)
29 Senior adult enroliment in non-credit courses 1,089 1,258 1,096 1,403 1,372
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GARRETT COLLEGE
MISSION

The mission of Garrett College is to provide quality higher education, lifelong learning, and access
to the universe of information so that individuals, businesses, and the community can achieve
personal, entrepreneurial, and collective success.

INSTITUTIONAL ASSESSMENT

Garrett College supports a comprehensive and diversified range of career, technical, and transfer
programs despite its small size. A consequence is a 12:1 student to faculty ratio. In addition,
Garrett County is rurally isolated, sparsely populated, and lies outside the orbit of the State’s
commercial center. Although the County has suffered chronic high unemployment, it is now
experiencing historically high employment rates albeit below the statewide average. Even though
this change augurs well, out-migration of all population cohorts other than senior citizens continues.
High school class sizes are at historic lows. The combination of out-migration, higher employment
rates, and small classes of graduating high school seniors has contributed to a trend of declining

enrollments.

These and other issues are addressed in Garrett’s 2003-2007 Strategic Plan, which is updated
annually. The Plan is the result of an extensive environmental analysis, widespread participation,
priority setting at all levels, and collective determination of the direction Garrett is to follow as it
responds to new challenges and opportunities in the next several years. The College will monitor
and regularly assess performance outcomes of actions taken to achieve its strategic priorities:
Quality Education

Affordable and Accessible Education

Learner Centered Focus

Student Success

Competitive Compensation Package

Diversity

Technology Currency

Economic and Workforce Development

Institutional Effectiveness and Accountability

These priorities incorporate the Maryland State Plan Goals and Accountability Indicators.

Accessibility and Affordability

From 1999 through 2002, Garrett College experienced credit enrollment fluctuations, and it failed to
meet its benchmark enrollment. From FY 99-01, credit headcount enrollment increased modestly
before declining sharply in FY02 and FYO03. These enrollment figures are attributable to three
factors cited above: out-migration, increasing employment, and declining numbers of high school
students. Although Garrett College is attracting a 64% market share of recent high school
graduates, it is attracting 64% of a lower number. The College developed four signature programs
to expand its marketplace, and it has instituted new marketing strategies to bolster enrollment. It
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substantially improved the appearance and navigability of its web page, and it has instituted a new
inquiry response and tracking system.

Garrett’s Division of Continuing Education and Training provides a wide variety of noncredit
instruction. During the four-year reporting window, noncredit enrollments rose continuously,
exceeding the benchmark of 2,200 in the last three years. In fiscal year 2003, 3,167 Continuing
Education students enrolled, resulting in a 47% rise over the four-year window. Noncredit
enrollments helped the College offset tuition losses due to credit enrollment decline. To continue
this trend, the College assigned responsibility for marketing noncredit offerings to its Director of
Enrollment Development.

Due to the effect of the economic downturn on State funding, tuition revenue has assumed greater
importance. This revenue stream can be increased in two ways: raising the tuition rate or increasing
enrollment. Garrett College has been slightly above the statewide median for in-county tuition,
although its median household income remains among the lowest in the State. Consequently,
Garrett College has only imposed modest tuition and fee increases to offset reductions in State
funding. To retain its competitiveness, the College will continue to suppress tuition increases over
the next four years, putting added pressure on local government to support the College during
difficult financial times. To date the Board of Garrett County Commissioners has been constant in

its support.

Garrett’s tuition and fees as a percent of tuition and fees at Maryland public four-year institutions
declined from 54% in FY 01 to 46.7% in FY 03, which is below the benchmark of 53.1. Because
the rate of tuition rise in the four-year institutions is outpacing Garrett’s rate of rise, the College is
becoming a more affordable alternative for transfer students.

Learner Centered Focus for Student Success

Garrett’s vision is to be a vibrant learning center of first choice for local residents. The College
believes it can best overcome barriers to obtaining a higher education by respecting and caring for
students as individuals, by defining their strengths and needs, by starting them at a point appropriate
to their skill level, by providing them with supportive programs and services, and by motivating and
encouraging them to achieve standards of personal and academic excellence.

Students give Garrett College very high marks on key factors pertaining to academic achievement.
The most recent MHEC data suggest that Garrett College’s retention strategies are working. The
Fall-to-Fall retention rate rose to 66.4% for the 2002 cohort, making Garrett’s retention the highest
among the small college cohort. When the benchmark for accountability indicator 6 was set in FY
2001 at 57.3%, it seemed to be a stretch number based on prior performance. The fall-to-fall
retention rate of the 1996, 1997, and 1998 cohorts had been 55.4%, 52.6%, and 56.3% respectively.
In the subsequent four years, the rate ranged between 62% and 66%, a significant increase. Based
on these results, Garrett raised its benchmark from 60% to 65% last year. If the trend continues
favorably, it will contemplate raising its benchmark higher.

The success in retention may account for the rise in the percent of Garrett College students

transferring to Maryland public four-year institutions (Indicator 4). That percent rose from 18% for
the 1996 cohort to 22.6% for the 1999 cohort, which exceeds the benchmark of 19%.
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When Garrett College set its benchmark for indicator 7 concerning the four-year transfer/graduation
rate of full-time students, it also appeared to be a stretch target based on prior data. However, the
College exceeded the benchmark of 32% in the 1997 and 1998 cohorts and consequently decided to
increase its benchmark to 35% last year. This trend again continued upward at 36.2% for the 1999
cohort, which is above the revised benchmark. If this upward trend continues, Garrett will
contemplate raising its benchmark higher. Regarding indicator 8, Garrett College was close to its
six-year transfer/graduation rate benchmark of 30% for the 1993-1995 cohorts; however, the rate
fell to 26.3% for the 1996 cohort. But this anomaly reversed for the 1997 cohort, which realized a
transfer/graduation rate of 35.6%, significantly above the benchmark.

Graduate Satisfaction with Educational Goal Achievement (Indicator 9) increased from 88% in
2000 to 96% in 2002, exceeding the 90% benchmark. In regard to indicator 11, Garrett’s graduate
satisfaction with the quality of transfer preparation increased from 75% in 2000 to 91% in 2002,
exceeding the benchmark of 75%. Based on available data comparing the performance of
community college transfer students, Garrett College frequently outperforms all the other Maryland
community colleges. Its transfer students continue to hold very high cumulative averages after one
year at the receiving institution. From AY00 to AY03, the College exceeded its benchmark of 2.87
for accountability indicator 12. In fact, the most recent data for AY03 indicates that Garrett’s
transfer students tied with one other community college for the highest grade point average of 2.96.
The College does not propose to increase its benchmark further. It believes it is performing as well
as a collegiate institution can be expected to perform on this factor.

Diversity

The College believes in the importance of making its education and employment accessible to
minorities and also in exposing its students to a multi-cultural learning experience. But since
Garrett County’s population is 99.7% white, the College must look to other geographic areas to
recruit minority students, faculty, and staff, and it must be creative in providing a multi-cultural
learning experience. The College adopted a co-curricular program requiring students to attend not
less than eight co-curricular events. The co-curricular program is designed to expose students to
multi-cultural experiences as part of their Garrett education.

Garrett College’s percentages of minority student enrollment and minority representation among its
full-time faculty exceed its benchmarks and exceed the representation of minorities within the
service area’s population. The relatively high percent of minority faculty is the result of Garrett
College having one (1) minority full-time faculty member among its full-time faculty of sixteen
(16). With such a small number of full-time faculty, any fluctuation will cause the percentage of
minority representation to change greatly. Garrett’s loss of its one minority faculty member would
reduce its minority representation to zero percent (0%); a gain of one minority faculty member
would increase its percent of representation to 12.5%, over six times the current benchmark and
37.5% above the present percent of minority representation in the service region. Given the realities
of small numbers of faculty, low turnover, almost no minority representation in the service region,
Garrett’s location, and the College’s low wage scale, the chances of recruiting additional minority
faculty represents a challenge. On the other hand, having no minority representation is
unacceptable. The College originally chose a 2% benchmark because it was not excessively above
the representation of minorities within the community and not a number out of Garreit’s reach.
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Garrett increased its benchmark for Indicator 14 to five percent (5%) last year, which is closer to the
actual percentage attained as a result of having one minority faculty person. This approach gives
Garrett College minority representation far in excess of the percent of minority representation
within the community without establishing benchmarks that are improbable given the demographics
and the other factors discussed above.

Indicator 15 continues to show that Garrett College has failed to attract any minority full-time
administrative and professional staff for several reasons: Garrett College has the lowest
compensation scale in the State; it has a homogeneously white population, and its employee
turnover is very low, reducing opportunities for new hiring. Given the current financial
environment, this condition is not likely to change soon.

Due to the small number of minority students at Garrett College, four-year and six-year minority
transfer/graduation rates have fluctuated significantly from year to year. For example, in the 1994
and 1995 cohorts, Garrett’s six-year transfer/graduation indicator showed transfer/graduation rates
of 8.3% and 14.3% respectively. The 1995 indicator of 14.3% actually exceeded Garrett’s
benchmark of 12%. Although the 1996 cohort showed no full-time minority graduates or transfers,
the 1997 cohort’s transfer/graduation rate increased to 8.3%. Due to significant fluctuations caused
by such a small number of minority students, Garrett does not propose changing its benchmark of
12%. The small size of the minority student population and factors like athletic eligibility and
transfer to out-of-state four-year colleges, which are not reflected in Maryland transfer figures,
influence year-to-year outcomes. The College Retention Task Force has formulated strategies for
improving minority student retention and graduation rates including the use of learning
communities, an “early warning” system for academic deficiencies, an athletic monitoring system,
and Friday study sessions.

Please see Garrett College’s Minority Achievement Action Plan for further details.

Support of Regional Economic and Workforce Development

To better serve and advantage a rural community with limited resources, Garrett College installed a
nationally and internationally recognized rural telecommunications system to facilitate worldwide
communications, foster lifelong learning, improve instructional methodology, strengthen economic
infrastructure, supplement allied health services, and stimulate cultural exchange. Garrett College
also uses its institutional resources to promote regional economic development through partnerships
with regional government, business, industry, and economic agencies, public and private, in order to
foster strength and prosperity in the economic sectors of agriculture, tourism, small and big
business, and industry.

Feedback from employers of recent Garrett graduates indicates a consistent level of high
satisfaction (100% in the past four surveys) with the career preparation that Garrett College
graduates receive. The College offers five career programs, four of which are very specialized
programs that provide students with exceptional opportunities for skill development and
employment. Garrett’s Career Services Office affords students personalized assistance when
searching for jobs. Assistance with job searches, résumé writing, and interviewing skills
contributes to students securing employment in a job related to their college program of study. Asa
result a high percentage of graduates are employed full-time in jobs related to their academic field.
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The College also opened its Garrett Information Enterprise Center in June 2002 to encourage new
information businesses to locate to Garrett County. After two years of operation, the facility is
housing 12 new businesses, some of which are hiring Garrett College students as interns.

Continuing Education plans courses and offerings and customizes training in response to the needs
of businesses, agencies, and organizations. Surveys indicate that employers and organizations are
100% satisfied with contract training conducted by Garrett College. Given the small number of
businesses/organizations involved (14 businesses/organizations in FY 2003), dissatisfaction with
contract training offered to any one business or organization could cause great fluctuation in the rate
of satisfaction. On this basis, last year the College set its benchmark for Indicator 19 at 90%.

Based on two years of data, Garrett College last year set benchmarks for Indicators 21, 22, and 23 at
70, 20, and 1,500 respectively. These benchmarks still seem reasonable at this point in time. In
2003, Garrett’s Continuing Education and Training Division partnered with the Garrett County
Board of Education to form the Adult Career and Technology Academy, which uses the local high
schools to offer noncredit training to adults wishing to enter the workforce or upgrade skills.

Indicator 20 shows that student satisfaction with job preparation increased from 69% in 2000 to
84% in 2002, exceeding the 75% benchmark. The percent of career program graduates employed
full-time in a related area (Indicator 24) increased from 50% in 1996 and 60% in 1998 to 86% and
70% in 2000 and 2002 respectively, which exceeded the 63% benchmark.

Mission Mandate Performance Indicator: Effective Use of Public Funding

Despite Garrett College’s small size and rural setting, the College continues to be highly resourceful
in providing a comprehensive program of collegiate studies. For example, the College continues to
maintain two satellite facilities for academic courses to better reach out to its students throughout
the community. The College has also fully implemented its Juvenile Justice Program.

Architectural design plans for a new College library open to the public are nearly complete.

The College has nearly achieved its FY 2005 benchmarks of 38% for expenditures on instruction
and 45% for expenditures on instruction and selected academic support. Garrett has and will
continue to follow a regimen of institutional planning and maintain a regular cycle of strategic,
operational, and financial planning, all of which feed into the College’s system of institutional self-
evaluation and accountability. In addition to the College’s continuing system of planning from an
operations standpoint, the institution also prepares for downturns in the economy as in the current
case. The College received a 12% reduction in State funding. Nevertheless, during the past several
years Garrett has managed to increase its fund balance significantly in anticipation of difficult
financial times. The College was well positioned to withstand the rescission in FY03 and FY04
without jeopardizing the educational experience for students and without jeopardizing employee

jobs.

In addition to exercising prudent financial management, the College has a track record of exerting
impeccable internal controls. For a succession of years, Garrett College has received unqualified
opinions with no findings of material weakness on its audited financial statements, single audits,

and CC-4’s.
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Support of Community Outreach and Impact

Workforce development courses support the State Plan’s objective of providing ongoing
educational programs and services that employees and employers require for upgrading skills. Ina
community of 11,000 households, Garrett College enrolled 2,666 students in non-credit workforce
development courses in FY 2002 compared to 2,265 in the preceding year, a 17.7% increase. Last
year the College established a benchmark of 3,100 for accountability indicator 28. The most recent
data for this indicator shows that 3,336 students were enrolled in FY 2003. This represents an
increase of 25% from FY 2002 to FY 2003, which exceeded the benchmark Garrett set last year.

Additionally, Garrett is committed to serving its senior citizen population. Based on actual
enrollments, the College increased its benchmark last year for Indicator 29 from 250 to 315.
Current data shows that Garrett’s senior adult enrollment has increased by 25% from FY 2000
through FY 2003, and enrollment, now at 300, is nearing the benchmark. For further information
on Support of Community Outreach and Impact, see Section 3 below.

COMMUNITY OUTREACH AND IMPACT

EDUCATIONAL COLLABORATION
Garrett College has a long history of working collaboratively with the Garrett County Board of

Education. Lead projects are as follows:

e College and Me — An enrichment program that brings every fifth grader to Garrett College for a
week of college studies.

e Tech Prep — A continuously grant funded program recognized as a model for rural communities.

e Distance Learning — Televised courses for high school seniors.

e High School Information Technology Certifications - A pullout program located on the Garrett
College campus to prepare high school juniors and seniors for A+ and Net+ industry
certifications.

e Transition Aged Youth — A refunded special grant program that uses adventure recreation as an
intervention for hard-to-control at-risk junior high school youth.

e Adult Career and Technology Institute — A program between the Board of Education and
Garrett College to share facilities and resources in order to provide adult workforce training.

e Teacher Training — a professional development program for all Garrett County teachers.

ECONOMIC DEVELOPMENT

Garrett Information Enterprise Center: Garrett County played the lead role in implementing a
multi-year plan to develop an information sector of the local economy. In 2002, the College
completed the last phase of its four-part plan, opening the Garrett Information Enterprise Center, a
business incubator facility located on Garrett College’s campus. It is expected to reach 80%
occupancy early in fiscal year 2005 well ahead of its business plan. This effort is expanding Garrett
County’s budding information technology sector.

Adventure Sports Tourism: Garrett College is collaborating in a major economic development
initiative in Garrett County. In 1992, the College started the nation’s first adventure sports degree
as a way of evidencing that Garrett County could become a point destination tourism center for
adventure recreation. These early efforts led to a broader vision. The land development company
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DC Development, which owns the WISP Ski Mountain, is constructing an Alpine Village with
private condominiums and houses. As part of its project DC Development donated 550 acres to
Garrett County to construct the Adventure Sports Center International to be co-located with the
Alpine Village. Likewise the private developers donated property to Garrett College to construct
the Garrett College Athletic and Community Recreation Center. In aggregate these facilities will
create a unique and premier point destination adventure tourism center in Garrett County, Maryland.
The consulting firm C. B. Richard Ellis puts the economic impact for Garrett County at $122
million annually. :

Land Reclamation: The College’s Natural Resources and Wildlife Technology (NRWT) program
has assumed an active role in the mitigation of acid mine drainage in the region, and it has
undertaken several projects in support of Maryland’s Department of Natural Resources and the
Bureau of Mines. In addition, NRWT is performing contract work for DC Development.

Juvenile Justice: In fiscal year 2003, Garrett College instituted Maryland’s first and only degree
program in Juvenile Justice to support the further development of juvenile justice facilities and
related State jobs in Garrett County. Now the College has entered into a collaboration with the
Maryland Department of Juvenile Services (DJS) to develop Jump Start, a program intended to
reduce recidivism among adjudicated youth. Jump Start introduces a new model of Juvenile
Justice. The Redemptive Model endeavors to give students the will and skills to become agents of
change in their communities.

DJS is retrofitting a cottage on the campus of the Backbone Juvenile Detention Center for this
purpose, and Garrett College is developing the curriculum for change agency using adventure
recreation as one of its interventions. Program development is nearly complete, after which DJS
and the College will seek grant funding.

Mountaintop Truck Driving Institute: The Diesel Institute of America moved to Baltimore after
twenty years in Garrett County. To fill the vacuum, Garrett College opened the Mountaintop Truck
Driving Institute, continuing Garrett County’s tradition of supplying trained and certified truck
drivers to Maryland companies.

COMMUNITY SERVICE:

Garrett Hall: The Board of Garrett County Commissioners has agreed to purchase Garrett Hall, a
sixty-bed residence hall constructed with private funds on land adjacent to Garrett College’s main
campus. This purchase will allow the College to continue to provide a residential living option,

expanding its services to the surrounding region.

Learning Resources Center: Architectural plans are nearly complete for Garrett College’s Learning
Resources Center, which will provide a research library for the use of all Garrett Countians. It will
also become the Student Academic Assistance Center, which had operated in temporary facilities

for six years.

Garrett College Athletic and Recreation Center (ARC): Garrett College will take on a second
role, becoming Garrett County’s Recreation Department. Its Athletic and Recreation Center (ARC)
as mentioned above will involve a collaboration among DC Development, the private sector
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collaborator; Adventure Sports Center, Inc., a 501(c)(3) charitable organization, which will own and
operate the Adventure Sports Center International; Garrett County Memorial Hospital, which will
construct an annex onto the building for urgent care and physical therapy; and Garrett College,
which will own and operate the ARC. Garrett County has never had a recreation department, and it
has no public health and fitness center despite five months of severe winters. Garrett College will
offer a comprehensive menu of recreational programs and services to the entire community. In
addition, it hopes to introduce degree programs in Physical Education, Physical Therapy Assistant,
and Recreation to augment its existing degree program in Adventure Sports. Students will be able
to become part of a Learn and Earn environment, acquiring skills in the classroom and then
applying them on-site as paid interns for the Adventure Sports Center International or the ARC
itself in such capacities as guides, fitness assistants, and physical therapy assistants.

General Community Service: Garrett College provides general services and support to the
community. Notable examples include free access to its campus facilities, operation of northern
and southern tier outreach centers, sponsorship of the annual Chautauqua, and a 50% tuition waiver
for members of the Maryland National Guard.
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GARRETT COLLEGE
2004 ACCOUNTABILITY REPORT

Mission Benchmark
Mandate Perfor ndi FY 2000 FY 2001 FY 2002 FY 2003 2004-2005
Accessibility and Affordability
1 Number of credit students enrolled 864 874 822 777 909
Number of noncredit students enrotied 2,150 2,209 2,810 3,167 2,200
Benchmark Fall
Fall 2000 Fall 2001 Fall 2002 Fall 2003 2005
2 Market share of service area undergraduates 54.2% 52.9% 51.4% 52.5% 54.2%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2008
3 Market share of recent public high school graduates in
service area 57.7% 61.3% 64.0% 64.3% 58.0%
1986 Cohort 1997 Cohort 1998 Cohort 1999 Cohort  Benchmark 2001
4 Percent of students transfemming to Maryland public four-year
institutions 18.0% 17.3% 25.6% 22.6% 19.0%
FY 2001 FY 2002 FY 2003 FY 2004 Benchmark 2006
5 Tuition and fees as a % of tuition and fees at Maryland public .
four-year institutions 52.5% 54.0% 48.8% 46.7% 53.1%
Leamer Centered Focus for Student Success
1999 Cohort 2000 Cohort 2001 Cohort 2002 Cohort  Benchmark 2004
6 Second year retention rate 85.0% 62.0% 66.2% 66.4% 85.0%
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort  Benchmark 2001
7 Four-year transfer/graduation rate of full-time students 28.6% 35.3% 35.2% 36.2% 35.0%
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort  Benchmark 1999
8 Six-year transfer/graduation rate 28.1% 28.9% 26.3% 35.6% 30.0%
Alumni Survey Alumni Survey  Alumni Survey  Alumni Survey
1994 1998 2000 2002 Benchmark 2006
9 G ion with ed: goai achi ot 96% 9% 88% 96% 90%
Spring 2000 Spring 2001 Spring 2002 Spring 2003
Cohort Cohort Cohort Cohort Benchmark 2005
10 Non-returning student satisfaction with educational goal
achiavement 69% 59% 73.5% 68.2% 60%
Alumni Survey Al i Survey Al i Survey Al i Survey
1996 1998 2000 2002 Benchmark 2006
1 Student satisfaction with quality of transfer preparation 67% 85% 75% 91% 75%
AY AY AY AY Benchmark 2004
1999-2000 2000-2001 2001-2002 2002-2003 2005
12 Academic performance at institutions of transfer: GPA after
1st year 2.94 2.90 2.98 2.96 2.87
Diversity
Benchmark Fall
Fail 2000 Fall 2001 Fall 2002 Fall 2003 2005
13 Minority student enroliment as % of service area population
13a Percent minority student enroliment 4.5% 5.4% 6.2% 7.2% 2.0%
13b Paercent minority popuiation of service area, 18 or
older) 1.0%
14 Percent minorities of full-time faculty 5.3% 5.6% 6.25% 6.25% 5.0%
15
Percent minorities of full-time administrative/professional staff 0.0% 0.0% 0.0% 0.0% 2.0%
Benchmark 2001
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort Cohort
16 Four-year transfer/graduation rate of full-time minority
students 0.0% 8.3% 11.1% 0.0% 12.0%
Benchmark 1999
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort Cohort
17 Six-year transfer/graduation rate of all minority students 8.3% 14.3% 0.0% 8.3% 12.0%
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GARRETT COLLEGE

2004 ACCOUNTABILITY REPORT

Support of Regional Economic and Workforce Development

Alumni Survey Al i Survey Al i Survey Al i Survey
1996 1998 2000 2002 Benchmark 2006
18 ploy with college career program
graduates 100% 100% 100% 100% 90%
Benchmark FY
FY 2001 FY 2002 FY 2003 2005
19 Employer/organization satisfaction with community college
contract training 100% 100% 100% 90%
Alumni Survey Al i Survey Al i Survey Al i Survey
1996 1998 2000 2002 Benchmark 2006
20 Student with job prep 100% 78% 69% 84% 75%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
21 Number of contract training courses offered 52 61 67 70
22 Number of businesses and organizations served in contract
training 13 16 18 20
23 Number of participants in contract training 1,337 1,045 1,043 1,500
Alumni Survey Alumni Survey Alumni Survey  Alumni Survey
1996 1998 2000 2002 Benchmark 2006
24 Percent of career program graduates employed full-time in
related area 50% 60% 86% 70% 63%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
25 Licensure exams passing rate N/A N/A N/A N/A N/A
Passing rate: n/a
Effective Use of Public Funding
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
26 Percentage of expenditures on instruction 35.1% 37.5% 37.5% 37.1% 38.0%
27 Percentage of expenditures on instruction and selected
academic support 42.2% 45.4% 44.8% 43..6% 45.0%
Community Outreach and Impact
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
28 Enroliment in workforce development courses N/A 2,265 2,666 3,336 3,100
29 Senior aduit enrollment in non-credit courses 240 188 313 300 315
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HAGERSTOWN COMMUNITY COLLEGE
MISSION

Hagerstown Community College (HCC) offers courses and programs designed to address the
curricular functions of transfer, career entry or advancement, basic skills enhancement, general and
continuing education, student support services and community service. The College is dedicated to
delivering high quality education at a reasonable cost to meet the post-secondary educational needs
of the citizens of Washington County and the surrounding region.

INSTITUTIONAL ASSESSMENT

The 2000 Maryland State Plan for Postsecondary Education and its 2002 update (hereafter the State
Plan) provides a framework for HCC’s mission, goals, and strategies to achieve its goals. Several
factors are important in determining institutional effectiveness and student success. These factors
include, but are not limited to, retention and student goal achievement; transfer success; diversity of
students and staff; accessibility and affordability; workforce development; and community outreach.
The College’s institutional priorities, enrollment goals and accountability benchmarks for HCC
serve as the driving forces for planning, budgeting and evaluation.

Student Success

As the only comprehensive, integrated educational, cultural, and recreational center within the
region, Hagerstown Community College is the only source for public higher education for the first
two years of college in Washington County. Fulfilling many diverse needs, HCC recognizes and
responds to its community through traditional credit instruction, distance learning, continuing
education, and workforce development. Many independent variables affect community college
student success indicators such as retention, transfer, and graduation. Employment and family
responsibilities impact retention, transfer and graduation rates of community college students.

Many students take several years to meet degree requirements or attend a community college to take
one or two courses for skill enhancement and meet their educational goals without attaining a
degree.

In Fall 2003, HCC experienced a higher percentage increase in enrollment headcount than any other
community college in Maryland, according to Maryland Higher Education Commission (MHEC)
enrollment data. Approximately 60% of HCC’s student body attend part-time and are
predominately female. The average age of all students is 27, while the average age of full-time
students is 21 and that of non-credit students is 45. Approximately 51% of students enroll in
transfer programs, 29% in career programs, and 20% are undeclared. The average course load is
slightly over 8 credits. Approximately 71% of the credit hours generated each semester are before
5:00 p.m. and are on-campus. Approximately 75% of the student body needs financial aid to attend

college.

Approximately 76% of the student population at HCC resides in Washington County. Five percent
are from other Maryland counties. Due to the College’s presence as a regional postsecondary
institution, approximately 21% of all students live in surrounding areas in Pennsylvania (17%) and
West Virginia (3%).
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The College has before it a challenge to increase enrollment while population projections indicate
slow growth over the next five years. According to population projections prepared by the Maryland
Office of Planning, the total population of Washington County is projected to increase by 2.7%,
averaging approximately a half percent annually. Approximately 45% of the current population is
between the ages of 25 and 54, which is more than double that of the traditional college going ages
(12%). The local public school system has projected a minimal increase in secondary enrollment
through 2007, with a thereafter for several years. However, with targeted recruitment, marketing,
and new initiatives/programs, the College just met its benchmark of 4,200 in FY 03 and is confident
that enrollment will continue to be strong.

To better respond to students’ needs and ensure proper allocation of resources, curricula and
programs must be reviewed on a regular basis. This is essential if all of the goals of the State Plan,
but particularly, Goals 1, 3, and 6, and the College’s mission are to be fully realized. Critical for
recruitment, retention, student success and institutional effectiveness, the curriculum assessment
process facilitates a more effective coordination of course content among faculty and academic
planning, as well as the broader use of a variety of course delivery systems. Structures for
instructional delivery are changing as employers look for skill sets and certifications in addition to
traditional programming. In 2001 and 2002, the College examined its curriculum and instructional
delivery in an effort to be innovative and responsive to meet current and future workforce needs
(State Plan: Goals 1, 2, 3, 5, 6 and 7). Programs with low enrollment were eliminated while others,
based upon community needs, were revitalized using operational or Perkins resources. Since that
time, enrollment and curriculum are monitored on an on-going basis through the newly formed
shared governance Curriculum Development and Review Committee, as well as by the Enrollment

Management Committee.

Effective Fall 2004, Hagerstown Community College is greatly expanding its credit programs from
65 to 101 programs, which includes 49 degree programs, 30 certificates and 22 letters of
recognition (State Plan: Goals 1,2, 3, 5, 6,7 and 8). Most of the new programs are in the areas of
computer studies, health careers, and liberal arts transfer options.

Outcomes assessment is an area that will continue to command a large amount of faculty attention
and effort. By February 2004, all academic division chair/directors had developed outcomes
assessment plans for all career and transfer programs and courses. In 2003, the College approved
an internal monitoring system for career programs known as "Standards and Quality Indicators."
This system features a rubric that lists various outcomes within a quality category. Each outcome 1s
rated for completeness and, where necessary, strategies are given for implementation or change.
Additionally, general education outcomes were developed during Fall 2003 and a pilot assessment
using the Collegiate Assessment of Academic Proficiency (CAAP) instrument was conducted in
Spring 2004. The integration of program reviews, course evaluations, faculty evaluations and
outcomes assessment will be used to insure ongoing quality.

The data provided for Indicators 2, 3, 4, 6, 7, 8, 12, 16, and 17 reflect transfer, graduation, and
retention rates of cohorts for all students, including minorities, who attend University System of
Maryland (USM) institutions only. At 14% for the 1999 cohort, the College fell below its
benchmark (21%) for percent of students transferring to USM institutions. In addition, the 1999
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cohort four-year transfer/graduation rate of 35% is below the benchmark of 42% for the 2001
cohort. However, the benchmark of 29% for the six-year transfer/graduation rate was exceeded by
the 1997 cohort at 37%. The College has no control over the choices its students make regarding
transfer, which is particularly impacted due to its location in the tri-state area of Maryland,
Pennsylvania, and West Virginia. According to data received from the National Student
Clearinghouse (NSC), 45% of the 1999 cohort of graduates in transfer programs matriculated to
four-year colleges or universities. Of those, 61% attended out-of-state institutions. Transfers to
those institutions have steadily increased, which, in turn, negatively impacts transfer/graduation
rates within the USM. Shepherd College (WV) and Shippensburg University (PA) are the primary
institutions to which HCC students and graduates transfer. With such incentives as offering HCC
graduates in-state rates and attractive financial aid packages, as well as proximity to the local area,
colleges outside of the USM are attractive to HCC students/ graduates. HCC has elected not to
change these benchmarks this year since this is the first year NSC data has been available to verify
the College’s assumptions about attendance at transfer institutions.

Retention, as defined by MHEC for this report, includes any first-time, full-time degree seeking
freshman who re-enrolled at any Maryland community college, earned a degree or certificate, or
transferred to a USM public four-year institution one year after matriculation. The College’s
retention rate has fluctuated between 62% and 66% over the last four years. Though the College
has exceeded the benchmark of 64% with the 2002 cohort at 66%, HCC has elected not to increase
the benchmark at this time. However, the College remains concerned and committed to increasing
its retention rates and will continue to focus on student goal achievement, strategies to increase
retention and transfer, and the identification and removal of barriers to student success.

An indicator of success is the academic performance of transfer student as indicated by GPA one
year after transfer. HCC students consistently perform well at transfer institutions, with GPA
averages ranging from between 2.80 in AY 2000-01 to 2.96 in the latest reporting period of AY
2002-03, which exceeded the established benchmark of 2.85. The College did not adjust this
benchmark in this report because it plans to study trend data over the next year for consistency in
student performance at the transfer institutions.

According to the data supplied by MHEC regarding market share of area undergraduates (Indicator
2), the range for market share has consistently been between 59 and 60%. The College met its
benchmark of 61% with the Fall 2003 cohort. HCC set a benchmark of 74% (Indicator 3) in its
market share of college bound high school graduates. In AY 2002-03, the College claimed 78% of
the market share, which is attributed to, in large measure to more targeted marketing, the
involvement of the Learning Community and special emphasis on promoting Washington County
Public Schools and HCC curriculum collaborations, and the addition of new programs and options.
Another initiative, the “ESSENCE” Program (Early Support for Students to Enter College
Education) focuses on the development and expansion of college courses made available to high
school students in Washington County who want to get an early start on earning college credit while
still in high school. Efforts to retain these students upon high school graduation are a priority of the
College’s Enroliment Management Plan (State Plan — Goal 2). The College did not adjust these
benchmarks at this time because it plans to study trend data over the next year because many other
viable options for high school graduates are available for county residents seeking post-secondary
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opportunities, including proximity to two major out-of-state universities, as well as to private
colleges in Maryland.

In addition to ESSENCE, another initiative that attracts undergraduates is the Job Training Institute
(JTI), established to serve “at-risk” populations by providing short-term education and training for
basic entry level job skills in career areas with projected job growth.

Hagerstown Community College is working to strengthen teacher preparation (State Plan:

Goal 5). The College responded to the growing demand for teachers by developing a new
Associates of Arts in Teaching degree. A new program in secondary education has been created. In
addition, an alternative assignment has been granted to a faculty member to develop the Early
Childhood AAT at Hagerstown Community College in FY 05. Along with these degree offerings,
HCC faculty prepared and presented a “career day” focused on teaching and education for
approximately 150 high school students. Furthermore, HCC will support and advocate for an
bachelors’ degree program in education at the USM - Hagerstown University Center.

The percentage of Nursing and Radiography graduates passing licensure examinations on the first
try remains very strong. In 2003, 98% of the Nursing graduates passed the NCLEX for the first
time, exceeding the benchmark of 95%. The same passing rate benchmark of 95% was established
for Radiography graduates. In 2003, 89% passed on the first try, but those who did not were
successful on the second attempt.

The College has encouraged the use of technology in instruction to improve learning and curricula,
as well as increasing access to higher education in the service area (State Plan: Goals2,3,6,7). In
Fall 2003, the Learning Technologies unit was created to support instruction and help integrate
distance education into the curriculum, thus improving educational effectiveness. Also in 2003,
HCC provided the option of web registration and web-assisted registration for credit students, as
well as provided e-mail accounts for all faculty and students. Through the use of technology,
students can find accurate and timely advising information, which empowers some students to
advise themselves through Web Advisor. In Spring 2004, faculty submitted their grades via Web
Advisor. The planned incorporation of Degree Audit into Web Advisor will enable students to see
which HCC program requirements they have and have not met. The link in the HCC advising web
site to the ARTSYS system shows students transfer program requirements and course equivalencies
at four-year higher education institutions in Maryland. The College uses Blackboard course
management system to enhance accessibility, convenience for students, and course management. To
oversee these initiatives, the Technology Planning Council was established in Spring 2004 to help
HCC address how it can cost effectively apply technology to the teaching and learning programs
and services, as well as the administration and management of the College. The Technology
Planning Council will help to set expectations and strategies to address long-term technology needs
as well.

Maintaining accessibility, a primary mission of community colleges, is critical to meeting
enrollment goals. Hagerstown Community College remains the most affordable among
postsecondary educational and training options in the College’s service region (State Plan: Goal 2).
Sensitive to providing affordable and accessible education, ESSENCE students receive a 50%
tuition discount for up to 12 credits. However, with funding cuts at the state and local levels, the
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College has been forced to reluctantly raise tuition in FY 05 to support strong enrollment growth.
The College continues to explore alternatives to raising tuition so that quality in instruction, staff
and service delivery will not be jeopardized. )

Diversity

Students and Graduates

The College strives to provide academic programs and services to, as well as to employ, individuals
who reflect racial and ethnic diversity as stated in Goal 6 of the State Plan. The College’s percent of
minorities enrolled mirrors the percent of minorities in the College’s service area (approximately
10%). The College’s benchmark for Fall 2005 is 11%, which the College is committed to attaining
through several initiatives.

In Summer 2004, the College will launch, through its shared governance model, the Institutional
Multicultural Committee. This campus body is charged with promoting educational, cultural, and
professional development programs that help infuse diversity into the curriculum, as well as to
promote student learning and appreciation of ethnic and racial differences and similarities. In
addition, the committee will explore approaches to strengthen the recruitment and retention of
minority students, faculty and staff.

The College expects to maintain and increase the number of minority students through its
recruitment efforts through the “ESSENCE” Program. Reduced tuition is available to all eligible
high school students, with financial assistance for low income students. This helps ensure that all
who are interested in pursuing college level course work can do so regardless of their financial
circumstance. Minorities will be encouraged to take advantage of this opportunity, which is
designed to expand the service area’s college-going rate.

The College’s Job Training Institute meets the needs of underserved populations in its service
community by providing short term training leading to immediate employment and to opportunities
for further education. The JTI, by its nature and its programs, such as CNA and GNA, are attractive
to non-traditional students and minorities. Of minorities enrolled, higher percentage of minority
students enrolled in JTI than in the student body as a whole. African American students
comprise15.3% of JTI enrollment compared to 6.4% in the general student body and Hispanic
enrollment accounts for 3.4% in the JTI program compared to 1.6% in the general student body.

The four-year transfer/graduation rate of full-time minority students at HCC was 28% for the 1999
cohort, which met the benchmark. The six- year transfer/graduation rate of full-time minority
students was 25%, exceeding the benchmark of 20%. However, for reasons cited earlier regarding
transfers to out-of-state institutions, the College will continue studying its transfer student patterns
and is not changing these benchmarks this year.

Staff
HCC is committed to providing the optimal faculty qualifications needed to meet its students’ needs

and provide positive role models for students. To do so, racial diversity is essential (State Plan:
Goal 6). As faculty positions become available, a primary goal, in addition to addressing curriculum
based academic and experience qualifications, is to add to diversity within the ranks. Minorities are
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actively recruited nationally for faculty and administrative searches, yet attracting qualified
minorities to the western Maryland region has been difficult. Over the past years, several faculty
positions have been offered to members of racial minority groups, only to be declined. In addition, a
full-time minority faculty member who was at HCC in Fall 2002 resigned to take a position in
private industry in a metropolitan area. The College, with its limited resources, cannot compete
with private industry though it recognizes that it must continue to aggressively pursue the hiring of
faculty from minority groups.

MHEC is requiring HCC to continually monitor its progress (explanation optional) regarding
actions taken to achieve its benchmark of 5% by 2005 for “Percent of Minorities in Full-time
Administrative/Professional Staff.” The College is moving toward this benchmark by filling vacant
positions with qualified minorities (3.5%).

Effective Use of Public Funding

The College met its benchmark of 46% for the percentage of expenditures in instruction (Indicator
26) as it aligned the instructional priorities with institutional priorities. In FY 03, the percentage of
expenditures in instruction and academic support (Indicator 27) was 53%, which was slightly below
the benchmark of 56%. Instruction and academic support, which includes the Learning
Technologies unit, the Library, tutoring, Continuing Education support, and the College’s testing
center, has fluctuated by 1-3% throughout the years based upon enrollment and funding. Previously
consolidated as one cost center, separate cost centers for these areas were established in FY 04 for
greater accountability and effectiveness. It is anticipated that the College will meet the benchmark

in FY 05.

COMMUNITY OUTREACH AND IMPACT

Business and Industry

The 2000 Maryland State Plan for Postsecondary Education strongly supports, through its goals and
objectives, the role of Maryland community colleges in economic development. In the
implementation of its mission and in support of Goal 3 of the State Plan, Hagerstown Community
College partners with government, business and industry in a variety of ways to develop flexible
credit and continuing education programs that are responsive to the educational and training needs
of the College’s service area. The area, historically an agricultural region, is now largely service
industry based and is a major transportation hub in the mid-Atlantic region. However, the county
and city economic development commissions are pursuing technology-oriented companies to locate
Washington County in an effort to seek high-skill, high-wage jobs. As a partner in economic
development of the region, HCC educates and trains a significant portion of the regional workforce.

To gain approval from the Maryland Higher Education Commission for new programs, the College
must present evidence that there is a community need for those programs. Evidence that the
College is addressing community needs can be found in several new programs in Health Sciences.
Approved within the past year were Licensed Practical Nurse; Patient Care Technician; and several
options of Medical Assistant; CMT; and MRI. Other programs that have been established to meet
community needs include Graphic Design Technology; Administrative Assistant; and Customer
Service Assistant. Many of the College’s new programs are offered as occupational ladders. In
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addition, the College recently redesigned its Engineering and Engineering Technology offerings to
respond to industry changes. The Mechanical Engineering Technology program works with local
industries to provide classroom instruction for apprenticeship programs in addition to providing
evening classes for degree seeking employees. Currently, HCC has students from Mack Trucks,
Inc. who, upon completion of their program both on-campus and at Mack Trucks, Inc., will earn a
certificate from HCC and be recognized as journeymen by the State of Maryland. Through a state
funded program, Mack pays the students’ tuition and allows them release time to attend classes.
These students are employed as millwrights and toolmakers and are studying algebra, machine shop
practice, CNC Programming, drafting, mechanics and strengths of materials.

Curriculum advisory committees help to ensure that the College is aware of new and emerging
occupational trends within program areas. Each career program has an advisory committee
comprised of community representatives who provide valuable input regarding curriculum and
outcomes. Business and industry provide many learning opportunities for students through
internships and field placements.

The College uses the DACUM (Develop a Curriculum) process to develop and refine its curricula
and panels of employers in the content area participate in the process. During FY 03, the following
programs underwent DACUM analysis: Accounting and Business; Paralegal; Human Services; and
Graphic Design Technology and in 2004, the Engineering Technology programs will undergo a

DACUM review.

The College established the JTI to provide short-term education and training for basic entry level
job skills in career areas with projected job growth, thereby strengthening the local economy. To
increase educational opportunities and options, HCC supports and will help to bring more bachelors
degree programs to Washington County through the University System of Maryland.

HCC’s Technical Innovation Center (TIC) is a self-sustaining economic development effort that
fosters the growth of new and expanding businesses by providing access to advanced technologies,
business development resources, and collaborative opportunities.

Strong partnerships with business and industry not only support the College’s ability to offer
degrees and certificates to meet specific needs of employers, but provide targeted contract training
as well, especially in the areas of technology (State Plan: Goals 3 and 7). Local market demands in
terms of workforce development and skill training is one driving force for course development.
New programs are often identified and developed through professional organizations with which
HCC partners to adopt their courses/curriculum. This is particularly true in the area of continuing
education (CE).When CE conducts contract training needs assessments with local businesses, new
course ideas may arise from that process that may be used in open enrollment or future contract
training programs.

In addition to the aforementioned, Mack Trucks, Inc. is making significant infrastructure
improvements and equipment purchases at its existing manufacturing facility located in
Hagerstown, Maryland. This necessitates the training of all categories of employees to operate in
the new work environment. Mack Trucks, Inc. is utilizing the services of Hagerstown Community
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College to conduct the majority of the required training that includes, but is not limited to,
manufacturing skills, management development skills, and computer training.

It is clearly part of the College’s mission to provide adult learners with basic skills, including
reading, writing and mathematics to increase their literacy rates and/or to prepare them for the labor
market or for further educational/vocational training. As HCC strongly embraces this part of its
mission it began to offer, in January 2004, the ABE/GED/EDP programs formerly offered through
the local school system. It is expected that by providing these services on campus, adult learners
will embrace the concept of lifelong learning, become more productive workers and will pursue
additional studies at HCC. This program also expands the College’s outreach to minorities as a
significant number of those served are minorities. |

Middle and High Schools
The Learning Community Steering Committee plans annual activities, discusses scheduling options
and the ESSENCE program, reviews possible student barriers and develops programs of mutual
benefit to college and high school students. A primary activity of the Learning Community initiative
is the College Career Days, which are half-day events that have included Teaching and Education
Careers, Health Related Careers, Computer and Information Technology Careers and Legal and
Law Enforcement Careers. On each of these days, approximately 150 students per day are bused at
the College’s expense from area high schools to HCC for a program prepared by the faculty in their
given discipline.

The Student Leadership Hagerstown Program began in the 2003-04 academic year. Student
Leadership Hagerstown is a leadership development program for high school and college students.
Each of the eight county high schools selects and sends their student council president and senior
class president. The College selects ten leaders from its student government and campus
organizations. Consistent with the mission of providing a smooth and logical transition into college
life, the program joins high school students with college students throughout the academic year.

Funded through the Maryland Higher Education Commission’s College Preparation Intervention
Program, GEAR UP is an early intervention grant-funded program at HCC that follows a cohort of
students from middle school through high school graduation. The coordinator of the program
designs activities to develop career plans, academic plans, and academic skills while motivating
students to graduate from high school and preparing them for the transition to college. Currently, a
cohort of 116 students at South Hagerstown High School is participating.
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HAGERSTOWN COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Mission
Mandate Performance Indicator Reporting Period Benchmark
Accessibility and Affordability
Benchmark
FY 2000 FY 2001 FY 2002 FY 2003 2004-2005
1 Number of credit students enrolled 3,755 3,747 3,883 4,290 4,200
Number of noncredit students enrolled 8,555 9,282 9,895 10,084 10,270
Benchmark Fall
Fall 2000 Fall 2001 Fall 2002 Fall 2003 2005
2 Market share of service area undergraduates 60.0% 60.0% 59.0% 61.0% 61.0%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
3 Market share of recent public high school graduates in
service area 69.0% 76.0% 72.0% 78.0% 74.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
4 Percent of students transferring to Maryiand public four-year
institutions 23.0% 17.0% 21.0% 14.0% 21.0%
Benchmark
FY 2001 FY 2002 FY 2003 FY 2004 2006
5 Tuition and fees as a % of tuition and fees at Maryland
public four-year institutions 49.0% 49.0% 47.0% 44.0% 50.0%
d Focus for Student Success
Benchmark
1999 Cohort 2000 Cohort 2001 Cohort 2002 Cohort 2004
6 Second year retention rate 65.0% 62.0% 66.0% 66.0% 64.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
7 Four-year transfer/graduation rate of fuil-time students 51.0% 42.0% 40.0% 35.0% 42.0%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999
8 Six-year transfer/graduation rate 31.0% 28.0% 46.0% 37.0% 29.0%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
1994 1998 2000 2002 2006
9 Graduate satisfaction with educational goal achievement 95.0% 95.0% 93.0% 98.0% 95.0%
Spring 2000 Spring 2001 Spring 2002 Benchmark
Cohort Cohort Cohort 2005
10 Non-returning student satisfaction with educational goal
achievement 72.0% 76.5% 73.0% 75.0%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
1996 1998 2000 2002 2006
11 Student satisfaction with quality of transfer preparation 75.0% 85.0% 83.0% 82.0% 85.0%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
12 Academic performance at institutions of transfer: GPA after
1st year 2.85 2.80 2.84 2.96 2.85
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HAGERSTOWN COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Mission
Mandate Performance Indicator Reporting Period Benchmark
Diversity
Benchmark Fall
Fail 2000 Fail 2001 Fall 2002 Fall 2003 2005
3 Minority student enroliment as % of service area population
13a Percent minority student enrollment 10.0% 9.0% 9.9% 10.0% 11.0%
13b Percent minority population of service area, 18 or
older) 10.5% 10.5% 10.0% 10.0%
14 Percent minorities of full-time faculty 1.8% 1.7% 1.6% 0.0% 2.0%
15 Percent minorities of full-time administrative/professional
staff 2.0% 2.0% 2.1% 3.5% 5.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of full-time minority
students 39.0% 24.0% 28.0% 28.0% 28.0%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of all minority students 21.0% 19.0% 32.0% 25.0% 20.0%
Support of Regional Economicand Workforce Development
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
1996 1998 2000 2002 2006
18 Employer satisfaction with community college career
program graduates 81.0% 100.0% 100.0% 80.0%* 95.0%
Benchmark FY
FY 2001 FY 2002 FY 2003 2005
19 Employer/organization satisfaction with community college
contract training 100.0% 96.0% 97.0% 100.0%
Alumni Survey Alumni Survey Alumni Survey AlumniSurvey  Benchmark
1996 1998 2000 2002 2006
20 Student satisfaction with job preparation 86.0% 77.0% 68.0% 74.0% 80.0%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
21 Number of contract training courses offered 45 112 85 147 123
22 Number of businesses and organizations served in contract
training 30 39 38 43 43
23 Number of participants in contract training 1,369 1,847 1,421 2,095 2,030
Alumni Survey Alumni Survey Alumni Survey AlumniSurvey  Benchmark
1996 1998 2000 2002 2006
24 Percent of career program graduates employed full-time in
related area 74.0% 79.0% 91.0% 80.0%* 80.0%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
25 Licensure exams passing rate
NCLEX for Registered Nurses 85.0% 100.0% 100.0% 98.0% 95.0%
Cert.Exam Amer.Registry of Rad. Tech. 93.0% 88.0% 100.0% 89.0% 95.0%
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HAGERSTOWN COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Mission .
Mandate Performance Indicator Reporting Period

Benchmark

Effective Use of Public Funding

Benchmark FY~

FY 2000 FY 2001 FY 2002 FY 2003 2005
26 Percentage of expenditures on instruction ) 45.0% 47.0% 48.0% 46.0% 46.0%

27 Percentage of expenditures on instruction and selected
academic support 54 0% 56.0% 56.0% 53.0% 56.0%

Community Outreach and Impact
Benchmark FY

FY 2000 FY 2001 FY 2002 FY 2003 2005
28 Enroliment in workforce development courses n/a 6,283 7,453 8,572 6,911
29 Senior adult enrcilment in non-credit courses 2,907 3,640 4,362 4,178 4,000
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HARFORD COMMUNITY COLLEGE
MISSION

Harford Community College provides high quality, accessible and affordable educational
opportunities and services that promote professional competence, economic development and
improve the quality of life in a multicultural community. The College expands undergraduate
degree opportunities to fulfill state workforce shortages in areas of teacher preparation, health care
and technology and advances degree attainment for minorities particularly in relation to Title VI of
the Civil Rights Acts [of 1964]. As the primary resource for and coordinator of higher education in
the community, the College serves as the center for recreation, wellness and the cultural arts.

INSTITUTIONAL ASSESSMENT

A. Responses to Institutional Performance Requiring Continued Monitoring With Explanation
Optional

e Indicator #15: Percent Minorities of Full-Time Professional/Administrative Staff —
Harford’s measure on this benchmark has varied from 14% in 1999, up to 16% in 2000, down to
11% in 2001, down to 8% in 2002, and up to 13% in 2003. This 2005 benchmark will remain
unchanged at 14%.

The College has applied strategies to meet the benchmark such as aggressively advertising in a

variety of discipline-specific publications as well as through media widely read by members of

minority groups. These strategies will be continued. Our most recent figures indicate that we are
within one percentage of meeting the 2005 benchmark. We expect to sustain the progress toward
this benchmark.

o Indicator #16: Four-Year Transfer/Graduation of Full-Time Minority Students — It
continues to be Harford’s goal to have full-time minority students transfer and graduate at the
same rates as that of all full-time students. Therefore, this 2005 benchmark for the 2001 Cohort
will remain unchanged at 30%. For the first time, in 2003, the four-year transfer/graduation rate
of full-time minority students has exceeded the benchmark, at 31%.

In order to maintain and continue to progress on this benchmark, Harford Community College

Student Development Division has many initiatives underway including:

e The formation of a retention work group in the fall *02 which addressed the following

priorities:
e Implement pilot mentoring program for minority students — implementation is planned
for fall 2004.

e Develop and implement a pilot follow-up program for students who withdraw from all
courses — implemented for fall 2003 through spring 2004.

e Encourage undeclared students to enroll in HD 103 (Career and Life Planning) —data
indicate that taking the course improves student success; therefore, undeclared students
are now encouraged to enroll in this course.

e Develop a program to work with students on Academic Restriction — effective fall 2003
students on restriction have been enrolled in HD 110 and HD 103 as appropriate. The
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academic success of these students will be reviewed and the results may have
implications for our current restriction policy.

¢ FEliminate late registration for students — a new procedure eliminating late registration
was approved effective spring 2004.

Other initiatives underway at Harford Community College include:

e Student athlete progress report process has been updated to include more direct interaction
between student and faculty and intrusive advising for student athletes has been
implemented by assigning an academic advisor to meet with all student athletes individually.

e Cross training of staff to provide both advising and career services and to meet the career
and advising needs of students with disabilities has been ongoing and will continue.

e Training was held for the assistive technology team to better serve the needs of individuals
with disabilities using the equipment.

o Increased the number of Supplemental Instruction sessions being held each semester.

e Worked with faculty to provide walk-in tutorial assistance for on-line transitional math
courses beginning in spring 2002.

e Worked with faculty to provide tutorial assistance on a walk-in basis for CIS and Computer
Science courses beginning in fall 2003.

e Developed and implemented the College Survival Conference in conjunction with nursing
faculty during summer 2003. The conference addressed academic success skills for Nursing
and ESL students as well as the general student population.

e Staff members are working on a plan to transition ESL and GED students to credit-bearing
courses for 2004.

e The Academic Division Deans will begin work in August 2004 on a Student Retention
Subgroup to consider strategies for student retention. Faculty involvement is anticipated in
fall 2004.

e Indicator #17: Six-Year Transfer/Graduation Rate of Minority Students — As previously
stated, it continues to be Harford’s goal to have full-time minority students transfer and graduate
at the same rates as that of all full-time students. Therefore, this 2005 benchmark for the 1999
Cohort will remain unchanged at 22%. For the first time, in 2003, the six-year
transfer/graduation rate of full-time minority students has exceeded the benchmark, at 23%.
With the Campus Action Plan on Minority Achievement in place, Harford will continue to
provide individualized academic support services to minority students and the retention work
group will continue work on the action steps in order to maintain and continue progress on this

indicator.

B. Progress on Achieving the Goals Applicable to Community Colleges in the “2000 Maryland
State Plan for Postsecondary Education” and “2002 Update” and Analysis of Significant Academic,
Demographic, and Financial Trends Affecting Progress

Academic Trends

One of the most significant academic trends affecting HCC continues to be the rapid integration and
expansion of technology in the learning environment. With the implementation of the HCC
SOLAR system (Student On-Line Access to Resources), from any location, through the College
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Web Page students can access resources such as course registration, access to academic records and
transcripts, schedule changes, and pay tuition and fees. Additionally, enrollment in online courses
continues to increase since spring of 1999. The College offers online courses within three degree
programs — Business, General Studies, and Computer Information Systems. This trend supports the
access and affordability goal (Goal # 2) of the Maryland State Plan for Postsecondary Education by
providing access to Harford’s quality and affordable educational opportunities for individuals
requiring more scheduling flexibility. It also supports Goal #3 by contributing to the development
of Maryland’s economic health and vitality and it improves learning and access through the use of
information technology (Goal #7).

In response to its service-area needs and to prepare students for new occupations, several academic
programs have been reviewed and revised and a few are currently under development. The
Business Management A.A.S. degree has added an Agricultural Business track in support of Goal
#3. The new Building Preservation and Restoration Track within the Technical/Professional
Studies A.A.S. degree program started enrolling students in fall 2003. Beginning with the fall 2004
entering class, students will be required to fulfill a Diversity course requirement for graduation.
This requirement, supporting Goal #6, allows students to explore, in depth, cultural differences
based on age, ethnicity, gender, race, religion, sexual orientation, or social class. In addition to
meeting rising employer demands and workforce shortages, the new A.A.T. degree and the Early
Childhood and Secondary Education programs help to fulfill several goals and objectives of the
Maryland State Plan for Postsecondary Education by strengthening teacher preparation and
providing high quality programs for a population of increasingly diverse students (Goals #5 and #6).

Demographic Trends

The changing demographics of Harford County and the increased demand for lifelong learning will
have a significant impact on enroliment at HCC in the years to come as evidenced by the College's
extraordinary growth seen in the past five years. Student headcount grew 16% from 4,756 students
in the fall 1999 to 5,525 students in the fall 2003 while the full-time equivalent enrollment rose
even more — 29%, from 1,228 in 1999 to 1,578 in 2003. MHEC projects HCC will continue to
grow by 23% in headcount and 26% in FTEs over the next 10 years. In addition, HCC met or
exceeded its benchmarks for market share of the service area population and the market share of
recent, college bound public high school graduates in the service area. Harford County continues to
be one of the fastest growing counties in the state.

To achieve the goals and objectives outlined in the State Plan regarding development of Maryland’s
economic health and vitality (Goal #3) and providing high quality academic programs for
increasingly diverse students (Goal #6), Harford consciously and actively hires members of
protected and under-represented groups when all qualifications are equal. HCC uses specialized
advertisements with newspapers that have a large circulation among African Americans and
Hispanics to attract minority professionals. In addition, vacant positions at HCC are advertised
through associations of minority professionals specific to the vacancy. Position announcements are
also sent to historically black colleges and universities and the Cecil and Harford County Black
Ministerial Alliance.
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Financial Trends

In fall 2003, tuition at Harford was increased from $65 to $75 per credit hour, the largest increase in
tuition the HCC Board of Trustees has approved in recent history. No further increase in tuition is
planned at this time. In order to continue to support the State Plan Goal #2 in a climate of
increasing tuition and decreasing state support, Harford Community College is redirecting revenues
from its auxiliary functions into supporting an increase in needs-based financial aid to students.
This effort will allow HCC to continue to provide affordable access to higher education for
qualified Maryland citizens.

HCC has added some faculty and staff positions, but only in an effort to retain academic services as
programs have expanded. One- to three-year temporary appointments are used in both staff and
faculty assignments. The College continues to carefully monitor its expenditures with controls
against unnecessarily inflating the current budget with increases in faculty and staff positions that
may have a negative financial impact on the College’s future budgets.

Over the last four years, the percentage of total unrestricted expenditures that goes to instruction is
about 40%, and the percentage of total unrestricted expenditures that goes to instruction and all
areas of academic support except “academic administration” is about 53%. Harford will continue to
secure additional dollars as part of its efforts toward meeting the educational challenges of the
future and making college affordable to citizens of the county. Moreover, restructuring campus
operations will continue to be a source of reducing, as will academic program reviews and the
development of alternative methods of course delivery.

The indicators for regional economic and workforce development in support of State Plan Goal #3
suggest that HCC continues to be a premiere quality institution. The most recent data show that
HCC exceeded its benchmark of 80%, with 87% of HCC graduates rating their preparation for
transfer as very good or good. Also, exceeding the benchmark of 85%, eighty-six percent of career
program graduates rated their preparation for employment as very good or good. One hundred
percent of employers report they are satisfied with HCC’s graduates’ performance on the job and
100% of employers rate their satisfaction with contract training as very satisfied or satisfied. An
area where continued intervention is required is the student pass rates on the RN licensure
examination. The improvement plan has been approved by the Maryland State Board of Nursing
and already in *03-04, scores on the NCLEX are improving. The PN scores continue to be among
the highest in the state and surpass the benchmarks set by the Maryland State Board of Nursing.

COMMUNITY OUTREACH AND IMPACT

Harford Community College is an agile and responsive higher education enterprise where student

learning is first, where business partnerships are developed, where the community is enriched, and
where quality lifelong education is the ultimate goal. Following are examples of how HCC serves
key constituencies in Harford County and beyond:

Outreach and Partnerships With Employers
The College’s Aberdeen Proving Ground Center meets the needs of military, dependents, and

civilian employees working at APG. Credit and noncredit courses as well as student services that
mirror on-campus services are offered year round. The new A.A.S. program in Technical
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Professional Studies, Military Personnel track was designed to meet the needs of the mid-career
non-commissioned officer assigned as an instructor in the trades at Aberdeen Proving Ground.
Several hundred non-commissioned officers are assigned to the Ordnance School as instructors,
usually for a period of up to three years. This new track will allow them to apply their learning and

coursework toward an A.A.S. Degree.

Harford Community College was recently awarded a grant through the Service-Learning in
Maryland’s Community Colleges program funded by the Corporation for National and Community
Service and coordinated through College of Southern Maryland. The goal of the program is to
support faculty in designing or modifying courses that integrate service-learning into the course
curriculum. Staff members are actively developing partnerships and creating contact information
for community agencies interested in participating in service-learning activities with Harford
Community College students. Some of the community employers and organizations involved in the
program include the ARC Northern Chesapeake Region, the Army Community Service Center, the
Harford Food Bank, Big Brothers and Big Sisters of Central Maryland, and Harford County’s
Volunteer Connection/RSVP program.

The HCC financial aid office has created several federally funded work-study opportunities for
students in the community. These include positions at elementary schools, the Harford County
Public Library, the YMCA, and the Boys and Girls Club. The disability support services office
participates in the Federal Workforce Recruitment program, which is a program aimed at recruiting
college students with disabilities to summer employment with the federal government.

The Continuing Education and Training Division offers open enrollment and on-site computer
training for entry- through advanced-level participants. They also provide customized courses and
training at the company’s work site. Additionally, CET houses the Small Business Resource Center
(SBRC) of Harford County. The SBRC provides free counseling, computer facilities, reference
materials and mentoring to start-up and existing small businesses.

Qutreach and Partnerships With the Harford County Public School District

A new dual enrollment program is starting fall 2004 with Harford Technical High School. Rising
juniors are completing the HCC Academic Skills Assessment, working with HCC advising services
and their high school guidance counselors to identify 2-3 HCC courses to be taken as part of the
their high school course load, counting for both high school and college graduation credit. Thirty to
forty high school students are anticipated to participate. Financial assistance based on financial
need will be available to these students through revenues produced by the College’s auxiliary
services.

The GEAR UP partnership with Aberdeen High School, in place since 1999, will continue through
the 2004-05 academic year. In the fall of 1999, the College was awarded $501,050 for a five-year
GEAR UP grant (Gaining Early Awareness and Readiness for Undergraduate Programs) from the
U.S. Department of Education. This grant has been approved to continue through the sixth year.
The grant partners the College with the Harford County Public School System, the Susquehanna
Regional Workforce Board and the NAACP, Harford County Branch to provide college readiness
experiences to a cohort of students, their parents and teachers at Aberdeen Middle and High
schools. Activities include tutoring, mentoring and college visits for students, financial aid advice
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and cultural experiences for parents and professional development opportunities for teachers. HCC
will apply for continued funding of this grant, should it become available.

The HCC career center and Harford County Public Schools co-sponsor a job and career information
fair each spring semester on the College campus. The College’s outreach and enrollment office
enhances community awareness of the College and co-hosts the Education After High School Fair
with the Harford County Public School System annually. Over 1000 students and parents attend
this on-campus event. Additionally, an outreach specialist meets with all high school juniors to
discuss career/education options for high school graduates, including postsecondary education,
military, technical schools, etc. High school juniors and seniors and their families are invited to
attend one of four open houses held on campus. High school seniors also have the opportunity to
meet with a specialist in an individual planning session at the high school, which assists the students
in enrolling at HCC.

Many HCC noncredit courses are held in the public schools throughout the county. Courses for
children are scheduled throughout the year as well as half day and all day summer programs. After
school programs are held at some schools. The Harford Youth and String Orchestras is a
partnership with the public schools involving students in grades 6-12 in a community-based
children’s orchestra.

Cultural and Ieadership Programs

HCC sponsors the Harford County area ATHENA Award Women's [Leadership Breakfast. The
ATHENA Award is a program of the ATHENA Foundation, an international non-profit
organization dedicated to creating leadership opportunities for women. This award is presented to a
person who has attained and personifies the highest level of professional excellence in a business or
profession, has devoted time and energy to the community in a meaningful way and, most
especially, has opened doors of leadership opportunity for women.

In its fourteenth year, the Harford Leadership Academy is a community development project co-
sponsored by Harford Community College and the Harford County Chamber of Commerce. The
Academy is designed to promote the development of existing and emerging community leaders and
to create a committed, involved, and diverse network of leaders in Harford County. More than 380
individuals have completed this outstanding program, including leaders representing the areas of
business and industry, education, government and civic organizations.

Harford Community College is the center of cultural activities in Harford County. The HCC Fine
Arts Calendar brings nationally known artists to Harford County as well as performances and
exhibitions by local artists, students, and faculty members. In order to keep the programs accessible
to all residents, admission prices are kept as modest as possible and HCC students are entitled to
reduced and/or free admission to many performances.

Academic Programs
New program initiatives are designed to meet the needs of working adults who desire to increase

their knowledge of the work environment or to provide an accelerated avenue for those desiring
entrance into workforce. The Global Studies Certificate program provides students with an
interdisciplinary and integrative analysis of contemporary international topics with the goal of
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assisting students in achieving global competence. The Agricultural Business Track in the Business
Management A.A.S. degree program provides higher education opportunities and comprehensive
skills for today’s rapidly changing agricultural business environment. The growing Statewide
approved Building Preservation and Restoration Track in the Technical/Professional Studies
program prepares students for a career in historic preservation, focusing on the areas of preservation
and restoration of historic buildings. Internships are available to students as an additional means of
gaining hands-on experience, while building meaningful partnerships with local and regional
employers. :

For over ten years, the Harford County Electrical Contractors Association and Harford Community
College have offered a Maryland State approved four year Electrical Apprenticeship Program at the
HCC Edgewood Hall Apprenticeship and Training Center. The Harford County Public Safety
Training Institute is also located in Edgewood Hall. The Institute is a coalition of Harford County
public safety agencies working together to provide quality, professional training at an affordable
cost. The work of the PSTI is coordinated through Harford Community College's Continuing
Education and Training Division.
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HARFORD COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Benchmark
Mission Mandate Performance Indicator FY 2000 FY 2001 FY 2002 FY 2003 2004-2005
Accessibility and Affordability .
1 Number of credit students enrolled 6,629 6,817 7,420 7.786 6,800
Number of noncredit students enrolled 14,950 15,096 16,391 15,161 17,000
Benchmark Fall
Fail 2000 Fall 2001 Fall 2002 Fall 2003 2005
2 Market share of service area undergraduates 56% 57% 57% 56% 56%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
3 Market shars of recent public high school graduates in
service area 62% 66% 69% 69% 60%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
4 Percent of students transferring to Maryland public four-year
institutions 36% 28% 25% 31% 30%
Benchmark
FY 2001 FY 2002 FY 2003 FY 2004 2006
5 Tuition and fees as a % of tuition and fees at Maryiand public
four-year institutions 42% 44% 42% 46% 50%
Learner Centered Focus for Student Success
Benchmark
1999 Cohort 2000 Cohort 2001 Cohort 2002 Cohort 2004
6 Second year retention rate 67% 68% 69% 1% 68%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001
7 Four-year transfer/graduation rate of full-time students 39% 37% 33% 38% 35%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999
8 Six-year transfer/graduation rate 25% 26% 29% 33% 27%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1994 1998 2000 2002 2006
9 Graduate satisfaction with educational goai achievement 93% 94% 94% 96% 95%
Spring 2000 Spring 2001 Spring 2002 Spring 2003 Benchmark
Cohort Cohort Cohort Cohort 2005
10 Non-retuming student satisfaction with educational goal
achievernent 71% 80% 66% 63% 71%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
1 Student satisfaction with quality of transfer preparation 80% 83% 81% 87% 80%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
12 Academic performance at institutions of transfer. GPA after
1st year ' ' 2.76 2.81 2.9 2.82 2.80
Diversity
Benchmark Fall
Fall 2000 Fail 2001 Fall 2002 Fall 2003 2005
13 Minority student enroliment as % of service area population
13a Percent minority student enroliment 14% 14% 15% 16% 14%
13b Percent minority population of service area, 18 or
older) 13% 13.0% 13% 13%
14 Percent minorities of full-time faculty 9% 7% 9% 9% 1%
15
Percent minorities of full-time administrative/professional staff 16% 11% 8% 13% 14%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of full-time minority
students 2% 18% 17% 31% 30%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of all minority students 15% 18% 16% 23% 22%
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HARFORD COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Support of Regional Economicand Workforce Development

Alumni Survey  Alumni Survey Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
18 Employer satisfaction with community college career program
graduates 100% 95% 100% 100% 95%
Benchmark FY
FY 2001 FY 2002 FY 2003 2006
19 Employer/organization satisfaction with community college
contract training 100% 98% 100% 98%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
20 Student satisfaction with job preparation 82% 68% 78% 86% 85%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
21 Number of contract training courses offered 301 301 303 279 350
22 Number of businesses and organizations served in contract
training 52 53 66 51 60
23 Number of participants in contract training 3,506 3,793 3,577 3,361 4,000
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
24 Percent of career program graduates employed full-time in
related area 67% 78% 79% 74% 75%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
25 Licensure exams passing rate
NCLEX RN 91% 88% 88% 78% 91%
NCLEX PN 100% 100% 90% 100% 85%
Effective Use of Public Funding
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
26 Percentage of expenditures on instruction 40.0% 38.0% 38.0% 43.0% 40%
27 Percentage of expenditures on instruction and selected
academic support 53.0% 52.0% 52.0% 54.0% 54.0%
Community Outreach and Impact
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
28 Enroliment in workforce development courses 8,481 9,576 9,486 8,633 9,500
29 Senior adult enroliment in non-credit courses 3,147 3,049 3,192 3,002 3,700

-130-



HOWARD COMMUNITY COLLEGE
MISSION'

Howard Community College creates an environment that inspires learning and the lifelong pursuit
of personal and professional goals. The college provides open access and innovative learning
systems to respond to the ever-changing needs and interests of a diverse and dynamic community.
As a vital partner, HCC is a major force in the intellectual, cultural and economic life it its
community.

INSTITUTIONAL ASSESSMENT

Academic, Demographic and Financial Trends

A cut in Howard Community College’s (HCC) state and local funding at a time of continuing
growth and expanding need has been the most significant factor impacting the college’s academic
initiatives in FY04. These cuts came during the first full year of operation of the new Instructional
Lab Building, as the college is poised to begin construction on its Arts and Humanities Instructional
Building. The cuts have made it impossible to hire the full-time faculty that are sorely needed to
meet the 50/50 full-time/part-time ratio and to assure the quality of instruction for a student body
that has grown over 20 percent since 2000. The cuts have also meant that needed equipment is not
able to be purchased as funds for equipment have to be diverted to make up for cuts in operational

support.

Despite these crippling cuts, the college, through innovative partnerships, continues to make
progress on important academic initiatives. A tremendous amount of time and energy is spent
trying to find alternative funding for critical statewide issues, such as addressing the nursing and
teacher shortages. The college is initiating an accelerated nursing program beginning in fall 2004
that will graduate well-prepared nursing students by the fall of 2005. Because current levels of
funding from the state and county would not allow creation of such a program, much of the support
for this program is being sought from hospitals and health-related organizations. A mid-year start
nursing program that was developed in tandem with the accelerated program could have doubled
the number of students in the regular day program, but was not able to be initiated because of lack
of funding. The college also created an innovative grant-funded RENEW program that has moved
certified nursing assistant students from non-credit coursework into the licensed practical nursing
credit certificate program, dramatically increasing the college’s LPN class. The emergency medical
services pathway program, a partnership between HCC, the Howard County Public School System,
and Howard County Fire and Rescue, will bring a cohort of highly-prepared EMT/Paramedic
students to the college every year beginning in the fall of 2004. The college's new service learning
program, which engaged over 170 students in service learning in its first semester of operation, is
made possible through a Learn and Serve grant.

Prince George's Community College and Howard Community College have sought and received
designation as a regional higher education center for the Laurel College Center. The two
community colleges have worked with Towson University to bring Towson's Bachelor of
Elementary and Special Education to Laurel, where it will be accessible to community college AAT
graduates in the entire central Maryland region. The colleges are currently negotiating with Towson
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to bring a 2+2+1 degree leading to the Master's of Mathematics Education to Laurel. This degree
will serve the needs of a sizable number of middle school mathematics teachers who need to
become "highly qualified.” The Laurel College Center is in need of assistive technology equipment
and software for the education program and a biology lab to expand anatomy and physiology
courses for nursing students. Once again, the colleges are looking toward grant funding to support
these important needs.

n FY04 Howard Community College experienced another year of significant growth in headcount
and FTE. Fall credit headcount was up four percent, and FTE enrollment was up five percent.
Spring credit headcount and FTE enrollment increased three percent. Continuing education, which
has a large revenue base in business and industry training, has seen a leveling off in business the
past three years and has not experienced the rapid growth that occurred in the credit area. Credit
enrollment is projected to continue to grow at the rate of four percent per year.

This growth has not come without a price as enrollment has outpaced growth in faculty each year,
causing a lag in the percentage of courses taught by full-time faculty compared to the percentage of
courses taught by part-time faculty. Even though funds were not available to hire new faculty or
other staff, the first areas to be addressed during the budget process wWere still indicators relating to
the percentage of expenditures on instruction and the percentage of expenditures on selected
academic support.

In FY04, the college broke ground for its new Arts and Humanities Instructional Building. This
building will add a total of 77,800 square feet to the campus when it opens in March 2006, and is
expected to add visual and performing arts spaces to the campus, as well as house faculty offices, a
recital hall, and a black box theatre. The college has agreed to raise 25 percent of the funds for this
building, so that the county will only have to match 25 percent of the 50 percent required local share
to match the state contribution. Design also began on the new Student Services Building, which 1s
estimated to be another 89,500 square feet. These two buildings combined will increase the campus

space by 35 percent.

Due to the slowing of the economy and the dramatic drop in capital gains revenues, a majority of
governments nationwide are facing deficits and revenue shortfalls. The Howard County economy
seems to be performing better than the national economy. Unemployment is lower and job growth
is stronger than the national levels, in part because of the proximity to the federal government. The
two largest revenue SOurces in Howard County are property taxes and income taxes. In Howard
County, the property tax base is strong, anticipating an 11.62 percent increase in the total assessable
base. However, because of the phase-in growth limit of five percent, revenues from property taxes
are projected to grow by 5.92 percent. Personal income in the county is anticipated to grow by five
to seven percent over the next few years, with a growth in income tax projected at five percent.
Many economists are predicting that the economy will improve during calendar year 2004. Most of
them believe that healthy job growth, which has not kept pace with the rest of the economy, will
begin to show stronger growth over the next twelve months. Already, the state and county have
seen increases to date.

In FY04, the community colleges, along with other state entities, received a 6.2 percent mid-year
state cut. Although community colleges were supposed to be funded at 25 percent of the four-year
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institution levels in FY03, that contribution was scaled back to 22 percent and will not reach 25
percent until FY06. :

Although the board has preserved the tuition level during the last several years, recent state
reductions (funding in FY05 will be less than FY03) have influenced the decision to increase tuition
by ten dollars per credit hour, or 11 percent for FY05. One dollar of the increase will be used to
fund the cost of the Arts and Humanities Instructional Building construction, while the remaining
nine dollars will go toward operations. This unavoidable increase will bring the in-county tuition
rate to $100, with $97 going toward operations and $3 going toward capital funding of the Arts and
Humanities Instructional Building. Even with the tuition increase, HCC’s indicator for tuition and
fees as a percentage of tuition and fees at Maryland public four-year institutions is expected to
remain within the benchmark limit. The ability to keep tuition at this level will depend on county

and state funding in future years.

To continue efforts to better manage growth and the challenges that accompany this growth, the
college, for the second time, conducted a self-assessment based on the United States Senate
Productivity and Maryland Quality Award criteria for education. The college is again proud to have
earned the bronze award, which recognizes its implementation of leadership practices, a strong
student and stakeholder focus, a clear process for setting strategic direction, information systems
that permit fact-based decision making, and human resource systems that lead to employee growth
and development. As faculty and staff utilize the feedback from review by trained examiners to
improve the college’s management system, they continue to participate in individual process
improvement assessments to examine existing processes and make recommendations for
improvements. As part of the college’s spring convocation activity, a number of these
improvements and innovations were showcased and shared in a college-wide innovation fair.

Benchmark Assessment

Howard Community College has a strong commitment to the areas identified in the 2000 Maryland
State Plan for Postsecondary Education, the 2002 Update, and MHEC’s accountability process for
community colleges. These values are evident in the college’s own strategic initiatives: learning
community, access, economic and workforce development, partnerships, organizational excellence,
and growth. Each year these initiatives drive the annual plans (institutional, core work, unit and
individual) and budgets. The college’s board of trustees has found the MHEC community college
indicators to be particularly useful in guiding the college and encourages the further development of
statewide indicators that will reflect the mission of community colleges and allow valid
comparisons among the campuses in Maryland.

Excellent Higher Education System

Howard Community College is dedicated to inspiring learning and providing successful learning
opportunities for the lifelong pursuit of personal and professional goals for the citizens it serves.
One measure of successful learning at HCC, second-year retention rate for all first-time full-time
degree-seeking students, has continued to exceed the benchmark, demonstrating the positive impact
of programs put into place based upon recommendations by the college’s Retention Team. Among
these initiatives are the First-Year Experience (FYE), an expanded peer mentoring and leadership
program. Two years into the program, outcomes assessment research has shown increased success
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and retention rates for students in classes with FYE objectives over stand alone sections. Course
success for writing was 82 percent for classes with FYE objectives versus 78 percent for others.
Success for reading classes was 61 percent versus 48 percent, respectively. Likewise, fall-to-spring
retention rates for students in these classes were significantly higher, 61 and 48 percent,
respectively. To help maintain the benchmark level for at-risk students, a number of innovative
strategies are offered through the Silas Craft Collegians program, such as a summer program
focusing on team building, goal planning, motivation and college survival, professional and peer
mentors, personal and career counseling, and other personal intervention strategies as needed.
Efforts have been made at the institutional level to better use technology to support data analysis
and cohort tracking to positively impact retention rates. The four-year transfer/graduation rate of
full-time students increased substantially this year to exceed the benchmark, while the six-year rate
decreased. A number of initiatives have been undertaken by the college to strengthen the transfer
rate of students. This year the advising website was enhanced to include information about limited
enrollment and competitive programs in the state, such as Teacher Education and Business at
UMCP and Towson University, Computer Science at UMBC, and Engineering at UMCP and
UMBC. In addition to annual fall and spring day and evening transfer fairs, the college initiated a
non-traditional student evening transfer fair featuring programs from a variety of institutions with
non-traditional services or course delivery models. Transfer representatives conducted programs on
campus, and students visited a number of regional campuses. The college’s Enrollment
Management Team continues to look at short- and long-term strategies to positively impact
graduation rates. While non-returning student satisfaction with educational goal achievement rates
made significant strides toward the benchmark this year, graduate satisfaction with educational
goal achievement rates declined slightly. To improve these rates, the college continues to expand
educational opportunities by increasing programs, delivery methods, sections and space and by
analyzing the impact of these improvements. Students transferring to USM campuses from HCC
continued to do well, and the academic performance at institutions of transfer: first-year GPA for
these students improved beyond the benchmark this year.

Affordable and Equitable Access

The college is committed to attracting and retaining a rich diversity of students to its programs and
learning communities, eliminating barriers to learning, and responding quickly to the evolving
needs of the community it serves. To this end, HCC provides open access and innovative learning
systems, along with a number of continuing and new activities that address issues of access and
evaluate whether the campus meets the changing needs and interests of a diverse and dynamic
community. Efforts are underway to support institutional goals for growth in enrollment and have
resulted in good progression toward the benchmark for number of credit students enrolled. The
number of non-credit students enrolled in FY03 met the benchmark. The college’s market share of
service area undergraduates continued to progress toward the benchmark in fall 2003, while the
market share of recent public high school graduates in the service area decreased in academic year
2002-2003. Improvements to a number of programs targeted at high school students, such as the
Freshman Focus, Silas Craft, and Rouse Scholars programs are geared toward increasing fall
enrollment of recent high school graduates at HCC. Institutional data show an increase in early
entrants and the number of recent high school students who entered in fall; therefore, it is suspected
that a decreasing number of students who attend another institution in fall and enter HCC in the
spring may be responsible for the lower percentage for this indicator. The college and the Howard
County Public School System have a number of agreements in place across a wide range of
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programs and majors, including computer systems, education, business, graphic arts, human
services, hospitality, and health designed to ensure that area high school students are aware of
academic options at HCC. Transfer Center improvements, such as an enhanced version of the
scholarship website including important University of Maryland System and State of Maryland
scholarship information on the Transfer Center website, have helped move the percent of students
transferring to Maryland public four-year institutions beyond the benchmark. The college
continues to monitor National Student Clearinghouse output to help discern how many students are
transferring to private Maryland or out-of-state institutions and continues to watch this transfer rate
to Maryland public institutions.

To enhance access through financial aid, HCC awarded more than $4.9 million to over 2,000
students in FY03. At least $471,000 of this came from institutional operating funds allocated for
need-based grants. In addition to funding from the U.S. Department of Education, the college
provided over $74,000 to fund student employment opportunities, and the HCC Educational
Foundation provided over $250,000 for student scholarships. Tuition and fees have remained stable
and well within the benchmark limit in FY04.

Economic and Workforce Development

As a nucleus for education and training opportunities in Howard County, HCC is committed to
taking a leading role in workforce training and in supporting economic and workforce development
efforts within the county. Using the expert recommendations of nearly 70 civic and business
leaders (the college’s Commission on the Future), the college plans ways to better serve the area’s
higher education needs. Employers generally rate HCC graduates as well-prepared for
employment. Because of the very small number of responses to the statewide graduate follow-up
survey, the college continues to consider alternative ways to monitor employer satisfaction with
community college career program graduates. Employer/organization satisfaction with community
college contract training remained stable with 95 percent reporting to be satisfied or very satisfied.
Student satisfaction with job preparation increased to just below the benchmark level for 2002
graduates. The percent of 2002 career program graduates employed full-time in related area
increased well beyond the benchmark. The number of contract training courses offered and the
number of participants in contract training improved significantly in FY03. Enrollment in
workforce development courses continued to increase toward the benchmark, and the number of
businesses and organizations served in contract training remained stable. As a result of a number
of initiatives that have been undertaken by the college to promote successful program completion
and increase the first-time licensure exam passing rates for the NCLEX-RN and PN, the rates for
both have increased well beyond benchmark levels in FY03 to 98 percent and 100 percent,
respectively.

Basic/Applied Research

With continued funding by the National Science Foundation, HCC and Johns Hopkins

University developed, deployed, and assessed Research Experience for Teachers (RET), a national
model for linking community college faculty, teachers and undergraduates with leading edge
researchers resulting in paid internships providing research experience for the educators.
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Teacher Preparation and Student Preparedness

HCC continues to support a statewide initiative to expedite the transfer of teacher education
students from community colleges to four-year institutions. HCC offers the Associate of Arts and
the Associate of Arts in Teaching degrees for education majors. Maryland certification courses
offered at the college enable individuals with bachelor’s degrees to become certified as teachers.
This year a partnership was formed with Towson University to offer the EESE (Elementary
Education/Special Education) program at the Laurel College Center beginning in fall 2004.

High Quality Academic Programs for Increasing Diversity

Howard Community College values the significant contributions of a diverse population,
encourages its celebration, and believes in providing varied and inclusive programs and support for
all constituencies of the community. The minority student enrollment as a percent of service area
population remained above the benchmark level in fall 2003. The percent minorities of full-time
faculty increased slightly in fall 2003, but remains below the benchmark. Strategies used by the
college to increase this percentage are described in an explanation at the end of this section. The
percent minorities of full-time administrative/professional staff has remained above the benchmark
level. The college continues to closely monitor these indicators. Significant improvement was
evident for the 1999 cohort’s four-year transfer/graduation rate of full-time minority students,
although the six-year transfer/graduation rate of all minority students decreased for the 1997
cohort. The entire college continues to be concerned with the progress in meeting these
benchmarks. The FYE, Silas Craft Collegians programs, a Transfer Center and specialized transfer
advising, and a web site for students interested in transferring from HCC to four-year colleges and
universities are among the strategies to improve these success rates. The college’s Enrollment
Management Team continues to look at short- and long-term strategies to positively affect
graduation rates for all students. The senior adult enrollment in non-credit courses increased to
within 30 students of the benchmark in FY03. The college’s Seniors program continues to add new
courses and locations to accommodate this increasing enrollment. The Senior Adult Summer
Institute, a collaborative effort with the Howard County Department of Recreation and Parks, has
expanded to offer similar programs during the rest of the year.

Information Technology to Improve Access and Learning

Howard Community College uses technology to support instruction, learning, student services, and
business processes. The academic use of technology is driven by faculty initiatives, instructional
and certification requirements, competition, and access to electronic learning resources for credit
and noncredit students. The college has equipped and maintains 67 computer labs that are used to
assist with the instruction of English, math, science, multimedia, computer certifications, healthcare,
and business training. An aggressive distance learning program offers three degree programs and
80 courses through the Internet to the citizens of Howard County and any qualified student with
Internet access. The college has integrated the use of technology to meet the needs of student
services for web access to registration, grades, financial aid, and schedule information and
communication. HCC’s business processes and operations are managed through a centralized
enterprise administrative management database, which runs student accounts, human resources,
finances, purchasing, payroll, scheduling, and registration. The college has stayed current with
industry standards and practices and upgraded hardware and infrastructures to meet growth,
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efficiencies, and long-term goals for instruction, services, and business processes of the college.
Additionally, the college’s Technology Advisory Board, consisting of Howard County business and
technology leaders, provides input for planning programs and campus technology initiatives,
developing partnerships, and securing resources.

The college has recently deployed wireless networks in common study areas to enhance student
access to computing and learning resources. Other initiatives included installation of a document
imaging system, which has significantly improved the processing and retrieval of student-related
records and the successful implementation of a web-based instant-enrollment process for continuing
education students — a first in the state. This year, significant investments were made to improve IT
infrastructures, which included the replacement of 325 desktop computers for students, upgrade of
key network components that improved performance, reliability, and security. The roll out of an
integrated room and events scheduling product provides a dynamic interface with the campus
enterprise system and optimizes course section scheduling. Further, the implementation of a
campus Intranet and management reporting system provides faculty and staff access to the right
information required to effectively support the learning environment. In order to gauge and
improve performance, Information Technology has also developed an outcomes assessment process
that monitors key business processes and services against industry benchmarks and best practices.

Cost Effective and Accountable System of Higher Education

The college values and believes in responsible fiscal management of the college’s resources from
local and state government. The college has entered into a number of collaborations to improve
efficiency and service to students, such as that with Prince George’s Community College to
establish a joint center in Laurel, MD. HCC joined with Carroll and Frederick community colleges
to form a consortium to expand healthcare training opportunities, and partners with Anne Arundel
Community College to offer a number of credit and non-credit courses. An indicator of cost
effectiveness, the percentage of expenditures on instruction, has met and maintained the benchmark
level. The percentage of expenditures on instruction and selected academic support continued at the
benchmark level in FYO03.

RESPONSE TO COMMISSION QUESTION

Percent Minorities of Full-Time Faculty

Howard’s benchmark is 23.0 percent, but the proportion of minorities on its full-time faculty
dropped from 21.6 percent to 18.3 percent in the past year.

While the proportion of minority full-time faculty decreased from 21.6 percent in fall 2001 to 18.3
percent in fall 2002, it increased to 18.8 percent in fall 2003 and remains at that level. Upon close
examination of recently separated full-time faculty members, the college has identified the primary
reason for separation of diverse faculty members as voluntary resignation for reasons beyond the
college’s control. The college has noted that one faculty member originally in the “other” ethnic
category changed to the African American category after the fall 2003 submission of the college’s
Employee Data System.

-137-



Among the strategies that HCC has implemented to increase faculty diversity are attending a greater
number of job fairs (including those at historically black colleges such as Howard University),
creating a link with the local NAACP so that association members are encouraged to apply for HCC
jobs, and developing a relationship with the Howard County Public School system to share
strategies for hiring diverse teaching staff. All full-time faculty vacancies are advertised nationally
and in diverse publications such as Hispanic Outlook and Black Issues. The college has developed
an enhanced diversity search committee training program, and college policy requires that a
diversity committee member serves on every full-time faculty search. Of course without funding no
new faculty can be hired so this measure may remain stationary for another year. It should be noted
that the college has had significant success with recruitment of diverse part-time faculty, which
increased from 21 percent in fall 2002 to 24 percent in fall 2003.

COMMUNITY OUTREACH AND IMPACT

Howard Community College (HCC) is dedicated to establishing strong community connections and
prides itself in being a vital partner in the intellectual, cultural, and economic life of the community
it serves. The college strives to accomplish this by taking a leading role in workforce training and
in supporting economic development efforts within the county by nurturing community, business
and educational partnerships, and by cultivating positive relationships with all segments of the
community.

Collaboration with Other Educational Organizations

HCC has entered into partnerships with local and distant four-year institutions, other Maryland
community colleges, and the Howard County Public School System (HCPSS) to help learners move
easily through the system by providing strengthened and diverse programs, smooth transfer of
knowledge, improved utilization of resources, successful student transfer, staff development, and
workforce readiness. The college continues to seek other partnerships to maximize resources and
provide concrete benefits for students.

With the mission of enhancing educational opportunities for stakeholders in the region, HCC
continues its partnership with Prince George’s Community College at the Laurel College Center
(LCC) to provide non-credit occupational and personal enrichment classes and credit courses that
allow students to earn associate degrees in applied information technology, business administration,
criminal justice, and general studies. To provide even greater educational opportunities to students,
the college is collaborating with a local four-year public institution to offer a bachelor’s degree on
site. The LCC also offers a variety of on-site admissions, advising, registration, and financial aid

services and placement testing.

To further expand career options for Howard County residents, HCC continues to offer programs in
partnership with other community colleges and through the Mid-Maryland Allied Healthcare
Education Consortium. As part of a cooperative effort with all Maryland community colleges, HCC
continues to participate in the Maryland Community Colleges’ Business Training Network, which
gives businesses access to every workforce training course at all Maryland community colleges and
contributes to a favorable environment for economic development and a well-trained workforce.
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This year the college hosted the Project Access college fair for students with disabilities, which
provided information about admissions procedures and disability support services from 30 two- and
four-year institutions and career schools. The program also hosted parents and professionals at a
conference to improve the delivery and outcomes of postsecondary education for individuals with
disabilities. Other events sponsored by the program include the Project Access Summer Institute,
social events on the HCC campus, and in-service training to Howard County counselors and special

educators.

HCC continues to partner with the Howard County Public School System. The college’s executive
team and senior staff meet regularly with the HCPSS leadership team to address issues of common
concern and identify strategic collaborative initiatives between the two organizations. The college
has enhanced this partnership by establishing HCC as the choice for staff training for the HCPSS
and by implementing teacher education initiatives, including priority for HCC student placement
and articulated career training opportunities for students. HCC and the HCPSS have entered into
agreement with the Howard County Fire and Rescue Services to establish a career pathway that
certifies area high school students as emergency medical technicians and firefighters. HCC and the
HCPSS have co-sponsored a career information series, providing high school students with hands-
on exercises, a panel of speakers, campus tour, and workshops on financial aid, college admissions,
and career planning. As part of this series, 60 students from three Howard County high schools
gained hands-on experience in cardiac diagnostics and nursing and emergency medical procedures
and attended a panel discussion on the various career options available in health care. The college
has also been a partner in the Bridges program at a Howard County high school and assisted in the
development of a career center at the school.

Opportunities for faculty visits, international studies, and exchanges linked to programs at foreign
institutions were available as a result of the college’s partnerships with foreign institutions. This
year students and faculty traveled to Mexico, Italy, France, Costa Rica, England, Crete, and Greece
as participants of study-abroad programs. Foreign visitors came to HCC from Mexico, Denmark,
Turkey, Russia, Japan, and China. The college also had visiting professors from Estonia and
Mexico and exchange students from Mexico and Denmark.

Collaboration with Business and Industry

HCC, as a central player in Howard County’s economy, continues and strengthens its collaboration
with the business community. The college continues to implement and plan for the
recommendations of its Commission on the Future, a group of civic and business leaders who were
reconvened last year to explore a number of areas of interest to better serve the area’s higher
education needs. The college president serves on the Board of Directors of the Howard County
Chamber of Commerce and serves as the chair of its subcommittee on workforce development,
which seeks to examine the workforce needs of area businesses.

Each fall and spring the college holds its biannual job and career fairs. About 70 government
agencies, large corporations, small businesses, and non-profit organizations participate in the event,
and more than 700 community members attend each semester. As a result of expanded job
placement opportunities, this year student participation in HCC Jobs Online increased by 128
percent and employer participation increased by 68 percent.
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Community Connection

Howard Community College is dedicated to joining with its many community partners to ensure a
valuable contribution to the learning needs of all citizens. On campus or off, the college seeks out
opportunities to be involved in the community’s life and to cultivate positive relationships with all
segments of the community. In 2004 this dedication to community was recognized when the
college was named the recipient of the Martin Luther King Community Volunteer Award.

Faculty and staff have been active in a number of community organizations as members and often
in leadership positions. In addition they serve on the college’s Speaker’s Bureau, which provides
expert speakers for community meetings and special events. Each year the college sponsors a
number of joint community and cultural events on topics such as AIDS awareness, communication
across cultures, and alcohol and tobacco awareness. In one of these events, HCC hosted the 2004
Maryland Colleges Tobacco Control Summit, which highlighted positive partnerships between
colleges and county coalitions.

The Mediation and Conflict Resolution Center (MCRC) at Howard Community college promotes
peaceful resolution of conflicts by providing mediation and conflict resolution education and
training for the county and the community at large. This year the MCRC developed a training
program and trained HCC and HCPSS students in conflict resolution skills and diversity awareness.
The center has a formal community referral agreement with the Howard County Police Department
and arranged for Arun Gandhi to speak for students, staff and community members.

The college has joined the Howard County Center for African American Culture to provide
opportunities for collaboration with the HCC library, academic divisions, student services, student
government, the Black Leadership Organization, and the Diversity Committee. This year the center
relocated its adult research library to the HCC library. Over 3,000 publications provide students
and visitors a wealth of information by and about African Americans.

In recognition of the fiftieth anniversary of Brown vs. the Board of Education, HCC, with the
Howard County Public School System and the Maryland Humanities Council, hosted a series of
educational events to celebrate this landmark decision. Nearly 350 students, faculty, staff, and
community leaders attended educational workshops and seminars during the college’s fourth annual

Diversity Day.

The Community Services and Volunteer Fair, co-sponsored by HCC, the Association of
Community Services, and the Volunteer Center serving Howard County, was attended by
approximately 300 students, faculty, staff, and community members. This program engaged
visitors with 58 interactive display tables.

HCC has joined the Horizon Foundation, Howard County government, and key agencies in the
Citizen’s Emergency Response Network (CERN) to proactively facilitate the development of a
community-based disaster response plan for Howard County. The college has been identified as an
official shelter, both for students and staff, and for others in the community.

Joining other organizations and individuals in the community, the college designed and maintains a

web resource, Kids’ Connection, for young people in grades four through eight and for those who
are parenting, teaching, coaching, counseling, and mentoring them. Among the features of the
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website are book reviews, community reading programs, and useful links to promote literacy and
lifelong learning.

The Rep Stage theatre company, which has been in residence at HCC for eleven years, offers four
quality shows per season featuring talented actors. With a yearly attendance of approximately
10,000, the company has won six Helen Hayes Awards and received consistent high critical acclaim
from the media for its diverse programming and choice of challenging literature.

The college’s commitment to local businesses and the community extends beyond the classroom as
it provides meeting and event space for local educational, business and community groups. Support
of community non-profits on a college-wide basis includes the United Way, American Cancer
Society’s Relay for Life, March of Dimes, student Thanksgiving food drive, the college’s Helping
Hands Fund, and the holiday giving tree.
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HOWARD COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

’ Benchmark
Mission Mandate Performance Indicator - FY 2000 FY 2001 FY 2002 FY 2003 2004-2005
Accessibility and Affordability
1 Number of credit students enrolied 7,992 8,406 9,012 9,262 9,462
Number of noncredit students enroiled 12,766 12,568 13,680 13,640 13,530
’ Benchmark Fall
Falil 2000 Fall 2001 Fall 2002 Fall 2003 2005
2 Market share of service area undergraduates 45.5% 44.0% 44.3% 44.7% 45.5%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
3 Market share of recent public high school graduates in
service area 42.6% 47.5% 44 5% 39.6% 46.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001 Cohort
4 Percent of students transferring to Maryland public four-year
institutions 31.4% 34.4% 31.8% 37.8% 36.0%
Benchmark
FY 2001 FY 2002 FY 2003 FY 2004 2006
5 Tuition and fees as a % of tuition and fees at Maryland public
four-year institutions 56.8% 56.2% 53.9% 41.1% 60.0%
Learner Centered Focus for Student Success
Benchmark
1999 Cohort 2000 Cohort 2001 Cohort 2002 Cohort 2004
[} Second year retention rate 67.9% 71.8% 70.4% 70.1% 68.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1998 Cohort 2001
7 Four-year transfer/graduation rate of full-time students 33.2% 37.8% 37.2% 43.3% 37.3%
Benchmark
1994 Cohort 1995 Cohort 1996 Cohort 1997 Cohort 1999
8 Six-year transfer/graduation rate 32.7% 31.8% 30.2% 28.6% 32.5%
Alumni Survey Alumni Survey Alumni Survey  Alumni Survey Benchmark
1994 1998 2000 2002 2006
9 Graduate satisfaction with educational goal achievement 92.9% 98.3% 96.4% 94.3% 98.3%
Spring 2000 Spring 2001 Spring 2002 Benchmark
Cohort Cohort Cohort 2005
10 Non-returning student satisfaction with educationai goal
achievement 75.4% 71.4% 74.7% 78.0%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
11 Student satisfaction with quality of transfer preparation 78.8% 80.7% 82.4% 76.6% 83.0%
AY AY AY AY Benchmark
1999-2000 2000-2001 2001-2002 2002-2003 2004-2005
12 Academic performance at institutions of transfer: GPA after
1st year 269 270 269 273 271
Diversity
Benchmark Fall
Fall 2000 Fail 2001 Fall 2002 Fall 2003 2005
8 Minority student enroliment as % of service area population
13a Percent minority student enroliment 30.7% 31.7% 32.2% 31.9% 29.0%
13b Percent minority population of service area, 18 or
older) 22.3% 26.6% 27.3% n/a n/a
14 Percent minorities of full-time faculty 21.3% 21.6% 18.3% 18.8% 23.0%
15
Percent minorities of full-time administrative/professional staff 23.8% 23.2% 24.5% 24.7% 23.0%
Benchmark
1996 Cohort 1997 Cohort 1998 Cohort 1999 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of fuil-time minority .
students 27.9% 31.2% 27.5% 39.5% 34.0%
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HOWARD COMMUNITY COLLEGE
2004 ACCOUNTABILITY REPORT

Benchmark
1994 Cohort- 1995 Cohort 1996 Cohort 1997 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of all minority students 21.0% 24.1% 23.0% 19.8% 25.0%
Support of Regional Economicand Workforce Development
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
18 Employer satisfaction with community college career program
graduates 82% 100% N% 80% 90%
Benchmark
FY 2001 FY 2002 FY 2003 FY2006
19 Employer/organization satisfaction with community college
contract training 100% 94.8% 94.6% 100%
Alumni Survey  Alumni Survey  Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
20 Student satisfaction with job preparation 82% 85% 84% 85% 86%
Benchmark
FY 2000 FY 2001 FY 2002 FY 2003 FY2006
21 Number of contract training courses offered 452 440 578 637 600
22 Number of businesses and organizations served in contract
training 78 61 63 63 80
23 Number of participants in contract training 6,142 5,640 6,998 7,299 7,500
Alumni Survey  Alumni Survey Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
24 Percent of career program graduates employed full-time in
related area 76% 75% 89% 95% 81%
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
25 Licensure exams passing rate
NCLEX RN 98% 79% 90% 98% 93%
NCLEX PN 82% 77% 92% 100% 89%
Effective Use of Public Funding
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
26 Percentage of expenditures on instruction 48.2% 50.4% 51.6% 51.5% 50.0%
27 Percentage of expenditures on instruction and selected
academic support 57.7% 57.7% 58.7% 58.9% 58.0%
Community Outreach and impact
Benchmark FY
FY 2000 FY 2001 FY 2002 FY 2003 2005
28 Enroliment in workforce development courses 8,306 9,403 9,666 10,000
29 Senior adult enroliment in non-credit courses 2,906 2,856 3,008 3,170 3,200
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MONTGOMERY COLLEGE
MISSION

The mission of Montgomery College has evolved with the changing times and populations it serves.
As an agent of change, the College prides itself on a mission that emphasizes the importance of its
students and the citizenry of the wider Montgomery County community. The academic and
intellectual experiences that take place within the College’s domain promote academic success, add
value to the lives of its students, as well as enrich and enhance the environment of the diverse
cultures of the community. Personified in the statements below is the mission of Montgomery

College.

INSTITUTIONAL ASSESSMENT

Significant Academic Trends

The pedagogical role of Montgomery College (College) is to educate a diverse populace of students
as well as to prepare them for success of a broader context in the world at large. Experience has
taught the College that learning is a life-long process and that the academic experiences of students
will have long term influences in their lives. One area for which the College prides itself is in its
commitment to excellence in teaching through the myriad program areas to which students avail
themselves, for the educational experiences in the classroom provide students with foundations for
future academic and professional success. Montgomery College has set ambitious effectiveness
goals as it strives to enrich students by exposing them to an academic environment of quality and
sound pedagogical approaches that support the academic and learning processes. Positive, though
sound, educational experiences yield an academically prepared and empowered student body. An
assessment of the College’s efforts is a way to gauge the degree of success it has on a number of
key indicators that assess the College’s effectiveness as an institution of higher education, as well as
the success of the students who pass through its vast doors of opportunity. The analysis that follows
represents an assessment of the College’s efforts.

Examination of data on second year retention rates reveals that students are increasingly reenrolling
(64.7 percent to 70.4 percent) in college one year after entry. More than 70 percent of the most
recent cohort of first-time full-time degree seeking students continued their education one year after
enrolling at Montgomery College. The larger proportion of these students (62 percent) continued
their study at Montgomery College, while others transferred to another Maryland community
college or a Maryland public four-year institution. In addition, the majority (79.2 percent) of
respondents to the most recent survey of non-returning students reported successfully completing or
partially completing their educational goals. And, the proportion of students who experience
success has increased over the past two years of reporting.

The most recent second year retention rate shows the third increase in as many years and marks the
highest rate in four years. Success in this area can be attributed to a number of factors, including,
but not limited to, the incorporation of retention goals into unit plans, faculty engagement in
professional activities to enhance and broaden teaching styles, not to mention the cost benefit of
attending Montgomery College as students begin their higher education experience. One other
factor that impacts students’ persistence relates to the growing resources that are available to
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students through student services, like web advising, offering of courses in career development and
the availability of mentoring and tutoring activities. The educational and career guidance that
student service units provide help students to realize their goals which very likely impact
persistence. Due to the efforts that the College has invested and will continue to invest in this goal,
the College has exceeded the benchmark, but will, at 2 minimum, retain 66 percent of entering

cohorts.

Persistence expands opportunities and creates paths for a host of academic and employment
experiences, as well as boost confidence in the area of transfer. Some students persist to graduation
and then transfer to senior institutions, while others transfer without a degree. One year after
transfer, whether students graduated or not, the academic performance of former MC students
enrolled at Maryland public four-year colleges and universities was above a “C” average, with a
GPA of 2.69. The performance of students who transferred during academic year 2002-03, was
slightly below the GPA for the previous group of students and slightly below expectation in
relations to the benchmark. According to the most recent and previous responses to a biennial
survey of graduates, the majority of respondents (78.8 to 87.8 percent) of the respondents who
indicated that they had transferred consistently reported that they were satisfied with the quality of
preparation for transfer they received at the College. The degree of satisfaction also exceeded the
established benchmark (85 percent). So in general, students felt that they were academically
prepared to meet the changes posed at the senior institutions. In addition, the vast majority of
respondents (96.7 percent) reported satisfaction with their educational goal achievement by the end
of their tenure at Montgomery College. Degree of satisfaction with educational goal achievement
exceeded a very high benchmark (95 percent) for the three most recent years of data; and the
College expects to challenge itself to measure up to this high expectation.

Graduation/transfer rates increased in all assessment categories and advanced the College closer to
its goals in this area. The most recent data reveal that 29.5 percent of the 1999 cohort of first-time
full-time transfer program students graduated and/or transferred to Maryland public colleges and
universities within four years of entry. The increase follows a two year decline and reflects
progress toward the goal of 33 percent.

Among first -time, full-time, degree-seeking freshmen, the most recent cohort (1997) yielded a 30.1
percent rate of success, which was slightly above the success of the previous cohort group, as
progress is made toward the 33.5 percent target. Degree-seeking non-white students, with the first-
time, full-time status, show a little more than a two percentage point gain in the graduation/transfer
rate within four years for each of the two previous cohort groups (23.9 for the 1997 cohort to 28.5
percent for the 1999 cohort), which advances non-white student groups two percentage points closer
to the benchmark of 33 percent. The success rate of the six-year cohort group for 1997, which
includes both full and part-time students, slightly increased for all students (27.1 to 27.7 percent)
but remained unchanged (25.8 percent) for non-white students compared to their respective 1996
cohort counterparts. It is noted that the degree of success of the six-year cohort of degree seeking
non-white students for both the 1997 and 1996 is currently above the targeted goal level, while the
success of all students progressed toward the benchmark.

One observation of note is the disparity in success between all students and non-white students. For
the four-year cohort groups, the graduation/transfer success of non-white students was 3.4
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percentage points below all students within the 1997 cohort. The degree of disparity declined to 2.5
percentage points and then to 1.6 percentage points for the 1998 and 1999 cohort groups,
collectively; thus, bringing the success between groups more on par with each other. However, the
trend is reversed for the six-year cohort group, where the disparity in the graduation/transfer rate
increased from .3 percent for the 1995 cohort group to 1.8 percent for the 1997 cohort group. Even
though the data on the success of non-white students is reported separately from all students, a
disaggregated analysis of the data would be a useful tool to examine the progress of individual
student groups. It is when the degree of progress shows an increase in disparity that disaggregated
data becomes, understandably, so useful. Such information would allow the College to be more
attuned to the at risk population so that concerted efforts can be implemented to thwart the
differences and close the performance gap, to the extent that it can, among all student groups .
Moreover, when disparity in success between groups shrinks, it would be helpful as well to explore
what factors within groups are influencing the success of non white students.

Many students who are not accounted for in the accountability data are those who transfer to
independent colleges in Maryland and those who transfer to colleges out-of-state. When the
College examines that data and supplements the Maryland public figures, the graduation/transfer
rates of Montgomery College students increase to 60 percent and the proportion is likely to be
higher in the future. If the data continues along the current trend, it is possible that the proportion of
MC students who transfer to Maryland public universities will decline in the future, although the
number of transfers could increase or hold steady. A potential decline in the proportion of transfers
will be due to the likelihood of MC enrolling a greater percentage of all Maryland undergraduates in
the years ahead and limited transfer opportunities at Maryland pubic universities as they limit or cap
their enrollments. The net result of these actions will increase the proportion of students who enroll
at Maryland private colleges and cross state lines to further their education. Sucha scenario will
make it more difficult for MC to achieve its benchmarks in this area. However, in light of the
projected growth in enrollment and transfer activity, the presidents of the two- and four-year public
institutions in Maryland have committed to work together to address issues surrounding transfer.

Countless factors, both internal and external, influence persistence and student transfer activity as
well as success at transfer institutions. Issues or factors like changes in or evolving educational
goal, a change in enroliment status, or transferring to senior institutions without the prerequisite
number of hours to be classified as a transfer student, even though students began their higher
education experience at MC, are just a few of the external factors that impact the statistics reported
in this document. In spite of the drawbacks and limited information used to assess the College’s
effectiveness in graduation/transfer domains, Montgomery College holds firm to its effectiveness
goals. In doing so, the College plays various, yet important roles in the lives of its students...and
has taken measures to counteract the factors that could be stumbling blocks to the success of its

students.

Student success is an important Collegewide goal that is acknowledged in a variety of venues at the
College. Three distinctive academic achievement recognition programs for non-white students as
well as the induction of a diverse group of students to the prestigious Phi Theta Kappa are just a few
examples of the College’s efforts to acknowledge student achievement. Graduates who have
achieved success with distinction are recognized by the Board of Trustees and scholarships are
awarded to many students who transfer to four-year institutions. Numerous reports are written for
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internal uses that examine the College’s efforts on a number of key indicators. Each campus is
required to establish goals and objectives as well as to examine the degree to which they are
achieved. Annual campus reports provide information on the many activities and initiatives that
occur throughout the year that support the goals. This allows the College to monitor its own
progress as it attempts to maintain an educational environment that prides itself on quality and
access, as well as to remain aligned with the Maryland state plan for higher education.

Numerous efforts and initiatives are in place to provide students with opportunities to achieve their
goals. But it cannot be overstated that no entering cohort group is the same. Each brings with it
new cognitive and non-cognitive challenges, as one can infer from the fluctuating rates of success
for some of the graduation/transfer indicators. The various efforts and initiatives that are in place
for one group might sometime need adjustment to accommodate the needs of other entering groups
of students. In light of that, the College needs time to succeed in its efforts. Yet in spite of the
challenges, the College is making important strides in its efforts to achieve the goals that have been
established in the graduation/transfer areas and therefore, remains steadfast in its effort to achieve

all targeted goals in these areas.

Many students attend Montgomery College with diverse needs, interests and unique circumstances.
With that in mind, the College employs many academic strategies that are aimed at building
students’ confidence and abilities in skill areas. Such efforts include the identification and
intervention of students in need of academic support at various academic levels; administering the
third year of a five-year Title II grant that is designed to support and provide assistance to students
who are first in their family to attend college; as well as those that are specifically designed to
challenge very able students.

On one end of the spectrum is the Pathways Program, which provides realistic assessment and
advising of students whose academic skills fall well below the seventh grade level. And the
assessment of other students reveals a need for developmental course enrollment in one or multiple
disciplines that lay the prerequisites for academic success prior to entering college level classes

On the other end of the spectrum are students seek academic challenges at the highest level;
students who are well prepared to seek and progress with ease through the scholastic requirements.
There are several academic programs like the Montgomery Scholars Program (MSP) and Macklin
Business Institute (MBI) that attract high achieving students. In fact, members of the MSP and
MBI inaugural class have already graduated from colleges with baccalaureate degrees and have
earned distinction at transfer institutions: one scholar graduated first in his class from the Smith
School of Business, another earned full tuition scholarship to work toward a Ph.D in biophysics,
while another scholar graduated from the College of Norte Dame in Baltimore as summa cum
laude. In addition many students have the unique opportunity to intern in different areas of the
Smithsonian Institution as part of a joint venture with the Paul Peck Humanities Institute at the
College. Furthermore, the College continues its collaborative efforts and work with the
Montgomery County Public School System, as well as with the 11 Maryland public colleges and
universities that offer popular academic programs at the Universities of Shady Grove. The close
proximity of the programs at USG provides a recipe for smooth transition into upper level classes
for students completing the first two years at Montgomery College. These are just thumbnail
sketches of the kind of efforts in which the College engages to strengthen the educational processes
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and opportunities that influence graduation and transfer success of Montgomery College students.
Lastly, these efforts are consistent with aspects of the College’s mission and the state’s goal that
emphasize creating and maintaining a culture of learning. Consequently, the benchmarks that
pertain to trends in academic success are reasonable stretches that the College is determined to

achieve.

The academic and life skills experiences that students acquire while attending Montgomery College
go well beyond the campus. Four years of survey data reveal many graduates become employed
full-time in fields of work associated with their programs areas and are typically satisfied with the
job preparation (76 to 93 percent) attained at Montgomery College. Furthermore, employers of
Montgomery College graduates are generally satisfied (83 to 100 percent) with the academic and
skill preparation that graduates bring to their jobs. This type of feedback only validates the value of
the quality of education that Montgomery College provides its students as well as the life skills
students take with them to the employment arena. The College expects to continue to achieve this
degree of success, as measured by this indicator, in the future.

Graduates of the Radiologic Technology and Physical Therapy programs continue to perform well
on their respective certification exams, where the pass rate of both groups have exceeded the 90
percent benchmarks. The continuity in the excellent pass rates can be attributed to faculty efforts in
utilizing tools for better test taking preparation; and students in these program areas appear to be
academically prepared. In addition, funds from DCTAL and HMSIP have provided opportunities
for activities to enhance learning and examination preparation for all of these programs.

Despite these efforts, the overall success of students from the Nursing and HIT programs has not yet
reached the levels of expectation. The Nursing Program has shown a decline in the pass rates the
first time the test is taken compared to last year; and as such receded from the benchmark.
However, almost all students who fail on their first attempt pass it the second time around. Success
on the second attempt is attributed to a reduction of test anxiety, as well as further preparation.

One possible explanation is that over the past few years, the department’s grading scale was
changed from a minimum of 75 percent passing in program courses to the traditional scale of 70
percent; thus allowing students to pass courses and graduate with a lower level of achievement.
However, the lower expectation of achievement inadequately prepares graduates for the NCLEX
examination, as reflected in a lowest pass rate in four years. As aresult, nursing faculty made the
recommendation to change the grading scale back to 75 percent as the minimum required to pass a
course. This change will be implemented in the fall 2004. Curriculum evaluation and revisions are
currently underway, as well as an assessment of the methods that students use to prepare for the
NCLEX exam. The nursing faculty also has considered conducting a survey of other colleges to
possibly identify strategies used to encourage graduates to sit for the examination immediately after
graduation, which has been shown to have a strong association with higher pass rates. In addition,
a consultant conducted an "item writing" workshop in May 2004 so that faculty can utilize
examination questions to better prepare the graduates for the new rigorous NCLEX format. A
follow-up workshop is planned for August 2004 as these new skills are implemented for the fall
semester. The College will continue to take a critical look at this program area especially since
Nursing is an identified manpower shortage program in the County and State.
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Significant Demographic Trends .

The county population in Montgomery County is constantly changing and, according to the census
data, it is becoming increasingly more diverse. In fall 2003, non-white residents, 18 years or older
represented about 39 percent of the population within the College’s service area. This is compared
to 31.7 percent in fall 2000. Non-white student enrollment at Montgomery College increased
almost four percentage points from 48.6 percent in fall 2000 to 52.2 percent in fall 2003, surpassing
the benchmark of 50 percent. Without a doubt, the proportion of the College’s student body that is
represented by non-white students can be attributed to the changing demographics of the County
population.

To just say that Montgomery College has a diverse student body is an understatement, because the
racial diversity of the College goes well beyond Asian, Black, Hispanic, and White students. The
ethnic and cultural diversity at the College is a microcosm of the world in that international students
from 175 countries attended classes in fall 2003. They represented 33.4 percent of the student body
and with them came a diverse flavor in language, values, and life experiences that enrich the
College’s institutional culture. As reflected in the mission, the College truly serves a global
community. When the international student body is taken into account, it is apparent that the
student body is more diverse than the County and the most diverse in the state of Maryland. As
with other students, international students present unique challenges to the College, especially in
terms of language. In spite of the challenges the College faces, it has a duty and is committed to
educating its diverse populace and that commitment is consistent with its mission and with the
State’s mandate — and many structures are in place to support that commitment.

Montgomery College is committed to maintaining access for the citizens of Montgomery County.
MHEC enrollment projections and the report on access, affordability and capacity developed by the
statewide workgroup and submitted to the General Assembly predict tremendous growth and
demand for higher education in the Washington metropolitan area. The predicted demand is due to
growing number of high school graduates and higher college going rates. The challenge will be for
the College to meet this demand with limited and aging facilities and a faculty cohort reaching
retirement age. The College is beginning to address those needs.

On average, Montgomery College attracts 54 percent of all undergraduates who reside in
Montgomery County and who are enrolled in undergraduate education at an institution in the State
of Maryland. About 61 percent of the most recent high school graduates who are enrolled in
college in Maryland attend Montgomery College. The College served 32,540 individual credit
students during fiscal year 2003, which was 40 fewer students than the previous fiscal year.
However, credit hour enrollment increased during the same time period. However, as more and
more high schools students in the county graduate over the next six to seven years, the enrollment at
the College is expected to increase correspondingly.

Workforce development and continuing education (WDCE) served 14,949 individual students in
fiscal 2003, which represents a 2.7 percent increase above the previous year and almost 14 percent
above the unduplicated enrollment in fiscal 2000. Senior citizens continued to enroll in non-credit
courses and their enrollment in fiscal 2003 increased more than 33 percent over the previous year.
That surge in senior enrollment advances the figure for this indicator closer to the related
benchmark. Overall, it is reasonable to suggest that the increase in noncredit student enrollment,
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including seniors, is a result of more comprehensive course offerings and an increased availability
of course offerings at locations that are more convenient to students.

The provision of education in the higher education arena has become quite competitive. In spite of
that, the data clearly show that the college is well received by the community. Recruiters actively
engage in dialogue with high school counselors and share information about what the College has to
offer. A variety of strategies are employed to attract a wide range of students to the College —
which includes recent high school grads as well as the highly educated adult population in the
county. To remain competitive, it is essential that the College positions itself as an educational
environment for lifelong learning for all segments of the population. In some situations, the College
serves as an academic proving ground that opens doors to future prospects as students pursue their
educational goals. No matter the case, the College provides an environment for all types of students
-- from those looking for a second chance in higher education to the brightest the high schools have
to offer; from students who already have degrees to those who perceive learning as an ongoing life
experience. To accommodate the needs of students, academic programs and disciplines as well as
support efforts must be current and ahead of the curve. The unique challenges that students bring to
the College necessitates the need to be creative and inclusive in the broad services it provides.

Montgomery College has positioned itself as a viabl